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Preface

We are very pleased to present this collection of selected papers which resulted from the 10th
BCLTS International Conference Developing Pedagogies for Teaching Chinese as a Foreign Lan-
guage in Higher Education held at the University of Central Lancashire in July 2012 with generous
sponsorship from Confucius Institutes. The conference drew participants from all over the world, and
over 50 paper proposals were received and some 40 presentations were delivered at different sessions
of the conference.

We are living in a world of ever increasing communication between peoples speaking different
languages and there has been a steady rise in the interest in learning Chinese, especially in higher
education. It was in this context that the conference set pedagogies of teaching Chinese in HE as its
theme in a hope to provide a platform for practitioners and researchers to exchange their ideas and
experiences, and approach the field from a variety of perspectives. The book consists of twenty papers
which come under three headings: Theory, From theory to practice, and Practice.

Part I has five articles that are more concerned with theoretical issues, research methodology and
general trend in language teaching. George X ZHANG’s paper reviews the concept of partial compe-
tence and points out the misconceptions around competence, focusing on the future development in
teaching Chinese as a foreign language in Europe, especially with regard the CEFR and the European
Benchmarking Chinese (EBCL) project. In his article, Tang Xiaomin gives an overview of the reform
and its trend in Chinese language teaching in mainland China.

Tinghe JIN reports early findings on intercultural competence (IC) in learning Chinese as a
foreign language. The data collected from semi-structured interviews were analysed using a thematic
analysis approach. The dimensions of IC and relevant approaches in learning Chinese as a foreign
language were identified. The research suggests that elements of culture and IC should be embedded
in intercultural dialogue in classrooms. Shejiao XU uses TAPs as the standard data elicitation method
from the perspective of social science research, showing more possibilities in collecting qualitative
and quantitative data with the example of a pilot qualitative research into translators’ management

styles. The next paper discusses the role of students in a power sharing context. Weiming LIU and
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Ann DEVITT report a three-year action research project on the enforcement of different aspects of a
Chinese classroom teacher’s identity and their study suggests that shared classroom power relations
between teachers and students, and between students, are an essential component of language teaching
and learning, and therefore teachers’ contributions to language classes should be optimized in col-
laboration with their students.

There are nine papers in Part I, which concerns mostly with learning and teaching strategies and
how to deal with various general issues with regard to Chinese language in and outside classrooms.
Linda Mingfang LI discusses the role of L1 transfer and points out that the majority of staff and stu-
dents in HE in the UK are not English native speakers. From the perspective of comparative study, her
research results suggest that the features of English indeed have an effect on English speaking students
learning Chinese. The pedagogical implication is that language teachers can explore the different
features between English and Chinese and encourage positive transfer. Zhimin WANG and Erhong
YANG explore the distributional characteristics of five-year news and extract a statistical common
idiom database for Chinese teaching by choosing different time points on the large-scale corpus. With
factors analysis, they suggest that the high-frequency idioms in the large scale statistical data should be
incorporated into textbooks. Xiuping LI and Wendy SWAN report on a trial of developing economic
principles and practical strategies used in a CFL business Chinese beginners’ class at Newcastle Col-
lege, UK. They developed a series of economic principles to support learners in achieving maximum
results. The data were collected through each learner’s initial and end of course feedback, and the
completion of a 5 topic-based portfolio to shape the results. Their findings indicate that economic
principles are efficient and effective in CFL business Chinese beginner class, which can serve as the
basis for further studies.

Zhiyan GUO analyzes the difference between Chinese and European languages in written forms,
and the attribution to the barriers of learning Chinese at higher stages. The paper suggests that if used
appropriately, learning strategies can assist Chinese language learning, particularly in reading compre-
hension. From a more collaborative angle, Minjie XING and Chiara ROMAGNOLI present a research
between Manchester University, UK and Universita degli Studi Roma Tre, Italy. They suggest that
an inductive approach can supplement the deductive approach in classroom teaching; more scenario-
based situation can be provided for oral practice; and workshops/ seminars or language clinics can be
regularly run by NNS of Chinese. Further research cooperation, such as sharing e-learning resources
can be initiated and on a wider scale, so that Chinese language teaching in the UK and in continental
Europe can be mutually facilitated.

Lingfei WU’s paper argues that there are two main factors influencing students’ attention in

class: one is an internal factor, the motivation of the students who choose Chinese as a second/foreign
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language; the other one is an external factor, students’ habits formed in certain circumstances. Based
on the observation of the concentration patterns of college students in the classroom, Wu suggests
using well-written Chinese language teaching materials, combined with appropriate teaching methods,
to produce good teaching results. Yonghong SUN and Xiangdong XU conducted their research using
Oxford’s language learning strategy questionnaire and their research results show that cognitive
strategies, social strategies, meta-cognitive strategies, memory strategies and compensation strategies
are highly correlated with learning achievements. Pedagogical suggestions are put forward. Xu GENG
stresses the fact that no two students are exactly the same in terms of language background, learning
pace, learning ability and motivation, and suggests Chinese teachers be aware of this issue and look
for appropriate techniques and strategies. GENG discusses the relevant principles and strategies such
as task differentiation and flexible grouping. Bo HU’s paper addresses the role of language learning
strategies by looking at the awareness of language learning strategies among teachers and learners, as
opposed to specific language learning strategies. His survey indicates that, at present, neither teachers
nor students are consciously aware of language learning strategies, and therefore he suggests that there
is a need for a learning strategy training program.

The six papers in Part III all focus on the actual teaching of Chinese, be it teaching material or
aspects of the language. Lihua HAN points out the lack of rhetoric in language teaching and the neces-
sity to make a change. HAN discusses the integration into language teaching of rhetoric features, such
as intonation, pause, speed, rhyme and rhythm, and suggests that rhetoric should not only be integrated
with classroom teaching, but also be part of textbook writing, curriculum design and assessment. Hee
San TEOH, Chor CHIN GOH and Wee KOON LIM incorporate Stella Cottrell’s critical thinking skills
model, Krashen’s i+1 input hypothesis and Swain’s output hypothesis, to develop a set of tools using
thinking skills models to help students master oral presentation skills. This is followed by a paper by
Zhenhua YUAN and Jie ZENG who illustrate how the tone marks as discussed by Zhao Yuanren are
used in Mandarin and Cantonese teaching in Hong Kong Polytechnic University. With graphs and
gestures, different tones can be vividly shown to students, which effectively assist students with the
recognition of tone marks, leading to better comprehension. Zhiping ZHOU’s paper deals with the
teaching of a special construction in Chinese and illustrates the characteristics of object, verb and
pragmatic implications of BA sentences, with the aim to help beginner-level learners understand the
semantic meaning, collocation, syntactic restrictions, context and pragmatic effects of BA sentences
so as to build a good foundation for leaning more BA sentences with complicated structures in the
future. Tian YOU analyses the problems that Chinese language teachers face in a non-native language
context. After conducting an experiment, YOU suggests solving problem from an angle of syllabus and

textbook design. TANG Xiaomin argues that based upon Chinese language, the technique of reading
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aloud is a special and effective way in learning and teaching Chinese.

We hope that our readers find this book useful. The book is for language teachers who would like
to keep informed of the current trend in and think about making their language teaching more interest-
ing and enjoyable; for language learners who are seeking ways to improve their language teaching;
for language professionals who are interested in the theories of foreign language acquisition and its
implications for second/foreign language teaching; and also for educational organizations or higher
education institutions for developing their new or existing syllabus. We also hope our readers will
enjoy reading this book as much as we did in preparing it.

We are grateful for Cypress Book Co. UK Ltd. who has unremittingly supported BCLTS in the

publication of this book as part of the research paper series of the BCLTS conference.

Minjie XING, University of Manchester, UK
Linda Mingfang LI, Regent’s University London, UK
May 2013
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Part 1

Concept of Partial Competence and Its Implications for
Chinese Language Teaching

George X Zhang
Richmond University, UK
georgezhang1978(@gmail.com

Abstract

Like most European foreign language teaching in universities, Chinese language teaching (CLT)
has also set as one of its main objectives the development of communicative competence in its learn-
ers, increasingly pegged onto the Common European Framework of References (CEFR). However,
it is not uncommon to find it difficult to answer questions such as “what competence is likely to be
developed in the current system and in our courses?” and “can the courses really achieve what they
have set out to do in the course descriptions?” for many Chinese language courses currently running in
the universities. This has to a large extent something to do with how the concept of competence is un-
derstood. In recent years, partial competence, a concept mentioned in CEFR, is becoming increasingly
a hot topic in the circle of language learning and teaching in Europe, as the teaching of other European
foreign languages has also been wrestling with the similar problems. But for Chinese language, there
is an extra distance as compared with home European languages as a foreign language in Europe. It

is critical to have a clear understanding of this as it would affect not only the teaching of Chinese and

©2013 George X Zhang
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its assessment, including the new HSK which is getting widely used, especially by the promotional
efforts of Confucius Institutes, but also, perhaps even more importantly, the future development of
CLT in the context of a multilingual Europe, a policy that EU has been pursuing vigorously through
its planned and funded actions and projects. The paper will start with a brief review of the concept of
partial competence and a quick look at some of the misconceptions around competence in CLT, then it
will focus on implications of the concept of partial competence for the teaching of Chinese as a foreign
language and for its future developments in Europe, especially with regard the CEFR and the Euro-
pean Benchmarking Chinese (EBCL) project which is underway since 2010. The paper would like to
draw attention to partial competence as there is still clear lack of interest and study of this significant
concept in the field of Chinese language teaching in the UK, including universities.

Key words: Language competence, Partial competence, Chinese language learning, Assessment

and HSK

1. Introduction

Partial competence is a concept mentioned in the Common European Framework of References
(CEFR) but does not seem to have produced as much an impact on language educational practice as
the framework itself though there have been some discussions about it. It is not until recent years that
there is a revival of interest in the concept through the great efforts and pain that the Council of Europe
has put in in wrestling with the daunting logic problem of second or foreign language acquisition and
learning while the EU membership continues to expand, and consequently the number of languages
involved increases rapidly, if taken into consideration not only national and regional languages, but
also community or immigrant languages. So both the political and practial reality have helped lead
to this increased level of interest in partial compentence as the traditional mother tongue model of
modern language learning and teaching do not work in the context of a multilingual and multicultural
Europe. This shift of interest also takes place against a fresh reflection on another related key concept
of plurilingual and pluralcultural competence, which is said to have been misinterpreted when it was
translated from French into English as two related but separated concepts of plurilingual competence
and plurilcultural competence (see Coste et al, 2009).

Plurilinguism takes into consideration an individual’s experience of language and acknowledges
that it would extend from home to the society, and then to the languages of other people, whether
learnt at shool or through direct experience in a multilingual context such as Europe. As this takes

place, the individual does not keep these languages and cultures in a strictly separate mental compart-
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ments, but builds up a communicative competence to which all knowledge and experience of language
contribues and in which different languages (including retional dialects) interrelated and interact.

As a community or immigrant language, the Chinese language has enjoyed a wide spread
of increased level of interest in Eruope in the recent years. For the Chinese language, there is an
extra distance as compared with any other European national and regional languages to make it a
distinctively different, thus truly second or foreign language in Europe. The special feature of Chinese
that it appears to have a partition to European language speakers between its written form and phonetic
presentation offers a convining example that it is only natural that a modern language learner or user
would result in an imbalanced language skill (competences) set, no matter in an educational setting or
in real life. A good understanding of this feature will help not only shed light on the discussion of what
partial competence is about and its impact on modern language learning and teaching on the whole,
but also impact on the teaching of Chinese, its assessment and its future development in the context of
a multilingual Europe, a policy that EU has been pursuing vigorously through its planned and funded

actions and projects such as the on-going European Benchmarking Chinese language (EBCL) project .

2. Communicative competence and partial competence

It is clear that the underlining political purposes in the reation of the CEFR has to a large extent
determined that it was meant to be a framework for European languages, the national and regional
languages of the member states of the European Union and the Council of Europe (Zhang and Li,
2004). This political intention has also determined that the CEFR serves as a means to faciliate the
political unity, social cohesion and integration of the European Union, thus it aims at helping improve
and raise the communicative competences of the citizens of the member states through many of EU’s
language programmes by providing a common framework of reference for languages that describes the
standards of communication competence® across all the languages concerned.

The rapid increase in both the number and scope of languages concerned were well captured
by Trim back in 1997 who wrote that in the last few years. “members of the Counil for Cultural Co-
operation has almost doubled, and the number of national and regional languages concerned has
increased proportationately, or even far more steeply if account is taken of the very large number of

mother tongues brought in by immigrant populations from other continenents and used on a daily

(D As the EFR says in its opening paragraph, “The Common European Framework provides a common basis for the elaboration of
language syllabuses, curriulum guidelines, examinations, textbooks, etc. across Europe. It desceibes in a comprehensive way what languge
learners have to learn to do in order to use a language for communication and what knowledge and skills they have to develop so as to be
able to ative effectively.” (Council of Europe, 2001)
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basis.(Trim, 1997:vii). The inclusion of many non European immigrants’ language has greatly added
linguistic complexity to what would appear to be a simple language matter in the original framework
in terms of the communicative competences involved.

In the CEFR, three types of competences are identified for effective communication involving
the use of languages - general competence, communicative language competence, and pragmatic
competene. Each of these three competences further consists of a number of sub-competences. Thus
the general competence is made of declarative knowledge (savoir) (knowledge of the world; socio-
cultural knowledge; intercultural awareness), skills and know-how (sovoir-faire), (practical skills and
know-how; intercultural skills and know-how), existential competence (savoir-etre), and ability to
learn (language and communication awareness; general phonetic awareness and skills; study skills;
heuristic skills); communicative language competence consists of linguistic competences (lexical;
grammatical; semantic; phonological; orthographic and orthoepic), and sociolinguistic competences
(linguistic markers of social relations; politeness conventions; expressions of folk wisdom; register
differences; dialect and accent); and finally pragmatic competence refers to a range of competenes
such as discourse competence, functional competence (both micro and macro) in the four domains,
interaction schemata, and fluency and propositional precision matter. (CEFR, 2001).

The above division and definition are comprehensive and conceptually useful, but they seem to be
based upon the case of mother tongue or through formal learning rather than that of foreign languages
or through informal learning. In fact, much of traditional foreign language learning and teaching have
been based upon this kind of mother tongue approach, which aims to be full and comprehensive, thus
contributing to a large extent the common frustration in foreign language learning, especially for
adult language learners and through informal learning as such are hardly attainable objectives. It is
not uncommon that very often even a native speaker may not be able to deal with all situations due
to knowledge gap or lack of interest, for instance some sports or a hobby. Therefore, full language
competene is very much an ideal situation and is achievable only in a first language or a bilingual en-
vironment through a formal educational system with its minimum target literacy level, ofen endorsed
by the completion of compulsory education, or an authoritative language proficiency test ; partial
competence is an absolute and constant state for foreign language learners and users, particularly
adults who often have some specific needs to function in a foregin language environment.

It is precisely with such case and needs of adult language learners and users that the CEFR pro-
poses the concept of partial competence for the situation “when only a more restricted knowledge of
a language is required” or “when a limited amount of time is available” (p.1), which for some reason
hasn’t attracted much attention until recently. If examined closely, it is clear that the word “partial” has

two meanings: a) in part; not entirely, and b) preferential or biased.
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The first meaning of partial competence is obviously as stated above, as it is hardly possible to at-
tain a full competence in a foreing or second language as adults. The second meaning indicates clearly
the motivation and use of a foreign language by adults as they often chose to learn certain skills over
others (e.g. reading over writing) or in a certain domain (e.g. personal and professional) as these are
sufficient to meet the needs and requirements, which often may change from time to time. In Europe
where multiculturalism and multilingualism are seen to be fundamental for achieving soial cohension
and integration, and its citizen may need to learn and function in a number of languages, the issue of
partial competence is even more acute and pressing. It is for this that Trim also talked in the same pref-
ace about the need to have a languag policy that can encourage “every learer to achieve an intergrating
communication competene spanning a large number of languages and cultures encompassing not only
general competences at different levels, but also balanced competences fostering receptive skills”
(1997:vii)

It is not an exaggeration to say that all foreign or second language learning and teaching in Europe
would subsequently result in partial competence no matter what they state that they aim to achieve.
This is because in second or foreign language environment, the learning and teaching are atually
confined to the use of the language for certain activities in certain domain/s. This is particularly true
of adult language learners and how they differ from young native learners of their mother tongue in
which the purpose of learning is more general than specific. Today, European multilingualism is very
much a cause as well as a result of a number of factors. Firstly, the democratic progress in Europe is
reflected in the transition from previous prescriptive linguistic comptence to a descriptive competence;
secondly, migrants’ languages become more diverse and often somewhat different from those in
the country or community where they are orginated; thirdly, language use is more about real com-
munication; and fourthly, the number of foreign language users to non native speakers has increased
phenomenally, communicating more inter-culturally than cross culturally. However, competence is
defined or described, the acquisition and manifestation of that competence by only partial, depending
on conditions, experiences and opportunities available. So this is why “giving formal recognition to
such abilities will help to promote plurilingualism through the learning of a wider variety of European
languages.”

If the above is not enough to illustrate the point on partial competence, the case of Chinese helps
to prove the point as there seems to be a “partitoin” between its phonetic and graphic constructs,
which is very different from any European languages. This linguistic feature has determined to a large
extent that only partial competence is attainable for learners in Europe no matter if it is through formal

learning or informal learning.
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3. A partitioned language: case of Chinese”

Professor Joel Bellassen, a well known sinologist and Chinese language educator, from National
Institute of Oriental Languages and Civilisations at Paris, has very vividly termed Chinese language
as a language with partitions, like the hard-disc of a computer. For this, he refers to the unusual dis-
parities for European learners of Chinese between the phonetic symbols (pinyin) and their representa-
tions in writing, ie. Chinese characters, and the different skills needed for the reproduction of Chinese
writing by hand and with the aid of computers. For many European learners of Chinese, learning
Chinese seems to be a doubly punishing endeavour, where one has not only to learn oral communica-
tion (listenning and speaking) separately from written communication (reading and writing) , but also
learing to read (which also include writing by using word processing software) separately from learing
to actually write by hand.

These special feature of Chinese has made it even more problematic for European learners to de-
velop full competence in the language. In fact, many sinologists and Chinese language specialists have
warned that it is an unlikely task to fulfill if a Chinese language programme aims to achieve too much,
with giving due and proper consideration to such features of Chinese, which often present special
difficulties for Europeans, a very reason which renders Chinese as one of the most difficult languages
to learn and thus warrants more time to reach the similar level as any other European languages.

It is because of these special features of Chinese that many innovative approaches have been
developed in the learning and teaching of Chinese, usually depending on the different purposes of
learning Chinese and objectives of teaching Chinese. Historically Europeans were the first to invent a
phonetic representation of Chinese pronunciation by using alphabetic symbols that they were familiar
with. There is pure phonetic speaking approach where little reading and writing are involved so that
the focus is on developing oral communication competence; there is graphic approach to reading
where Chinese characters are diciphered and explained in a way so that they are comprehensible to
European frame of mind and perspectives. With regard to learning Chinese, there are also different
approaches or/and terms as characted based versus word based methods. However, few of these efforts
have actually attempted at learning the whole Chinese language, but instead at some targeted parts in
order to learn enough to satisfy their communication needs. This partial approach from the historical

perspective is quite enlightening to our learning and teaching of Chinese in the present time.

(D This part is mostly from the contribution by Professor Joel Bellassen, with whom a joint presentation on the same topic was given
at a seminar orgasanised by PLIDAM at Inalco in May 2012.
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4. Impliations of partial competence for learning and teaching Chinese

The definition of partial competence has a number of implications for the learning and teaching of
Chinese in multilingual Europe.

Only partial competence is a constant and attainable state when learning languages such as
Chinese in Europe. In fact, it is not exagerating to assume that all foreign language learning, almost
by default, can only achieve partial competences in the absolute sense of the concept, given that
for language learners, especially adults there is only limited amount of time and restricted language
learning and application environment. Full competence is usually possible only in the first language
environment (including bilingualism) in a formal educational system, often endorsed through comple-
tion of compulsory education, or an authoritative language proficiency test. Even in first language,
there is still much talked about functional literacy problem in most developed states like the UK.
According to a recent survey by Literacy Trust, UK, (2013), there is about 15% of the adult population
who have completed compulsory education but have only reached the level of 11 year old in terms
of their literay level. Therefore, it is not realistic to set full competence as an attainable objective in
learning and teaching Chinese in European context.

It is a matter of choice in learning and teaching Chinese as a foreign language what partial com-
petences is to achieve, depending on the purpose of learning and teaching when it comes to the degree
of general competence (coverage); levels of communicative competence (linguistic) and extent of
pragmatic competence (functional), but involving more intercultural communication for the European
context and crosscultural communication when using it with native speakers. For the first purpose,
particial competence means that at an initial level learners of Chinese may not necessarily need to
learn expressions such as “Ni chi le ma? (have you eaten?)” as a way of greeting (e.g. function),
which is more adequate for the second purpose of learning and teaching, for Mandarin home context.
Initial foreign language learning and teaching need to reflect again on multilingualism and the issue of
intercultural communication, especically when two non native speakers use a foreign language, say,
Chinese by a French and German. Learning and teaching Chinese in Europe is not like XM ifE#L
¢, which is in fact teaching Chinese to speakers of other languages in China. Partial competence is
definitely applicable but it is more cross culturally based as Iz T 15 (see above) as a greeting or /R4
% /%% (How much do you earn?) all form part of the competences required to function effectively in
the language home environment.

Partial competence also means that learning Chinese in Europe is usually for some specific
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purpose as well as for general communication, which forms the basis of all useful communications.
Chinese for specific purposes, mostly for instrumental reasons, are related to the motivation of learn-
ing and teaching. In many ways, this is what the European Benchmarking Chinese Language project
(EBCL) was created for, to provide a framework of competence descriptors for Chinese based upon
the Common European Framework of Reference as a non European language Chinese to be used as a
foreign language primarily in the context of multilingual Europe, a very real partial competence, both
for general and specific communiation purposes.

Most modern foreign language teaching appears to still focus on teaching it as the first language
aiming at achieving full competences. In the context of a multilingual Europe, Chinese language
teaching programmes should aim to develop linguistic and socio-linguisttic competences that are
required to function in a designed range of activities at their targeted level/s in certain domain/s, and
assessed accordingly in these programmes. The stress on the part of the user, particular the learners
mean that a negotiated curriculum would better motivate (adult) learners as they see the relevance and
worth for their efforts and investment. Therefore, general language competence should not set as its
aim to cover a full range, but a “stated/required” range as necessary to function in a particular environ-
ment and situation.

With regard to Chinese, the new Chinese language proficiency test (HSK) recently promoted by
Hanban (the Council for Chinese Language International) seems to have been created with partial
competence in learning and teaching Chinese as a foreign language in mind, though it is problematic
to term itself as a proficiency test. Unlike the previous HSK which was designed as a true proficiency
test, the new one has set as its target at initial levels a very limited range of socio-cultural activities
and linguistic elements. So it is not really a proficiency test but a designed promotional tool to
encourage the learning and teaching of Chinese. This approach, however, can be of use to the learning
and teaching of Chinese in Europe based upon the results of the EBCL projects. In other words, this
language proficieny must be backed up by the ability to adapt to the working and living environments

characterised by different cultures.

5. Conclusions

In conclusion, the question of partial competence propels us to reflect yet again, but more
attentively this time, on the theory and practice of our modern language learning and teaching in the
context of a multilingual and multicultural Europe. Realistically, partial competence is an absolute,

practical and attainable objective for majority of the language learners or populartion while native full
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competence remains to be an ideal but hardly attainable goal that has baffled both learners and teach-
ers of modern foreign languages for decades.

This is particularly true for such languages as Chinese which is very distant culturally and linguis-
tically from European languages. Therefore, effective and efficient learning and teaching of Chinese

need take into consideration both the use and features of the language in the European context today:.
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Abstract

This paper reports early findings of my doctoral research into intercultural competence (IC) in
learning Chinese as a foreign language in UK Higher Education (HE). The data were collected from
the pilot phase based on semi-structured interviews with 6 university teachers/researchers and were
analysed using thematic analysis approach. My study aims to identify dimensions of IC and relevant
approaches in learning Chinese as a foreign language (CFL). The main research question is: How is
intercultural competence conceptualised in teaching and learning Chinese as a foreign language in
UK HE? Chinese learning continues to expand in UK universities and schools and this development
has brought challenges. Most interviewees were unaware of the relevance of IC; however, elements
of culture and IC are embedded in intercultural dialogue in classrooms. This research has implications
for the practice of teaching and learning CFL, for curriculum development and for pedagogy from a
cultural perspective in UK HE.

Keywords: Chinese as a foreign language, culture, intercultural competence

The research is sponsored by the IOE Centenary Scholarship.

©2013 Tinghe JIN



16 Developing Pedagogies for Teaching Chinese as a Foreign Language in Higher Education

1. Context

1.1 Introduction

The need for learning Chinese was driven by economic and political demands in the world (Hu,
2010). According to Wang and Higgins (2008), a further impetus for the expansion of Mandarin learn-
ing and teaching in the UK comes through the promotions by the UK and Chinese governments.

The mass media in the UK (e.g., BBC News, 2012) has commented on the role of English as a
global language that has been challenged by Chinese. Globally, there are nearly 40 million learners
studying Chinese as a foreign language and this number was forecast to be about 100 million by 2010
(The People’s Daily, 2006). In the UK, an increasing number of students are interested in learning
Chinese as their foreign language (Wang and Higgins, 2008). The number of Chinese learners in UK
HE increased by 125% between 1996 and 2007, which was 1495 in 2007, according to data from the
UK’s Higher Education Statistics Agency (Hu, 2010). As CILT (the National Centre for Languages)
(2007) showed, between 400 and 500 secondary schools provided Chinese as a foreign language in
England.

In line with these trends, the UK government’s Ministry of Education is going to modify and
improve the syllabus for foreign language education at schools: Mandarin as a compulsory course
starts from third-year students in primary schools in 2014. These changes are ‘preparation work for
the China’s upgrowth’ (Fazhi Evening News, 2012). However, compared with European languages,
the understanding of CFL is inadequate (Zhang and Li, 2010).

IC has been identified as a key focus in foreign language education. The Quality Assurance
Agency for High Education (2007) identified intercultural awareness, understanding and competence
are key learning outcomes for language graduates. It means students need to develop their knowledge
and skills to compare the view of the world from their own languages and cultures with that of the
languages and cultures they learn, and be able to apply the knowledge and skills learned to their own
cultures and to societies. The skills that they will need to develop are ‘a critical understanding of
a culture and practices other than one’s own’, and ‘an appreciation of the uniqueness of the other
culture(s)’. They also need to be able to ‘function in another culture’, ‘to articulate to others the
contribution that the culture has made at a regional and global level’; ‘engage with other cultures’, and

‘to appreciate and evaluate critically one’s own culture’ (p.8). These attributes have implications for
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pedagogy, curriculum and research on IC. IC covers attributes including being knowledgeable about
the target culture (Byram, 1997a) and developing and owning an independent intercultural identity

(Kramsch, 1993).

1.2 Views of culture in foreign language education

The importance of culture in language education has been identified (Crawford-Lange and Lange,
1984). Valdes (1990: 20) stated that ‘there is no way to avoid teaching culture when teaching a lan-
guage’. Culture penetrates throughout language learning and teaching, and every teacher and learner
should be aware of the influence of culture to ‘make the most of it” (Valdes, 1990: 29).

““Culture” in language teaching and learning is usually defined pragmatically as a/the culture
associated with a language being learnt” (Byram and Grundy, 2002: 193). Yin (2009: 76) identified
two categories of culture in the context of foreign language education: ‘the so-called advanced or
formal culture, which is more related to “civilization” , such as geography, history, literature, art,
music, politics, economy, education, philosophy, ... inventions and accomplishments in science and
technology, etc. These cultural aspects usually constitute cultural knowledge information, which often
serves as cultural background knowledge’; ‘the so called popular culture or “deep culture” , which
is more related to everyday life including everyday living style, patterns of behaving, both verbal and
non-verbal, thought, values, beliefs, social customs and habits, social norms and conventions, etc.’.
Yin (2009) highly recommended the latter ‘culture’ as cultural content in foreign language education,
as these cultural aspects contain linguistic and non-linguistic behaviour in daily life, which is essential
for intercultural communication. There are various cultural features in foreign language education
‘which often constitute cultural barriers in learning a foreign language and using it in communication,
particularly in communication with native speakers’ (Yin, 2009: 75). Some of these are lexical mean-
ing, usage of expressions and pragmatic rules for use of many linguistic forms.

Arabski and Wojtaszek (2011) emphasised the role of socio-cultural context in language learn-
ing. They stated that scholars are attempting to focus on culture-related variables to incorporate the
research on language learning which was led by a strong cognitive orientation. “With intercultural
communicative competence now being the goal of much of foreign language learning and teaching
the questions concerning the relationship between language and culture have placed new emphasis
in research on second language acquisition and foreign language learning’ (Arabski and Wojtaszek,

2011: 2).
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1.3 Cultural awareness (CA)

CA has been identified as ‘the promotion of understanding of and respect for other cultures’ (DES,
1990: 3, cited in Byram et al., 1994: 75). It implies an understanding target language culture that is
essential for both native and target communities, and for successful learning of the language (DES,
1990, cited in Byram, 1997b: 51). Baker’s (2011a: 62) definition also focuses on cultural process, and
he offers a comparative view: ‘L2 [or Second language] users need to understand L2 communication
as a cultural process and to be aware of their own culturally based communicative behaviour and that
of others.” For Baker, in the context of English as a global lingua franca, the previous account of CA
is problematic. Intercultural awareness ‘is best conceived as an extension of the earlier conceptions of
CA that is more relevant to needs of intercultural communication in expanding circle and global lingua
franca contexts, in which cultural influences are likely to be varied, dynamic, and emergent’ (ibid: 66).
He conceptualised intercultural awareness as having three levels: basic, advanced cultural awareness
and intercultural awareness. The basis of CA is ‘conscious understanding of the role culture plays in
language learning and communication (in both first and foreign languages)’ (ibid: 65).

However, in my research, I would like to consider CA according to the nature of CFL in the UK,
as Chinese is still a new subject. Baker (2011a) considered the concept of CA more explicitly in the
light of the context of English as a global lingua franca. Intercultural awareness is viewed as a model
of knowledge, skill and attitudes that required by an intercultural communication, ‘whilst recognising
that the model may have a narrower range of applications in its focus on the unique characteristics
of ELF’ (English as a global lingua franca) (Baker, 2011b: 198). Therefore, in my research, I use the
concept of CA, and, new characteristics of which might be emerging in CFL with regard to IC.

Baker’s (2011b) interpretation of CA leads to a reflection on an ability developed to compare
and mediate in different cultures during intercultural communication. It refers to IC which is used for
effective engagement in intercultural communication. CA (critical cultural awareness) is considered
by Byram (1997a: 53) as part of a framework of intercultural communicative competence: ‘an ability
to evaluate critically and on the basis of explicit criteria perspectives, practices and products in one’s

own and other cultures and countries’.

1.4 Intercultural competence (IC)

Byram’s (1997a) intercultural communicative competence model (Figure 1) was developed for

teaching and assessment in foreign language education. From this ICC model, communicative compe-
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tence includes three aspects: linguistic, sociolinguistic and discourse, while IC has four dimensions:

knowledge, attitude, skills and critical cultural awareness.
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(Figure 1, Byram, 1997a: 73)

‘As the emerging modern approach to language education it has shifted the aims of language
learning from communicative competence to intercultural competence. Intercultural competence
recognises that a second language is learnt in order to be used and that language use is fundamentally
cultural’ (Crozet and Liddicoat, 1999: 113). As Baker (2011b: 200) stated, IC has been identified as
‘one approach to systematically conceptualising and investigating the knowledge, attitudes and behav-
iour associated with successful intercultural communication’. In order to be successful in intercultural
communication, students need to develop their IC. It brings new requirements for foreign language
courses.

Byram, Gribkova and Starkey (n.d.: 7) agreed that knowledge, skills and attitudes are components
of IC, and IC includes the values which ‘one holds because of one’s belonging to a number of social
groups. These values are part of one’s social identities’. Moloney (2009: 12) identified insights from
foreign language education to identify the concept of IC: ‘being a purposeful interactive user of
language with correct contextual use (Kramsch, 1993; Liddicoat et al., 2003); having metalinguistic
skill and linguistic transfer skills (Bialystok, 2001); being knowledgeable about target culture (Byram,
1997¢), being reflective about the relationship between learner’s cultures (Liddicoat et al., 2003; Sercu,
2002) and developing a sense of an intermediate ‘place’ in ownership of an independent intercultural
identity (Kramsch, 1993)’.

IC requires learners to develop relevant knowledge and skills regarding target language and
culture and their CA, and to be reflective and transferable among different languages and cultures. As
Sercu (2004) summarised, there are two dimensions of IC identified by recent models: culture-specific
(knowledge and skills about target culture) and culture-general knowledge and skills ( “more gener-

alizable in nature and transferable across cultures’ (p.135)). Culture-general knowledge includes, for
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example, ‘the nature of cultural adjustment and learning’, ‘the impact of culture on communication
and interaction between individuals or groups’, ‘the role of emotions in cross-cultural, cross-linguistic
interactions’. Culture-general skills refer to, attributes such as ‘the capacity to display respect for and
interest in the culture’, ‘tolerance and patience in cross-cultural situations’, ‘control of emotions and
emotional resilience’ (p.135). IC requires learners to develop a view of two cultures (their own and
that of target language) and a position where they mediate between these two.

Furthermore, the lack of empirical research on IC acquisition has been indicated by Sercu (2004:
4): it ‘is still very limited, and at any rate far more limited than that of studies investigating second
language acquisition’. Sercu (2004), in addition, indicated further challenges for research: identifying
different variables that influence the acquisition of IC and the relationships between these variables.
Therefore, a study on learners’ IC can contribute to the knowledge in this field. In addition, with
the aim of IC in language education, Byram, Gribkova and Starkey (n.d.: 9) suggested teachers ‘to
develop skills, attitudes and awareness of values just as much as to develop a knowledge of a par-
ticular culture or country’. The social and cultural content need to be considered in teaching a second
language, thus, emphasising that teachers need to develop their skills in integrating cultural aspects
(Franson and Holliday, 2009). ‘Relation between culture and language is important to how teachers
perceive language’ (Holme, 2003: 30).

However, it will be argued that the theoretical and pedagogic resources available for improving
quality of education in terms of intercultural communication and intercultural competence need
improvement to meet the reality of Chinese as a foreign language. In particular, the concept of IC in
relation to foreign language learning needs to be expanded according to the need of CFL. A research
project entitled “European Benchmark for Chinese language (EBCL)” is conducted to provide a
framework of standards for the learning and teaching of Chinese, in order to meet the needs of learning
and teaching Chinese in the European context, in line with CEFR (Common European Framework
of Reference for Languages: Learning, teaching assessment). My research, a study on IC could be
conducted as an attempt to model what these expanded competencies might be, and the model has

applications in its focus on the characteristics of CFL in the UK.

2. Research aims and questions

The aim of this research is to identify key areas of IC in learning Chinese as a foreign language in
UK HE. It explores the current approaches to teaching and learning of Chinese as a foreign language

with particular reference to culture. The main research question is: How is intercultural competence
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conceptualised in teaching and learning Chinese as a foreign language in UK HE?

At the first stage, | conducted a pilot study to obtain the general information about CFL in UK
HE (e.g., curriculum, pedagogy) to investigate teachers’/researchers’ perspectives towards culture and
IC. The data collected were helpful for me to understand the current situation of CFL in UK HE and
develop my research questions for the main study. The research question for pilot study was: what are

teachers’ perspectives on IC in teaching and learning Chinese as a foreign language in UK HE?

3. Methodology

The pilot phase of the study involved interviews with university teachers/researchers, and the
main study will be carried out with HE students. Interviews, observations and questionnaires in addi-
tion to desk research are the main methods of data collection. The paper reports the findings from the
pilot phase based on semi-structured interviews with 6 university teachers and researchers, identified
through my personal contacts. Data were analysed using thematic analysis approach.

The interviews were conducted through telephone (and Skype) and face-to-face, according to
participants’ preference and convenience. In Skype interviews, text chat facility was used in addition
to voice in order to clarify my questions. Interview questions were piloted with my peers who are
language teachers studying MA courses at the Institute of Education. The interviewees include both
native (5 interviewees) and non-native Chinese speakers (1 interviewee). Each interview took about 45
minutes and was recorded by using a digital recorder. The interviews were conducted in Chinese with
native Chinese speakers and in English with non-native Chinese speakers. I identified and developed
key themes after each interview which helped me to refine my interview schedule for subsequent

Interviews.

4. Key findings

The pilot study showed that learning Chinese continues to expand in UK universities and schools
and this development has brought challenges. Most interviewees were unaware of the relevance of IC;

however, the elements of culture and IC are embedded in intercultural dialogue in classrooms.
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4.1 Challenges and issues

The major challenge in teaching Chinese as a foreign language identified in the pilot study was,
compared with major European languages, there is inadequate understanding of teaching Chinese as a
foreign language in the UK, due to the fact that Chinese is still a new subject (Interviewee 1, 2 and 5).

Interviewee 1 indicated that some aspects of curriculum requirements (e.g., the number of
lessons) for CFL are not reasonable, as those requirements were developed based on major European
languages. For example, writing Chinese characters is difficult and needs more time (Interviewee
6). There is a lack of developed methods to teach Chinese, as current methods introduced are based
on teaching other Western languages. Since Chinese is still a new subject, there is a lack of related
knowledge for CFL. Interviewee 1 and 3 agreed that Chinese is very different language compared with
other European languages. It is complex and carries rich culture and these features make CFL difficult.

Interviewees stated that teachers (Chinese native speakers) may not have a well-developed
understanding of learners who are native English speakers (I1 and 3). ‘It took time to understand
students’ needs, as I am a Chinese native speaker... but foreigners may not understand Chinese culture
properly, so it is difficult for them to teach Chinese’ (I3: 31:91-33:51). The teaching methods applied
at school by some teachers (Chinese native speakers) have caused students’ loss of interest (I1 and 6).

Furthermore, they also identified the challenge regarding a lack of qualified teachers.

4.2 Intercultural education/learning

Interviewees’ responses indicated the features of intercultural education. According to inter-
viewees 1, 2, 3 and 5, the curriculum for CFL designed combines cognitive and experiential learning.
Interviewees described how they teach specific linguistic and cultural knowledge in classrooms, and
students also have opportunities to study in China on their second or third year. Both cognitive and
experiential learning are highlighted in intercultural education (Hatoss, 2006). However, the one-year
abroad study requires teachers to provide further support: help students develop relevant knowledge
and skills.

It is multicultural education with diverse students who are from different background (including
different nationalities, families and first languages). English is used as a medium of instruction to teach
and learn Chinese in the UK (I1, 3, 4 and 6). According to Lo Bianco, Liddicoat and Crozet (1999),
multicultural education usually refers to the learning that occurs in a culturally diverse context.

As interviewee 4 said, it is student-centered teaching and learning in classrooms. Intercultural
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education ‘implies flexibility and reflection and refers to the interactive process in which the learner
engages while acquiring specific knowledge’ (Hatoss, 2006: 50). For example, TESOL for interna-
tional students coming from different cultures can be identified as a multicultural education. However,
it is hard to say if TESOL is a form of intercultural education without looking at the teaching and
learning process (Hatoss, 2006). Intercultural education involves learners involved in an interactive
learning process where they draw on their own cultural diversity while they acquire knowledge.

Therefore, interviewees’ responses imply features of intercultural education.

4.3 Teaching Chinese as a foreign language with particular reference to culture

Teachers highlighted the important role of culture in CFL to promote students’ interest and
motivation, and influence their emotion. They also concerned with how they develop their teaching
methods with particular reference to culture.

Interviewee 3 gave an example of how she taught a Chinese character: %% ai, love:

The character: % ai (love), the traditional one is % , has three parts. The first part is ‘JI\ zhua’ , it
can mean the action ‘catch’, the middle one is ‘s[> xin’ (heart) and ‘/ you’ (friend) is underneath. It
means that the love is wholehearted emotion and it is mutual. We can see Chinese culture value toward
the emotion ‘love’ from the character (I3: 6:50-8:34).

She stated that she not only teach students how to write characters but also how they develop.
When students learned the culture behind the characters, they were motivated. She thought teaching
the meanings of characters make students more interested in learning the language. Another example is
AME waiguo and #M% waipo (foreign country and maternal grandmother) :

The same character ‘7 wai’ means outside, ‘[ guo’ means country, so ‘4" and ‘[F’ together
mean foreign country -- it makes sense. But why does grandmother ( ‘%% po’ can mean grandmother )
in Chinese contain the meaning of ‘#}’ (outside)? In China, if a woman married, she will be outside
her family, so her children call her mother #}%% waipo. It implies the status of women in China (I3:
22:73-22:99).

She said, therefore, students can acquire the knowledge. Furthermore, interviewees stated that
they often explain the differences between Chinese and English cultures, so that students were
motivated. As interviewee 3 said: ‘Some students thought that learning Chinese is the beginning of
understanding Chinese culture’ (3:34-3:39). ‘The differences between China and Western cultures
motivate students’ learning’ (3:42-3:48).

‘Students think that it is important to have a Chinese name, and they require a meaningful

name... the Chinese names have been the motivation for studies... Students are very interested in how
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to bargain when they are doing shopping in China...” (I3: 4:49-6:05).

Interviewee 4 agreed that culture is useful for enhancing students’ interest. ‘For some Level 1
classes, we usually start from introducing the different cultural meanings of the words in Chinese and
English: e.g., dragon and red colour... Chinese traditional festival or tradition...” (1:56-2:40).

Interviewee 1 believed that ‘language itself contains cultural elements.... The culture learning
begins from language, especially, Chinese. Chinese has rich cultural characteristics. So when you are
learning Chinese, you are learning the culture’ (20:16- 21:13). He also identified that ‘in terms of
pedagogy, teachers are teaching words with culture ... But it lacks a systematic investigation ... how
to use these methods should be considered again’ (24:58-25:33). There is a lack of a syllabus and
teaching materials to guide teachers’ teaching with reference to culture and IC. Thus, the teaching

methods depend on individual teachers and are difficult to manage (Interviewee 6).

4.4 Aspects of intercultural competence identified

Interviews helped me to identify some aspects of IC. First, as stated above, the interest/motiva-
tion toward Chinese culture and its importance has been emphasised by interviewees. Interviewee
3 highlighted that students have strong interest toward culture. ‘Students lack of interest will cause
challenges for teaching and learning Chinese. The interest is the motivation’ (I4: 2:11-2:18). ‘The
language learning is the process of learners’ developing their attitudes’ (16: 47:42-47:50).

Second, the importance of practice and communication in language learning is recognised. ‘Stu-
dents need to practice more ...” (I3: 18:77-18:79). She stated that language is live and needs practice
and communication. Upon returning from their studies in China, students were very different: they
were confident and able to manage their language (I3). Interviewee 6 emphasised that: ‘it is “tian rang
zhi bie” (vastly different)’ (40:55). Being able to communicate is one reason why students study Chi-
nese (Interviewee 4): “most students who learn Chinese plan to work in China...and some others have
Chinese colleagues and friends ... so they have started to learn Chinese’ (4:13-4:37). Furthermore,
interviewee 3 highlighted the importance of communications in classrooms. The knowledge learned
from communications are more often used and used more correctly by students, comparing what they
learned from the textbook. ‘Language becomes useful to students when they think it can be used to
express themselves/their own ideas’ ... ‘The focus on grammar, to some extent, has bad influences on
students’ learning and their confidence... Language is a tool of communication’ (I3: 12:78-13:51). She
is aware of teaching Chinese needs specific pedagogy with reference to culture.

Third, ‘we aim to teach students to be an independent leaner’ (I12: 8:46-8:51). Interviewee 2

focused on teaching students how to learn and develop students’ communication skills in order to help
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them to be an independent learner. Students are encouraged to use language in the real context (going
to China/ or communicating with Chinese people) and learn language independently. Interviewee 5
indicated the significance of critical thinking and the awareness of identity: ‘students need to develop

different views with different cultures, and to realise their different identities...” (13:40-18:12).

4.5 Teachers’ perspectives toward intercultural competence

Most interviewees were unaware of the relevance of IC, much of which is taken-for-granted in
teaching Chinese as a foreign language. Interviewee 3 said that she is not familiar with the concept of
IC: ‘T am awareness of what it is, but I can’t say what it means’ (28:66-29:41). Interviewee 4 thought
the concept of IC has not been identified. Only interviewee 6 stated that he understood IC from two
aspects: linguistic (how to use the language according to Chinese culture) and behaviour (how to
behave). He gave an example: In the past, students often provided negative feedback on Chinese
culture when they came back from China. But now, since teachers explained the differences between
Chinese culture and other cultures, students can appreciate the differences. This example emphasises
the significance of IC in CFL. However, he thought it is difficult to apply IC by teachers in classrooms.

Most teachers considered the input of cultural knowledge as incentive. Interviewee 4 suggested
more activities about culture should be conducted which can help develop students’ interest. There
is limited evidence to show interviewees’ specific perspectives on IC. Although, interviewee 6 has
showed some opinions on IC, as he has been involved in a related research project, most teachers are
not familiar with the concept of IC. It implies the issue with the terminology: intercultural competence.
Teachers have conceptions of IC but, are not sure what it means and how it is relevant to their
teaching.

However, teachers are mainly familiar with the concept of culture. The construction of culture and
elements of IC have been indicated and they are existing in the intercultural dialogue in classrooms.
Interviewees’ perspectives on culture and teaching methods indicated the relevance and importance of
this study. In this case, the main research phase of my study will be started from classrooms observa-
tions, to investigate how the culture is conceptualised in teaching and learning which can be used to
help identify relevant elements of IC. Other factors, e.g., students’ learning purpose/expectations and

their intercultural communication experience will be also investigated.
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5. Implications

This research has implications for teaching and learning of Chinese as a foreign language, for
curriculum development (teaching material and teacher training) and for pedagogy from a cultural
perspective in UK HE. The concept of IC for CFL needs to be developed to include cultural features
of Chinese. The main study will focus on the construction of culture and relevant dimensions of IC
emerging based on the features of Chinese as a foreign language.

The findings from the pilot study have implications for CFL practice as Chinese becoming a
global language. IC is an important aspect in CFL. Teachers made cultural content implicit in most
language courses. It implies the issue of IC is emerging but under-developed. A clear notion of IC can
help develop relevant pedagogy and the curriculum of Chinese as a foreign language in UK HE. It
requires an investigation on our conceptualisations of the relationship between language and culture.
This in turn will have important implications for an understanding of the skills, attitude and knowledge
needed to successfully take part in intercultural communication.

Thus, the issue concerning how to teach a foreign language effectively has been considered from
a cultural perspective. It requires the curriculum development of Chinese as a foreign language in UK
HE, especially the development of teaching material (e.g., textbook) and teacher training, in order
to provide support for developing teachers’ knowledge of pedagogy from a cultural perspective. For
example, the criteria for selecting cultural contents and culture-and-language learning tasks, as well as
ways to scaffold the IC learning process, should be emphasised.

In addition, the findings have implications for my main research. Conducting classroom observa-
tions to investigate how ‘culture’ is constructed and how the elements of IC are embedded will be
the focus of the next pilot study. Classroom observations will help explore how ‘cultural aspects’ are
embedded in the classrooms, and to examine the relevant aspects of IC. The observations will also be
combined with interviewing (before and after observations) teachers and students to explore culture-
related factors shaping the course and nature of CFL. Furthermore, investigating other variables,
for example, students’ learning purpose/expectations and intercultural communication experience/
encounters. The teaching and learning processes for developing IC is complementary and mutual
assistance. It implies that how students understand culture and IC through learning a foreign language.

In order to investigate how culture is constructed through classroom observations, it is necessary
to consider what aspects can be considered as culture related in foreign language teaching and learn-

ing. The findings have indicated three categories: the link between Chinese characters and culture; the
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differences between Chinese and English cultures; manifestation of cultural aspects in teaching and
learning process. These categories will help me observe cultural aspects which are embedded in the
classrooms. The findings also suggested that teachers perceive that students are aware of the differ-
ences between their native languages and the foreign language that they learn. Therefore, to examine
whether students perceive the foreign language learning and communication process as a cultural

process will help me investigate students’ CA in order to identify related aspects of IC.
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Abstract

TAPs as the standard data elicitation method in the study of translation process have attracted
attention among translation scholars and researchers since its introduction in 1980s. Insightful results
have been obtained via application of this method, whether loosely or rigorously, whether the sample
size is large or small, whether research is in-depth or shallow. However, not so many researchers are
concerned about the nature of process research and the relations between qualitative and quantitative
data. This paper deals with this issue from a perspective of social science research and aims to show
more possibilities in collecting qualitative and quantitative data. A pilot qualitative research of
translator’s management style has indicated that advanced performers tend to monitor the translation
process, while non-advanced performers have a tendency of managing the translation. A translator’s
management style is decided by his/her assessment of the difficult levels of the translation task.

Key words: mixed method, TAPs, translation management

1. Introduction

Qualitative research is concerned with words rather than numbers. Epistemologically, qualitative
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research is interpretive while quantitative research is exploratory (Bryman, 2008). However, ‘every re-
search tool or procedure is inextricably embedded in commitments to particular versions of the world
and to knowing that world’. (Hughes, 1990:11, cited in Bryman, 2008) The purpose of conducting
research on translation process is to understand the ‘black box’ in human mind, to explain the nature
of translation activities and to inform translation teaching and training.

Then, the translation research methodology ‘turn’ —to borrow Snell-Hornby’s term (2006)- has
happened in mid 1980s when Ericsson and Simon (1980) has published their seminal work Verbal
reports as data. However, the pathway of think-aloud protocols (TAPs) has never been smooth. One
of the strongest criticisms was from Nisbett and Wilson (1977) who believed that consciousness does
not reflect the processes but only the products of mental processes. They claimed that verbal reports
cannot reveal higher order mental processes such as evaluation, judgement, problem-solving and the
initiation of behaviour. Usually, verbal reports can only explain some basic perceptions and memory.

However, translation researchers believed that ‘even if verbal reports are necessarily incomplete
and do not reveal everything, what they do reveal is important’ (Kiraly, 1995: 41). Thereafter, the
process research has seen its progression of exploration, development and maturity in the last 25
years (Zheng, 2012). Its tendency to experimental research is very strong; it applies various types
of computer software such as Translog, Proxy, Camtasia and eye-tracking to triangulate with data
obtained through the most arguably used traditional data elicitation method-TAPs (Hurtado Albir and
Alves, 2009).

As a standard method, TAPs have produced some fruitful insights into the mental translation
processes (Lorscher, 1989, cited in Li, 2004); e.g. Kiraly’s (1995) social and cognitive process model,
Jakobsen’s (2002) orientation-drafting-revision model, Tirkkonen-Condit’s (2005) monitor model,
Englund Dimitrova (2005) and Gerloff’s (1986) explicitation, and text-processing strategies, PACTE’s
(2011) translation competence, to name but a few. Others have developed very useful data analysis
coding schemes, for example, the formalized categories of analysis (Lorscher, 1986, 1996, 2005),
prospective and retrospective problem indicators (Krings, 1986), and protocol diagrams (Kiraly, 1995).

The achievement that has so far made in this field is not immune from criticisms and retrospec-
tion. Some concluded that TAPs are not appropriate for Asian students; because of much less data
collected as their counterparts non-Asian students (Li and Cheng, 2007). Jaaskeldinen (2011) called
on researchers to go back to basics and to look at the issues of validity and reliability of verbal report
data. Hansen (2003) expressed her concerns about researchers’ tendency of dividing the phenomena
of translation into sections and investigating them under controlled experimental conditions. Some
other concerns are small data samples and the unnatural test environment for the process research

(Bernardini, 2001; Li, 2004; Hurtado Albir and Alves, 2009; Jaaskelainen, 2011).
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An agreement has been reached among researchers that the TAPs data fall under the category of
qualitative research (Gerloff, 1986; Kiraly, 1995; Li, 2004) and the computer software generated data
are quantitative (Hansen, 2003). ‘Triangulation’ as the most powerful word frequently appeared in
research papers indicated that mixed method is applying in the process research. However, the rela-
tions between the TAPs data and the computer generated data are not very clear.

What do we triangulate- research methods, sources, analysts, theories or perspectives? Is the
quantitative data used to converge, to corroborate and to correspond the quantitative data? Can we use
this mixed approach to complement, to develop, to initiate and to expand both qualitative and quantita-
tive data? Is it legitimate for us to confine ourselves to triangulation only without considering other
possibilities to expand our horizon in the process research?

This paper will present a pilot post-interview study to show the feasibility of a mixed method

research design.

2. Methodology

Translation is a social activity in which translator plays an active part in the particular context
related to the translation activity (Kiraly, 1995). The success of communication depends much on the
translation ability of the translator and his/her environmental factors which define his/her translation
activity. As a social phenomenon, translation processes ‘comprise a complex network of factors, such
as assumptions, decisions, feelings, thoughts, impressions and doubts’ (Hansen, 2003:25). Therefore,
the process of translation is defined as ‘a complex cognitive process which has an interactive and non-
linear nature, encompasses controlled and uncontrolled processes, and requires processes of problem-
solving, decision-making and the use of strategies’ (Hurtado Albir and Alves, 2009: 63).

To approach the hidden meaning or essence of the translation processes, the dialogue between
person and world must be established and the human behaviour must be observed (Merleau-Ponty,
1962). The hidden meaning or essence here means the patterns or formula which sum up the unique
manner of translation behaviour and the meaning of translation processes can be understood through
the constant process of idealization and formalization, i.e. through the removal of limits from research-
ers and approximation to a real complex phenomenon (Husserl, 1978) and through regressive inquiry
and immanent reflection, thus ‘the universal structures of subjective orientation in the world, not the
general features of the objective world’ is described (Luckmann, 1978:9, emphasis in original).

Evered and Louis (1981) proposed two types of inquiry in research: i.e. inquiry from the outside

and inquiry from the inside. The former entails that the researcher as an onlooker may use some tools
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or instruments to look in from the outside at a phenomenon, while the latter means that the researcher
becomes an insider in real situations. As an onlooker, the researcher uses the a priori knowledge de-
rived either from personal experience or from theoretical formulation to guide the inquiry or to reveal
what is general to all organizations. As an insider, the researcher, with no presuppositions, understands
and identifies features through dialogue with others or through direct experiential contact with the
organization. The shortcomings of each role can be overcome by applications of inquiry from both the
inside and the outside (Bryman 1988; Brewer and Hunter 1989; Mertens 2005).

Thus, it is suggested that using several methods to reveal multiple aspects of a single phenomenon
is where the research is rooted. A major assumption underpinning the research is that sociological
research is to understand, describe and explain the complexity of human behaviour from various
perspectives and by using different methods to answer particular types of research questions (Morse
2003). More specifically, mixed methods in this research is the strategy to combine qualitative and
quantitative methods for the purpose of using the results of one method to inform and illustrate the

other method (Bryman, 1988; Greene, Caracelli, and Graham, 1989).

3. Research design

This research project believes that translation process is a dynamic, interactive and non-linear
process. Uncertainty management is a controlled and non-automatic process, presented either verbally
or non-verbally. In this process, translators play an active role in communications between the ST and
the TT. It is translation competence and translator’s self concept which determine the success or failure
of uncertainty management, namely the result of interaction between the cognitive process dimension
and the knowledge dimension. The cognitive process dimension involves information retrieval both
linguistically and non-linguistically, problem-solving and decision making. The knowledge dimension
consists of declarative knowledge, procedural knowledge and meta-cognitive knowledge stored in
translator’s short-term and long-term memories. This research project aims to find out managerial style
differences between advanced performers and non-advanced performers in translation. The theoretical

framework of this research is shown in Figure 1.
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translatoras a
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Figure 1. The theoretical framework of this research

This research is designed to have three phases:
+ Phase I a pilot post-test interview,
¢ Phase II developing and piloting questionnaires and
¢ Phase III quantitative data collect and analysis.

In the first phase, 18 participants were purposefully selected from translation post graduates
and English language teachers. They were asked to do a translation of 259 words of an English text
adapted from an article ‘Not quite across Rubicon’ (published at Economist on 25 January 1999).

The text has been selected because of its ‘richness’, which is reflected on its use of various rhe-
torical devices such as metaphorical expressions, irony, and so on. These devices have posed problems
and difficulties in translation as the text presents a wide semantic gap between literal and pragmatic
meaning. The indirect meaning of those devices would force readers to constantly modify their
interpretations (Dancette, 1997). Each ‘richness’ in a text is a ‘rich point’, where process researchers
have to consider when selecting a text. Rich Points are identified with linguistic problems, textual
problems, extralinguistic problems, problems of intentionality and problems relating to translator’s
world (PACTE, 2011). The selected text contains five metaphors (e.g. across the Rubicon, stands up,
as if Tony Blair were some Leonid Brezhnev uttering a cryptic speech, train newspapers, moved closer
to monetary union), nine culture specific terms (e.g. the House of Commons, the euro, Europe’s new
currency, Gordon Brown, Tony Blair, Leonid Brezhnev, Supreme Soviet, Kremlinologists, Hansard)
and five words which express the writer’s intention and attitude (e.g. perfectly plainly, loyal chancel-
lor, portentous title, dull, ineffable fashion).

After a pilot study, 21 interview questions were developed in reference to Jones’ (2007) research

on poetry translation processes. The questions are related to translation knowledge, translation strate-
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gies, philosophy and beliefs, personal interests, translator’s style and other aspects.

Each participant was provided with dictionaries, computer, internet access, pen, and paper. They
were asked to translate the selected English text into Chinese, their mother tongue with no time limits.
An interview was conducted right after the completion of the translation task. Each interview lasted
about 30-45 minutes. The interviews were transcribed by researcher’s assistants and double checked
among them. Thematic analysis were conducted to the research data with application of Nvivo 9
software. Research ethics were closely observed during this pilot study.

Phase I project has now been finished and Phase II and III are undergoing at the moment.

4. Data analysis

Before embarking thematic analysis to the interview data, participants’ written translations have
been marked by two experienced university teachers. The CTTIC marking criteria was applied to each
piece of translation. First independent marks were obtained, then, the two markers had to agree on a
final mark if the difference between the two marks for one piece of translation were less than 15%.
Otherwise, the translation in question had to be remarked. Thus, the 18 participants were divided into
two groups: Advanced Performers (> 70%) and Non-advanced Performers (<69%). The rationale
behind the division is that translation quality is not necessarily related to professional or novice
translators (Kiraly, 1995), thus advanced and non-advanced performers were used in this research. The

details of the two groups are shown in Table 1.

Table 1 the groups of participants

Advanced Performers (AD) Non-Advanced Performers (NAD)

Foreign language teachers 5 4

Translation graduates 4 5

To ensure that the data analysis was rigorous and the coding process was conducted by two cod-
ers: the researcher who knows about the research and a layman who knows little about the research.
First, ten good interviews were chosen and printed out for microscopic coding. Each transcript was
reviewed at least 8 times with each line coded manually. This reading and coding process was to
explore common patterns in the interview data. The techniques of questioning, ‘far-out’ comparisons,
free association, checking conditions, strategies and consequences, shifting focus were used when they

were appropriate to the text.
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During this process, the old codes decayed and the new ones emerged. To ensure that the individ-
ual codes are conceptually related to the appropriate analytic context and rooted in relevant empirical
material, categories are generated through 1) inferences from the data; 2) initial or emergent research
questions; 3) substantive, policy and theoretical issues; and 4) imagination, intuition and previous
knowledge. The interplay between the data and the researcher was in fact a process of abstraction from
raw data level, to initial coding level, to conceptual level and to statements level. Table 2 is a sample

coding list.

Table 2. A sample coding list

Theme 1
¢ Label- attention focus [AF]
¢ Definition-focal point of translation on words, logical relations, background knowledge,
message etc.
¢ Indicators-coded when the participant says, ‘I focus on choice of words.’
* Differentiation-1f the participant says, ‘I am considering how to say in Chinese’, this is
coded as translation norms/principles [TN].

Coding is not a once for all process. After each coding, the coded passages were read and reread
for several times against the coding list to see whether there was a mismatch between the code and
the coded passage. A passage may be uncoded if it was found that the passage did not match with
the code. Then, referring back to the original transcript, the uncoded passage may be recoded with a
different code or discarded without coding at all. The backward and forward coding procedure was to
ensure the reliability of each coding and to avoid any theory forcing to the data.

The coding list generated through a line-by-line analysis was in fact a pretty long list. Some codes
were larger and some were smaller. Some were descriptive and some were interpretive. Looking for
repetitions is one of the easiest ways of identifying themes. Then the links between each theme was

identified.

5. Results and discussions

The major themes under comprehension include contrastive analysis between the SL and the
TL [CA], information sourcing [IS], comprehension problems and issues [CPI], questioning [QST],

reading and analysis [RA].
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Non-advanced performers did not do any contrastive studies between the SL and the TT, however,

Advanced performers compared the linguistic and cultural differences between English and Chinese.

et o — IR WA, BEWAIE, B A T—Tr, X2 XA econo-
mists 257 F AL, A EAREARE, EACHWY, BREXTr A i, X T oeE%
KL, FEWEE AR, BN T B EA AR, Mig VR BHRD)Y B
# [AD 2],

I feel that this is an objective comment. The journal is neutral and does not favor one side or the
other. Is the journal called Economist? 1 feel that the journal has, has its own political stand. Unlike
People’s Daily, it does not have its own political orientation but it looks at the impact of this issue on

the UK [my translation].

In terms of information sourcing, tools and sources were used in their translation work; however,
the NADs tended to use what is available to them such as dictionaries and encyclopaedia. Apart from
the tools and sources used by the NADs, the ADs used model text, searched for secondary sources and
tended to ask help from experts, layman or peer friend. Both groups had the similar type of problems
and issues in comprehension. They included culture specific terms, metaphors, syntactic structures of

long and complex sentences, underlying meanings of a phrase, writer’s intention.

|

A BT BRI, BT RES S, Rl R R AT, BGEARARITE, x4
AR, BUARIXAS, XLEEF, A 1RCR R AR, BHAUR AL BUR A7 LA T ],
RER, REBUEATEREAEEG, Barifha, XA RMRI A, J, MR msE
] [NAD6],

I had difficulties in understanding some sentences, especially the long ones. I feel I cannot under-
stand them, for example, what are the relations between the media and the, the media and the politics?
I cannot understand what the media can get something from the lines of government’s speech, what

the government says. Yes, I still have some problems here [my translation].

It is obvious that both groups applied the technique of questioning to clarify the meaning of the
English text. This questioning was a process to suspect one’s initial understanding of a word, to check
the logical relations between different events, to decide if the technique of information sourcing is
needed when something is strange to one’s knowledge of both the ST and the conventions of the TT.
The questioning process happened before a final translation decision was made. For both groups,

reading and analysis were closely connected. The purposes of reading and analysis were to understand
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the message of the ST, to focus on linguistic and pragmatic issues in the text.

The process of transfer consisted of decision making [DMK], evaluation [EVA], register analysis
[REG] and translation difficulties [TDF]. This process was about solving translation problems and
difficulties, making judgements based on criteria and standards, determining parts-whole relations and
rhetorical purpose, identifying hidden meanings, unstated assumptions, comprehending relationships
among ideas, recognizing explicit and implicit communication web in the ST and making translation
decisions. This is where big gaps between the two groups were found in this research.

Only 1 participant in the NAD group evaluated his translation, whereas 6 in the AD group evalu-
ated their translations. The use of evaluation in the translation was to decide an appropriate translation
approach, i.e. free translation or literal translation for words or phrases, to confirm translation
decisions or to modify a translation according to the context and conventions of the TT. During this
process, the translation difficulties were how to find an equivalent TL word, if a word or phrase should
be translated literally or freely, what translation techniques should be employed, e.g. the application of
modulation. In this case, the norms and principles in the mind of both groups were the conventions of
Target Text.

Only 1 participant in the NAD group did not do register analysis to the ST; however, all the
participants in the AD group did it.

FWATIX AT —A perfectly, J& A —1> plainly, ©A—FA & MELLEE & E
BRI G U T — 0, SR UL AR 1, —A> perfect AR i —
AHEC SIS IR, AR SS TEIN T —A plain, 3X 07 B AEAFIX T R ME L E A BOE
Je AR R IR IETE Lk [ADA4].

I think here it has a word ‘perfectly’, which is followed by ‘plainly’. The word has a meaning
of ‘unbelievable’ or, the prime minister made a speech in this occasion but his tones were strange. In
fact, ‘perfect’ means ‘extremely good’ but it is followed by ‘plain’. Here I think it has a meaning of

‘unbelievable’ or a sense of disagreement [my translation].

The theme of decision making has four subthemes which are indecisive decisions [INDCS],
decisions on organization [DCSO], decisions on dialects [DCSD] and decisions on translation
manipulation DCSM]. Indecisive decisions are about doubts and uncertainties in their translation
solutions; the AD group were more uncertain about their translations; however, the NAD group were
less concerned about it. Both groups basically followed the structure of the ST but with some minor
changes in wording. When asked if it was good to use local dialect in translation, both groups agreed

that dialects could be very interesting and sometimes exciting but its use should take one’s readership
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into considerations. Obviously, using local dialects in this translation task was not a wise decision
because the English text was very formal in style. On the contrary, the NAD group had more power to
manipulate their translations and the AD group had less power to do so. Manipulation happened when
the meaning of a word could not be identified, when the participant thought a word was not important
in the TT context, and when the participant thought the content of the ST went against his/her own

moral standards.

HAER bR A B . BB, SRS RS A S B A B, AN RAREE, T
H, BeA#RE, H. U2, SRR T AR FSE, N2
ESE, HEARREE. LEHCEN, JUEARZAHER A [NADS],

First, I did not understand the title. I was not sure about the meaning of some words in the last few
sentences. It also talks about England, its attitude towards Soviet Union and its leaders. I suspected
that it was a negative attitude, but I am not certain about. This is only my own thought but I have so
many doubts which I am not sure of [my translation].

B b, FESC, ORI, SURRAFEIESC, /NS S0 RO TR 5 A R — /N R
[ADI1],

Basically, I followed the original text. The general structure is the same with the original but
there are some minor modifications in a number of places. This is because of language difference [my
translation].

HnetF, AR EAGE, rTRER, AU A TR A, iR A [ U Y
B, MH, XA, ROyh R T CER, AR, Ram, Rk EZEA
P, SRR, BrLL, XA EE, W, FEGE, W, ACRULREAD ER R, T
REA T A2 258 [NADS],

I think, because this is a report about Britain, it is possible that it is in favour of the British, that
is to protect the image of the British government. Moreover, this feeling, because China is a socialist
country, their biases or discrimination to socialist country. So for those sentences, I feel, ern, if the

translation is going to be published in China, I will not translate some sentences [my translation].

The subthemes of strategic planning [STP], synthesizing [SNTH], revision and editing [RVE] and
quality assessment [QAS] emerged from the data under the theme of production [PDT]. Because the
difficult levels of the ST, it seemed that some participants from both groups had applied the strategy
of leaving the most difficult part of translation, in this case, the title not translated until the very end
of the translation task. The reason of taking this strategy was to get the essential meaning of the text

and then to decide if the title could be translated freely or literally. Synthesizing is the act of producing
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translator’s own synthesis of information or material to form a new whole. It includes deep under-
standing that goes beyond basic understanding, using old ideas to create new ones. Both groups had
applied the techniques of synthesis, combination, integration and modification in their translations. As
could be expected, both groups revised and edited their translation a number of times and also stated
that they usually did not begin their editing work before their short memory disappeared. The time of
leaving their work before editing varied tremendously from a number of hours to 3 months; however,
the overriding principle was time. If they were not given any time to edit their work, post-editing did
not happen and in this case, they usually revised their translation in the translation process. However,
if they had plenty of time, they would obviously put their translations untouched for a longer period
of time. It is interesting to note that the AD group would like to seek advice from experts, laymen and

friends; however, the NAD group tended not to ask help from laymen. The obvious reasons were:

Nz —MERN, RO AR, FMABAR LA B 24 TR e A
B —LE 5 B [NADA4].

I will find someone who knows English, because I feel I cannot get anything useful or useful
information from this person if he does not know my area. [my translation]

And one even showed low esteem.

WX BB AR, AR, [FEAmER A S ([NAD6]

I will not get help from a person who does not know English. I would rather believe myself but

not this man!

Each interviewee had their own evaluation on their translation work and almost everybody was
not happy about their translation. A detailed analysis of the data has shown that the reasons for this
were the interviewee’s clear understanding of their weaknesses in translation in general and also the
correctness in their mind. However, the NAD group expressed their concerns over lack of abilities to
have a correct understanding of the ST.

The main themes under the knowledge dimension are declarative knowledge, procedural
knowledge and meta-cognitive knowledge. Declarative knowledge includes background knowledge,
culture knowledge, subject knowledge, translation principles. Procedural knowledge covers past ex-
perience in translation, translation stages, translation learning. Meta-cognitive knowledge includes
two subthemes cognitive strategies and self-knowledge. The former includes attention focus, guess
work and association, mind translation, translation constraints. The latter includes personal habit
and interest.

To see the differences between the two groups, the chi-square tests were conducted in the SPSS
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by keying the instances of all the themes emerged from the interview data. Their results are shown in

Table 3.

Table 3. The Chi-square tests results

Themes AD group (9) NAD group (9) A(sg -msi%ei;g '
Direct translation 7 4 .002%*
Free translation 2 8 001 **
Register analysis 9 1 .000%*
Indecisive decisions 7 3 .002%**
Translation learning 0 5 .009%*
Translation procedure 5 8 001 **
Evaluation 6 1 .010%*
Manipulation 1 5 .026%*
Difficulties 6 9 .000%*
Past experience 9 4 .000%*

Note: *p <.05 **p <.01

Table 3 has provided a clear picture between the AD and NAD groups; the AD group tended
to apply correct translation approach to the translation task, their task analysis was global oriented,
they had more questions about their translation and used higher level of thinking such as evaluation,
synthesizing in their translation in the translation procedures but they had a tendency not to manipulate
their translations. Past experience in translation contributed to their translation success. Whereas, the
NAD group did not apply a correct translation approach and tended to be local-oriented. A lower level
of thinking such as inferences and associations were frequently used. They usually did not report so
much problems and difficulties because they usually struggled with understanding of the ST. Difficul-
ties in understanding also led to a tendency of manipulating the translation and looking for external
help, for example, from experts. They considered doing a translation task as a learning process.

The above analysis has shown that the AD group has the management style of monitoring, while
the NAD group has a management style of managing. That means the management style of the two
groups may fluctuate between one end of a continuum being monitoring a translation situation (or

general detachment) to the other which caters for managing (Hatim and Munday, 2004).

6. Conclusion

The present research has expounded the management style of the advanced performers and non-
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advanced performers. The communications or interactions between the translator as a manager,
cognitive process dimension and knowledge dimension are initiated once a particular translation
task is given to a translator. If the translator knows that the translation task is within his/her ability,
a monitoring management style will be presented throughout the translation process. In this case,
correct decisions tend to be made, e.g. global-oriented comprehension with principles and strategies
compatible to translation problems. On the contrary, if the translation task is beyond one’s ability, a
managing style will be presented. The primary goal is to get the translation done. Comprehension is
local-oriented with principles and strategies incompatible to local decisions. They tend to consider the
translation task as a process of translation learning; thus reference material and expert help is impor-
tant. Naturally, they are not willing to give their work to laymen for advice because they are unable to
learn anything from them. This conclusion is very much in line with previous research by using TAPs
data collection method (c.f. Tikkonen-Condit, 2005 and many others).

Methodologically, this means that a mixed method approach to translation process is not only pos-
sible but also can lead to some very interesting research. If, however, the horizon of process research
is not broadened, the process research will definitely face its inherited problems of small samples and
unnaturally environment of research (c.f. Li, 2004; Jaaskelainen, 2011). Since the early 1980s, the
increase of mixed method in various research has seen a bright future because it ‘allow[s] the various
strengths to be capitalized upon and the weaknesses offset somewhat.” (Bryman, 2008:603).

Only part of the research project has been reported here, more is going to be done in the foresee-
able future, i.e. to apply quantitative questionnaire research to the process studies. This does not mean
that the research is flawless; the issues of reliability and validity are still concerns for qualitative

research. There are well established ways of dealing with this issue in the research paradigm.
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Abstract

The study reported here introduced an action research project on the reconstruction of different
aspects of a Chinese classroom teacher’s identity as a teacher. The project was carried out over a
period of three years. Shared classroom power relations were central to this research project. They
were represented by the collaboration between the teacher and students, and between students. As
an essential component of the project, students carried out both peer teaching and made on-going
reflection on the teacher’s teaching. Data sources included student weekly reflective journals and final
group reports. The authors hoped to explore the teacher’s professional development and propose the
possibility to optimise other Chinese teachers’ contribution to language classes in collaboration with
their students.
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1. Introduction

Studies ( &7V 2007; X142 2009; FififBH 2011) show that Chinese language teacher education
aims to provide student-teachers with knowledge of teaching Chinese and enhance their teaching
skills under the supervision of experts in the field. However, little research to date has focused on how
Chinese classroom teachers can develop their professional identities by benefiting from their students.
The current study which exclusively concentrates on the role of students in a classroom power sharing
context addresses this gap. This study was carried out as an action research project over the period of

three years from 2009 to 2011.

2. Literature review

2.1 Shared classroom power relations

Shared classroom power relations are referred to as the mutual and negotiating relationship
between teachers and students (Knowles, 1980), and a joint responsibility for classroom teaching and
learning, taken by both the teacher and students (Manke, 1997). SCPRs tend to benefit both students
and the teacher (Cranton, 2006; Richards, 2008). In terms of the impact of SCPRs on students, Hum-
phreys (2012) argues that SCPRs are a participative-style of teaching which promotes collaborative
learning and student decision making and allows students to participate in their own learning. In terms
of the impact on the teacher, Golish and Olson claim that “research on students’ power can further in-
structors’ knowledge of their teaching: -+ Students’ power may be a particularly salient issue to college
teachers” (2000: 294). Cornelius and Herrenkohl theorise that SCPRs should be based on “encouraging
active participation in learning and creating classroom environments where all voices can be heard”
(2004: 468). Hirschy and Wilson specify ways of implementing SCPRs. According to them, SCPRs
“can be discerned by observing interaction patterns between the instructor and students and among
student peers” (2002: 87). PT gives students a share of power in their learning process. When students
conduct PT, they are encouraged to be active participants in learning. At the same time, Peer teaching

(PT) should allow the teacher to see different ways of teaching, conducted by students.
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2.2 Identity as a teacher

Concern with teacher identity emerged in the late 1980s (Erickson et al., 2011). Teacher identity
contains four major components. First, it is a dynamic and on-going process, and combines parts of
teachers’ past experience with pieces of their present experience (Feiman-Nemser, 2001). Second,
the development of Teacher identity can “secure teachers’ commitment to their work and adherence
to professional norms” (Hammerness et al., 2005: 383-384). Third, Teacher identity is social value
oriented. It “entails the making sense and (re)interpretation of one’s own values and experiences”
(Flores & Day, 2006: 220) and helps teachers to “use, justify, explain and make sense of themselves in
relation to other people, and to the contexts in which they operate” (Maclure, 1993: 287). Anspal et al
acknowledge that “identity involves both the person and the context in which the individual functions”
(2012: 198). Fourthly, reflection is a powerful way for teachers to develop their identities. Anspal et
al state that “providing opportunities for reflection in teacher education is one of the most important
tasks in supporting the development of teacher identity” (2012: 199). Beauchamp and Thomas
argue that reflection helps teachers to “become more in tune with their sense of self and with a deep
understanding of how this self fits into a larger context which involves others” (2009: 182).

SCPRs which are represented by PT in this cyclical context are central to the current study. They
enable the classroom teacher to conduct teaching, thinking and self-development. This professional
progression indicates how the teacher’s Teacher identity is reshaped. The authors of this study hope to
explore how students’ PT and their reflective feedback on the Chinese classroom teacher’s teaching
can impact the teacher’s understandings of teacher attitude, classroom teaching and self-reflection on

teaching.

3. Methodology

3.1 Research method and research questions

The concept of action research has been embraced by many researchers from many different
disciplines since its emergence as a research methodology. As a result, it has been defined in a variety
of ways. All definitions, however, include certain principles to guide the conduct of action research

(Koshy, 2010; McNiff & Whitehead, 2011). The following four principles emerge from a careful
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examination of definitions of AR: two dimensions as action and research, cyclical nature, contextuali-
sation and values base. The following research questions guide this study:
+ What impact can students have on their classroom teacher’s practice?

+ Can the classroom teacher’s professional identity be reshaped by this impact?

3.2 Course description

The beginners’ Chinese course in this study took place at the School of Education, Trinity Col-
lege Dublin for five to seven weeks per year for three cycles from 2009 to 2011. There were fifteen
students in both 2009 and 2010, sixteen students in 2011. In cycle 1, PT accounted for about 80% of
classroom activities. PT groups in turn covered new learning content and the native Chinese teacher
provided a summary of the new content. When they prepared for their teaching, the teacher provided
necessary facilitation. There was a reduction in the proportion of PT in 2010 in response to student
feedback in terms of students’ linguistic and pronunciation competences. The teacher taught the new
content while PT groups in turn covered PT in the form of revision at the beginning of each lesson. PT
in 2010 and 2011 accounted for about 20% of classroom activities. The teacher also provided facilita-
tion to PT groups when they were preparing for PT. Students of Chinese were required to write weekly
journals and final group reports which recorded their learning experiences and their comments on the

classroom teacher’s teaching. Both the journals and reports provided the data for this study.

3.3 Ethical issues

As in any other type of research, action research requires that its researchers should respect and
protect the researched (Nolen & Putten, 2007; Pine, 2009; Campbell & Groundwater-Smith, 2010). In
the current project, participants all gave their informed consent. Their data were treated confidentially,
and presented anonymously and in a coded format. When analysing the data, the authors tried all
possible means to ensure that they had minimised any risks, discomfort that might occur to student-
teachers. A thematic analysis of the data was conducted. To the best of the authors’ knowledge, no

regulations had been violated during the process of the project.

4. Findings

Each of the three cycles of the action research project was informed by the classroom teacher’s
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considered reflection on the outcomes and data from the previous cycle.

As mentioned in 3.2, students led the classroom teaching activities in cycle 1. Their reflective
journals and group reports helped the classroom teacher to observe their teaching activities.

The classroom teacher’s self-participation in cycle 1 helped him to realise that his positive attitude
towards students was welcomed. In cycle 2, the classroom teacher took over the task of teaching the
new content in response to students’ feedback in terms of their lack of linguistic and pronunciation
competences. And students conducted PT in the form of peer revision at the beginning of each lesson.
Overall, the revised course structure was hailed by students. However, some students also reported that
the teacher would need to lessen the amount of teaching content, clarify learning objectives, increase
classroom repetition and decrease the use of target language. The teacher adjusted certain teaching
habits in cycle 3. As a result of the connections and negotiations between cycle 3 and previous two

cycles, the classroom teacher arrived to the classroom in a more mature way.

4.1 Teacher attitude

Attitudes are often considered as precursors to behaviour, and research has revealed that teach-
ers with more positive attitudes towards their students are more likely to modify and adjust their
instruction and curriculum to meet the needs of individual students with a range of abilities (Swain
et al., 2012). In this study, positive attitude was an advantageous feature of the teacher. The research
cycles showed how he was reminded of this by his students and how he maintained and reinforced this
feature. In cycle 1, some students noticed the teacher’ positive attitude towards the Chinese course and
pointed out its positive impact on their learning.

His attitude in the classroom was very refreshing. His positive, friendly attitude was present every
week and this certainly had an effect on the classes learning. He made the class feel at ease and never
apprehensive to ask a question. (G3: 2009) (Note 1)

Positive feedback in cycle 1 encouraged the classroom teacher to continue to do the same in
cycle 2. As one student put it, the teacher “seems really nice and is patient with us and seems to enjoy
teaching us which definitely contributes to a nice learning atmosphere” (AN, 2010: 1) (Note 2). The
classroom teacher’s encouraging manner created a positive learning feeling for students. It is repre-
sented by this quote: “It is also very encouraging to be praised by (the teacher) when I get something
right” (VA, 2010: 4). The classroom teacher continued to receive positive feedback about his positive
attitude from students in cycle 3. As a student pointed out, “(the teacher’s) enthusiasm, good nature
and positive attitude was, as always, important in creating a good atmosphere” (SN, 2011: 4). Data

also showed that the teacher’s positive attitude had an impact on students’ affective factors. When a
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ST felt that she did not study enough, she said “the teacher is so nice *** and I feel guilty because I'm
not spending as much time as I should be” (MLA, 2011: 3). Another student considered the classroom
teacher’s positive attitude as a momentum for his study by saying “I wanted to do (PT) well for him as
much as myself after the meeting as I could see his enthusiasm for the subject as well as his desire to

help us” (JN, 2011: 4).

4.2 Classroom teaching

The reading of student journals and reports in cycle 1 made the teacher aware of both the positive
and negative sides of PT, conducted by students. The positive side included teaching approach,
teaching techniques, lesson delivery and the used of target language. The most notable facet was that
students as peer teachers managed to make their teaching content relevant to their peers’ lives. The
following quote is representative of this claim. “They (the peer teachers) taught a very cohesive and
relevant class. I felt that I was going to leave the room being able to DO something, which is very
empowering” (OA, 2009: 3). Student teachers used different teaching techniques to support their
implementation of PT. These techniques mainly included the suitable use of props, games, worksheets
and powerpoint presentation. The following quote indicates how well some students manipulated
their teaching techniques. “There was a game with an oversized dice with weather pictures on it, an
individual worksheet and a word search. They were fun and engaging.” (JE, 2009: 6). Since the advent
of the communicative approach to language teaching, teachers of modern languages have been encour-
aged to increase the amount of target language in their classrooms (Neil et al., 1999). Target language
was used in this context by many students as peer teachers, and accepted and praised by their peers.
One student states that “LA and K'Y did a fantastic job and they managed to do it all through the target
language which is very commendable” (EH, 2009: 2). In this cycle, two major negative points on PT
as peer-teachers were a few students’ teaching pace and teaching amount. Teaching pace was mainly
thought of being too fast as one student pointed out that “the pace of the class is too fast for me. I
would prefer to learn fewer words and expressions, and go over them again and again” (MY, 2009: 4).
The inappropriate amount of teaching content was realised by another student who said “I came out of
class feeling quite overwhelmed as I thought there was too much information for me to take in and not
enough time to assimilate it all” (K'Y, 2009: 3).

In cycle 2, the teacher took into consideration everything he had experienced in cycle 1. Rel-
evance of teaching content to students’ lives was his focus. And his effort was appreciated by students.
“The content we used for the dialogues were always relevant to our personal lives” (G2: 2010). The

teacher tried to implement various and suitable activities in this cycle in order to make language learn-
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ing more interesting and meaningful. His endeavour maintained students’ interest. The following quote
is representative of students’ general response. “I found the matching exercise (for countries and their
capitals) particularly good as sufficient time was afforded for me to work through the problems and in
most cases arrive at a solution. It was also fun” (JN, 2011: 2). However, students would have wanted
to see more a greater variety of activities/exercises (G3: 2010), less use of target language (VA, 2010:
2), more explicit of learning objectives (G5: 2010), less vocabulary (G1: 2010), a stronger emphasis
on Chinese culture (G1: 2010) and, more repetition and recycling of language (G1, G4: 2010).

In response to students’ feedback in cycle 2, the classroom teacher made certain adjustment to
his teaching. Regarding the learning objectives, one ST put it, “(the classroom teacher) had given us
clear objectives at the beginning” (MIA, 2011: 1). Classroom repetition was increased in this cycle
and played an important role in helping students to learn. In this regard, a ST confirmed that “We use a
lot of repetition in Chinese class which I find really helpful” (YE, 2011: 4). In cycle 3, target language
continued to be widely used in the classroom, but accompanied by English occasionally. A general
feedback revealed that most students liked this way of using target language. The following quote
explains the advantage of the major use of target language in the classroom. “Mr. Liu balanced the two
languages in a way that really suited his “audience” (FA, 2011: 1). Students learnt Chinese language
through a cultural environment. This arrangement was mainly actualised through classroom activities,
including games, worksheets, video and etc. The outcomes of learning language with culture were
treated by most students as a success which was referred to by the following quote. “The activity with
the peanuts and chopsticks was a great idea! It gave us a few minutes of fun to break up the lesson and
let us digest what we had learned before moving on. The task itself was culturally relevant so not a

waste of time.” (GN, 2011: 4).

4.3. Reflection on action

In this research project, the classroom teacher reflected on his teaching during the teaching
process. This approach echoed Schén’s (1987) reflection-on-action. Overall, he experienced a trans-
formation from being an apprentice (Lortie, 1975) to a matured teacher by thinking reflectively and
adjusting classroom activities. When he began teaching Chinese, he was deeply influenced by his own
lectures. As he stated, when he saw his (evening) students drop out, he felt embarrassed. But, on the
other hand, he “began to think (maybe for the first time) what the reason for the failure was” (Quoted
from Methodology chapter for PhD transfer interview in September 2010; Before cycle I of this
project). Throughout the three cycles, the teacher attempted to encourage student to enjoy learning. He

was intended to share his classroom power with students and let them be active classroom participants
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in different cycles. He allowed students to help each other and work collaboratively in order to create
an environment, in which students would activate their thoughts and make meaningful decision.
Towards the end of cycle 3, his efforts were categorised by the authors as three ‘Lets’: let students
participate actively (MA, 2011: 4), let students think laterally (EA, 2011: 2) and let students feel like
being part of a team (EA, 2011: 1). The following three quotes support these three ‘lets’ respectively.
The classroom teacher’s reflection on action was also validated by his teaching philosophy:

Teaching activities should embrace all oral, visual and kinaesthetic learners. Teaching Chinese is
not only about language acquisition, but also about learners’ the development of their learning ability,
namely, learner autonomy. Therefore, my teaching activities focus on how to adapt to learners’ needs
and help them to learn actively. I strive to encourage them to take responsibility for their learning
and find solutions to their learning tasks (Quoted from the classroom teacher’s teaching philosophy,

written in May 2012).

5. Conclusion

The three cycles have witnessed the iterative process of the teacher’s development of professional
identity from a teacher-learner to a better teacher. When working with students, the classroom teacher
placed himself in the position of a learner. Students’ PT and qualitative feedback on his teaching
allowed him to reflect on his professional development, the begging of which was marked by Cycle 1.
In cycle 2, the teacher maintained his advantageous features and absorbed the mechanisms, inspired by
students. He repeated the same procedure in cycle 3. He kept carving his development of professional
identity from cycle 1 to cycle 3. This process indicates the fact that teacher identity is negotiated on an
on-going basis and, connected or reshaped within experience.

This study has highlighted students’ role in the Chinese teacher’s professional development. The
teacher worked with students collaboratively. He let students take responsibility for their own learning
and maximise their say on the classroom teaching. At the same time, the teacher benefited from the
outcomes of students’ participation. The findings have led the authors to believe that a classroom can
be used for the classroom teacher’s training. There may not be a set recipe for the development of the
classroom teacher’s identities. However, students’ feedback can strengthen the teacher’s understand-
ings of his attitude, teaching structure, endeavour to develop students’ learning ability. This classroom
teacher’s development of professional identity has created a framework for other classroom teachers
to construct their understandings of “how to be”, “how to act” and “how to understand their work and

their place in society” (Sachs, 2005: 15).
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In this context, students were local Irish. To a great extent, their teaching and feedback on the Chi-
nese teacher’s teaching represented local ways of learning and teaching or what local students would
expect to learn or be taught. For the Chinese teacher, this project was a process of experiencing and
assimilating local educational culture. And this process has proved that the cultural difference between
a foreign Chinese teacher and local students can be narrowed. The findings of this study may suggest
the ways in which other Chinese new comer-teachers build up their mutual relationships with local
language teachers, collaborate with them in order for the former ones to optimise their contribution to

local language classes and ensure the qualities of their teaching.
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TR DX AU () UM AN B 25 A i e U PRAE T, IR Y T A el 2 S [A) B X 22 2] 3
WAERE, EAATEZCy BRI TR AEE 1. AR, M A ReA &50m 236 bz H 9
Xof L R i i o B o8 A o

HATHRGE, 57 Z RIS A SE2MEL SR SE A F =FE 0. fi21E
(s CALRTE S ) — gy, A — 1 1IME S S L AME T A S e S 5 Y, A
BL AR R ME, R 4 4 S v A1 47 DR (Newmark & Reibel 1968) #2 M %) “ JoHIME1% " (ignorance
hypothesis) , STl TE2= 2 DOER R, ASA] 3G b 23 (0 98 UL RE R 1B 58 L
DUBRAZPRTEST o TSR S PRACHEIE SR AL T iX— s, Blitk, BEUN, DUEZUNTEN
FUFINUEZE, TCHREBAVIRIE N DOEAC AN BOZE R, — RS m M DOE B T
f B IRLE T D, AP 1) 24 TR BSOAAS A 2k, Shia B IS B 28104, LA FIE 2D
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PR A il TS 28 S AR AR D s TR RO R 5 | o A R BURR S DU 3L [R)
SFIARLZ AL A2 BEIE AT A RIS SRS 5 A I HLRAR S8 S i~ DU ) B 82
S, PRNEG FREEHAE, SRR OB TR F WSS, IR R R SR RIS R X
SeFES . EH S FHEN TR X RS AR SO IE R DUE - S # S i — B DUR R (O
AR B S FI 2 — gz T SN FE FUE R Ee, R AR S O i —
E BIDOE IR MRS RE , B2 2 ST DUE B SO A (50, ib— DR DUE A P
ST A0 REAE A I 8] BN RS PR 7 ST U DU . SERRIE, A0t B BRae i~ A A DU
ek, FHSEDO LA E BRI TR — AR I A RINE . SRR
FR S R KB S 75 7 1T, BB R A R AR A7 T 28 )l ]

ABEHE  JDGRAEEA B 7 A AR A R AR U 75,

1. Iam British. FREE AN, S +V + Predicate

2. He studies Chinese literature.  fili2# > H[E 3027, S+V+0

3. You should go to China. PRIZ A E, S+Aux. V+0

4. He gave me a dictionary. 253 —A -4t S +V + indirect O + direct O
5. He asks me to leave. iR =, S+V+0+C

AR DUE R & R), ANDTESEARS R FARASEE AL, F4n: If you feel hungry, we
can go to the restaurant now. (WHERARGEAFHR T, FATIHAES AT L LB o FAAE2- ) X BEDUE
RIS, R T AR, TR D R, SR A XA 2T DGR BT A R
MEIEREVERIRZE R . AT o, Sy A 2 S VTR R 28 5 il 81 P TR X 2 28 2 95 B B[] R
SUBT BB TR (DURBA] 1 BRAN) o i3 86 (Rl A i 2 A 2 P L o SR R 3R 17
MEL4, .

1 2%,

2. TAEZEAL 5T

3. WAL LR,

4. WERARGEAFHR, FRATAT AL IE A
5. WERFA DT AN TIPS AT ol

TN FE IR TSRS DU Se 2 A EAN TR, By s A AR B A ki, H
A MABATRT UBRAR A B9 £ BE TR RO RE, AR D) o e e PR . LS, 0 B ) M Y
PR P AN ) S e 10 & & O BEAUE AT 15T, stk e b fe (DUBTEE ) P
Jrg iy, B S ST BRI SMERBUE S, i AR R SRR A i e A, AR
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(R PN SN VR s 96 T S N RN 7 -aa VIV 2 o7 | i 1B LY S IS s i ]
s —E S SEZ AT, IR, i ESGRIESILFRA AL, DURRITER 70 4%
HWZ T, SEERPELEEE R AT N A4S R, DI ERI S8 1 o™, A
WA RAE . R R DeIR R, IR DUR A ARZ I i, i HAEAE Byl
HHEE ST 0 T R o

HICEE A TG, (e A AR e, O B S ARt e AN W b A7 51 T
Mo et BB NERENE , SERNCESR, T HILFR—Y—%, ToEh 17X
M, HANULSh 2 IAPETETA T L ARSI LA A TEAS AL XS AR LA 0 (4 DS (5 2 o
DIREXS o SRTT, X2 2] DU B9 Bl R s il 8 R 6, T0UE T B9 — 28451, 4Rl Ay
i), TESHFITE AR S 9ETEARRL, dn: /5K (mineral water), 55 (sea horse) FIAZE
(bathroom) %545, B LIEAER IEERB 2 LA gt e 3R A T AR DL g ik 2633, AR
DI BT A 17 5 B8 1t 15 A AL iRV AR S 5 0B 2 X (LB K, S5
R MRS LRI A 1, T AE i L 533 B T perfume, stallion il basement), 7] LI iA]
ICA R RT3, BEAN, O ATE R A2 BB, U AR TRl AR B AT, R T 3B A AN
B LASL, SRR AT DL IRlTE 2 o i 8 S BE LA S, e Wi, #5Bh, Wik, EH, %
o A TR T DUER XA TRR S, FTE A T FEDGERNL, i xR, AT
R BEAR P T AR A T 1T B 11 Sk B8 e ANANANI, SRRl A Al AT T D] St AR AT 5 B
LRI B, BRI — T IRAR S N AR S I )

M FEEE 0 2D BE M, 2E AR S DOR R AR S RS BR 2% 2], I H Sk A8 AT
AR S EMINC 2, WA LT, PR 2 1 XA B o B B8 R Y
HeF, SR RE R AN A . U R o R, BARIE R S 5 R %A
[, LR 2 AT 02 A ) A (AR — 2B I SIEAIF ST, AR BRI 2 2] DUE R HEDUE k2%
AR 2 F UL, T SCRIE IO R X 2 12 203, R TR DUE = S ROR, FREAR
FHEH R SO . AR FIB AR SO B —E T oK, AR 3 & R i [l i R ek
ST TEAFRE AR, SRS PR LA A TR T H A AT, HAs A T2 kAR, DU
D P ] e i (P 2 R U R . 0TS T T A R sl 2 IR, B B
R SGE IR R BGE R S5, S TS5, @ IR AT Al . i
XD A5 P 5 B ] R o B R, RS L, TT AR B TR DU IR A, £
BRE. MR, FEEDUHRENLEMREE IR, NMAGH AL, W HAG A
DL B ] SO EARXS BRSO (Ande “FFIT7, “HFIR™, “HFaw”, “HF47 M “IHT7,
TR SRy T i), REURTEREHLULI AR, R, (LN, FESCPR
S5 > RN FH vt G FHZ8 T A TRV B3 G iR

e, BT EIENEE, MSEMLL, DOERNA TR RREA TS A8 595, Wik



62 Developing Pedagogies for Teaching Chinese as a Foreign Language in Higher Education

A G BOV R BAEDR , ABDUER A 1A I i 2 in, thh, A4 a0 75 2 A R Y
HIRIEND, “#E i ECIS A Z AN e — R R RER G . S, sfrh i &
AT RS, oAy, HTEARTRA IR AT, KA 2, 4 a bottle
of water (—Jffi/K) F1a shoal of fish (—Hff) 5, FEZh~F PR IRR, W 9EN0E7EIX
T TS EE, AT — 5 AR i) S W AR A TR ARIC L, — 5 TR 2 >0 RIS FH s SR i
siE (a0 AT AE) FIARRRERE) (A0 AT BONBEE MFEICAE) JRASR T, R AT RS
(MR 2, 2P AR S 23 T A AR b 2 i il i S

5. #£RIE

BERFR YA FAE 1985 AR, 5 iR T IR RIAME SR I AR R A, T AR
R BEEARESNE 2T RAFNER, BHERA T — DR, WA TRHE, w2
X TR R BEARBE ) A #is R BB RTBE . DR A 2 AN e, © 2l s — b [ B
PR TARE T o SRR PRt (I e 5 MR, G 15 2 JE 4T X MR S i
JUF B ARSI ZAL . ABTTTES > A —FhAMERE, 2 N iR 5ol L. H
&, BERIERERT NS ME7 2] B R R AR TR 5 MO PN Z 1 L, i > DU Y E B
TR R, HIE TR A iR T E 2 SR At m AR SO = L Rk, A DR
L. HEAERYRERITRS . X L B i 70 BT I 5 0] T 26 [ P i A 12 > DUEAT) B E 2L Y
TSI AN [ PR 3 A DUESME B, Gl A0SOl S R ST A8 27 > 4 i
TEZey b A SR E PR o (b Ar] 7 I DUE TR, A7 BRIy 1k = bR (DA% il g
i 7 AL ] D 5 T S IS € O

£%HH
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XUF , QAMDUEBEF51EY, bt F e | 2007 4F

EELAE , MR AR 50 il = o ) TP RIS A0, (BAILERLD, 2004 AR5 17 8255 1 4]

JEARYE , “88 Tl I PR BT R TSR, KA 27 B A4 2003 AR5 5 1)

PR, RS, GBS EE - Bl . $5 5500, My Tl ik, 2006 45

SBTE I BRDUEBUMARMEFNDUR SN EBOMA AR, 5w B PRDUGEZUT R SR g Ia i EUE &
http://forum.myechinese.com/2012/2012/07/28/

SBTAE , BCRTE F BORFUREAMEZC”, CRBRIEE TIBINS R DUEZC:Y, ek e, 2012
4

SRERF , “5F IR IR EEE IR, CERRE R (B EaBlasmi) . 2004 455 L5 =

SRHEDK , “XAMIGRZCEN SBAMER IR, LT EBETECARE AR, 2005 455 11 1)

JRT, “XPAMSGEHCA R ITERDIL”, CFE ST, 2008 455 9 1)

BT, “EPRDUEPEE R DORECE”, CRRRIEE TN B DOEECAY, il ek o, 2012
4

g, TMIRINUEHEA PSR, (@b Bes i, 2008 AR5 4 1

BIEM , “IERIXFRIER, $REECERRT, CRRHRE AR ICE) h, TR R 57 R,
1982 4F:

WP | SRR 2 2] R 1 AME I 2 AR - BT DGR R TR R RS T, CHE R DUE 2D,
2003 4R35 2 ]

B, COBIE S50, HIBSMEHE H AL, 1985 4

FHEE), ST HRMBUITONERIEET, (DUEET) 2000 455 3 1)

TAEE , IMUBEHCRRWZ T, (DUES2T), 1998 4F45 1 #]

ERE, B ISR AR SRR E T, KPR AR i), 2006 4E55 2 1

FRREE , “REBLESE ZIEF R, (RS MEIEEBEARD . 2000 45 6 1A

FPE, A E R RIS R, (R DURHCAD, 1995 AR5 4 4]

BUAt, XA, GO EHEE IR IR R, OMEZCARIFE), 2008 4F45 14 .

WREK , OWSMIGEZCAALIRY, & B E TR 2008 47

B, iR AT SR ANIGEAT, GRESCHIAD, 1992 4R55 1 1)

TR S, CDGHRTEREY, ARACMR R H i 1996 4F

IMES | “TRIEARBUT 4 - MAMUETERRZCAR A EI R, GF 5207 501900 2006 4£55 1 19
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B OE: AXHAARMMEER, UFEEARIT TR, FETELLFWHEETE
B RE AT R, RET WOEHF T A RIESR TR, REEFRT KIEN A TE . 4
WHE, MERE, REBEFSZTENERE, VREBHAFRITGERNLAPRET A ESE,
B 3 = A R 55 DE Hopt o H IR R E A (F R ), R RIE T R AT T AT e
M, BRI E B XS DOE HOM P RE A S HOAE (R L) WRBGEE A, ©F
2 — 30 A 5= TS B R P RAT B W R KR, FOM R R B S0 B R R AR R Y ST
B, AR HIVNE, REEE S E R E B &

KGR AL s GUTHI A PRI SE R

A RAFENE K B AR FES (611700163 ), #H A ZTE (09YJCT40010),
BRI E X E 8L EFHRAES (201001116) 8

T

1. 87

WAFEFEE, FREE, R RBSCRAREITE . HA DU SN I 2 A A
ko, WIE PR BU A A A B NI L A IR T AN A T R 2 T T IR AR
vfe FlaN: KA (2006) i H127 A 2 5 G R 78 TS RE AR T A 2 M BR A 10T 14 78 L5

©2013 EIRH, #/R5k
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B, ANBEHERRIS O I GE, NOnsRIEH . REES TS, B (2010) 48 2R
LT ORB: . BARAIRAEG . AR Z IR EM A ar b, HRMAMER %2
PR 1 LR A A T T — A,

XHAE (2007) ARFEHTAXEEB G, 810 B ETFED A sk nl ik — iy %, RS [
FAE T W ot 2005 A5 B B RN GE AR B AR R 8637 4k, H/INE (2010) 41X EZIE T W
WLy 2006-2008 4FFE R, GEit AR B AR B BUE 7437 f. RAREURE X FIUE B4R
PETREF RS . (RSB R R TAR B ST, A M HRvE R, HIH TEHE T
Bt — Wik, HAT CQUBAKFRNC SIUFEERRANY (RERH) Frilsins ARG —a £ 5%,
TEEASRE B T oK

DRI AS SOREAE R FUASTE R JE Al L, gy —AN A DL Dy A AR i iRl 2%, ARG Has &
H TR 1, St EH TEM 'S BB 51

2. BRI IRFFE

PGB Z AT REEY, 7 HE DEPWE &, Wik, ROTEEEER T, 25
BT BHIERM TERA I H R, [FIHE % T A TE 1 EAR A AR TR 3
Y, — N EGE IR R EE AU e B AR UIAR DG, R A ) S AN s ()4 5,
PIFRATIEERE T 2005-2009 E Z0E 5 WO ng KR BARY 158 B s eA, R T
2005-2009 [ A7 7 BRSO B T R A SCARAE S B SOAR,

R T REAE SR B S AE AR R Y BN AN B AR Ak, FROTLAZREEVE WIS, 58 T
FERL 5 4F 20 AR A R 9 & A8 Ak e SE R R R REBE ) Sh AR 2 T ) A3 Tl AT 5 4R N
MBI AR, SR I A s B AR A A ZE B RTIR . SRR B — A BB 2 S RN 5
AT AR AR . FRATTAT LA A S A — AN I i R s Ak il

2005-20094F ] % FURL I 515 Rk il A8 Ak RE 451

X __6h 64 62 .62 61 262
= 50 48 Wzg N 37 N33 o049 —o— ALV i

20

1 2 3 4 5 6 7 8 9 1011 12 13 14 15 16 17 18 19 20
&34

1 “Blt/\E” FEIERADEER RIS 6

SALE/RET I BAEDGE S BRI SGE T, BAE 5 AR R AR B ZR Y Rl
BRI, AR O R
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3 & ARIERIRE

FATXT 2005-2009 4FH KA HRY A HEHAERRIFEA, HE1E2 5 FNES T
B H I RGETR 2, 5

&1 (ARBR) I BB QERHRIENS

WA AR H#R (2005-2009) ] HEEAL (2005-2009)

A0y 2005 | 2006 | 2007 | 2008 | 2009 | 2005 2006 | 2007 | 2008 | 2009
— R 2887 | 2733 | 2706 |2684 |2501 | 2369 3409 3699 | 3478 | 3670
—EE 2907 | 2759 | 2833 |2551 |2770 | 2775 3544 3814 | 3485 | 3775
=R 2900 | 2833 | 2955 |2645 |3205 | 3059 3364 3639 | 3536 | 3837
IES; S 2709 | 2676 | 2564 |2590 |2903 | 2944 3408 3556 | 3493 | 3556
FREIHA R 1688 | 1562 | 1588 | 1461 |1641 | 1536 2540 2853 | 2558 | 2894
AR 851 1316
PRI RIS 5 612
PRI R 1292

M A, MBEFE PR BRI T4, (HEFERET ST B HEER, &
LSRR, CNR HHR) 2N BUAY R 851 4%, Tl i MLFoRL a2 th B il A
1316 2%, PIRERHAYRGE B8O 1292 4%, AL PIRRER P S BUR S A 612, 19/N%
(2010) i = AR AR ZE 5 MR B 243 I — N RYHE DR, /I 800 A% 76 A BRI
C B A RaE IR 90%”, XU, XFAMHEEE R % & 800 A 7c A7 1 itk
FARREWG R EE IR B X 1292 Z& AT RIME R ONIUE R G # ik

FIRE (2009) 8 F B AE A BE Bt 7 — I A R poR R, il f B
T CBURAKF S5 DUTSEHR) rhid iy p I T B R 440

(1)

__f
U_stdev(f)
UNEAE, X (1) d, fF2oREE e mR, Aok (2) Fr,
stdev(f) Fnialif IR 0bsifE2E , HAHSE A=t (3) FoR.

St hotenfy 2T (2)

n n

f=
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stdev(f) = Z:(f—_lf)
V n—

X (2). X (3) H, n HEREGIHIRK £ 1L
BRI T DUF A G R IUR R A RS, JATLA S AR A 1]

(3)

®2 ERBEAERPRIENERE

2005-2009 A& _ X i&
iAiE stdev aver U=aver/stdev
TR R 156.657008847522 143.55 916333083697012
THHAEIT 105.179345580975 124.2 1.18084020502278
EvaloYcy 98.5800636405172 124.85 1.26648325624214
HITARA 92.8102194917417 170.5 1.83708217622706
I EARF 91.2762723534262 129.1 1.41438729552976

MAFEIC (aver) KA, “MUE " A0S, (HRMPRIHEZE (stdev) K
B, REURART AR, — DR AR R R, DR I, (RO AR 2
R, UHIHARE MR 2E, oW IRt 232 BRI . PR, G B mIpRR, JRATHEAT LAE 2"
AR B FHRE (U) AR T HABTA AT B T

DURZCE I B SOEAUABAE 20, s RS AR E R B A I EE R Dy T, A
WFATAY SEB AN FE 0 5 1 T IR . Gei iy i, FE R HA R, R 2 1
— AR IR AT CNREH AR A1) 56 A AL R ek ) ekt 3L P E HR 44 5 R 250

#3 (ARB®) F/ BB ERPHER AT AR ARIES T

(ARB#R)Y EREHBIIEMIRE
U($E) U( d )=aver/stdev

I HEBMENE AEHE 2R IE
iwiE U( @ )=aver/stdev U($E)

word

JI AR

3.07574613196902

1.57390738800586

I

7.79805231314112

1.71802478404538

LN vk

2.97543726835511

2.15394927030854

g DA
FEZV

6.09211699525128

1.82392840291405

FISR MR

2.92951666341976

2.26134532487002

AR

5.36032620794818

2.0522214418795

AR ZHL

2.89734606286377

2.26704546834264

FINEH

5.17795773113992

2.08544799656777

P
ERIIR

2.87250850679569

2.54441153069761

BAEJEIE

4.64546466618951

2.02398085971721

A R AR PR TR P HE A SR AT A G, BRI LU AR R ERL A
ERABNTAERS A TR P AT I SE 2R, R ERT N ™ Fe) R i i b 5 2 T
CANRBEARY i, m “EEEE” £ CNREARY A A & 1 2 e 1 ki
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MHTEAR W EEARZEBOR, UEWHTE R T A 22 P EBOR .l ad 3 A 2 5 T IR Gl i 5 —
A HGE ARG, ARG 2 51 .

BRIRA A MR JE . —J7 IFAT AT AT PR TR R RCEAR 22 R A 1] T 44
ok, VR FEARH R RGE S, 5 — T mFRA TR 254 U —Fh ikl b B R sy
AR, XA R R AT T A RSB AR, QL nT LUV B i R A

I, FATbHEAEPIA TR L, PRI AR 22 AR . PO Jh
EFARE , ARNTERB RN TSCE . X EREFA TR IR P e F . RIRATE LA E A

X T A AHIT B9 IR SO, o n] DURYE HGE R BRcsr . Bl

sk JowE sIABH S &AA4AR

HEEmzE HJHOEE . 5IANER f@AAE

BTN PR E 8, RA—FZ%. ENHESORTREAZEM? WA H—L8?
UNSRA —LERE S0, B RS SA 2S5 E . TP GRAE SO e B 225
flgn

—o— FREINR ey . PO | X
Qi —— JLOWEE by i R E ) o
M A CANRHERDY A bt T AR (ARAR) iR
20 30 -
25 ﬂ ’ n
20 F \ /
& 15
0 Fggoe o oy N
0 LT

1 3 5 7 9 1113 1517 19
P

B2 EXEIERS)
e KN FHRY i “REREm R AT EERmORT L, O SiE”T HIRE
WRARRS e —L8, b “FOWE" EINE . T — s A ) # O TR A5 3 T
NI E

F4 “HOZE” #EBEAERMPHNSET

g A aver sum stdev aver/stdev

E=WINS My i 1095 | 219 5.74433359242416 1.90622634006515

CELDSERT AR AR R AY 20 D FEE AR eI B, PR 10,95, T (T H
OWUET JFBA B, I, H P BGRGETHRIR AT LA DU B B 18] SCia) Bl S 4 i 28 o
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4. & RABE R R R B RIEHIXT EE 534

WG R AR S8 ok B RMUETE RO GETT, X 2832t B R o ) Bl

TEHEFHIE BRI, EH WL TR =R RSO B GR 24T T 480t =
AFINEH 3 IR F KA s RDGHEARL R I B CALERFD |, WEHEDGE e %
Hobr CHAER ) FAERPI P e CIERFRID, A RINEM T T IUER S, PR,
R A BIE NS . =D RIVE ARG B SEE AR

x5 RIHMARMERIIES S

Jbis 2791 THAE 251 |y Yl
Bt b 42 F WE bt 2R R Hbt 24 W
FAE AN KA AN FAH i
‘ N . E[WN UL
e DUEHFE (5) 31 I (2) |1 W (4) 2
. - S| NGREY
SRE iz (2) 86 g (4) | 128 W (2) 62
. AR TS N BB R
R BRAE D @) |23 PR %R (2) | 183 HR (2) 265
HH h () 209 e b g N e kg N
bjz‘ﬁgl: *ﬁﬂ% ﬂ IEJ{X 11 ?ﬁ%é& 7 :I[jj(%%& 4

MEADRINVEM GERCRRTE , R A ST PIRE Bor e AR /D, HoA o &
FIMAL K R I BRI B B B 1 5 2 f8cih, bR R 903 31 Bl aif . X U T RAE AL R
R IN B G 5 — AT G A2 e T R Be . A TR RIERI R Bt [ B i

2L
o

BB, A RN EM BB R SUR BT, R R R BRI R R B0 B A
T 128 BilF 62 B, WEZR I RE K AR P R BT R, BRI, BB AR
HIFAZE I K, XU BB R DR N B, L GEAE G S BOb B i = AR A

BT BE, BRIV RGN B BB I 3-4 fFIE K, TKE] 200 255, THEAER S
BB, KT 200 5%, =ASRINBUEEERS 2 AT, MHZEEK, TEBMAZERT,
[Fi]— ZR G b R A R AR D, IR,

BRICZ AL, FATTR =A RIVEM B b s R BARBEA T TR ) LU, SR -



70 Developing Pedagogies for Teaching Chinese as a Foreign Language in Higher Education

=6 ZRINHBMHAMEFRIE

eSO Y] LRE St i ) [ S E
Jeif NEPHE N LR 0 276 0% 6 681 0.88%
deif N 1A 11 148 7.43% 20 416 4.81%
JeiE Ndek 4 214 1.87% 37 548 6.75%
A N bk 7 190 3.68% 16 448 3.57%

PRB B, = RINEM I IGE Y 0. =B BL = R E0b 093 s JA 6 i,
XA E YOG S 0.88%, EATTE “HJCH, AR, Akl BONRIE. Jonl g
fif . D4R ALT . X A RINE P A R E 25 E] 99%. FNTHE— D4/ MER, X EE
PR ZR A I s G IR B HEA T T IR A, R IO A BB BT A LA D, BIHE 10%
PR o X UAHHXS SNIUE RSN EOR s Bt % ARSI , BOb R 2Z [, LR
ANFZ G Z ) Z A A%

N T B A GR AR B SSOR R R A, FATLUSGESIHRR NS, BT =1 R
SR B G A E R MU (701

RT7T HMHEBERBEERIESITRRPEILLS]

Hobt 551 g ﬁfmﬁf*% wol | s ﬁf%ﬁ@f*% b
JuiENHEHRENILR | o 0 0 6 5 83.33%
JbiE N 1k 11 10 90.91% 20 15 75.00%
JbiE N4k 4 4 100.00% 37 24 64.86%
HAE N Jb K 7 5 71.43% 16 11 68.75%

P R RAE R o By = RN B P IR 6 B, A S B BE R ge A R
P ZR 9 (AT G2 K LU R 1 B o G ge T HR R b B A TR AR, = RS
M IIA BERARF AR, R ZSBOGEAR A A s . 2010 4 FE S DU SR}
BT CDUE PR & W DUF AR ) fifs (SRl d, ot H Al oRT i DU 2
PSR, HBGR T 11093 MaiE, K0 iifh 423 4%,

B RGEAE CGEHRI) AH GBS RS b A a2 AT T D55, 48R
¥
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Abstract

This paper reports on a trial of developing economic principles and practical strategies used in a
CFL business Chinese adult beginners’ class at Newcastle College, United Kingdom. Taking into con-
sideration the adult business Chinese learners’ particular situation: being able to contribute a limited
time, but expecting to get as much knowledge and effective skills as possible, the researchers decided
to develop a series of economic principles for the purpose of supporting the learners to achieve
maximum results in a limited time. So far a huge amount of strategies and resources in the field of
teaching CFL have been introduced, and the need of using economic principles in this field has also
been addressed, including some specific suggestions in overlooking some ‘non — consequential’ skills
in general education (e.g. Lu & Xie, 2004; Bellassen, 2012). However, there is little in the literature
suggesting what kind of economic principles in the area of business Chinese need to be considered

and how to apply them to teaching CFL business Chinese adult beginner learners. Therefore, the
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study presented in this paper would like to be considered as a trial at the exploratory stage rather than
testing any existing theoretical framework. The data were collected through each learner’s initial and
end of course feedback, and the completion of a 5 topic - based tasks portfolio as evidence to shape
the results and to draw the findings. The results indicate that the strategies of economic principles are
efficient and effective in CFL business Chinese beginner class. It is hoped that the findings of effective
strategies applied in this study could serve as the basis for a further study of economic principles with
Chinese special culture values in many other areas to best meet individual CFL learners’ need and
facilitate their learning.

Keywords: Chinese as a foreign language (CFL), business Chinese, adult learners, economic

principles

1. Introduction

This section will first briefly discuss the definition of economic principle in the CFL teaching
context, then will present the background of this study, the gap in the literature to fill in, the aim of this

study including the research question and its hypothesis.

1.1 Understanding of economic principle

According to NCIKU Online Dictionary, the word ‘economic’ means ‘relating to the economy of
a particular country or region; not costing or spending much money; making satisfactory profit from
business activities’. In the CFL teaching context, Lu & Xie’s (2004: 1) suggests that *---some detailed
language skills which are non-consequential in real communication (which do not affect intelligibility)
be substandardized, thus reserving valuable class time and resources for dissemination of cultural
knowledge -- the major function of foreign language courses in general education.” Bellassen’s (2012)
explanation indicates 24 J1J5 ] (saving efforts) reflecting %212 (achieving maximum results with
little effort) or & — V] £ 4% (excluding those inessentials or avoiding splitting hair). Inspired by
these suggested methods, this study was designed to achieve maximum results with little efforts and in

a limited time.

1.2 Background

With China’s expanding economy and increasing number of people conducting business in China
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or in any Chinese speaking areas, there appears that business people feel the need of developing their
knowledge about China, intercultural adaptations and, in particular, ability to use Chinese language
effectively for practical business communications. To meet the need of those business people and
those who intended to do business with Chinese people, a business adult class at a beginner level was
established at School of Modern Languages, Newcastle College by offering a 10 - week of 2 - hour
evening course. As a consequence of the initial investigation, they were absolute beginners for CFL,
and the time for those business adult learners was absolutely tight, and they would like to learn as
much as they can, but spend as little time as possible. In addition, they almost have no free time to do
homework or any other out - of - class work. Therefore they expected a very productive classroom

time with practical results in each session.

1.3 The need of economic principles and the aim of this study

As discussed above, Lu and Xie (2004) have contributed their views on using economic principles
to teach CFL at university level in general education, in which they suggest substandardizing some non
— consequential language skills, allowing substandard pronunciations and incorporating substandard
variations. Bellassen (2012) at the 10th BCLTS International Symposium on TCFL in Higher Educa-
tion, delivered a keynote speech under the title of “TCFL and Economic Principles” which verified the
original idea of “economy” in Greek and French language and explained the application of “economic
principles” in language and linguistics. However, the research of literature indicates that the study on
using economic principles in CFL business Chinese adult beginner class is too limited to be found.
Therefore the present study was carried out, as a trial at the exploratory stage rather than testing any
existing theoretical framework, aiming to explore effective strategies as a trial by developing economic

principles in CFL business aspects.

1.4 Research question, hypothesis and contribution to seek

As Zhang (2012: 231) points out, ‘---the business Chinese course has strong features of short
- term, quick - effect and business - oriented’, the situation and demand for this business Chinese
class proposed a question to the course tutors: How to develop quick, easy, interesting and effective
strategies to support those learners? The tutors decided to develop economic principles in assisting
those adult beginners to achieve maximum results in a limited time. The research questions were thus
formed:

+ Are the strategies of economic principles efficient in CFL business Chinese beginner class?
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* Are the strategies of economic principles effective in CFL business Chinese beginner class?

As possible responses to the research questions, the hypotheses are:

+ The strategies of economic principles are efficient in CFL business Chinese beginner class.

¢ The strategies of economic principles are effective in CFL business Chinese beginner class.

The applications of economic principles are expected to demonstrate if the hypotheses could be

positive or negative.

2. Methods

In this section, the learners, the course requirements and the practices of strategies will be

provided.

2.1. The Learners

The 16 learners for this business Chinese beginner course are of different ages (18 — 64), different
cultural backgrounds (mostly British) and different occupations, but all with high motivation and high
expectation. Their response to the Initial Survey Sheet (see Table 1) indicated their background situa-
tion which required the use of economic principles for classroom practice: saving time and efforts to
achieve the objectives. All the data were collected during the course and analyzed from those learners’

feedback.

2.2. The course requirements

This was a 10 weeks of 2 hours weekly business Chinese beginner evening course. There was no
requirement of previous knowledge, but the learners were specially required to:

¢ Demonstrate commitment to regular attendance

+ Be fully engaged in class activities

The course aimed:

¢ To activate learners’ interest in experiencing Mandarin Chinese skills and knowledge about
China & inter-culture

¢ To develop the ability to use Business Chinese effectively for purposes of practical communica-
tion

¢ To establish the skills, language and confidence to promote and facilitate further study of Busi-
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ness Chinese following this beginner course
The communicative contents were to be covered:
¢ To great people in a business context
¢ To introduce oneself and others
+ To express time, years, months, dates
¢ To ask a price, purchasing
¢ To order food
¢ To talk about family, occupations and age
¢ To make and answer phone calls
¢ To ask and give directions and places
¢ To drink a toast

+ To congratulate

Throughout the course, the materials used were mainly selected from the 2 core textbooks: Gate
Way to Business Chinese: Regular Formulas and Etiquette; Experiencing Chinese: living in China,
plus supplementary materials.

There were no formal exams. The learners were required to do only topic - based activities in
class, and finally to complete a portfolio of 5 tasks of listening, speaking, reading and writing basic
skills to achieve the 5 National Open College Network (NOCN)’s Entry 3 level communication

outcomes.

2.3. The practices of strategies

The practices were conducted with the 16 learners. Unfortunately the number of the learners
gradually dropped to 12 due to the distractions such as business conferences, holidays, changing jobs,
family issues, and like which seemed normal for adult class. Notwithstanding, a series of strategies
were positively carried out mainly through role plays, together with varieties of resources, for exam-
ple, PPT, flash cards, handouts, worksheets, songs, video clips, etc.

At the beginning of each session, the learning objectives and success criteria were displayed,
and at the end of the session, achievements, progress made were reviewed by linking to the learning
objectives and success criteria as previously set. The learners’ feedback proved to be very useful for
the tutors to modify next session’s planning and classroom practice.

To keep the class quick, easy, interesting and effective, the main strategies of economic principles

were used as below:
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2.3.1 Discarding the dross and selecting the essential ( ZFHEUE )

This strategy is similar to the ways as suggested by Lu and Xie (2004), Bellassen (2012). For
example, to teach the Pinyin knowledge, rather than frightening the learners away with a large table of
phonetic symbols, it would be OK as long as the learners could notice the tone marks and pronounce

the combinations of Initials and Finals, saving time for situational conversations.
2.3.2 Using higher order thinking skills ( 77 % 57k F B 4+ ¢

Inspired by the updated Bloom’s (1956) taxonomy (Overbaugh and Schultz, 2012: 1), the higher
order thinking skills such as Analyzing, Evaluating, Creating were developed in this course, for
example, based on Chinese linguistic pictographic, ideographic features to enlarge vocabulary and
consolidate memory. Notwithstanding the learners were at the beginning level, their learning potentials
should be encouraged. After analyzing characters, or grammar structures, they were able to imagine,

judge and develop more words and expressions.
2.3.3 Developing more from a single instance ( #—Kx =)

The strategy, that teaching less, but generating more, was highly accepted, particularly for the
knowledge and language skills related to business culture. For example, for the greetings and meet-
ings, apart from Welcome W i Hello ¥f %, more useful expressions in business communication
were also introduced such as using address forms, exchanging business cards, accepting invitations
( 25 B 0 M Ay To obey is the better way for politeness) and other etiquettes as ‘Dos and Don’ts’
or Chinese ‘X &2 Guanxi’, etc. For the numbers, apart from recognising them, the lucky or unlucky
interpretations, some 4 - character expressions associated with business culture were also introduced,
for example, —/>—%&, —f— T, —WEH T4, —WXU, =0 "8, 413, etc. For the
colours, there was always more to introduce such as the lucky, unlucky interpretations, taboos and
fondness, ‘green hat’ ZE i F for cuckold, or ‘business is yellow’ for business failure 4= & 2 T . In
this way, the learners were excited and having the feeling of learning in an easy, interesting and effec-

tive way.

2. Results and discussion

In this section, the results will be summarized and discussed, and the findings will be listed.
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3.1. Results achieved

In summary, the feedback from each session during the 10 - week course, and the end of course
review and assessment indicate that the research hypotheses: ‘The strategies of economic principles are
efficient and effective in CFL business Chinese beginner class’ are positive, and the aim of this study
is also achieved: ‘Exploring effective strategies by developing economic principles in CFL business
aspects.” The majority of learners’ successful completion of portfolio of 5 tasks with 4 skills (listening,
speaking, reading and writing) (see Table 2) leads to confirm that the strategies used in this study such
as Discarding the dross and selecting the essential ( 2= ¥ BUK; ) and Developing more from a single
instance (%%—J% =) are consistent with the economic principles in teaching CFL suggested by Lu &
Xie’s (2004) and Bellassen (2012). Furthermore, this study has also identified the strategies developed to
teach CFL business Chinese adult beginning learners, in which the expanding teaching reflecting Chinese

business culture has really supported the learners to achieve maximum in a limited time.

3.2. The findings

As discussed in Section 1.3, this paper reports on the results of an exploratory study on trying
economic principles in a CFL business Chinese adult beginner class. The strategies and practices used
in this study indicate more findings from practical experience than the 3 large strategies in Sections

2.31 - 2.33. They are summarized and listed as below:

3.2.1 To give timely help rather than to improve on perfection & g% 7x MIE$E _EiRTE
This is business Chinese beginners’ main expectation.

3.2.2 To make use of what having learnt rather than empty talk A E AMIELR Fik £

The business Chinese adult learners need to put the knowledge into use as soon as they have

learnt, e.g. T#f! everyone could say that in a real banquet situation.
3.2.3 To produce immediate effects rather than to be ineffective 37 5= Il M AEA TR 3L

The learners would like to see their progress and achievements in each session of the course.
3.2. 4 To develop more from a single instance rather than to disorganize #— Kk = MiELE L E

The learners would like to get as much information as they can, the teachers should be careful to
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pass on the knowledge where appropriate/necessary
3.2.5 To be tolerant rather than to totally neglect 3 & K EMIEM M AL

To save time and efforts in class, which does not mean the teacher should not answer those
‘inconsequential’ questions if a learner asks, and the teacher need to give a brief explanation if the

language point appears on the textbook or would affect the communication.
3.2.6 To provide expanding contents rather than to spoon-feed/cram ¥ 75 A Z M IE A E & &

As mentioned in 3.2. 4, the learners would like to know more, and the teacher offers where
necessary to extend learning, particularly to those ‘quick’ ones with a ‘insatiable’ thirst for more, but
teachers need to ensure their full understanding rather than like ‘feeding Beijing ducks’ and to avoid

their confusion ‘Bite off more than one can chew 5L ZWAEE

4. Conclusion

In this section, the limitations of this study, implications and the need for further research will be

discussed.

4.1. Limitations

In this study, the conventional research instruments such as questionnaires, interviews or
language tests for qualitative and quantitative results became impossible. The only possible reason
to explain this was the short course and participants’ limited time to contribute. This also indicated
one of the adult learners’ features as discussed in other sections of this paper. Therefore the data and
analysis had to be based on the learners’ feedback from each session, the initial survey and end of
course review, and the final submission of their portfolios, as a way to be convincing. As this study
has taken a step in exploring the effects of economic principles in a CFL business Chinese adult
class, and the useful strategies as findings have been identified, which may be a basis to initiate
other researchers, practitioners to do further studies, using a Chinese saying ‘to throw a brick to at-

tract jade - to offer commonplace remarks so that others may come up with more valuable opinions

JlrksIE
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4.2. Implications

The researchers hope that this study will serve as an initial step to CFL teachers, researchers,
particularly those interested in Chinese business culture and communication skills. The researchers
believe that there may not be best teaching methods, but there should be the most suitable ones to meet

learners’ need.

4.3. Future research

As discussed in the previous sections, the data in this study limits the statistical presentation; there
is a need for future research by using a larger sample, more research instruments and significance
testing to identify more efficient and effective strategies in the field of teaching CFL business Chinese.
There is also a need for research into the comparison of differences between Chinese and western
business cultures, and the influence on the language used in practical communication. In addition, a
further study of economic principles with Chinese special culture values applied in many other areas

will be interesting.

References:

Bellassen, J. (2012 July). What about the economy principle in Chinese language teaching? PPT

presented at The 10th BCLTS International Symposium on TCFL in Higher Education at University of Central
Lancashire, UK.

Lu, B. and Xie, T. (2004). XF4MNUEHE 1 2855 7] Economic principles in teaching Chinese as a

foreign language. 1994-2010 China Academic Journal Electronic Publishing House, 2004: 8(4), 50-55. http://
www.cnki.net. Retrieved October 20, 2012 from http://wenku.baidu.com/view/08646e196bd97£192279e975.
html

NCIKU Online Dictionary. Retrieved October 27, 2012 from

http://www.nciku.com/search/all/economic%?20principle

Overbaugh, R. and Schultz, L. (2012). Bloom’s Taxonomy. Retrieved October 26, 2012 from

http://thchs.libguides.com/learning

Zhang, J. (2012). Dynamic assessment of L2 oral proficiency: A case study of advanced business Chinese.

In D. Huang & M. Xing (Eds.), Innovations in Teaching and Learning Chinese as a Foreign Language: Applied
Chinese Language Studies I11. (pp. 231-238). Sinolingua London Ltd., UK.



82 Developing Pedagogies for Teaching Chinese as a Foreign Language in Higher Education

Table 1 Results of initial survey n=16

Questions Yes | No Other comments
1. Have you ever studied this language before? 16
2. Have you ever been to China or any other countries speaking 3 13
Chinese?
3. Are you taking this course for business purpose? 11 5 for personal interest
4. Are you interested and confident to do this course well? 16
5. Are you able to ensure a high attendance? 10 6 not sure, too busy
6. Do you have any time to study at home? 4 12
7. Do you only prefer to listen to the teacher and repeat in class? 16 | practical communications
8. Do you want to extend your learning if possible? 16
9. Are you sure to complete a portfolio of the final 5 tasks? 10 6 not sure, too busy
10. Do you want to continue your study following this course? 10 6 just basic knowledge

This is the information used to prepare for the Business Chinese adult beginner course.

Table 2 Results of end of course review and assessment n=12

Learners Objectives achieved? Comments Portfolio Completed
Yes( v )/ No(X) Yes( v )/ No(X)

1 v interesting, efficient, effective v

2 Vv Interesting, clearly structured, easy v/

3 Vv interesting, informative, easy v/

4 v interesting, efficient, effective e

5 Vv interesting, informative, effective Vv

6 v interesting, informative, effective v/

7 v interesting, efficient, effective v/

8 Vv interesting, informative, effective v

9 Vv interesting, effective, challenging X (gone abroad)

10 v/ interesting, effective, challenging X (busy)

11 v interesting, effective, challenging X (holiday)

12 Vv interesting, effective, challenging X (busy)

8 out of 12 submitted the portfolios of the 5 tasks
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Abstract

With more and more continental European students coming to the UK learning Chinese as part of
their degrees, the necessity for smooth connection between the two Chinese teaching approaches and
pedagogies in their home countries and in the UK becomes obvious. A research between the University
of Manchester and the Universita degli Studi Roma Tre was carried out in March and April, 2012. By
means of fieldwork observations, a focused group interview with language teachers and discussion
with language learners, the findings of the research are categorized in three dimensions: deductive vs.
inductive approach, information-based vs. scenario-based learning, and Chinese native speaker (NS)
vs. non-native speaker (NNS) of language teachers. The results of the research suggest that inductive
approach, if used appropriately, can be supplementary to deductive approach in teaching grammar,
as it stimulates the active participation of the learner who draws the rule on the basis of his own
comprehension path; more scenario-based situation can be provided for oral practice; workshops and

seminars or language clinics can be regularly run by NNS of Chinese, as they have experienced the
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learning and can tell exactly where students’ language problems are and how to resolve them. Further

research cooperation, such as sharing resources via e-learning, can be initiated and on a wider scale so

that Chinese language teaching in the continental Europe and in the UK can be mutually facilitated.
Key words: deductive vs. inductive approach, scenario-based e-learning (SBeL), simulation-

based learning

Introduction:

Recently, more and more students from continental Europe are coming to the UK for part of their
degree studies. Particularly those who come to the University of Manchester (UoM) learning Chinese,
their Chinese language levels are generally higher than the students in Manchester. One reason might
be that there are more continental Europeans students wishing to come to the UK (because they can
practice their English while doing their degree) than English students wishing to go to continental
Europe (because they have to learn another language while doing their degree). Among many competi-
tors wishing to come to the UK, those who are selected are stronger candidates, especially in terms
of languages. In addition, the tuition fee and living expenses in the UK are higher than their home
countries. Those who are determined to come have stronger motivations than the other candidates.
Apart from the obvious reasons such as strong motivation and positive learning attitudes, there
might probably be other factors leading to their high achievement in learning Chinese in their home
countries. What are these factors and how to import these factors to improve our language teaching in
the UoM? With these questions in mind, I proposed a research project, obtained the fund from UoM,
contacted Dr Romagnoli in Italy for a detailed plan, and arrived in Rome in March, 2012. During the
three weeks’ research in Universita degli Studi Roma Tre (UoR), I observed their classes from each
tutor teaching Chinese, discussed with both tutors and students, and explored extensively on their cur-
riculum, textbooks, pedagogy and rationale. I experienced how colleagues at the UoR prepared their
lessons, how they delivered the classes, how the students responded, and what activities they were
doing in class and outside the class.

At UoR, Chinese is taught within the degree course called “Languages and Cultural Mediation” .
Students are required to choose one European language plus another language (European or not, in the
second case Arabic or Chinese). In particular, in each course of Chinese language at BA level, students
have three teachers, two Chinese native speakers and an Italian tutor, for every of the three levels (first,
second and third year). The language program in UoR includes only modern Chinese, in simplified

form of writing. Apart from the language, our students have also courses in Chinese literature and



Complementary Teaching Experience Exchange between Universities 91

history, with particular attention to the modern and contemporary periods.

At UoM, Chinese is taught within the degree course called Chinese Studies. Single-honor degree
students learn Chinese only; while joint-degree students learn another language apart from Chinese.
All language tutors are Chinese native speakers. Apart from language(s), students also learn Chinese
history, Chinese economics, Chinese films, Classical Chinese and Business Chinese etc.

Having analyzed the commonalities and differences, we will report the discovery from the follow-

ing three aspects:

The study:

Deductive approach vs. inductive approach

The first difference was that in UoR, grammar is usually taught using the inductive approach,
that is giving examples first, asking students to generate rules from these examples and summarizing
the rules at the end; whereas UoM is using deductive approach by giving grammatical rules first and
illustrating the rules with some examples and students making up sentences using these rules.

An inductive approach (also called rule-discovery learning) works from the specific to the general
(Felder & Henriques, 1995). Observations, measurements, or data are presented first and then rules,
laws, concepts or theories are reasoned from them (Widodo, 2006). When teaching grammar, the
teacher starts with presenting examples of sentences, and learners make sense of the grammatical
rules from the examples. Student attention is focused on grammatical structure used in context so
that students can consciously perceive the underlying patterns involved. for instance, to present the
extended meaning of the compound directional complement, a list of sentences has been given and

students have been requested to notice the features and infer the meaning.

eg Xk, T%
U T fETE, K RAS
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KA N BERNMIETRT .
ZILALK, KEBELFE TR,

A deductive approach (also called rule driven learning) works from the general to the specific
(Widodo, 2006). Rules, principles, concepts, or theories are presented first, and then applied to
sentences. When teaching grammar, a grammar rule is explicitly presented to students and followed by
practicing these rules (Fortune, 1992). Around a new grammar rules, a teacher presents related gram-
matical rules, and gives example sentences, involving students’ comprehension and allowing learners
to have a chance to personalize the rules. Once learners understand rules, they are to apply the rules to

example sentences and make up sentences on their own.

e.g.#Z % to start and continue: & 4% %k, kAT K
T & already started and continue: it. %, # T+

The advantages of inductive approach are that learners are more active in the learning process,
rather than being simply passive recipients. The approach involves learners’ pattern-recognition and
problem solving abilities in which particular learners are interested in this challenge and therefore
more motivated. With inductive approach, learners are trained to be familiar with the rule discovery,
which could possibly enhance learning autonomy and self-reliance. Learners’ greater degree of cogni-
tive depth is exploited.

Teaching grammar is usually considered a quite teacher-centered activity, with students passively
‘digest’ ready- made rules and patterns. Conceived in this passive way, and adding the fact that the
language used in this lesson is usually the one of the learners, that is, in UoR case, Italian, grammar
lesson has no particular benefit, except for the fact of justifying Italian teacher’s presence in class.
Therefore, inductive approach turns to be a way to make this lesson more learner- oriented. Students
feel more involved in the learning process because encountering a new structure they should at the
same time elaborate by themselves a path to understand and use it, without somebody who does the
work for them.

However, because students are generating the rules and learning the rules implicitly, it is challeng-
ing for the students’ cognitive development. When they are applying various rules, they may not in
fact thoroughly understand the concepts involved. The approach is also time and energy-consuming as
it leads learners to the appropriate concept of the rules. The approach can place a burden on teachers
by choosing carefully from the relevant data or materials, which has to be the right level. The approach

may frustrate the learners if the rules are too hard for students to generate. Students might learn by rote
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memorizing numerous examples of a structure until the use of that structure became automatic. They
are not consciously aware of what structure they are learning unless at the end of the lesson the teacher
gives them the appropriate rule to describe what they have already supposedly learned (Shaffer, 1989).

The deductive approach goes straightforwardly to the point. Rules, such as forms can be clearly
explained than elicited from examples. A number of direct practice/application examples are im-
mediately given. Deductive approach learns the rule in the context of formal instruction, know about
the rule explicitly; however, deductive approach is likely to lead to a teacher-fronted transmission-style
classroom and passive learning.

The issue of the advantages and disadvantages of both the methods can be traced back to the
‘controversy between inductive and deductive approach’. As early as in 1975, Hammerly stated that
the dichotomy is completely unnecessary since “certain structures are most amenable to a deductive
approach while others- many others- can be learned very well by an inductive approach” (p.17). If we
agree with this position and deny the validity of any polarization of the issue, than the problem for a
Chinese language teacher is to identify the structures requiring the deductive approach. According to
Hammerly (1975), “the grammatical points that benefit from a deductive approach are generally points
based on concepts lacking in the native language and which cannot be made readily clear by a limited
number of examples or practiced in relatively simple exercises” (p. 18). If the standard to choose
the deductive approach is the typological distance between the languages, then almost everything in
Chinese should be taught following a deductive approach, turning back to a quite traditional method
of given rules and patterns. It is a matter of fact that Italian is very different from Chinese in that
Chinese does not exhibit the Italian flexibility of word order, nor Italian have items such ‘ba’ structure,
directional complements, resultative complements, a system of classifiers, particles etc. What it is
preferable to teach, either by using inductive or deductive approach, is still open to debate. Further

research on comparing, on a case by case basis, the two methods is needed.

Information-based learning vs. scenario-based learning (SBeL))

Another difference between two universities teaching models is that UoR uses scenario-based
learning for oral practice (4 hours per week) without a textbook; whereas, UoM uses information-
based learning approach, centering round the textbook and organize students to use the vocabulary and
sentence patterns learnt from the text.

SBeL is a way of learning in which a scenario is given, serving the basis in tasks accomplishment
and further discussions (Morton and Jack, 2005). SBeL involves a real-world situation which allows

learners to explore resources according to their subject view of what they wish to learn. In an interac-
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tive environment with authentic and meaningful tasks distributed in a non-linear way, students can
practice on realistic activities with different behavioral paths.

For example, one of the topics in UoR was buying a gift for the teacher. Students acted as a
drama, taking a bus to town (to practice turn left, turn right); bargaining (to practice the money
system and calculation for the change); and presenting the gift to the teacher (to practice preference—
likes and dislikes). Throughout the drama, all the students were involved in the performance. The
atmosphere of learning and the engagement of practice were indeed impressive.

The advantage of SBeL is that it focuses on contextual learning, since it uses authentic activities
that can improve communication skills and cultural knowledge. Paulus, Horvitz and Shi (2006) advo-
cated that learning must be provided in a context in which a story offers useful advice or modeling that
helps students to achieve their goals of solving tasks. However, because it is textbook-free, linguistic
knowledge and sentence structures might not be systematic or structured nor can, or very hardly, tested
or reinforced by other teachers’ activities. In addition, what students use once needs to be recycled and
reinforced; however in SBeL, the settings, context and scenarios are different each time. The teacher
needs to arrange a thread to go through all these activities for language learning purposes.

Information-based learning is to obtain information from texts, (Thornbury, 2005, p7). The learn-
ers communicate with texts in the process of ‘unpacking’ or ‘unlocking’ the information conveyed by
texts. With information-based approach, language learning is aesthetically patterned artifact endowed
with the knowledge potentials philosophy, culture, morality, and humanities (Ganakumaran 2003). It
involves critical concepts, language conventions and metalanguage and the students are able to use
such terms and concepts in talking and writing. This approach is a way of teaching knowledge about
the language (Carter, et. al, 2011).

Information-based learning stresses that the information within the text is seen as more important
than the language. Students should understand the overall meaning of a text instead of the finer points
of detail (Marina and Marmiene, 2006). Language learning is primarily aimed at getting the informa-
tion, and therefore text should be used as a vehicle for information. Handling lexical and grammatical
issues is necessary to the extent of ensuring information comprehension. Thus, information-based
learning is not the aim but a means of helping students to improve information comprehension.

Information-based activities may include various tasks and assignments based on transformation
or reconstruction of the particular texts, focusing on text analysis from the outlined perspectives
and involving the use of synonyms, paraphrasing, gap-filling, text reconstruction, etc. The essential
features of a connected text helping students to raise their awareness of its structure and organization
and to develop their information processing skills.

Unlike SBeL learning where activities are creative and thought-provoking, information-based
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learning is more serious and systematic but students might passively receive the information and

become dependent on teachers’ explanation.

Native speaker (NS) vs. non-native speaker (NNS) of Chinese language teachers

Another thing that surprised me was that out of five tutors teaching Chinese in UoR, two are Ital-
ian, which means that 40% are NNS of Chinese. Whereas in UoM, all our Chinese language tutors are
Chinese NS, and it is presumed that Chinese should be taught by NS of Chinese. However, dwelling
upon the difference and think of the seminars and conferences on Chinese language teaching, recently
there are more and more NNS of Chinese, who are sharing the experience of teaching Chinese with
Chinese NS. It might become worthwhile exploring the advantages and disadvantages of NS and NNS
teaching Chinese.

In this study, a Chinese NS is broadly defined as born and brought up in China; while a NNS
is defined as a teacher for whom the language is a second or foreign language; who works in that
language environment; whose students are monolingual groups of learners; and who speaks the same
native language as his/her students.

Arguments in favour or against NS and NNS have been tossed back and forth (Liu, 1999;
Medgyes, 1992). So far the role played by non native speakers language teachers has been discussed
with reference to English teaching (Mahboob, 2010). Some view the NS-NNS dichotomy as discrete
(NS or NNS), competitive (NS vs. NNS), or subtractive (strengths minus weaknesses), integrative (NS
and NNS), cooperative (mutual sharing), and additive (NS strengths plus NNS strengths) (Matsuda,
1999). Some put considerable effort into bringing more visibility to NNS teachers and into giving
them a voice in the profession, considering that their strengths are still somewhat unknown and
their potential and contribution to the language teaching field underestimated. Others concentrate on
maximising the strengths of NS and NNS teachers through mutual sharing of linguistic, cultural, and
educational insights within a model of joint collaboration (Matsuda and Matsuda, 2001).

Among these research, Reves and Medgyes (1994) conducted a large-scale survey to teachers
in ten different countries (91.7% of whom were NNS teachers). The results reveal that these NNS
teachers had a greater awareness of the mechanisms involved in language acquisition and use, as
well as a superior capacity to assess the students’ potential and to anticipate their possible areas of
difficulty. However, on the other hand, the NNS teachers’ limited knowledge of the language (compared
with NS) caused them to favour the isolated practice of linguistic elements or in restricted linguistic
contexts.

Arva and Medgyes (2000) investigated the diverse traits of NS and NNS teachers and of their
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pedagogical behaviour and have highlighted the differences in linguistic competence, teaching
behaviours and working attitudes with students.

NS have better linguistic competence, since they learn the language from infancy. NS are people
with subconscious knowledge of rules, an intuitive grasp of meaning, ability to communicate within
various social settings, a range of language skills and creativity of language use. This view is support-
ed by Medgyes (1999) who claim that NSs speak their mother tongue and can be error-free. They use
it as a natural means of communication in class and provide the students with more cultural insights
and were thus used by the learners as rich sources of cultural information. Because of their linguistic
and communicative competence of the language (since it is their mother tongue), they can thus use
it with greater spontaneity and naturalness in a considerable variety of situations, such as newspaper
clippings, photocopies, posters, realia and seldom stuck to what the textbook dictated. On the other
hand, NNS teachers learned through study and effort, which disallows spontaneity and certain types of
vocabulary (Arva and Medgyes, 2000). Their linguistic competence was also very much influenced by
textbook language, as they used the latter to provide linguistic models to their students.

As for teaching behaviours: NNS teachers have a far superior metacognitive knowledge of the
grammar. NNS prepared their lessons meticulously and more professionally and followed textbooks
faithfully; whereas some NS teachers stated: “This is wrong and this is the correct way you should say
it, I know, but I can’t explain why it’s wrong or right” (Arva and Medgyes, 2000). NS’s acquisition of
grammar is being largely unconscious. They may lack the necessary meta-language to do so, although
this does not mean that they are less capable of making judgments than NNS who are more familiar
with the formal aspects of the language they use. NS were perceived as largely unaware of the internal
mechanisms directing language use and, therefore, less able to give their students relevant information
about the target language.

Knowledge of grammar is often a source of pride of NNS (Maddrid and Canado, 2004), since
they have studied it in depth and they are capable of providing scientific explanations for the
constructions and use of the language. NNS have amassed a wealth of knowledge about the language
during their own learning process and are of useful resource to guide a metalinguistic reflection about
how language works and to possibly overcome linguistic interference mistakes. Their antennae can
intercept as a possible source of problems even the minutest item which NNS may take no notice of.
NS have better intuitions about what is right and wrong in language use, NNS have deeper insights
into what is easy and difficult in the learning process. NNSs are intrinsically more perceptive about
language difficulties than NS. For NNSs to discover trouble spots requires little time and energy.

With regard to working attitudes with students: NS teachers were more lenient with student mis-

takes and casual in giving their lessons. NNS can provide a better learner model: a language model and
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a learner model. They were learners just like their students, although at a higher level. Because of their
learning experience, NNS teach language-learning strategies more effectively: As a successful learner,
NNS is supposed to be conscious strategy users, able to tell which strategies have worked for them
and which have not. NNS supply more information about the language: they stand a better chance of
sensitizing their students to the employment of strategies than their native speaking colleagues do.
NNS better anticipate and prevent language difficulties: Their ability consists in imparting their own
learning experiences as well as providing assistance for students to discover their strategies that should
work specifically for them. NNS were found to be more insightful than NS.

NNS are more sensitive to their students’ needs and benefit from their ability to use the students’
mother tongue. The NNS teaching in a monolingual class has far more background information about
their students than even the most well-informed NS. Indirectly, this knowledge is instrumental in
enhancing the teacher’s capacity to anticipate and prevent cross-cultural difficulties. NNS are in a
position to set realistic aims for students. They are also better able to gauge the level of motivation that
students are studying. Due to their deeper understanding of the prevalent circumstances, NNS are usu-
ally stricter with students than their NS colleagues. L1 is the most genuine vehicle of communication
between NNS and their students in the monolingual classroom.

Communication in a foreign language involves both NS-NNS and NNS-NS interactions (Alptekin,
2002). These interactions will reflect diverse cultural backgrounds, different learning objectives
and different attitudes towards the particular second language which serves as a medium of mutual
comprehension. Therefore, it is essential to adopt instructional methods and design teaching materials
that will acknowledge these differences and will give NNS a more active role in the development of

the desired language standards they want to reach (Andreou and Galantomos, 2009).

Discussion and conclusion:

This study has revealed that both deductive vs. inductive approach, information-based vs.
scenario-based learning, and NS and NNS Chinese language teachers are contributing to the language
teaching with their own merits.

This study suggests that whether grammatical rules are taught inductively or deductively rely
upon the structures to be taught. When the grammatical structures are recognizable and generable,
inductive approach might be a better choice because students can have a chance to make sense of
the rules on their own, which is helpful for their cognitive development. When the structures are

sophisticated, a deductive approach can be adopted to avoid confusion and not to discourage students



98 Developing Pedagogies for Teaching Chinese as a Foreign Language in Higher Education

with complexities.

Language is a tool after all. It is the information that readers are seeking by means of language.
Being systematic and well-organized, information-based learning approach can be used for instruction
and guidance reading comprehension. Complimentary to information-based learning, SBeL can be
used from language practice especially for oral practice, as it is based on real-life situation, requires
spontaneous responses and arouses students’ interests. If the activities and topics are arranged parallel
to the textbook, students can apply the vocabulary and sentence structures learnt from the text into
their oral production.

The cooperation and collaboration between NS and NNS teachers can foster more educationally,
contextually, and socially appropriate language learning opportunities. On a micro level, language
learners can gain access to a wider sociolinguistic and intercultural repertoire (Moussu and Llurda,
2008); on a macro level, it lends further support to the establishment of a professional milieu that
welcomes ethnic, cultural, and linguistic diversity (Selvi, 2011).

From methodologies to theories of language study, NS occupies a basic position as a springboard
for the judgement of language production and evaluation. The major conviction behind the NS is that
they can at anytime give valid and stable judgements and identify ill-formed grammatical expressions
in their mother tongue. NNS can contribute by sharing their learning experience with students. In
addition, NNS can also be invited for regulate seminars on a specific topic such as pronunciation or
character recognition. NNS can be arranged in a language clinic as well, as they are able to diagnose
and explain exactly why the language are ill-formed and point out the way to cure the problems.

Apart from the three aspects discussed above, further research cooperation, such as sharing
resources via e-learning, can be initiated and on a wider scale so that Chinese language teaching in the

continental Europe and in the UK can be mutually facilitated.
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Abstract

To improve the effectiveness of teaching Chinese language, it is important to make the students
concentrate in the classroom. This paper argues that there are two main factors which mostly influence
the students’ attention. One is the internal factor, mainly referring to the motivation of the students
who choose Chinese as a second foreign language; the other one is the external factor, mainly referring
to the habits of the students formed in certain circumstances. Basing on the experiences of long-
term Chinese language teaching and observing the concentration patterns of the college students in
the classroom, this paper concludes that, for these concentration characteristics, using well-written
Chinese language teaching materials, combined with appropriate teaching methods, we can expect a

better teaching result.
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2. P EHF R

2.1 SpHrR AR ZE S, B R BOE A G ) H R

TR E AR 2 SR 25 S e ISR . A IR, 00 i A2 A — X — {4
MR S A AR S0 ) EATAER RN, 3 B AR BOE A IE Y ) HbR. 2] HARERHE Y,
SRR A GO SR, AN S A DU AR AN, IR AR 2 AR TRk s A ik
SE B FAR ] BER ISR XS DU BN FICAZ s A 2o ARl TR AER AL, AR A ~AInl LU
SRIE . RIS . kS O BOE SR HARIIEFAL 2 nT LASE R shma A i 2 ) B Pk, 2
AT E T RRE ST, A IIAE R, UMk s A A [ B R X e AR A A SR i
RORVFHY, AR 0] DIE AR 1 A OO0~ BRI gs o, ZUmdnl LT A C Y20 H
PRERE AL, FEEINERSRY, e s i

22 RiEHAH. DAHEE

B2 R w5 T Vygotsky (1978) 5®E4H 2 H B ENFIA SR R I ZAE A . ik 24223
TR TAE SIS, A5 EATREE G VE D 2 BUR A S TR R RIS 7. 2 e S BE A A 2
WYz BNBEET, WXAMUEZCARA TR K. AT 5 HAb 2 A Z 8] 0 BB G AR EAR
B, AN, BOAE T, SORHIS BB TIDGE =T, A B TR/ AR Z R b SOKF-
Z5.

KT W AR R 22 AL, BEERA AR . G0 2R EF 25K & 1
SRV A, KRR L A —4 (Slavin, 1987; Mulkey et al, 2005), Zfit§E#4:
K-, HLHEARFIAES , AR 0/ N ZHEE A PR AT 55, B2 O R
AR AIZ FHRE T, T2 7K AR N 2 HERR R TR B AT 55, SEARA AT T R 2 42 Y 2
FRBE . (AR A — A, 28502 2] v SCR TRIMERY S A e 0 B b7 A ) B,
PO TS . NI 2 195725 (Lyle,1999; Pica and Doughty, 1985) HtBCKf K-F- AN [F] Y
FAAAE 2, /N R R R BB B ER R B A Z R AR AR 2] o B N H R A
SRR TR, TR NSV, 20 WA AR B BRIy, O R S
LA, B fRRE, hOChr R AR AR E DL T A CRENR, T2 A MR A SRR
AN IR F SR . 54, AR I LRI R SIS A, BnA A
TR ERE 2B, AE 52 7 M SORE], B T R R TGS A AE RS T 24
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WA AR B P IDGE, i HAT B TN K2 AR 52 ST RE ST, ORABAT) 7 AT P ST
TEREST

AAEEERS T MANEEIRA . R BB e Rk, BRI TR 2,
BUS T B ROR . X EIRI S AR R T IR, I TR ORFER s R 1S
B, e Mgt SCHARARGUR]” . 283 R AT 55 BBk b BRI FHIG 328 (Consciousness
—raising tasks ) (Ellis, 2003), EiFE51Esh, A BEiRMEAAE T E 151 S 39 B 0B i s
fit Lo ZEFelnsr A = dlrp el m Fe SCRIE . LI 187 SRIRSIERIE O, (HIX
Beh) T NAFAEZE S o ARG S e — I e A) 1 — 1 S = AR 1) 4R XS] ) A AL A
FIARFEAL; 2) #liA)Frh 187 WAE s 3) IHEERERIN, fEisr BB S, EEW A0
AINHBEATIRE, SRR/ N EPRCIRE SR, SR BN, PRAEREEA RN

BEFR— RN BAEERE
Instruction

1. Work in small groups and study these sentences

1) FRIHAH TPk 2) At AR AT 3) LeiGirnz
= A GITARIR flb OGRS flb  BbERHZ
= ARG IF TR s R SR T fbbeibefs iz

2. Question: Can you find any differences among the sentences above?
What is the location of ‘%’ in these sentences ?
Can you work out the speech patterns for the above sentences?

3. Choose the right answer:
1) FRmgidk 5% ald bR c MBI
2) AT BIPEEREIEESL _ RWAl,  a By b c i

FXPEE T SOK P S 2 ING, BETEN KPR R 24 D TE R — AN, 8
e e B AR BH RIF AL/ NG S AR A SR BtdE R, IR RGUEER,
SFAEMRPURER T T W, REFEISRCE. SAh, B A R A )
1538 HE A ERRE L, AP BBt S LB, BraefA s B2 R
P RE S, RESS IR F )45 (Ellis, 2003),

TR A 720 CREAKEAR RN 24 A2 0 — AL, 2K R TR 2 A o0t —4)
ZOMML I SFAEREA T 2O, EEEBAH TR, BHIEHAVEF T2 AT RIS
Yy WARANFEACY SAFAEVE 2, ansg R 2 A= 5ei, M %Y WRm. ik, #
IR0 REE /NG B L, DAS |38 10 B i A 3R i RS B, (/N A VR R A T
S Z R R 2SR, AT TG Bl R SR AR 2/ NS VR R
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2.3 kit S L

231 EFEITERSNEEFENSS

RS Pt RSO FEPE B AR S 3. ZUT R 2R BRI LR
HSCHF I A AR TR AEAAT ARG T, i > IROE AR P 1) (2 A AR DR 1 5 Il i sl 14
REWIERIPL L, BMEAESAE =T, oIS R T e, B 16 s oG Ry i
Witt, 7EdctHEssns, BOMRGZIT AR B — 22 A i T BRI AT R . IX6E, TG
Ui ey I A WMER) 7 A A SR SR S5, A Pk

DL CHTsc HIDGEBRA) 55 = Mer 29 BRoM . XA ERAY A mUR HdR A2 verb+ & /
A AR ORFGRES L B, TR ChE DR — IR/ fERE AR AL/ AR
A—GHN S TSI eSS, EE O TR, E LR E — I, e
Brlal, abel, seAedE e XA DL B0 E sl A AR R . SR fverbt B /A
T A, i A B EEA kR A R R A A R T, B
SO TEEUEAY, A TR BRI A — sk T, iR RERE BRI s E R A
BT VAS 232 8 = (T [ S 1 S N RS 316 = 1 IO o (1 B 4 072 [ £ S B SN LR S e 5
HGHMK, BRRSERE KA Xk, DU,

BEARZ BRFX EEEERVE

Instruction

Think of a place and identify one thing that you can see, e.g., ‘TR 7] LA —5Kk 458 .

The first person starts the sentence. The next person has to repeat what the first person has said
and add in something else, e.g. ‘A EA k5, 5 HEEE GRS .

Pass the line on, with each student adding something else they can see or imagine

N NS, AR E BT AT — DA R A A, IXREZRST T T [ f) e A
R T, AL X ] Cverb+ B /A TR 2 IR BIRAFTEE RIS NG, I8 Ak
TR ANTRE T AR T 8Pl A B TR RS TR A R . X e Ui xR R
— A Zs, TR RPIITRWAT LI/ NAEAT . AR IEAT RS, WA/ N AR 1
w2, WA/INRARNE. fENE L, B TR =S R, b al LURYE A K F DLER SO A e,
reandtiid— g, g A SRR E NG A

WG, BOmE el LESR A —RAESC, M ACK B, B S, hIC5ERR MY
BHAIERZ —, REWIM2EANE G 2RMEAY, WA Loy 5 1ESR-]
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Y, LEXEREFEAR.
232 R|FFEFOKFLHFEEEENES

MR A o SOKPZEHEA R A~ AT 55 R — P AR Tt . BIE L A2 A R B[] — i
SRR 2l nl UA AR RS . e SChl el b, BARRKAM IR R B bk, (HE
FOMRT LVZHEM AL S5, S — AR5 R A A AR AL S iR, AR S RS P 2 [0l 2 TR AL
B TAULSS AR, AMEEPERUE , I SO RIS, AR R SR RS L R
SE LA RERT 2 . SR A CRYREUE SE . X8R, 1EARRIZRA A AEATRE” 251K
Priis” # g

NEECE TR R T REE IR LRI, FEER, RCRAR. D
FORBRAL AR ARE VI SCEE e Y 5l 1) R 1 AR R 2 o o 2 — A U i A~ R 20
SEIAY . PEANER R AR B AR B — ) / MEBRAR A — )1 2R T AR e, SRR AR RE
INREGEML, AN SR A 2o TR B M 2R ATREARE ], AR AT At A HE AR A A1) 74k
k.

BEAR=Z ‘KA EEHEZRHEF
Instruction: Read the text and find suitable sentences
(Group A: Compulsory)

a. a beautiful sentence

b. a very interesting sentence

c. a sentence you don’t understand

d. a sentence that contains the main idea

(Group B: Optional)

e. a sentence you agree or disagree with

f. a sentence that reminds you of something

XL IR DLGS 5 SCE BAR N BRI . 0 Bl h 2R AR M B 00, AR R, i
B, Vel ) Ia LU/ INHTHE R T SRR THY A 58, e BOMYFHZ R SC P AOME SURTER £
PO SR AEREAF B H , T AR, kAR ki, AT Bk
— RS ] LU BB

2.4 A GRS

$RMETH IR L BN R Eer T, 2] LU BUEARAT— D Her 3, T
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AL R EIRRG R ZR] o Al IR M RES R AR RE R T . Xl 5130, s
AP IS RRIA R, 51 S TR S S e, BlEmERAY PR AU, T
WAEHDUFIY, FOma A LA M A R 3T A "4k, 387 R “527 A%, e
R LET T B ARLE RIS R G AR, 3 B T2 R DU 1 15 . A (XUBERT, 20005 R
WJT, 20105 ZR4kAE, 2009) FEHXFAMIUEIREE BRSNS, AN A R
PRI s BRI 2 A i SOK P AR S RE ), RSB~ EBR S 508, EHL AU
TERIBE N2 )2 R BER I S, S BCEOTAEAR )7 2SR ILL T SR -

Kig— REFHRFEEYBEZRIE

YeE e FUMRTEER, il AERC S ISRl . (HR A AP B ZATTRIBE L, 28w
BRI HH PR, P Sl 2 A o AR A SRy SRR A — Bl i i~ TP SO TR A
F 2 2 IR ST R I (AR AT, TR mI%E 1 Dyl X G R A, BOe] ISR H (7]
IR SR E AR AU — BB A5 A Al 28 P 125 IXAR AP AL 2 — D7 T 45 /KPR 22 AR A
HREWILZ, TG KRR 2 A S B S ], ST E HRBE SR M B
Ja, WARKCHRI AR B BRI A S, TR R s e lm s, ARG KPR
A i, WO — (LR AR RE R . o n] LAy e i o A [ A TR, DR Sk Y- e
27 A B UL SRy T

KEEZ RBFFEANBIMFEKE, RHEERREREE

IRYEH AN BRI, SR IMERE AR BRI, Ao AR e 2. i, =]
A XA 27 A o T IR AR A R BUATBR ] DL 22 [ — S ] J iy B [, Bt A S e
PEAIRIEL s TP g B 2 A A 22 [ 25— L3 JER A i 4 TR AL

Fean: n) RO N ?

) s URIER LML T2

FOMAESE T DAL (R © 245 BT AY ) T4 R R it . X b — ] — & AR [ 7 U
HH AR —, & TR AR, MEEAR,

A LLIR R, AR A A TR A B AT 2 ~) B EORAEAE EA T RO e R A, X ]
WIS, . A5, L.

) s PRI REALERDZAT T2 A0
A AR5ERT CEIET MDA AP AARE?

PR R) s By Az ] rp SO IS BRI ORI EA T RE 38 A9l MRS, 2B
ARG ALK S HMEREAN R A (RIS, (B AN BRI A~ A R 112 g By (Rl i ml
RES FEURA T OB L) A A VLD E XSy I INMERY 2 2R, SO A Se R) 77 38708 Fr
Wk, P TR OB I B B 2 s RPHERE RIS, AR AT . USRI SRR ]
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IRV R A NZAT T2 Sttt A", ATRES: H B T A TRE RS 25 A W AN ] Rl AN T TE
] [ AR L SR 1T o Ryl SR S O A A, O] LR (] R0 «
) AR RS $T 12
PRENX AR TAES? JyftA?
IREREARFT T, 2 i — 2 T T2
it 5| S A $R )5 B2 A2 /N R AU SR A S A T T B s F Mo /LY

(1220 R XEBEREAR , /N8 58 B RO AT T FL AR L SBT3 R A BRAL . B,
BN~ KRGS B 5 75, BRESR ot Ao > rpSCRO BRI AL (50, 2L
AT BEATA PR

2.5 fWiRZIE, =R

EIMAPEN ADCERE B R A BRI A, A IER R, S AR AR h o AR A A Al Bk
JE, PR AR D, UV IXRERISER] . R A i — R AT A 1R ?
SEARIKILE G —HRifE, H BN T" M A e e

2.5.1 BE—inEMSBIEMHELEES

AT A G, SRS —rbsifE, R A e, oy AR
Gi—, AREERIAIE. AT, EHETEERIA VA LR ROZ S 2L A SR, 22 SRR
HELAEL, TELLRBA RN IR HT L T, S — e R Z TS & . A E T e BB R
SRR A e, XK AR A R EOR SEN T, FEE E ST R, AR
FAAERIRNET, $ B R AR s (EX AR AR O35 2k, TESNER R, T 0 A4k
Vit ST R, BRI AT, 5, AR B 2 2 %, BE b1~ e
B AAGDFRER . 73 ZPF R B A2 E 0 AR, W2 ES %), BAREGTE I ANE
AR, S AN B A I, RS S SO i . AR, BRI
WA E .

25218, 1BA

ZRONEFEAEDUE TR S . A EEREAL, IBADGEZUNRA RS —EE . TEW L
VR IRAREEAMIEWE? PO SEifrh A S & zh, ch, sh, #EH zh . ch . sh FIP-HE z . ¢,
s BYIX41, APz RBNRME, BH R E T m bR BRI 24, A BRIE S 2
SIS A FHAE 2 TEAS S R B i NS R L, S TR AR v S AR ™4
BOR, A setp Ak E 25, FMULDUE, WURBUT ML IERR, ATRES iR A
fF0. B WV T2 DUERMER 74, BONRAZZ 45 T—Leanh, IUEE A, BT
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FEREER Gy, i E AR T B, ReEDUEE T X4,
253 BENF

B G T R0 EMHEDFRT IDOERIXER Z —, Rl XS RN B 27~ ok
Ylo RFATEORE . X, LRI SR s BUAE—S0 L 548 DU A~ ) A 32 7L Y R il
B LIRS RN, BRSNS M BPFE 2 E A% 50We? A e A2l LU L il
PRERADCY, ITEMESCIR? EH A H W2 HOR AR S A TEAESC, iR
FHIT, ERIME 100 705 WERAIEIA , L 80 7. MESCHIPFI AN 1H FISC
FRE = RSCE R DU PR, IRABEXIREFr, (HEF SN pRiE
HEMNBEANZ, Xk, Bl a7 R BB s, W, X, ERINER FEal AL
A RS AT REANRESE 2 A, IR A MR IR B A I DURZGA AL, RIMEAESCRE
PAPEE, HEERAERUER, ARS8,

3. MRS HREAFR T RSBEHF

B, FTXEANR 2 A R ) 2 A A B i O 32 is T T XN DUE B . B
AT LSS5 A 22 SRS B AN TR S REBER BT IR B w16 3, MG A R, 96 2 AN )2 T
RS F R B CFrse IDGETRAD 9, F AT EA D @ i o SCe b il T A~ #bt
2011 4F 2 LRt S KA kAT TECEM ZBHAZC AR, ZHHATRIE IR, 26,
TR, SRS RN SE 2 R, FERRIORSC, B S e, SRR DU i
WAl LA RBUFIoDEE . bl e A R, ol LGB [~ A4 12 K, R
SIMERE SR, IR ZCE A X, 4R m PR e i FIALES.

4. Z5iE

i LFTA, S0 DK S 2SI, TR s T A TR B i 2 ) S St
PRSI, AR B CrRT RO, ASR iUt I Ui SR X
Jrik, BUERW B BEARGHE, SERIEE RS R . A — 2200, R TR
AR ZESRE, BRSSO I IREE, SRR ST S AR s ] R ST R
Pe. EEhEMGIEN:. EZ)ZRIRAEEE T, AR, TRl AR AR R e
AWML, SOLARCFRREA A WA RE LR R HE A R KRR, AR AT
DRI o
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Abstract

Language learning strategies (LLS) have been extensively studied in the field of English as a
foreign language since the 1970s. As a result, Chinese researchers began focusing on LLS for learning
Chinese as a foreign language (CFL) in the late 1990s. The majority of researchers are interested in
the general LLS used by Chinese language learners or the particular strategies employed by learners
to acquire listening, speaking, reading and writing skills; in addition, most Chinese LLS research
investigates students with various cultural backgrounds and first languages who learn Mandarin in
mainland China. This paper will be looking at the awareness of LLS among teachers and learners,
as opposed to specific LLS, for non-degree courses in Sheffield, UK. The findings suggest that, in
general, neither teachers nor students are consciously aware of LLS, although both the curriculum and
language teaching and learning research have stressed the importance of LLS. There is, therefore, a
need for both teacher and student training programmes in LLS.

Keywords: Chinese as a foreign language, language learning strategies, non-degree courses.
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1. Introduction

1.1 Studies of language learning strategies

In 1975, Rubin summarised seven features of successful foreign language learners in terms
of their learning strategies, in order to help learners to acquire target languages. Since then, much
research has been conducted into language learning strategies (LLS) in the context of teaching English
as a Foreign Language (EFL) (Oxford, 1990; O’Malley & Chamot, 1990; Cohen, 1998). Although
there are different definitions of LLS from the perspectives of educators and researchers, it is agreed
that LLS can make the language learning process ‘active’ and ‘self-directed’” (Oxford, 1990, p.1).
Research interests have tended to shift away from studying strategies that successful learners have
employed towards investigating teaching and learning strategies used inside and outside the classroom
(Ellis and Sinclair, 1989; Nunan, 1997). Moreover, the introduction of the teaching of LLS into the
syllabus is widely discussed by linguists (Lessard-Clouston, 1997).

As a result of the research into LLS in EFL, Chinese researchers started researching LLS for
learning Chinese as a Second or Foreign Language (CSL/CFL) in the late 1990s. There are two major
themes in studying LLS for CSL. The first perspective focuses on general LLS used by L2 Chinese
learners in listening, speaking, reading and writing (See Yang, 1998; Xu, 1999; Jiang, 2000; Li, 2004;
Lin and Lii, 2005); the second viewpoint analyses the specific methods that learners use to acquire one

of these four basic skills (see, for example, Zhao and Jiang, 2002; Qian, 2006).

1.2 Motivation for research questions

Most current LLS research into CFL concentrates on teaching Chinese to learners who are from
different cultural backgrounds, with different native languages, in mainland China. However, the
research does not differentiate between learners of CFL who are taking degree courses and non-degree
courses. Categorising learners according to their purposes of learning Chinese (e.g. for a degree) could
make research findings more applicable to classroom teaching, as the different purposes may impact
on learners’ choices of LLS. Few studies have stressed the LLS issues that occur in the context of
teaching and learning Chinese outside of China. Therefore, the current paper will focus on students

who are learning Chinese in England on non-degree evening courses. This paper will specifically look
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at teachers’ and learners’ awareness of LLS, which may be the starting point for further research into
learners’ use of LLS in non-degree Chinese programmes. It will not investigate particular strategies
used by the group of student participants. Consequently, the findings, in relation to teachers’ and
students’ LLS awareness, are expected to provide language policy-makers with concrete evidence for

the development of strategy training programmes on non-degree Chinese courses.

1.3 Research question

The present investigation seeks to determine whether or not learners and language teachers are
fully aware of ‘language learning strategies’ when learning and teaching Chinese. In other words: do

teachers and students have a conscious awareness of LLS?

2. Methods

2.1 Participants

There were 61 participants in this study, including 56 students and 5 teachers, who were learning
and teaching evening Chinese courses at the Sheffield Confucius Institute (SCI). Confucius Institutes
are run by the Chinese government overseas to meet ‘the demands of foreign Chinese learners’ (The
Office of Chinese Language Council International, 2012). Basically, a Confucius Institute is a Chinese
language and culture teaching centre, which offers various non-degree Chinese programmes across
different proficiency levels. Student participants were randomly selected from the evening courses
and for the purpose of this research their proficiency levels were determined by the types of courses
they attend. At SCI, students are able to change their course after a few sessions if they find that their
language competence does not match the course level: the data were collected in the last session of the
course, and thus students were by this time placed in the appropriate classes.

Table 1 shows the number of student participants at each level. Students were mainly native Eng-
lish speakers. They took a two-hour session each week, and the course lasted for 12 weeks. Teachers

were UK-based native Chinese speakers.
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2.2 Materials

2.2.1 The theoretical framework

The present study was based on the framework of Oxford’s LLS theory (1990). Oxford not only
critically summarised all previous major LLS research, but also conducted a large number of empirical
studies. The reliability and validity of her Strategy Inventory for Language Learning (SILL) have been
tested on many languages, including Chinese. According to Chang, Liu and Lee (2007, p.243), Ox-
ford’s model of LLS has been used by more than 8000 L2 learners, and no alternative LLS evaluative

tool has been tested on such a large-scale (Oxford and Burry-Stock, 1995, p4). Oxford defines LLS as:

... Specific actions taken by the learner to make learning easier, faster, more enjoyable, more self-

directed, more effective, and more transferable to new situations. (Oxford, 1990, p. 8)

Furthermore, Oxford (1990) divided LLS into two categories: direct strategies and indirect strate-
gies. Direct strategies (memory strategies, cognitive strategies and compensation strategies) are those
actions that can directly facilitate language learning, while indirect strategies (metacognitive strategies,
affective strategies and social strategies) help learners improve their proficiency in an implicit way,

such as by helping learners to motivate and organise themselves.
2.2.2 Instrument: Language Learning Strategy Awareness Questionnaire (LLSAQ)

The Language Learning Strategy Awareness Questionnaire (LLSAQ), an instrument developed
by the author, was used to examine learners’ awareness of LLS. It consisted of four questions in
two parts; there were three questions in Part A and one question in Part B. It is worth noting that this
questionnaire was designed to test whether or not learners had a clear awareness of LLS and, therefore,
students’ LLS themselves were not the focus of the questionnaire. The students’ and teachers’ versions
of LLSAQ were essentially identical, except that in the teachers’ version, questions were asked about
what they thought of their students’ use of LLS.

Specifically, Part A aimed to check the awareness of LLS in an explicit manner through three
categories of questions. In the first category, the question was asked to determine whether or not the
participants had heard of LLS. In the second category, six technical terms related to Oxford’s direct
and indirect strategies were listed and students were required to select ones that they were aware of

in relation to learning Chinese. If participants had received LLS training, they might be familiar with
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these terms. In the third category, instead of selecting items directly from SILL, several items chosen
from Oxford’s LLS system such as ‘creating mental linkages” and ‘analysing and reasoning’ (Oxford,
1990, p17) were mixed with some non-strategy items and participants were asked to pick out the items
that they thought could be language strategies. Distracters are particular items that do not match the
description of the LLS definition given above. For instance, ‘respecting different cultures’ is not a
‘specific action’ but rather an attitude or moral value and, therefore, it should not be included in LLS.
In contrast, ‘learn the target culture’ can be considered as a LLS strategy.

Based on a specific language learning context, Part B asked students to tick the items that could
improve the learner’s communicative competence, which was described as the aim of L2 learning by
Oxford (1990). As before, the listed items were a mixture with both ‘real’ LLS strategies chosen from
SILL and a few ‘fake’ alternatives. It aimed to examine the LLS awareness of learners in an implicit
way. Moreover, the term ‘language learning strategies’ was not indicated in this part. In the question-

naire, the number of distracters was in line with the number of potential answers.

2.3 Procedure

All the teachers and students were asked to fill in the LLSAQ at the end of their last session of the
12-week course in the classroom. The questionnaires were distributed to the students by their teachers.
All participants were required to finish the questionnaire without discussing it with others. It took
approximately ten minutes to complete the LLSAQ. The teachers collected the questionnaires when
they had been completed. The author collected all the questionnaires, including the teacher versions of
the LLSAQ, from the teachers afterwards.

Three teacher participants were invited to a separate 30-minute semi-structured interview once the
results of the questionnaires had been obtained. As the participants were not willing for the interviews
to be audio recorded, only note-taking was used to record the interviews. In the interviews, participants
were asked to describe their understanding of LLS and then to explain their decision-making process
when filling in the LLSAQ. For the sake of the reliability of the field notes and valid interpretation,
teacher participants were asked to provide feedback on the notes at the end of each interview, also
known as ‘member checks’ (Schwartz-Shea, 2006, p.104). After this, corrections were made to the
notes based on the feedback. Moreover, in order to avoid the invasion of participants’ privacy, all
the participants were informed that the participation of this study was anonymous and voluntary, and
both teachers and students were not asked to indicate their names during the whole procedure of data

collection (Bryman, 2004, p.513).
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2.4 Data analysis

The data collected from students and teachers were treated separately. For each question, a
relative frequency for each item, including distracters, was calculated and then ranked in decreasing
order. If participants had a conscious awareness of LLS, the frequencies of distracters should be
clearly distinguished from the potential correct answers in the frequency tables. In contrast, if the
frequencies of distracters and correct answers did not show a significant difference, this would indicate
that the participants did not have a clear awareness of language strategies. Since no correlation needed
to be tested in the current study, no other statistical tests were used. In terms of the interview data,
themes and patterns emerging from each interview were compared with one other (McDonough and

McDonough, 1997, pp.186-187).

3. Results and discussion

Tables 1S, 2S, 3S and 4S illustrate the results of the four sections of the students’ LLSAQ,
respectively. The responses to the first question, which attempts to capture an overall picture of the
awareness of students of LLS, show that only 14% of student participants had heard of the term ‘LLS’.

The responses to the second question, which tests whether students have awareness of their own
LLS, show that students think they employ memory strategies (59%), social strategies (52%) and cog-
nitive strategies (32%) much more frequently than affective strategies (7%), compensation strategies
(7%) and metacognitive strategies (4%). However, Table 3S demonstrates that students tend to believe
that compensation strategies are more likely to be considered as LLS than social strategies. Therefore,
this contradiction shows that students may not consciously notice what LLS they are currently using.

The responses to the third question, shown in Table 3S, indicate that the ‘real’ LLS are not often
regarded as ‘strategies’ by students while the distracters, in contrast, are thought to be strategies. In
other words, students are unable to distinguish LLS from general statements that could be beneficial to
language learning but are not necessarily LLS.

The question in Part B can be interpreted as ‘what specific actions taken by Mr. A enable him to
learn Chinese easier, faster and more enjoyably, in ways that are more self-directed, more effective
and more transferrable to new situations?’. This is actually the definition of LLS by Oxford (1990). In
short, the question is to ask students to differentiate LLS from distracters. As a result, statements such

as ‘I am interested in traditional Chinese characters’, ‘I enjoy reading novels’ and ‘I think learning
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Chinese is good for my future career’ are not supposed to be LLS because they are not ‘specific
actions’ but rather learners’ personal preferences. In terms of the option regarding ‘visiting China for
pleasure’, this happens randomly and cannot help learners to improve their language competence in an
efficient and lasting manner. Similarly, going to Chinese restaurants and shopping in Chinese super-
markets in an English-speaking environment are mainly for the purpose of entertainment rather than
acquiring a foreign language. However, such activities do have a positive impact on learning Chinese
to some extent. We will discuss this point of view in the description of the teachers’ interviews.

The teachers’ awareness of LLS is shown in Tables 1T, 2T, 3T and 4T. As indicated in Table 2T,
teachers’ perceptions of compensation strategies and metacognitive strategies are similar to those of
the students. Moreover, the participants fail to distinguish LLS from the ‘fake’ alternatives in Question
3 and 4.

Three teachers were interviewed following the questionnaire. From the discussion, the following
themes can be summarised. Firstly, little LLS training has been included in their teacher training pro-
grammes; most of the training courses are confined to language teaching methodology and classroom
management. Secondly, teachers always focus on their language ‘teaching’ strategies as opposed to the
learners’ language ‘learning’ strategies, and believe that all the activities that would be advantageous
to learners can be regarded as LLS. For instance, ‘keeping up with worldwide news’ is considered a
language learning strategy by 60% of teachers. As mentioned above, the students’ thoughts are on a
par with those of the teachers in this regard. That is why, for example, the majority of students chose
‘enjoying language learning’ (80%) as a language learning strategy. Thirdly, teachers tend to think that
achieving teaching aims and objectives through teachers’ teaching strategies is more important than
teaching learners what LLS actually are. However, according to the general objectives of international
Chinese language education, described in the International Curriculum for Chinese Language
Education (The Office of Chinese Language Council, 2008, pp. II-III), strategies such as ‘affective,
learning (both cognitive and metacognitive strategies), communicative, resource, and interdisciplinary
strategies’ are all components of learners’ language competencies along with ‘linguistic knowledge,
linguistic skills and ‘cultural awareness’. Consequently, LLS should be introduced to classrooms in

order to achieve the curriculum objectives.

4. Conclusions

The aim of this investigation was to assess the awareness of teachers and students of language

learning strategies in non-degree Chinese programmes. The findings suggest that in general both
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teachers and students are not consciously aware of LLS, although both the curriculum and language
teaching and learning research have stressed the importance of LLS. There is, therefore, a definite need
for both teacher and student training programmes in LLS. However, a number of important limitations
need to be considered. First, the sample size is small, especially in terms of teacher participants.
Second, the reliability and validity of the LLSAQ need to be fully assessed. Future research should,
therefore, further explore the awareness of LLS among adult learners and their language instructors
from other Confucius Institutes in the UK. Finally, an overview of LLS awareness in non-degree

courses is expected to be gained.
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Upper Upper
Courses Beginners I | Beginners I1 Intermediate Advanced
Beginners intermediate
Total number 28 15 6 3 2 2
English as L1 24 11 4 3 2 2

Table 1: Information about student participants

Part A-1: ‘Have you heard of the term ‘Language Learning Strategies’ (LLS)? ’
% total BI BII UB Int Ulnt AD
14 11 7 67 0 0 0

Notes
BI Beginners I BII Beginners 11 UB  Upper Beginners
Int Intermediate Ulnt  Upper Intermediate AD  Advanced
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Table 1S: Students’ awareness of LLS-1

Part A-2: “Which of the following learning strategy/ies do you think you are aware of in learning Manda-

rin? (Tick all that apply)’

Memory strategies 59 (%)
Social strategies 52
Cognitive strategies 32
None 23
Affective strategies 7
Compensation strategies 7
Metacognitive strategies 4

Table 2S: Students’ awareness of LLS-2

Part A-3: ‘Please tick the items that you think could be language learning strategies. (Tick all that apply)’

Practising Cognitive strategy 86(%)
Enjoying language learning Distracter 80
Creating mental linkages Memory strategy 79
Having full attendance Distracter 50
Developing an interest in East Asia Distracter 45
Guessing intelligently Compensation strategy 38
Respecting different cultures Distracter 38
Empathising with others Social strategy 32
Keeping up with worldwide news Distracter 32
Lowering your anxiety Affective strategy 25
Centring your learning Metacognitive strategy 20
Following famous Chinese actors Distracter 7

Table 3S: Students’ awareness of LLS-3

Part B. ‘Context: Mr A is currently taking a part-time Mandarin course in England. The following

statements are made by him. Please tick the items that you think are going to help him improve his com-

municative competence in Mandarin.’

‘I review Chinese lessons often.’ Memory strategy 89(%)
‘I try to learn about Chinese culture.’ Social strategy 77
‘I read for pleasure in Chinese.’ Cognitive strategy 75
‘I visit China for pleasure occasionally.’ Distracter 63
‘I am interested in traditional Chinese characters.’ Distracter 54
‘I think about my progress in learning Chinese.’ Metacognitive strategy 52

‘I do shopping in a Chinese supermarket.’ Distracter 50
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‘I go to a Chinese restaurant at least once a week.’ Distracter 43
‘I think learning Chinese is good for my future career.’ Distracter 43
‘I read Chinese without looking up every new word.’ Compensation strategy 39
‘I talk to someone else about how I feel when I am learning Chinese.” Affective strategy 32
‘I enjoy reading novels.’ Distracter 11

Table 4S: Students’ awareness of LLS-4

1: ‘Have you heard of the term ‘Language Learning Strategies’ (LLS)?’
% total T1 T2 T3 T4 TS5

100 Y Y Y Y Y

Notes T1  Teacherl; Y Yes

Table 1T: Teachers’ awareness of LLS-1

Part A-2: ‘Out of these learning strategies which do you think your students employ? (Tick all that apply)’

Memory strategies 100 (%)
Social strategies 80
Cognitive strategies 80
Affective strategies 60
Compensation strategies 0
Metacognitive strategies 0

None 0

Table 2T: Teachers’ awareness of LLS-2

Part A-3: ‘Please tick the items that you think could be language learning strategies. (Tick all that apply)’

Practising Cognitive strategy 100 (%)
Enjoying language learning Distracter 100
Creating mental linkages Memory strategy 100
Guessing intelligently Compensation strategy 100
Respecting different cultures Distracter 80
Having full attendance Distracter 80
Lowering your anxiety Affective strategy 80
Centring your learning Metacognitive strategy 80
Developing an interest in East Asia Distracter 60
Empathising with others Social strategy 60
Keeping up with worldwide news Distracter 60

Following famous Chinese actors Distracter 20
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Table 3T: Teachers’ awareness of LLS-3

Part B. ‘Context: Mr A is currently taking a part-time Mandarin course in England. The following

statements are made by him. Please tick the items that you think are going to help him improve his com-

municative competence in Mandarin.’

‘I review Chinese lessons often.’

‘I visit China for pleasure occasionally.’

‘I read for pleasure in Chinese.’

‘I go to a Chinese restaurant at least once a week.’

‘I try to learn about Chinese culture.’

‘I think learning Chinese is good for my future career.’
‘I do shopping in a Chinese supermarket.’

‘I read Chinese without looking up every new word.’
‘I am interested in traditional Chinese characters.’

‘I think about my progress in learning Chinese.’

‘I talk to someone else about how I feel when I am learning Chinese.’

‘I enjoy reading novels.’

Memory strategy
Distracter

Cognitive strategy
Distracter

Social strategy
Distracter

Distracter
Compensation strategy
Distracter
Metacognitive strategy
Affective strategy

Distracter

100 (%)
100
100
100
80
80
80
80
60
60
60
60

Table 4T: Teachers’ awareness of LLS-4
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B, AR RIS RDURBrBSEt, MR IZ S ERIg, ha. PRSP B #esd
ez, (4) BRENEZCE, AR RIS T ORISR, BT xRl S DU A
(5) BRECFNENMUAR TR PHINAZCEZRN, MEARRAUTEMGIETR . B 55 L&
R e Bz m, RS S K STE S e Az .

L HERMRIESEFAFEEANR

2.1 GEAIREND) S5ifE B

CEAIRYY, BAAARMIFRIRL “THEER" S, (HREMCNERE HEEE Z
YL MEREZ Y, 1-5 JUmREE S e . DRBERTE. AR, BOSIRIREL ETeERiE Ay, R R A
AIER, QREMER, @i E . S, HIESURATE E ST BoRsRIE <. 7590
RO TR P IAE WL B I E ., S, TR IRSURAGE S T BORIA SO BRASCR A AR
RESI.” WIEBHE, ORES— IR T A ROME A . LG TRE P 23] “RERSILIRELAT,
PEATHIEE A AT R T R M MBI IEREEA O, A = A5 2ihe
(1) FECTLMERZEE RS, Hoh gy Bt ph 2 e “@. @7 whllliihigd v “ai”,
CEoME . L EIEEURAGE F S T BORINIRIE " SRS BRNE, £ D7
Hageih TR, WIHEAZOR, (2) ERE@, &, nTRIEE AR e 3 TR B R
W, (3) HETZEDIFAE =D R 018 B RIREER Y, Brinfe LB “tEiiEse”
FUrNA, HETAYSEPRTTOUE R — SEA Y s 258 — 5CALRREYs 26 = S ME S K-S
AE SIS 1 6

TESLPRge R, WRBE, S LIE S AE B, LRSS
TERIR BB, T E B Z IE S IR T, S TEE BB ) A e LS B 1 B ik
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AR RS FASCH Ik (B, Xk, 51k, EWECeE, SkE%ES), R
AR AR TS TR AN IR

R BL, TR A NGRS B R N T, TS AR R B SR R B A AL
{ER B FOR A S AR IE T Her SIE S B B e A — 7. R B, 65
For— W2 VIR AT O E, REANE R AMNE R, HAERE A RRDUEA, JFR
DURMIERIRIE . 0 TIRBIRXAHE, et Boa e A TR, (50, ., i
AR TR, RSIEEBREC AN AP AR R R R, XA R RO et
B BANEAZ IHENR AR DGR BE ST, Je B SZ IR LBUR B DUR R TR AV RE
RZGRENE 7 ) Fas FTDEE B i Rk 3EA H Y

2.2 B B I H IR BRI

hER R BT S B BN, BRI (1) TRDGEERE, E . 1
A CPIRL EE, WERSTEAEARIR, (2) BZERERIGE AERA PR ER,
L PR s R, EEIRR PN, TSR AMESCERE . R R R AR X LA
FE AT E S X R (R RETOR, BUE. WS ), TERE R T I & i %
ARG S, A HTREML B I s Wik, S, Sah, BHm. PRBE. O, 0%, HR,
Wege, AfF. BUE. FEE, AR, Rk, B0 . ASE. BEESESAER. 3) BYTls
PR Be A TR DUEAIE . 8. W, E W SEEE R TR AN SCET , ikA
WL WA, Bo, & U, WF. IEESOCAES, (4) @& YeRSEd, BH-EMIEE
BT SR I 0 1 5 A0 43 T 1 A IR RUBE

221 REE

B, EHREMNTER, AMER A PR E R, B, e TE
MEZEN R 18 NIRRT, O TR YRR, O THERR B ) FiEEm A
(o, W R IA — L] R BT, X PER IR N R E TR R IME A A A A
i 75N S IR R D R LA R e i DN N e L T e iR L B 1 2 G o e 5 B e e e Y B
S, XFLE. FIWT, Fedfr, WRIAFEEE, HAQRM AT ARSI, ESCRE A IR TN
B, RO nEE . .

Iy PR E, REAESERRT, BrUB E Sl E . /e PRSI,
AR . BOZ B AR SO W OB AT SEA RO ZR PG . BT, A AR RIAS , X7 32 A
To ) FERIE . EUERERAE I T, AT A AR, FRAEAIEEEL? /)
Bli: SR RS IETR T w2, BRI ZE A, [HAREBAEKE. hirh, IR
RIS E A IE R, /) B ARSRAREIOLSE, H2 TR L, RIS, AR TR,



XBEAIMNERZN TP SRNBEIBSEEHT 143

EEREPAUETZ, R EE TR, RS, FR0E TR, AMEKEH, 72 AKH
TRERIERE, PUREF AR, SURT G, IREEAMRD? (G RIAR) ik A G
5% 0255 54 BR) ——fp i © 7 AT T NRIRREREE A B, bRy Cie” BEE T
IV, SR TP EE ., HlR © 7 25 T XF U AR E SR R — L, X
HRA IR BbRTE, SCBr b, AT A KO R A A T S AR A B, Xof i 6 3) o 1)
B2 AL AN XHE A AN Ze 1, L Refeis th 25 Fh == 5 RIS

2.2.2 BEIEA

R, IR E. R, KL L . 5. B REEATRREIESE, ERPUEA
FHIZLE PR Z AR 2218 A A5 208 AL OV RS R AR A Rk 1 R AR NS AN S B R A
b, AR RS . REFRRNAEMRIAE BTSSR 1721k, HRd AR LR
o fEimUl: BEWrE L, BT E L. H kR i — L8505 2 F AR A T i 2 b iz T
PRI PR P B A Rl 0 B A IR TG IREOTE T, B ATEAERRR o 1 2 A
TR, AT LAZ AR 2828 SRR B2 0 PG e R R P TR R I A 1 ik i 0 7 A — IR P P i
AN BRI, W AR R GE MR i — BERR . R AR5 B T — A,
& TEA. BEAMTREAYTAMEZ NS, BBl 0 & MR, BRI R
T, EAEAMERT TR U R A — AL AT R 2 0 B A2 2 iR . (31X 1l
BRSNS R Z AE &, HERE S AP (1) HR%K S, DUERIEIE, 1%
RIETERER ST Lo IHPPREATE YIRS RS 500, s e EEes —sllh =i
Wb, HERMEZCATIRE, Bl PR, MiEsEse, JHE, ZRARTIER LS. RIS
Pl . U, BERR. SRR, EEREAENOL M. —BAgBER], S s
WUACR TR IR . B, RIS R, S e, sorR, UiE, sigk, 5%
SENEOL T I, AREIHFIE R, 2B, R IRIVESE, WA RIEROR
AR, SCRDURRME .. I, BURR 2, iR, AR, ATl
U E AR — DR, I, SAEEAMEh, RIARSE . B R IR
A AA ] . Bl ) 2 T AT I P — iR R S IR 2, A et ] LU &% R AR 2R 52
SEHGI L, AEFRA M RS, (2) TR D, BRETHI G ) R
DRSO AT RE A R nl— B E M IR S, REREAR I PR SC N A8 Y LTS SR TE I HEA T R M A b 2,
SRR ERSCEAG AR IT . THIARIETE, RSO, A ., R
THEEEAR . migimy, TERE LB T s R, TR EMRDCFR, R SR, s
AR, RS b SRS AEE (. :

a RE—NIPER IR L, KB T RIS, HIEIE 712 /NG 210
hRAERIEANT, - /o /NFRIGTESH BE A MR HLBE DT L KA 53, A5 LTI T 1E 3%
— PG ZHBRCRERGEL OB AL R, WRXRET X MuG At aBr
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Wi, LRAEWR : RIS R, SO sh A — R et O LB AR KRBT, XA AL
KRGO, A ATRER A A . /e WAE DIREDRSE A H /MR Z AT, Hi FESEKE T
RAEAE . HWr 7 By—, JLPrE Ry, ASE AR = s b 1 S EEAY KA.
U T AR —HE, AR BORAT S R sl 58 1. //d /Tt NS EE A4 1 113 7R R Y
—[BEIa], S A P AR B AR, UL —RER NI HER AT R NS R DR, SEAEARL,
BAR T —HE. B B L FE /R AR it 25, /IR R AR . s it
HKEIARER B E B AR, JeIRARIRIR L T —4): "L 7 Ve “HAEERRL? 7
SRS MR/ INTE IR AR 2R BT B R R AR IR . //F “ 20K, SRR e ol s, FrLUARA R
WNE I, B, AT, WIS RO A, /g A2 T JEIR
AR ESW LR /NG, BUBRBIAARR . R, AR ALFEI TR E A
— g, #RE/NHRNIA B RS 7o /h “EHR? a RSN T T NI E
HER EA TR TLMMEE. /5K, Ve R SRR, XHRITR AT
Kt (CEMIIRY e (P SCRKE -5BY M5 1614, 25 98 1) ——a B4y i,
RAPFRBORTE N, EETZE, HHEME. bed “BUHAMEEN, HiE5 A “HJ8
BERHT “X6ERELY BRSNS ST TR . e £ h B GIIIa R AR, AR E
REEIH s JEIRARUEA “EAR” BB RE AR, IRMTErs, ZERRiE. g i BUIRRHIRLE
A, R

2.2.3 HREn

HiFZA P Z P DM, 20 A BRI MR T A A 2R E 1. H kSR £ 22
PAE B SE BT D T SE PR, BRI W I P RS2 AP N A, wilh i T, ik
BT, SRR EARCRIANE EN R —, B, AR AR, SR
BT ERTRRE Bt e R, 28R Tkl T, B Hia i D Rs s
T, e RAChR . ASRBEAEIIST O Sk AR PR, AT AR R RN A, BEINTE TR
RN EANR, &ABE.

FSKFRR R B, AU, Tk, AR, O B IAE PUR  SEPR_Ek PUAH
I, SR PLHIIR R TR, JRIE S RAEBA T SHEIR S, (1) HAUsE, ERR
ARSI E, FEAR R, s R R . U, SEBR E RS TR IE
ARSI, O PSR DB R AE Y, A I S0 B B, A e S
oty =M=l Rl e — i o IERR LS I, BEREME RN, A B T A 4% oAt = Fp =i
MIPE. (2) BREEJT TSR I 202 T X0 5 B, IERfHE T IR RS, SRefl 4
FE S ALFE Y IR T R SR IERG . W7, MG AT REME RN, ik, (3) 2
AP A S T PR, RS TR B, H BB ENER . (4) OB
TIRERI TR 7RISR e rh, FRaAH A IO BURSZ 1A LUK A B 45 T Xt 7 A 45 Fif
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OHIE7R, A ORI R Y O BRI AR IR ) — R LG, AN R 32 HAth = b5t
PR o 2 AEASHI O BSOS RERUR 00T, (R B AR P Rs A AN R 1 R BRI BE
ARSI SRR A T, LAS RIS TR, P (] — e e O R
S 3 IO 1 SRR IR LA B R BRI T 2, — OS2 I IR BRI, AN RS2 v 5 A5 R 2 R 45 11~
TREGBRM], T2 T 5 VT RIRTER, BT RS | BT RIR A A Bk,

A — KGR BB T LAY Doy ) 3 BRARSS A 0 . e A —ik, A ROk BB SRR
BHE, MPEAISTE, BARER, UM EUERTT . TR, ORI ZE RS, Ul "X
SREEL T OmE, SBURBERYL G, HadihE, MR e, Bl X AEE T 19k —
FHOIE R TR0, W B R, W O BRI, s l, Bl 1 EOR AT 2
IR SCR, —h) AP s RS RTA T H O T 2GRN AR 15 O BE 0  2UR 2 5 ke
XFI7 6 A 2 R 2 BRI

A0 . hEE SR, JTEV! B REASAXFEEN? 7 (A G
5) % 54Uk, 581 ) ——X—BIBRSCHE “EMTSC” S ODTET RIRZEN TR IE
S, BRI R R I TEE I R R R . N — AR, X EhR B IRSC
95 H ISR T BRI P IX A EF R SEER O, FREINAE S, XA A RO R R~
AT A ORI LA

A — OB A R R ERIZ S, AT, B 2okE? * TR
HC AR 2T, e s aiis s, STEX BT , SEERA R L p i, B,
R R SN R s s T . ARG, AT BRRGE SN, ARRIE, B 90
SR, ASEE 15 b, MARELPE T (CBNT Qi THERY Tk ChSCRREE -5BY A 8
PRERSC, 55 52 50) ——fipom “*7 A5 T B HE O BRI S R, SRR (kT SEPR b
HGE ,  [FIALEZE WT AR— SR E R, AEX TS, ATLHE 32 5 PR ) i —Se RS
TN T T SRR s I O BRI RE  CR

224 FAFIBE

T, BUR VORI . fE— B H kR, BRGSO A BT Eok . I
DUT, temBGs, WL R, — BN hiERE s TR G i RIS E R AU I, —
PRI IR 5 EFT BEFRIA LA KR AR sl 2R B 305 1O I R R 2L e, ]
U PRE R IR . B R R ERSC, — MR FRIA R W, B — BN PR 5 1 P A ¥ |
AR HE SR — L, g e LeRAR, R, AN E SRR A YIHIR R .
FUSR TR, EEREG| o 2] B0 Ll DRl B AN [R] TR BT A5 2k R [R5 80 i i
PERA R ) W E SR T I B RS, 7RI EERE L, TR N A A RER A SR,
an:

a AT, A—A/N, LEEERA, B, ARME, A RIS, /b —K,
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ST/ NS B U0T . I, REMRMERENR, BUSRETNG . RARIER TR, it
RSB G—Z, /e Xad TILR, /NG EMITRIEE T U0, ZWAEIF, WRIEHSE,
X, ARG AR — SRR NI 2 . ZE R “EAEE, IRAEFGES? T E A
B O, WY EAFZ WM R, BAIRNACE.” E@IRSEHUTEMNE T d AR, B
B ISR R E — NI n/ MR B, 2 iR “HEoRSeA:, WRIRIE! T EoRiE
TOARBAL AR 12 "%, XAE, A TR, IReBiRdE 1T, 2P R/ M,
YLTE, MWE T, /e Xad 7 —8emi, LR APIRE—AT— )5 M Bk 7, ZSemiiE
TR R, TEIRER—E BT ILE ] " R IE . R, %, REERRERT,
BHC P AFEHR—2 L] XANE, JRISROSRITIE] ™ /PR bRk, [HibR IR
T, STORBATWT WL ZE PRI OR o //g T 24 % PN DA A5 A 245 B i JE ) 4 B2 (9 I i, I S SR W
PR UTA PG : IR, %, EFRATACHE B s T AR R BRI /NG 7 ZE IR BIAR AR
YA FEIRIE R EERIEN . WER AP T NS B AST . AR RIS, A\l
TWHE T /2% LR S, ERI—OEAE BB RN, Z2RMl. 0, GURE? 7
P ENGEOIH I “HORATRZ N 7 IR AYE A SORMETR? 7 /A R AL e
112N N A B ) (11 20 NS v . 11 T I [ 8 S i - B Y S & S WA NS
Ui: Py AW, A BRI A AR (K520 ikl GRS 5% 45 52 3 - flie,
5537 00) —— AR, RERERIRIC, T RICRIGHASCR A0TE A, AR RSO A K R e fg
MO . a b BealRIBUEH TR, SSUFMHE R, ode f BRI LURBBITRAGTEE, ghij
k Beal LIRS, Fheg g, kil k fRorik ] RIS —28 DI e 19 8,

225 FEIER

PRI, RREEHE RS RN T TR, RN, BUR LUGE . R
BB NFORMRIAE LR 278, BN EHemd i, 2w ) B, BRI«
REEE T, Wk s, slifiar, sBoRbl, s, simUik, s, sibitd.
s R IR R HIERIAT, FFRES IR T E I MR A Al ST, ST
& VABIVTE RS, SEB RO RS A AR

a K&, S RA BRI ERAMKRE I, /o R ERZARFIEIH B2 id =55
HEBNDTCERT, FUEFCABATINEZ 2 T HRI AT, iR T 8571 "7,
e MR EiREAMN, ARARA/NMEF G M1, KSRt 1. UG
ICARLEIZ R dos A4, TURSLA O T EFRF. MR 2AKE? ST, WL
SeZRVE, TR, R ARIREIEAFEAR, s TR e, e /d TSN RS AR
SEFEN TG . A SRR TN - ISIERE, T RABNTA W] TS, Wi ER, TRANTH
VA, KRG WS LT Ak, TR AW TR, #E3 F1 CD, /le IXRERI ]
TRZT, BAWAFHUL T MRS, FATATLAGE, 2“7 Al T s, (€
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N7 Qi TR WA CPICRKEE -5BY AR 8 R, A 52 1) A AZEOR 2 ) FE AL G
PRSI, K [ ARGV, YRR A O AR, 22 ORI R i <A fl,
XL T T, CEhSF R ARIETE UL R AL BE—— R I R S AT
sk T, LT AR SCHEEIE A TSI PR RO AR AR s ANYRIEIE R AR D) F AR
RIS A5 A, SEBR b B Sl ix S5 T 9 P 3R R 2 BOME 5, 16T I H G “H O
MINARIER b, FRRIEZESRIE NS RINER, I B A SAWGR, Blisa] & T
RAeE PSR, UL, AR, AOURNRESR I X R PR SEAC TR, T H A R 2

R /R R F A A FR R, B, XA QSRR A EEH R H I T .
2.2.6 tHiFFIX

EER i ) FICRBURDORTES AR, S—ra . 38 TR, A, A
SN . J3h, ity TR OIS DU B — 0 S AR LR . DUF A TRr ] i K
OYTAR MDA R RS, TSR A HRRIEL, X EZMONDUR SR I— R SR .
TE— ik, Qi HEMATI T, BAGEr A IR ORI 20 4%, ER, WPRdhg
RISt Rkt Ly AR R E SSss . M A 2 %08, A A B
Uit H LA Uil F BBl T LSS =4 20 3,

e e

@ * TR AR ALBTWTSEZE L TR, THRIZ R AMEEA T T,

@ * Ml R & IR, HOE LT 7 AR A H I AT T

BID * Wk =R FHREGRINAE T, FIQ * Wk =R AT, AR Rz R
B AR, AT A L AAATITTR o XU DR A b S A 1)l ) 1
TP IRAL 5

AL CHCRSC4) 10, (FRICRKEE 5BY, GRS FHDGHTAR 5) BRSCHhRy—Lk
BEHLIH AR PO TR i (iaH W FHRIA AR ) SFIA P g AR R, il —se it “ | | | |7,
e T ORI, RTE A AR SRR, PEUTHE. RN, IR S, IE
AR, BB JF#E W B, WINTH, KBER. FREANS, JHER4eKEse
SRR, — R T SO R TR YRR AR VR DO [RIZE B A TRl A AR I I
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w4 RIS 2651 5 I
T N e T T

S| Ry | ARSI | ANAZIE | Kz | e | a0 EidE | ERR A
34 ANmEBR ARG | BERESCEL | TEAEXC | TN | e | ARE S | A

TR | oo | Bmombe | Rh7il | 5RO | ERAE | BRES | AETIRS | A

;2 VOISR | AT | AEASEREE | TERRRY | JCECOI | gk | AT | TR

T s | Rt | Rahe | AT | RIS | RS | sehion | TIRES

HI
i?ﬁ’$ﬁﬁﬁ DUHER | AEEARE | R | RSB | BB | RN | ZRHRA

2R LB 51 HAASE T U DU PR 5P KR RO 2E Y, TAE T U e Berd b, 20
AT DIER 2L Rl R A (AL 2 a2 35 B IR DU TR TR RO DA 8] B S
fik, FFRT L ey R B BEAR DO RS BOAE R A 1 22 LRI RIT 5 L R AR RS 2241 R
AR AR, SEPR b, DURH A SCEREK AR Z AT SCREAET & 7 ARARE 1 AR AR B
WL R RIBROR . B EEATE CETICERNE S D — 30t “RE CEAMUES
BT —DTFHEN, BRSPS, E—APR T T —IKES, T—mdk
SR e e Ok SN RCI R e it S B L I Py L e P T 2T A S A ok < L A (R a1
B, REIDREAE F SRR, —E EE RS A RN, S e A e IS T, HF
SORAE b SR Xt ) i 5 g A T ) s 5 S ek ) — S PR i, S NS LS
(LU SEY R S S NIV S S

2.2.7 =

WERIEPWNE, BB RN A IS, — Bt R SRR A
B OEAER I, RRREZS. PIMEE ST ERIA LR, TE B R
B BEEAY, MRUUAEL., mUUME. ATZRE. BKRAAEILARN, BRSBTS — 2T A
PR, TIRWEHA, KT, AR EH S ) HINERE, bR iR IA
RIUM WA TRARIRAS, (ERAERG18 . M58, BRSE. B50SFEMEHBATAE
MO . R BT I, FEOREMEE T SRR, PR, A AU AN
T NTHEN, HELWPR, BN S AR, A AR BC A AR N
QUERL 5 DE SO0 O B 5 U T DR C O W AU 15 5 22 19 DL IC B0 W 227 19 45 4 . TR
ot BRI R SCN A, RS S I B ERAR R WA PR IR, an inbisE~” . HA
B AE5E, ANRFTRLIX MRS ARGS9 Z BIAYREEC, PR “InLASE” . HARRET, e,
AMH- . P WA ILART 5 SR A WLARAR™, 3 PR 2 IR 2 P B 5 00 1 19
AFREFHERS, FERN TEW PRI, HWK, b a] DU i & 1y A se el g6k
KPR FR H .
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@ “NATHER R TSGR B AR, RIERE B A A PR T BTN HZ RS
5, i, AAESITERE AN EIROTITUR SR B R, BEAREIMEM S, B
sety W, EARIZR T RMERA” (CIrERE Ok T GErsci 5) 55 558 - R0, #8585
B ——AINAR AT 2EA X, W, f, N7 —— DU R A, R S AT
AORAKRINT —— D00 B i, XS T AN = AT

QAU AR, R EE), YRR T TAWERE, s G, RIS AR
TERRANSE, TR, HHA s MR, SRS, SRS SR A A, Sl
Wz, HE ), (FatmiE et kE) 8) ——X B e sebhorl, RHAT AR XE
TZIAFERC s N RIAGT o B 1 Z (RIS ] B DU 0, =0 —ZH %) Pl ) Y 2 5
AT A b — RS RF T R ECH, Rl "R BOREEC,  HUBCH R Y
SR AT B FAT B AT TRAE . X LB ARIR, ERA T A T SR A A
TR,

3. MAIEFEHAFETE

3.1 fl N TR S B REBCE TR

AT ERE BT, AL T MR S R, MR B, R, 5
W R, AL PR RIS BERN AR SR BRI, HARE,
SERAMDCRH MR (255) DUk, Wy, Hif. 3. SIEGRREZ T, 456 BRI,
B, PO S . R IR E A BRI, ORI =2 A IR A 22
PNCE/SAN

3.2 b AR BB TEB =AY R

321 REH=E

3.2.1.1 BRAEEEH R A B REE: A T 1 B )

FOTREE B LR /A E R 55—, ASReIGTE I BT 20 P9 25 BRAR (87 B0 B8 1)
B U R — )21, MRS G BARZEER S ARUIA, BRI R, 7. Bk
TIEAE, FIEFWREPEESR T WY Es” WRIT, £, VSiErBiEnsEs iR
WIEHHENAZ L, W 7=, RAERSCH B fAER, 1Hh4mA LR E R, 154,
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P, TR, L PR, WRSHSGE T ERECr N R, R, IR ECE LRI
ZNA . B, FTRARTE S BRE A SN AR IR, 22 Ay g, Jrn el iR —
B, Bl IITE, S S B S IE RSO YRR . ST, Herd RO BN S
WAEM. 578, BRI ) HniZ e )y, M & ] D2 (O FE B DRI Hpl AR 1
TR ENE . SE, LREDE R, L R, B PR WREMGE S B
FNERIRA S SR LUK TT 1, ARETHR—H, T A—If, ZERPREL, BROCEM . BRI
B MRS, FN, EECASET, MITRA R B R E NN ZCEROR RIS,
ARERINER], BEAFERZ UMER RN, THARMY AL, RARE, S fliesJH AL

s

3.2.1.2 i A RN 25 2] 5 ORTG  J7 v2:

G52 07 GRS T AR, LLREAE A RO I PR 5t 20yt 7 b R BB B R A
AR H Y., BT ISR 1 AR DB TR . 05 A (et R/ NS 7
s W 3R] LR FHRE O S R 0 U7 s 85 DUE URFN B2 DR AT DR BU 2 8 iR R BLig 5 4
SRR T, AT DURIEIRSC IR, RAVESCE . SR Tk, ARSI 4 0 i dT
XTSRS T oA O i 2 ) i S W T AR IR T B SR DU R TR IR

KT s, PR N EREHEREEARZER T LMEY, F5E, HErAOUE
VERIME B AR S DOERHER S P s, ThEAR 2 K ME Ll B AR 1
FHAS TPl A2k (HRDUEVE MIMEB L B TP A LN BB b [ b/ N2 B
PAREHCAMAEE . Bk, HISEERASAHR, AEDUEVE N IMEBC A R R X e N 75, T2
HEE R TR 2% 2 3 i iE i pGE IR, tin, s DGR - 25 5 E) 55 58 REAH
THIHOC G, 55 60 BRETRERTLHE T 40t iR (SR, XA RS & IR CNZ
FTRHBEN R KA AL, A B AT BHR 2R 2 $e 3, T DLBOR 2 ) A 4 2 > B
TR ARERK I o

R B EVER, R AR ATE S B REZC N A . (RO ME 2t —28, FLEENE,
(1) EELMEIETCA A B AR (2) M) FRYRTE R, = A) Xt SERE X PR LA K
BRIP4 A A, XS N E SRR N O AU 4 2% ) H T T, X
RORBIRTIN,  PTLGE S AR 5T (1) 42 2 3 DR IR B AR OGBS B RN A A B SC
Mt S PFEZ s (2) BEPVESCET, ATDAERE T IO MRS, E5 % A C L, vt
TI 2. 2% 2] F i EAE 32 . IR SR AR O A O SCESR A S T TR S B T
B UL CHEEECRTY (GHrach s) 2 55 B - 1308 85 1) M), X hs RSCEAE NG 1R
ML, MG o H b e )i i Rl I RERIR N ZS, i Hrh &) B A 7
BRI AR

BZ, V=R 2EE ], AR R — DR 25 Rl B AL 2 b R A R Rl B S R
Hor g, TS AMEMNIILG, IR ARSI 2, B4, WTLWE, EE B
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XEHUAENS AT, AR A WA — RE RERS TR VI MRS I A RO EAR DURTR I, &
EIRHIE DU

3.2.2 RS

3.2.2.1 2 F I

ViR > F A FOM A AR 25~ SR 7=, i AR E A . k.
TR A SRR ARSI 5 FR N 10 S BB 4% Ll A BRSO (A ] DIBERT 5 ) O RSt
Wok) . 2 H—BEZIFAAT, B EC G, 2 5Rey TAER AT AR T, A —
B 2, TR A A — @ BRI G, PRI ImAaY vk, H AR E B A — ik
ANEHRBAT AT, (RIS R A Stz SR SR M A R L & o B X X R
O, WAITRI—E R o A MR AR T 4 — 0 BU LN REE A T/ N, A7 PR
FRMAARAREEN . R SRS, S R — RS2 A I T I AR
AT DL 3o 65 g — B (R R S 20 ¥ 56 2 TEAE — i AR B R Y Ak, NI . s Ak s L
e 222 N NE K =W 1173531 7 N SR/ s N W el Ry = 1] 33 i N 7oy 3 S ES P2
AR S R B AR S BN R, R H AR A AN KBRS . X e 2Um
R OB —E WA E, B, SRS SN, 5ok, BnACEEE
WP RIE L 515 T AR,

BN, FUTRINZ S FIUESMILS, %5125 E W0 A C BRI IM. HEik
SR T AR EPRROR, 1k 2 B aw E i, SERHE e . EUFLL G TR AR
FHRAT 55 BRI S A v, e EH WA, BIF N EEMRZ . RATES 0 — DR
ARG IR A BRAREZAE DG BRI TR A ORGSR “PER” M, e s
AE B R BN B 2 RS TR 2 . iz,

3.2.2.2 HUW 5T

MR R, BOZAWIHEAT A RVEAS, A RIE S BRENE 2R E ., 2
HURSCREE G . AN IR B VIEAAT, 2 E N2 R A BRI 20 a2
BT IR A, ARYEIPRNEO0, BEREE

323 BRI

FAr RIS E SRR . S 5 ERILS:, SUihr S EREESRH, WM
. AR PBOL. AMERISESE, IFERR FIARH S~ .

FeAr A PRI S PR N 5 ) il sy, R HRDUESER, B R f# 5
[T R — R BRI 5 27 ) 2 PR 2 B M A

RMTHZ, BAHREREN AR A DGEVE MIMEZAZ P, RROZE— B B A Z 3T,
—TRBEMAREZ T, MRERNTE AR S5UT &M CHE =T R, BRNEH,
PR EAMALAE Tl ) F EARDORE T REA &, M2 2 HAL 8 1 ) DUFR TR R, B H

iny)|
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AR ABERE RN, SR HIRN T S msa ) A Skis BT SR i i M A DR S BRAn F3 i i 2R
RIIREST . P BIIXMEE ST, (DUREEES . T, AR AR R A RE S RN 2Rk,
WHEEAH I BT B UL B IA BTE HIPF T A B 2 DS A S0t

TR

(DE ZEXIMNE B2 ST N IS % i e S5 2 RSB B A A DR 5 AR M. dest: Jbatil s
AR A L, 2002.

(2 X INEBC- TN IV A ZE Gt o S 2E RSP B 2 A DUR B K —— K& (M. dbae: db
SO SURE I R, 2002.

(B Z X IMNIUEBCE G T /NH IS Db . 1o 5524 AP ] BR 24 A DU 2 K
SR U AR R, 2002.

@WEZDUEAREHIRZ R SIAEHZ KOS . DUEAKCFRNC S5 ISR RN M), dbat: S8 RkE
1, 2001.

(5)FE Z X AME 40T N TP 8 3 DUE K- i e . DUTE K-SRI S TE SR R (M. bt
EAEHCE R, 1900

(O)FE G IMUEH - ST INA T A T Gt . S5 AR ME B 2 AR DUE S Ll 2eF KA (M. (B =) b
et S SR A kL, 2002.

(DE ZEDE FEFRE S0 S NATA Z S . E PROGHZCAE HTRFER A [M]. Jbat: AMEZACEE S ML,
2008.

@) G FE bRt S S/ NI A E G . E BRDGHERE AR UE [M]. dbat: SMEEC: 5581 Rt 2007.

OE ZFDUEEFRE) 40 S NI A 2 G . B BRDOEBOTERE [M]. Jba: SMEEEE 505814, 2007.

(0FEW]  FESL RXPAMIGEBRER A . ] 5 SCFENH, 2006, (2) : 143—147.

DR FHEE . WIS I ABRE 53R ()], REHFE FBev ik 2012, 3: 76-77.

U213 T4 . B HDGEERA - 25 5 W (M. Jbat. JEstif s s i, 2009.

B F AR TS . ASESBE A 4 ORI M. AR RS AL, 2004

DA T4 . TPSCRKEE -5B M. dbat: AMEHEE 5058 vk, 2010 48

19— R . TG X403 (7], RESCBaE, 1995, (1) .

(0% P4 . 2S4CH 3 M), dbat s SRR R, 2000.

(D45 . T ICFAYTE T R [0]. R . RS < R SRl S A - 3w AR (M. 30 T AR RRAL,
2011.

(3 5 A TR 4 . m st KU (M. B st s VIR ARG L, 1983

risE L (M), dbat. db
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(DEM S IEEGS M. B B M, 1995.

R, KRB DUE Y M), JEat: TSR, 2001.

IR . DURRRIEE, Ak 5A) M. Jbat . JEatRE i, 1997.
@ERDG BB GIEF N 0] 165 CFENH, 1998, (4) : 41—45.

(SN . 58 0B 5 B LR IR B S8 (0], 15 S 5 8E (030), 2003, (1) : 53—57.
(OVFAT  skese  IEAHECF SIBEEFE [J]. 165 U ,2005,3) : 116—123.

(DFRIE R . B ESEFIERIN OB A AT 55 [J]. HhFDGEEC:, 2007, (3) : 24—25.
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HHE, ARERETFIHXWOERARGR, FISE BB BRI R ERRES

KR HEHFRE okfERs Bawd

1. AREE58/

BB AR SR . BE AR I 21 D AA BITTR, Bk d v H1 A2 S0
oy et JAsE . o, Fag S B LA 2 IR A ez AL MR
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R ) VRTINS BP0 D7 S Tt D o A EP Y S 7 iy i

B DRI T BRG] T R B S B L, SR AT AT K
e R TTR RS, AT S BUES EIRREeR. Hak, TR REUET XA
R H LA RIS o A i = e AT, A2l T — e R e s AR, T
WA, PR AL . I, OB R SR BT AR AR A AR B AT, SRl
AR LSRG . XM R T OGRS RE . R RE T, REHERE D). ke
IR —FPARAT I 7 3 SR EAYSE, OB AP 7 Sl LR ERAE 2010 4F 3 A il E 1Y
20 HARERER” S E R, BUD TR AR 21 PP B AR AIR, BRE SN E.

HEFA 7 E T WO R IETT, (EURB N i 2 A A s SRR, =
HIREH AT NS EREN S, AEERNS S WS I L R AT IR L,
WRREBEEAL, TOEA FEMRIRE I, BRI T, ARSI, i H A EHR KA
B[] L An e [ o AT TR G A TR, AN TR SOKPANE, EAZ M, TRz 13k
W E TRk,

WFFE AT AR 22 A2 TE S R PR AT 4 20 24 2 AR AT 7RI DA T g ~r 2R 058 L, R B  15
A B R B AN BIAE o MBI AT BA T %ok 2 A X e S R 1L T A 14 25 8 -5 AR BT Ay — 1 i
A, R RE B A Ay B C R el R R R R L L RE SR N,
AN A ERRETE IR, B2 A0 2R 24 A C KR 2E,

P, AHTFE AT BA A T7 R SRR IR Z 5, AR LT P )t

— . LA AUE RS SR GO AR, T8 4 T X Al A T R eeissh, fE
T A R YERE ST ?

T DE SR B, il B R s A RO I B B, A e B
RET kR ? IRFRARE S A TR TH

2. XHEkERIR

HIRA R AR AR R, P R ARG . AR R S R S RRIR Ty, 18

BRI LU AR R . I, AR IMER TR A (U RIS AT NRE S,
WK R E B HERE Sy . TR, FRATT A5 A E Sh e M D 3RAT B B AR

2.1 #h) B e fe

FIHFCA IR, AR E SOT R ARG 25, BRA— PG —RER. H2, X%
FHOE R RN S eI BRI HRE, BB RB WY, LI, BRI IA 4
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P A SRR AR, DL T IERR IR

Pe[E]277% Stella Cottrell PN “HEHAMNER L E—F I I E IG5, W K Z i S8,
FAE: Fois P, EHRAWER R 2B BRI, Rk A BEAE 25 P51
AELIULIRMA ™ Stella Cottrell WA EEH  IF4 HFR i, 75 ZEHHAT X Se 1y . ZREPRIEIE 5 10
i, ZEeE, USRS, ERER M AT RIS IR N A . EEAT S BN . E ol
RIS A s S . EHEEME, Stella Cottrell M “HLAIH: B 4 5 & m] LI FRNT, X
PR e AR RMESE, e —E T, BRRE LT, RS IHESE.” (Stella
Cottrell, 2010, pp.11-13)

2.2 HEHF

F 15 F 22K Stephen Krashen 76 /\ T4 T35 24 1915 5 %l AR5 (The Input Hypoth-
esis), IANNIBFHANIZIENE “ 1+ 17 50, b 1 FomF T E WA IR, 1 FoRim T 11
JKF-o Krashen TA A5 2 18 5 i ik i A = T B 10 BE 1 /KF 0945 B 5 8T i I 28~ 74
), T ARZ R LY B 7K, BRI AN R I i) 2% 21 35 P RB s B K. 21
S AN ZIA - OSCA G, T HA RBRMmAR, APkt m—Kk, %2
TA BRI H SRk, AWrE T, WICHIIES MR, B m s iE F HRe. =
MRS AP i &SR 1+ 1,

M. Swain i i X 2 I NG RAEAT T A il H TR XBCF R RIS R 3. HAAR
It AT SRR TV R PR 0 L TE s ) TR . R, iR BT (The
Output Hypothesis) , ¥ HA #4155 R IAFIE 5 LA 7] LI &1 5 2R e S g
Pk, ISR T R LR =AY EETRE. R IIRE R RIS F e, TEX A
DR, FATRRNET SRR, B AR TR R ) TR B H BT E RE ) AT
FARMYNEZ AN 220, TN TRt AT A B IR AT, B MBS W, S miE S
IR TE . SEREERIR AR, XU IHE T 12: 2], dRefe 2= > F Bt RE 1 04 .

W AL A E SR R AR R UIR . OIS R A2 A s i s A
F A, X P AR, XSS R AR A AR S, WA E S, AR ),
NHEFERGN . DA MRS Bl b, EE M A S RS S,
BIEH RSCPRIIRE, XM ESIAE 7T, ARIREEF AR, RIS  F R
4Efe
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3R FIE

3.1 HFRx R

ABEFEE R RIGBERY 20 44 R — 2 AR JETF DU A BIRAA T B S, 1X 20 4457 2E 73 M BIE,
F—PERA 10 245228, 235 P AL ZURHARER T 25 SRR IR B IIIREL. 1% 20 #2 E R
AR, TER B R 2R LIS, IS, Ml b 2 ah e schas,
R RE RS . XHUATS , SRR A, AR VER PR RS

3.2 Fai g

WESEATBACR A T E e (RLARRTS DR G A BUMAI AR RS, A HiE s, IR
WigE) FER (BRI A IRIKST) AISS G B BRI AR 5 50

R FE ST A 1 N A S AR, J2 2R AR e 1 5 IR PR 2 A 1Y) 5 T i
PEATIRAS 5 PR IR R) 4 A EE ) A e AR AR K B B SE AU o i 0 11 Sk AR IR Pl
WIS REANRE, T HSRZT 3 44 BEIRT L [F] S XS AR b —HE, ISR
%

TESERIE], FATZUET X2 A R T MG, R BA B I 2% . e iigs
W, MAHEEING TN R BEA RS, IR AT TR, T A HEXER Y B i
TR A

4. HFRBE

4.1 BFEDIR

AWESEZ IR EC R R Rt S Be 5 B g 2re Be, AR S e 5 H 3h R
ATEZABE. AL, B IREESHET TR 6 MK, (ARakE BRI A
[l R SAETT o KRBT GRS HRUEIRED XA TusE g < M5 > i,
PP U BT T 1 Sk Her i IR 2 AP IR
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FE1: SNEFH

FOmar LOES . R T S AGE S, BRI . AR E S, Bl R R e
W, AREAETRE, THERIRBEITO AR SR BR IR S, T -2
InEFR AL . XA AN S B RS LR A A O AR 1Sk Sk sl e A A B .

$R2: BESHE

SRR — AR 2 AR AR AR, O D [ 25 4 o A H A0 B2 Tony Buzan £
20 22 60 AR A X Al B LE T HAR A E T AR AR L . B R RERT B2 A B
AR, HERE, FERUR ARG, KA BT i m A R R 4ERE Ty, ki R AT
MRS, [ BUNE SN EA R IR s, B —p B GEE R
SRR A BEERIE G . B ZHE—Bail, FXBE N ERIE, o~ I I anfiysd i R 2
KRB %,

y— e
TRERT @ « B RAANES
| AN AR
U Lkt |\

bR & & | #EIn

s HU A 2R s
R 6 DSEEEIN
/W BK
SR A LB @ o
— R, ANE

AEMNELE | TS ey TR
. LRSI R R
e
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HIR 3. 2HILIE

FUP o AR S A SRRV U, 7 2 2--3 AN B A AR R A4
PIIER] A CAWLRIER . ZOM 23217 AR e i S i DR 28 5 IR AR AT 2R, A AR,
REAFELL ST TR VE T . 140 5o IS R A B SC U AR A TR . RISME . Ae
HUARERAEAE AR B AR B PRI o X IR AR ISR I 2 ), i
SR A1 ) IR UG SN ) 19 5 W e e o S SRS e o

FR] 4: ALK AEKWMASHH

T A AT 5 A B A — R S O (LR, BT T pLBIiR
SUSLAEEE, b AR BSOS BRI B D R B 7 R RISSIRAE T, E AR SS TSR B
g2 TR

[I-=

FE]S: HAEITE, FIES
EIM AR AIEB A R H , b AR Z R 2 B AATHE, T 5 0 Bh Ayt
A5 N EA, wE R 2 i Sk . BRI AR o ORI i . A R @,

A RERE PR TN
FR]6: OLIRESTMNERN

I EAE 2 AR LR A I & 7, oSS ARG PR AR © AP0 S R, i) o
VREOTEOUT , 8t 2 BOR A AE RGP R TR BY 0, H B R 2 AR RERE U AN, [RIIR )
WOAHE, JFHRTTA S S SR

5. AREREWR

5.1 PRIK R PR A 4 R

BIFSE AT BN X 22 A XSO R R P A A BEAS 1 RITR SR A, 259K

& B _EAESCURAY S A NIZBR TG 40% 34 NE] 68%, 140N 28%, U] T LA A= gy
W E S A i RERE A B~ LR R DGR S B

& A5 O BTN — S8 T s A AR A R A IR TR I S R SRR R Y 20% 34

@ BTSRRI AR PP 2R T 2 o — 53 A A AR O B PP B R LA PP A 3R
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1 42%, HWEH 22%, X H CBAFO B0 H BRI W5 A (9 2% 25 T 80% 73 2
58%, XAEIEULIA T 2¢ B e 4t 4 A A B ARG S g4z 5, fFOoRy, &
% 25 PR ET XA BRI TR

& FATESRET AN SC OB R Y, TEEdE HIRCR B REBUE ., TRV A O iy
W AR, BIRA AT B C B R R A TR R 5O, (B SEEETACY B
CARZEMTZM 40% I E 16% , 1IAHHCKFE “IBE" MMM 60% HEnE] 79%. iX
SRR UL TR RS B R RS R B S BRI R A T RCR

x1: BiEESAE

Q1. IRREER LHXiR?
JEH EI E=574 $ZY/S8 ANE
P Y 2 (10%) 6 (30%) 11 (55%) 1 (5%)
k3 4 (21%) 9 (47%) 6 (32%) 0 (0%)
Q2. RE/EXOFEED 2
JpH Giv A EE NEE
P AR 9 (45%) 8 (40%) 3 (15%) 0 (0%)
G 10 (53%) 6 (32%) 3 (16%) 0 (0%)
Q3. RAF L — RN EEMNIET L AERE CHEXDG?
EHAE L AfF i At BA RO
JAAHT 1 (5%) 3 (15%) 12 (60%) 4 (20%)
P 0 (0%) 8 (42%) 8 (42%) 3 (16%)
Q4. fRIAAIRAYETE OBk F 1T ?
kw4 RAF 2y /S8 2z
JH AT 0 (0%) 0 (0%) 12 (60%) 8 (40%)
RS 0 (0%) 1 (5%) 15 (79%) 3 (16%)
5.2 FO S V5 2 R

FARNDT IR AR HIRDR, ZINZ i aiied)n, R B e HE IR FAEEh, AR
RARPE B DRI RS o S 8 I HE b Rt i, WA SR AR A L, EiNE
HAZMENT, AAEAREE, REESZ0iRuii, W HLw 0, Joke%. M)
R A TR,

HR, 2 LA H B30y, SOk Bl E BoR et e 4R RE 1 305 B 15T, BEfE
AN, ARMMUE, BARTE, B2 R S i, MRk, R E
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MR, IR RRE AN EEIE, SRR R R A 2 2B TSk AR R
fHEBME 22 B RARNS, SN EA BRI R BERE FhERA TN, EnE
ICE SRS LI 5, SORTSR IR 1R, FHRARKMRRE LR L. =
T HmEUGET X —IH , BOTAMERIT RG] S22, 2 RERIEIE i AT R4,
A g 1Y ) B B A O RN, RBAME .

MO EIMAERE EAR AT B2y, JCIR I 1 Skt sl P Uit A LRI i P
AL ABTTERTER AL ZREBAEA T 2RI T, AhmARACHAE . FAEERIA
O EERAG A MEARA TR B AR, IS S Aeif A S PR il id . S Al AT 1B A A Bl
MLy 2 5 AR, AT E SRR, BB INTE E R B S iEEE, 1EAbATTTE
AFIAGE SR T EE IR, G, S0 I7Eis "M XA, “REC, R,
SHERET. CHOGET. PR, AT CHAZRIuGT, CBERT k BRI AT SR A,

5.3 HijJa iR s

TF 5 1A BA b8 2o 5 S B v el 2 A B B i ek As o ISR B o, 2R S DU 1
FIW 5 LU FTI R IR, AR UM FEA T K28 (paired-sample T-test) 4347 55 50 PR 1)
BRI e A BE R . XA TR (paired-sample T-test) 7~ SZ 50 B 2% 19 =
o3 (CFHME =33.30, R =0.94) XFLLFTINLE > (FX{E =27.50, FRifE2 =1.25) 7 A RIS
(t =-6.19, p=.000)( W.3% 2), Hif5W H3EMs 0 0 k4 5 BUE Ry . A5t —20
Sy HTHAR CHEMRA A BSR4 R SRR PR I ) J5 0 R b i A
Tt MITEEA T K5E (paired-sample T-test) 25 iR, 78 H Sk 55005, SEH0 BRI Jo I AL
&t (“FPIMH =13.85, ArifEZE =0.39) X LCATI ST (FHME =11.20, PRifE2E =0.45) A BA&E 14
(t =-6.43, p=.000)( W3 3), TEAEEVLIEERT, SRS (FIME =19.45, trifE2E =2.84) XTI
AT ST (SFH4MA =16.30, Frifi2: =3.83) A B&E MR (t=-4.91, p=.000)( WL 4).

x2 FHEMNIEAGENRS

2012 135 Bl o ) a4

| codke gTIS0%  —e— EI50% |

1 2 3 4 3 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20
2
g
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®3 AMEREMAS

2012 LR & /i 5 0 B sq

‘ ome BTM20%  —a— S HI20% |

T T T T T T T T T T T T T T T T T T T 1
12 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20

FHE

x4 BEGIERIENMS

2012 & B i 16 B S il Ak

‘ e BTMI30%  —A— JEiMI30%

|
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20
22,
2

5.4 i ) M 53 kS 53 B

1Sk A iy A P AT H A4S 6 AT E, ariiloet: AIEE. ARELZL. A IR,
LR ULARE, TGRS, S HEMS WA, (W3 4)

& 4: SBINKS

D) 3 95% ‘& X [H] SRR B
A BE (0.882, 1.62) 8
EASAEEA (0.706, 1.69) 8

MWNEI (0.410, 1.19) 8
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fEE) A L i (0.242, 1.16) 8
HICERIA (0.441, 1.16) 8
% 5pr (0.324, 1.18) 6

FPIU I, A AR P AT H AP B B2l . DL 95% 15 X T8] - 45 %L
K&, WAEET A CAAEHLY P E AT 0.7-1.69 s AU, XTI H B 22 8 7
X A T HUAR: 4 DT A 3 TS 1) RS DR Dy O i 2 S A S AR O ORI Ty, JE A B 3
AT, 32, BEEEETS, Prllas A e ik o Sk e, Al 28, A48 #nt
M BB R AR TR S RSy, S R AR A A B 5 A A T, A A AR
U

Hok, HABRIAI H A s A B R M ST 228 . S AR, ER LSRR, TR
WHEIET EATHE B ERG X EPEEN T 04-1 4, SATH SR8 . B
JET ARSI R RUE S 0.3-1.1 20, XI0H B2 6 70 XL E DA mA K, Al
AEAE R AAT 15 Al AR IR] A Rk (e 2, P LRt 0 F 9 2 2 S URIRR B, PRI 3 0 H
A AT 5 NEHSD PR AZ.

7Ny N

B H RIRREN MBS TR A T IR, A BRI, Ui 2RALED. BT LAE RS
Fee, NCYEREAERE S UIA AT Atk . A SO IR — R IWIEII TSR, BAR
ARZA R, T EBEER R, (H2, i B3 DI Erap R 4E 318, 2253 4 S H I
SCERJE, S ERRIITTRS R T () “E I R R AR E i B AT Y (5
BYEREIHETT T, IEFRIRRE W ERERAHINR s (=) 2 F MR BRI sh v ik
AR FLAE 2 2SR ISR B T WS T ARSI Y, K 2oRkAE , P BBCE A IS iR

SEM

REE (2003) ARG SERAFTHY, GELREFM (ESREEROY, 1, 20,

NI (2009) CEZESEDY, Jbat: ffEtitt. (Tony Buzan)

WS (2010) CHEAIPER S BB PE 9 B E R, At BRSSO B A R H (Stella
Cottrell, 2005),

Krashen, S. (1985). The Input Hypothesis: Issues and Implications. London: Longman Press. Swain, M.
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(1995). Three functions of output in second language learning. In G. Cook & B. Seidlhofer (Eds.), Principle
and practice in applied linguistics: Studies in honour of H. G. Widdowson (pp. 125-144). Oxford: Oxford

University Press.
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W2 AN, A AR A At o i A TS BR e R, DU H R AR R . X
TXCHEAMEN B 2 A 1IR3 oK . A3 TR 2= b R G oo B IR T IR Y
DUB MR IEZ AL, A TFPA X ANIE SR BB HE 3 A~ B R PR B 2 A AR A8 S 145 114 )
ARk 2] Hif

DUBSR IR T, EEEr ARk, AR & 0 @ TR SR 4 B A i) (1 B s ik Bk
PR, TEERAL, A RS R THRIE S R A ) ok RGA B RL, AR RTESNE A
R — T8 = T I R BT E G, A T UE AT B AL & A, AR AR
BB R AR IRTE A E 2R AR R T HROR I RIME, AT Ui DU B 2% RIS IR,
Ban AT ] 234 BROETE A R B R R DUE R R, s IR o RO 22 i TR TR PR R AR A
T 2R DRI . MRASEAE R R, TR B e TR, AR5 2 DUR R
FEARZER B B, PR IR LR BRI B O B 2, (R S 28" GRS
FIXTANSUEE:Y (1997)

e 1 DU A = B AR A 2, S & 2, ARATRA AR, B IEFSE .
SRESFEEA B BRSNS (BR TN ERSN, B8 =L pl. . K SRR R
TEAFH) FEZRIREARK, REls2, AASMEARS, RIHRoEiE. Xres
FYR T R R R TS T ) BB R S E AR AR R UL, R T W Y DU B T T Xy
PRI WL 7S], B PR B s (TR R AN SR R A, APE AR T B s I E 4R
{1838 308 U T TR B 7 ] S4BT, SR DA DX 5374 R MG 2 41 B0 7 00

BEXT A ] 2 A I B 2 S R TR, FRAT TS B e T iR S e s — L, 2
— M T Uy, TEATRZECE S, IR B —MIE R AT BRI & S, 22 e 2y
—H TR, AT SR R R A R e R T R S AR TR Y LR AR . R R
PRVEIESR TR s B2 s & A8 e, B P B 1. 20 3.0 4. 5 AERRIK.
fiX, . B, SRS, ARG AR T O A A AN R B ELAR AR A A ik
P AR R A R A R R BRI . 2B S R T IR OT R S AR B A B
FEEARIEE, TER S TR ANSE TR TR, 0 5 0 %) T B ] A X o G 3R R
538 TR AR R R b, R OGRS RBEE R, B n S B es 1, Rl EHE e
TG LT P S0 ] B 2 A T o R R RS 53 Ah, SR R R TR R R R AR AT
BCLAShAS RT3, a2 A LR ZI S A BN G, fli2p A B RGN S A R RS, I
AR IR A B BRI, A RO B2 A ERR IR S DUE TR R G R SRR, (e
TR AR DU 7 R A A AR T AR
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=, AEREEEMNIMNEEERARFERRER

(—) AR, BEfcie

L FiBEm&FL. FSERL

TS =5 v (2113) 2%k (21) FF (13) MES TN, ERXINGES A
FHIMER . BUNERT =757 B, Aok Sy R AN 2 A 050 = e g, R Ser%
TORFETE B2, ARG Ay = AR TR (13) 1020 T = AR (21), PAK
JOER = P e TR AR A R T (35) AR .

FEXFHME 2 A 2R G IRVE B TG . =75 S =R R BN T ORI R, I B R X OE R
&, FRATIR TR TR SE AR B Y AR R, OIS S R S Ty =75 & G i TR 2113 1
AR ) (A 2 =R (RO 21 AU = AT 13, FESEPRiER, EAW “e=H" K
ZROUR W R EURAES —. = WA A0k =55 (KR 21)7, BAY T EE
AR DU P IR TR 215 AbAESE =AY e =7 (IRTF 13)7, EH S T EIEAS A KT
P 13, D9 THERT. Jaf =R O TR IUAE RS () MBS () KU Tkt A, Ff]
Gap | ok SN Ve Sk o L A E = Ay || N

FeSEBRN Y, FRATTAE O 8 I 55 = R, 245G RS RS AT S Se i “air =T
FCJE =T XA SR ok =557 MR, IRRME AR R AT = (KRR
SO21)7 AR SR R TR, SR T WA SRS ST R, EEUERE
JEFEAM =T, Gt S, X R REE R HERATR, BEAF A S E 5 =5 7 O
SRR, TR SO RSB S AT F e, 282 A TG

TG 7R P B AT ED A 7S A5 LG . BB — HRA K — WA SR R AR, 3
IS TR TTAT e B 00 T AR AT, 5 B 5 (0 P R R A5, He SRR (L 0 e A
53 H 625, AELARIFSE AT Shrm ik S—m— (&), B2E 7 (hF) . =k
(FpoF) . SEusE~ (IRFE) . SBhsE_— (T, BoNm— (IRF), IR i
PRI R . o BRI A S BT SR AR B —, ARSI R
AR — R AFR PRI, ARRE R AT 2 BT @i ek = A SR SR AT S
" FRATARAEDGE 5 PR 1k 2 & 0 SRR 9 R R R A PR, AR AR5 BRI
Jragaal et =i oRE [ 0 <19 I O & SN S B~ & N i DU NP
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i@ 15 A EFREE ( Tones of Putonghua in 5 scales )

i (pitch)

— 1
—. san

B s .
(High) \ P % ling’
R NN
X
i / \ giu” w
. 3 ‘
(Mid) \\X/ Ju giv’/ Fi. wu’ //’iﬁé )( i Z Ty
wu’ sit
kg 2 X -
‘i \\ / /\kijjij)(mlz_ N
e | Ly | msi e i ]
(Low) (time)

BEiEF EfRAE ( Tones of Cantonese in 5 scales )

A (entering tones)
T (pitch)
- N j— 1 —_— I | —
P=a = s = saam > jat
(High) e |/
/ //
e 4 -
pd
i = ; / . M sei’ L S J\ baat’ L
N S o Akt |
N / " X
1w 1 \\ / Fling' |~ i ]
(Low) x/ (time)

2. FIAFEMARML., SEFEL

FRE— T BIR & Y, F 4TRSS SRR oA B 09 T AR, JEDGR AR

AR AR ], MGG, EH DT R R, R AR R 3R

P MBS R R (AR AR TS O B LIS R B R, (R —H TR

V23 = T

A5 1 3
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J5 T S et ok . SMERGE 1 TR LRIz s i gt JERIPRME B A 2 ) RIS RENE IR =
R RAS SAE—E, DUBZRICICHNE Shic o Bl A= B AUE R DU 7

VRE TR GV B A LER I, Al VR SORE TS il ot O SME T3 s 45 4 i — 20 o
PHRRCR . SRRk, M. 2. 15, BRI (E. BIR. B ke, SRS, LITHVE
BEFAFREE RIS, TR AT AR P PR R R R TR AT AR 4y
PR, w55 FERAR AORRR IR 215 TP al DIy i py 5 1,
R 51 A BN 19 = A A A T IE 21135 T HA9A BT AR 0 A R i o, iR
S A e R 51 RIS B AR . TUEERR A R R AME I TS AR, (i A i B (RO S
TN R CIEs 2 DY) I Vap ot 22 SV TR R DV =) 7 8

() %575 R A% e Fn A g

MARSAE TR, I RZEER MR, R AR RIS, 08 DO RAE B
JEEE T B P AR EARUCE . Th AR, BEST (1997) MRS BB IR X DUR A IR BCA AR K
RUR AR o ORI 0 5 A P DR A 22 AR, (Lt B 7 9 DA ot 57 e A2 T ok
0, A RIS R RN ER , ENZ AN, 520 B 8RR, R i A
TERTZSIRME RIS O R , AT e, KA A IEIE A, HEBRIE IR A TR, R
FCS", wta] DOdiAR~2 ) F 2 I TEDOR AR R SR 0H, R DG 52~ IRCR

TE B PR et h, FAMES B AR, Th, BEREEASRSS Y, 1 75
RIXTRLSCER , DEAT AR X FE 3o o a1 DU R A S AR O 2R L T 26

R T 4] 7

=R R _

— 55 —55 8 7l S

Tt FEALRE - ; -

35 a1 TaF Z L i

HSF- e . . .

EE 51 = EfI i ]

(%3 Tt .

a1 35 JL A D) gk
FEARRE

Tt ~_ 21

s s H 7l it i
51

R o .

o 51 e ) &5 f5f
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VLB EDA AT S ARSI AR L, b 2 S 4R B R DU P 8 B A1 [ 2 A X
AR S A RO R AR — H T AR ATABL, Eam il s 8-5 B AR AR =X
o APTRRRE . RFERT T R R R R OC AR . AERINGE AR, A
PR TR AR RISE AR, il T AR X LA 2 W I S R L B e B E i e
ARG TR AR, DR TR S, 7e B Eest, RAWME Sk
MR G, b ) GRS IR TR (T, Soh) . iR R Rk,
fIRIE)” X =AFEATA TR T E R AR Lo, b R RRE S I DGR R85 170t
IR 17 R AN AR, SRR R A R 3

(=) AR FIE, FKikfsH

PRI SR, T BRI A] B AN i 25~ TR B R E R AL . B 3R k) SRR SR I A
JEHURNE B0 7R I IR 25 ) S B SR AR I IC B A &, A B TXS s A T
SUBH, (RS IR AR AR, A Bl 2R R IR > B PRI

FRNTUA e R S R 27 A AT TR A T P RIIIN A - Ao i A s AT o v~ T v e
REAN R T, mREAICRE . PO AR R AT R s TR A TN, AR
TR TE, SRR AT SR o X S X MR LU SRSk, REA RO

TUANA T2 A P K S i B S & o Al
e 1
ol () Al (DU ).
7 — (") N (R
E7iy tian xia
fifin) PN T
ke (BRI ) AR (B )
P N (R S (hTh)
= da xue
{113 N 2
i (R ) AR -
7 — (i) (EERE )
E7is wen nuan
film) ot 77
Tk (SR ) RIMIRRE -
A S (HIh) (ERE )
e han leng
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{5113 5 %
TE (2R =75 ) MR . (=R )
P (f&TH) (&R )
PR mei hao
{51117 ES 4
el (DU ) R (=R )
P N () (&R )
P bu xiang
film) A #
U P AR P
FE — / AN
b7l Tiana Xingma Haoba Duiya
film) NI frng 2 S X 1
I B My god! Ok? Alright! Right!

f5ilf): K] (Oh! My God!) 4715 2 (Ok ? ) #fIE, (Alright!) %I ! (Right!) / 2&H (Yes!),
3 i L R R A R R )

A
il — / N
Prr Mama nale wode yaoshi
Bl (fih)) | A5 Zz7 Yy Bl

Bila): 19i%E T IR, (Mum took my keys.)

7 —_ v /
P Baba ba Xiaomei zhaole huilai
i) (fm)) TE i INGE ®T [m] 3k

filn): EEHNEK T K, (Dad took Xiaomei back.)

BT

e T FIMICRE -
P — (=) o (fREE)
PREr saam nin
5] = 4

HIH RIS T
7 S (hIh) — (f&TH)
P gau ng
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5] Ju 5

HE R -
FE o (FF) — (&F)
P ji ji
5] = X

FEMUBPE A IR 25 ) 5 A B W AR IO RIS & .

Bl SRCPRRIE.

Saam1 dim?2 bun3 lai4 ngo5 dou6,

P — / L ~o g —
Erime Saam dim bun lai ngo dou.
fil) = J=) 2E B/S E29 E,

Pl e = AERIRIXL.

Sanl dian3 ban4 lai2 wo3 zhe4er,

7 — >~ AN / >~ N
P Saam dim bun lai ngo dou.
i) = P 2 PS E29 XL,

75 H AN EBr s T, 0-9 AN A AT 1 DUE

CH, CZ R DT A S A P A

FAERBEREAEN 1o TEZOMNE Al i A S AR, AT LA ARy (Andi i 3%

T, FEIE S, WA HAE) AT, BC EARRLE A0 AR S R

2o Tl

Tk,

AR AR

ok, BEAE T2 2R SO G G DU 7 R TR /SRS ARG, AT DUBI SR~ Ak e s R R 1
e 3 9 1 0 5 2 1 8 6
P saam gau sei ling ng ji jat baat luk

ERIEHFR
FH — — — — — — —

P Yi san qi ba pan gao shan
w5/ m) | — = €+ J\ s [ L
P / / / / / / /
PR You ling feng shi lai you wan
B/ 4] | % % + * i3 Bt
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I 7 o 7 o 7 7 o

iE Jiu jiu wu gu hao mei man
ISV ACI I u 1 & L ES i ,
7 AN AN AN AN AN AN AN
PrHE Er si liu yue dao chu kan
Bl m | — ] N H Edl Ak A

BEHFH (MFEEEERFHRTIHORE [ HFAE )

I IRE: 5, 1234, 5115 6, 1234, 661;
Bkl 3, 0624, 7005 3, 0624, 7705
AR . 4, 54323, 43217, 1231, 2345,
BeEwanl: 5, 34202, 13942, 4314, 0624,
faiil ARt . 5, 1234, 5115 6, 1234, 661;
BeEwan: 3, 0624, 7005 3, 0624, 770 ;
IR . 4, 54323, 43212, 32171,
Beraan) . 5, 34202, 13943, 13424,
=. HFif

PR DU & RS LA DO AR BURRE, — A R DUETE & o7 1R o . i
RS, R DU ) FH B R Al e — DR T AR, )
MIDGESZPRRETT o DU B IR DURTE R 2 T IR BT BL, RS DURTEF HU- R IR 2
EEGEDUR A REGE AR (Rl s A RS, WER A RECEBARAE, AL
MBI B 2 I XERE B DU 7 > B2 ) DGR D RCR o AR DU ] B0 B B B
AT Z AR 7 1 I A e A R R R, IR 81 T DB T 1Y = BoR AR MERIE

ARYEAEA U B A B 1 [ R A 5 TR IS AB 1 0 e 3 AR PR AR DU 7 S P 2, EH R
N PR TR Se A RO TR AR, TV B AR X L, A ds B TR X AN DU P I
Bt R, AT BRI AR, BRI s 2 0 TR et
KPR, flr RO E R R DGR A P B TR, & e S K E R, AR
XBGE AR, BEERICIZ . B IO 0BT T4 R 70827, JUERAL AR X 75
AEAR, JfEa R, RS SRS R, IEERIASR, R TIRICICAE I R
K, MR AT T RS ATE T FA T RAEE B AR SRR R SRR, BT DGETR
HRRAE I BRI AN R R, BRI E ARG ek VR, ARG SR A ARG DUR TR
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S22 3Lk

1. XU F 4 CAMDURHIEY Jbntif = R, 2004 45,

. R CRGIREE PR, 2 OOl BBt ESCERAETD BB, 1976 4,

L EAE OTINEEETY, RAREG, 2002 45,

REVRAE (SRR, [ AR SR L, 1995 48,

CE RERE (B IEERT0), FBEEEAAE, 1999 4E,

B ML, IR MR - s A ), R RA R, 2003 4,

. RS (DUEPHE UL BEE SR Y, RO RRFL, 2006 4,

. XIBFER (1972),< P19 EEIRAS > Sidney Lau, 1972 Elementary Cantonese(Vol. I: Lesson 1-10) Printing

0 3 N W AW \S]
P P P
=

Department, Hong Kong



R RIRBTERR) “f87 s

s BT R SR AGE 2 Bl SCE e
ctjenny@polyu.edu.hk

W OE: AN B FHANEE . HAUKEARRZFTEAFRITHE, FEFHF
EEHIEM B FAWMEARE L WIAWIEEfA R ER, URER 7 FAWIERANER,
EMHEN B FERRATZMEE B FH, YHERFIELLEN 07 FAXTTREN
Ha,

KR B FHHF

w
[l

T FAERIME T A A RME R AT T ) A R A TR
ISR, XDURBAARKEEE, HRHECASCRIEATHER .. F T H B> T3 7
A, AR AR . XTI, RAEBERWIR B R 22 T R, A TR
CBr s HDUHRERASY I F95) 56 ZWMEF st Ba @l T 8" Fari pish i, 7
T (1)« FRXEIBNAERE L (SH+0+V+ T) 5 “H8” F4a) (2) « BaWRfis, X
—HEEAEMAE: A TN s+ +O(sth.)+V (to give) +O(sb.)s B. 5 fi Hu m) b
B7ORY KT R SHIE O+ K+ (7). X 7 AR SRR, GBS HDUE TR
AN HMEONSHE BRI T FARDOE AR IR —FhiaiEE R, Rk R
YA SRS Sf Wy nfef ik & DL R A & A5 R —— X E R sl i & U B B —E 5
M, " s, FRAEXT 7 A (1) BIE SURBRBUTS % i T Wb iR, il 7 HEIf
HAERGR T AL, SRR A ek ], 7 AR S a1, SR RZHIE s h 1 e T
A%, W VAR, B VRER, Bii—KITR T BOER: R T, BRI T, BIREE T,
B —RITUG 77 BRFAEA T 87 #a) (1) xighiapy2isk, " 5248 (2) A

©2013 JHEF
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A B, AEFEASON AR TRV oy A BAH R A R~ ), A AR T3l B0 A th2ih g
EZA A T, AR s i — e, AR BT D T IR R (BT F ARy
ATHERA — DR, WA TR R, XPIAR T, S5 SO R A ), 22k
EHEARRREIRIE? XERIE, BIMETEAINERE 7?7 AR Em A Bt 2 45
AR BT T, BB BT SRR BT A RN MRS ST AT — 4 R AR,
AT IR . JFREA B P IER = i 7 agug?

IEX

U7 P AIRALE SCIU NS, AR T B R ALE ] A2 T AR R
8 — 26 HLAAH o] LUl SRS A AEA T, 08 87 FRIEEATE S, B RTEE A4k 2
Ko FEANRI 7 FAIZIE L ERRIREOR . ARARSREIVE, R a0t Uil ATE
FOLAERRAIRG (328 1997), “ B FAAPIDEEARRHE: 48 7)1 4 i ah 1
a bR AE UL T B3, sl AR Sy s iR R n S ial A A B S, B R R T N R
I AR AR (L) 2006) . Haitt, FATH M. Shid s AR =Jr mA T3t
e, R T T,

Lo SRR IR R I AR IE L

EAFHELRT U7 FAEENRA. 7 FRREEERE RERD, T PR
HATTEWE (PMES 2006) . “f87 Fa)h 07 BOVERPRAERE SCR.OHRS, fEaidE " )5
A B (X—2Z 2000) . dgidii, 7 Fah iR Oy SRR X 5. g (1997)
W, YRS SRR R EEFERT, JREAA M T AR . ARE X LB ST
KB, FATATLLA 487 PR TRE M sth s A BoR, RATREZ280 1, [Fmf e "
FRIMIZ Frsad (g — B B A R 22, TN ST PR R AR T B R AR
FECAMIRENTC ARG, Br 87 SR8k, sk m, iR A et my,
WTR X LER) T, a FoR Z AT A — BRI, b ikl T Tl

(1) a B RFR B LA TR

b FATIHE AR T, AT, PRI LTI T,
(2) a FATIAESE BTN (—A) (5 TE,

b B ERAMGAE, AR FAER B T
() a \IREMARAH, AR (—1) DM,
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b FEVELRE, KT — e, WIOOEMARAE R, FAAIEI Sfk s,

(4) a LR BIHE (—4) .

b XAFRE T, AKX ELT .
(5) a “HEHYAEEIH T, AT TEXPANE, AR, AT
b “Ery A T, ATl CERANE, XA K, RIEXFILE T

(6) a IREE TG mZgiJLgy, RE—TFIE,

b URIEE T B2 T, RE—FIE,

GEEVNEES P S BS

b FNPE LA — I Eh i, JEEIRE T,

MU X B ATTAT LA G 87 SRRy ST B R A L

(1) 387 PR R SR U AR B R R RIB IR R . B U AR B TR BB
Yk, A AR T T,

(2) W Y TR R E Y, ULIRE SUTIR A AR M e, B LUE — A T s
DU B, AR AR, SBOE L&, e BA TS, SRR EA A2
FH2IC. N 1 (6) RIAIAY “IEE " FURAIE 257, T R RYTEIE R R R AT RS R ),
WA AFRACHE AR FRACTE, i (4) ff] (7) qbig “g”, 6 6) "XFIL7. EBASCFE
WA, WA O, BIUGRE SV E Y A S KX RIERE R, SUen]
FARBAB RN Y, oA,

RIAR A IR IR

ORI AT? 7 ERIKE, BICKRGE T

2.l SRS AP AR LT AR, B R AR Sl A iR

SHATRE AT FA SR BT R, T FARMEY . B ERL ) —
A SERI AL R, BCE A LS (BRI 1998), “TEIXA™ b R ek 3l iRl # 43k
B LT AR U OCEE R, BhialE i ARG RN CELT (FME4E 2006)
T A BRI, SRR ARG B RS iR R (PME4: 2006) . 2EAE M
T A RERR S Sl G, FRINAE B o0 sl R e, SRRl RIME, Sl B s
PERIXE (RIBGHE 2003) .,

HILER, TarEzhianl DIgE A “H8” ), EXIEIEA T AR REm, 2 R AR
IBH U A, FoAT KR A AT T R SR B PR DL K B R TR R,
TRXT “H07” g 3

L (1985) 48 “407 FApRIASIEIT A B AR 30 s TRIE L (1991) Tk “417
FAVIEAT AP T HA ARG B 0k, e “FRIEETFEIR T T R, BRI T LAk
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T T R s H R AT, ER AR R R R 2 R A, R T
FBLTESE . [FRE, A E R AR R . N T BRI IR R, [RIIN AR T
S EElE . AT Tk L] .

() AE4E T, IREREL: 1. (M52y)
QEXABE T, BENGNH. (BH)

() R 1, FATZLIF . (k)

(4) EXRFIE T, MWL IRIMEAIE, (HH3R)

(5) fEAHBLAT AR, FRATIR—kAH, GiiERIBLR)

(6) P AATERS IR A H R 2. GEIAK)
(7) LR RLETR, IERE—T . (HRIEHR)
Q) LIRAERAREER. (ZEMAHR)

) SEBM AR, IEFRATABUAR, GRIACK)

DL (D- 41 (9) St “$87 Ry hinl AT A B, S50 a5 —ahfE1T R,
BRibZ Ak, RATE LI, “H7 FashfEd T feie 5 o —R T iR Eu, RIFIET A shifErT
SR A R 75 SR 2R . W UERR 1 1 (- ] (9) A1) . “H8” FagshfEtsh — Ay, BrLl
= By — W FREET R, iR eyl (10)- 41 (13):

(10) PRE T, EDGHAMERIKNIEZ T T, (FDUEFK)
(1) TR T, ARk, GIFRIPk)
(12) Elpmibca s, B T eammpidi L, Cire e s)

(13) FeRAFHE7 >, BRI R T, GilAR)

Pz E U, LA (1)- 61 (13) 4RI I AR Ss — e i), HIRCAA THRER) L
OGS, M T ARIEREINSRAT 8 H B PERE AT N A

B4) (1)-(13) [RINHABL T SR EER R, WA, WfifmE e e “58” axshiadpg
ZORWE?  CHTE IDGETRER) S5 MR 4ipish 427 74, Hrp 87 74 (2) Fomwik
WRiRe, XAHIEW LR Shia AR, 2425 5 PR AR . e A R0 & A= % s i 3],
A ATHISAE B ST AT, T L T, T, AU B AN, S iR
A PR, MHERT, CEORT. CERT, ERT. EET. IRT. IERT. CRORT. CHFRT
ROk, CEET, FORMTANMER T A, BesER R A R T A (1) X
ST EDR

T FA (1) FRMEBELE (S+E+0+V+ 1) FRAOTAT LA S0 G Beop A 24t
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FER SRR A ShiA], $R B AREE AT DIsE i A “S+ 8 +O+V+ T AR Ehin .
b7 _bmia] (1)- 1 (13) A fE 465 N s, 04

(14) LS T, TR . O=T )

(15) KK T, TR FEET. (BTXMH)

(16) e b= dp 17, HEEMA. (IrEH)

(A7) ERZ T, Fb2e, (Z24R)

(18) JEIHIRCE S T, 2T, (B2IRX)

19S5, HEREWR. (HS)

(20) TAARRWE? FRILEVE T . (PEAKIR)

Q) REIILIEERSS T, FERIaE, (584k)

(22) SeftiA R A T, R IR, ()

(23) “Have you finished all the exams?” (“URATA Z XA E 5 T2 7 KA AA %A )
ERAME 587, FrRASRAL T FHSOEA )

Wk, R{INEE 7" (BIME)

(24) BIHARPEL T, FEHY. (S2ARVE)

BZELL BB (D)- 1] (24), FRATATLAURANH “H07 SRy sfinl e -

(1) “H07 FAYRIFEAIE SRR : “407 74 (1) “S+AE +O0+V+ 17 FiRshfER) seml. ik
MAZERIZE RS 407 T (2) FRIKFIREAITE L, FERIRBLIIRNOL & I

(2) “H07 AR shia R shfEshin. Kshin, XFEiEs K s St A T R, it
FRpsgm, SRBIALEME, 7 T (1) MsliERRA e T ARSI S e, sifEfRm T
RSEMMALESHE, 0 T (2) A BAshiaA Bk a &R shfastk, (2) B Ak
Wit m NG Ok X7 SEENRE S,

Q) %F W FASAFGATEMMALEE X, ZArE A SE, FoRAEE . Kk
O IRIRE AIRTE DLAE R shinl g T “f87 4, filan

FOREAERRS I & 75, AL . B, ML R AE. AR o Bk
KEhinl:

BRI SERLAITT R FEIR . R

RNHALEEER IR : %) Bk

IR R A AL F 25 RAME S kMR, A T A BT LA
A, 0 HEEHARBELE T, SE DGR T, PR T RS SRR

“ULTE RS AR R T, X R ARG PN SR R A SR SO I AR (F
=) 2006) “FAE I FRIECER, BRESAGMEMGE:, 2B EERN T F
A7 (FEEH) 2006) . LLE4TE 1) 24 MR 5 X —ESUEAY G
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3 BEAR T E A HACR

U BMER T S AN RLE A AR, e AOWFTEE NS FOen 7 8 #9%k-
W, FRRIEEE AT B (R | TERE 2003) . UEiE AN EURMRIEIE TR AW S5
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