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Preface

This is the 10th volume of Collected Papers by the British Chinese Language Teaching Society
(BCLTS) since its first volume in 2006. It contains the selected papers from the 16" (2018) and
17" (2019) BCLTS Annual International Conferences on Teaching and Learning Chinese in Higher
Education. The 16" BCLTS Annual International Conference, themed “Reconsidering the Uniqueness
and the Commonalities of Teaching Chinese as a Foreign Language”, was held at the University of
Warwick and Coventry University on 27-29 June 2018. The /7" BCLTS Annual International Confer-
ence, themed “New Theories, New Approaches and Methodologies, New Issues and New Strategies in
the Pedagogy of Teaching Chinese as an International Language”, was held at Lancaster University
on 5-7 July 2019.

The 16" (2018) BCLTS International Conference attracted 130 participants from about 20
countries and regions. About 110 abstracts were submitted, of which 96 were accepted and presented.
There were 5 keynote speakers during the conference. After the conference, there were 22 full paper
submissions.

The 17" (2019) BCLTS International Conference attracted more than 190 participants from all
over the world, and received over 180 abstracts, with 110 papers accepted and presented, of which
90 were presented in the traditional oral conference presentation format and 20 were presented in
poster presentation format. It was the first time ever in the history of the BCLTS that we had invited
8 keynote speakers. They made presentations to the entire assembled conference, and there were also
28 parallel sessions delivered in 7 different seminar rooms across the three-day conference. After the
conference, we received 36 full paper submissions.

This volume contains the selected 23 papers from the above 2 conferences. We were keen to
maintain the very highest quality, which meant that we had to reject many papers. For this reason, the
editorial board decided that for the first time, we would also publish a selection of abstracts from pa-
pers which were good but were rejected for publication in their entirety. These abstracts are published
at the end of the volume. These papers all passed the first stage of our selection and review process,
and all contain interesting and thought-provoking ideas.

The structure of these Proceedings

The 23 papers were divided into five categories under the following headings:
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- Part I Teaching Chinese as an International Language: Prospects and Practice
- Part II Teaching Chinese Characters: Pedagogy, Strategies and Error Analysis
- Part Il Teaching Chinese Grammar: Learners, Modality and Vocabulary

- Part IV Chinese Language Acquisition: Issues and Problems

- Part V Corpus Studies

The abstracts are arranged in alphabetical order by author’s surname.

Part I includes six papers on the topic of exploring the nature of teaching Chinese as an interna-
tional language, its main tasks in future, how the concept of international Chinese is conceptualized,
the differences between Chinese international education and teaching Chinese to other countries,
and the impact of teachers’ beliefs on teaching practice. There is also a report of a survey of BCLTS
members in the UK.

From a dialogistic view, Wolfgang Teubert emphasises that a knowledge of each other’s language
is the best precondition for intertranslatability and mutual understanding between people from differ-
ent cultural backgrounds. Translation became more prominent only when the Open Door Policy was
implemented in the early 80s, he argues.

Building a community with a shared future for mankind, notes Yuming Li, requires more public
products such as common language to sustain its development. He divides the foreign language roles
into 6 status categories and points out that the Chinese language has entered the basic education
system of 70 countries thus has begun to play a new role as a “basic foreign language” in their
education systems. The next step is to achieve the status of an “important foreign language” in their
education systems. He hopes to see the day when Chinese becomes a common global language like
English. Lijian Hong and Weiqun Wang conceptualize “International Chinese” as the language taught,
learned and used in the world: it symbolizes the awareness of open-mindedness and globalization:
its ‘nationality’ belongs to where the language is spoken, it is used by people from different social,
political, linguistic and cultural backgrounds, and it represents the cultures of its home country.

Xun Liu argues that we should accept the fact that Chinese language teaching is localized world-
wide and localization has become a goal of Chinese language teaching. Relations between the target
language and its varieties and between the target language culture and the learner’s local culture must
be dealt with to strike a balance in pursuing normalization and standardization of a language while
maintaining its vitality and diversification.

Mingfang Li in her paper looks at the role of beliefs in the practice of teaching at Confucius Insti-
tutes in the UK; while Weiqun Wang carried out a survey of 80 BCLTS members from 48 institutions

to understand the status quo of Chinese language teaching and teachers at UK universities.
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Part II focuses on studies of Chinese characters, learning strategies, and the effectiveness of learn-
ing methods.

Dan Li demonstrates that students used rote memorization, mnemonic strategies, morphological
analysis, orthographic analysis and context-based strategies when learning. Her research suggests that
an increase in exposure to structural patterns of Chinese characters is essential in classroom instruc-
tion.

Lei Sun reveals that learning Chinese characters was a big hurdle for three advanced learners
that she studied — and that their effective learning strategies took the form of orthographic knowledge
transmitted from their teachers. Xuanying Shen, Jia Yu, Shengxuan Qi and Yajing Guo, meanwhile,
compared two groups of students who used traditional paper and pen and electronic devices in learning
characters. The study showed that students’ methods of learning Chinese characters were mainly
provided by their teachers.

Chuchen Wang’s study on the gender morpheme “Nii” concluded that textbooks or graded word
lists do not provide the usage and affective meanings of the gender words such as “%” (female) and
“Zr \” (woman), thus fossilization and generalization is inevitable at higher level when students are
asked to discriminate the synonyms composed of the gender morpheme.

Word order is another area where students usually make mistakes. Ling Yann Wong and Fei Ling
Wong conduct an empirical study to understand the differences between heritage Chinese and non-
Chinese learners in recognizing Chinese numeral classifier, adjective and noun word orders. The study
indicates that pupils have difficulty identifying the grammatical position of “numeral classifier +

noun” but are able to locate the word order of the same structure.

Part I1I includes three papers on the modals of Chinese grammar teaching, learner strategies in the
context of business Chinese at LSE London and a psychological lexicon bank developed on the basis
of an “available vocabulary”.

Junyu Liu and Shan Wang look at the use of multimodal grammar teaching at different stages of
learning and conduct an analytical study on multimodal coordination and its principle in choosing an
appropriate modal for language teaching.

Following the classification of learning strategies by R. Oxford, Jingxi Chen developed a
questionnaire that had 60 measurements. A detailed analysis was conducted with eight returned
questionnaires from students at advanced level. His research concluded that social, metacognitive and
cognitive strategies were frequently used among students and memory and compensation strategies
were less frequently used.

Joél Bellassen’s “Snowball method” in teaching and learning Chinese characters ( ¥ ) and words
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( 1 ) was quite popular in France. However, research on word clusters and the rules behind them
requires evidence from lexicon corpora. Jindong Song borrows a new concept of “available vocabu-
lary” from Spanish linguistics. With the help of LexiDisp, she generates an available vocabulary list

according to an availability index.

Part IV includes three papers on Chinese language acquisition when learners’ language back-
ground is considered, the sequence of acquisition order and the binding orientation of the Chinese
reflexive “H .7 (self) .

Traditionally, second language acquisition focuses on the impact of the learners’ first language
or mother tongue on a new language the learner is going to acquire. The growth of third language and
multiple language acquisition research has broadened the horizon of language acquisition research.
Yang Zhao and Lusine Safaryan revisit second language acquisition and confirm that learners’ first
language is not the only factor across languages, but that all languages that learners have acquired
produce an impact on learners’ acquisition of a new language.

Chao (1968) pointed out that all Chinese grammar is word order. Learners of Chinese, however,
usually have problems in learning word order. Ying Peng and Yinyin Peng examine 150 short Chinese
journals written by a group of second-year undergraduates studying on a Chinese programme at a
British University. They identify 197 word order errors in their data - all in the adverbial-headword
structure, the attributive-headword structure, the verb-complement structure, the subject-predicate
structure, and the verb-object structure. They recommend that the adverbial-headword structure should
be introduced as early as possible and that more attention should be paid to structures that English
does not have.

Research on second language acquisition proves that variability, optionality, transfer and fossiliza-
tion of interlanguage is likely to occur in interfaces. Drawing on Yuan’s (1998) study on interpretation
of binding orientation of the Chinese reflexive ziji by English and Japanese speakers, Wei Shao
selected 11 English near-native speakers and 22 native Chinese to understand how well the English

near-native speakers can use and understand the reflexive ziji.

Finally, Part V includes three papers on Russian-Chinese parallel corpora, the construction of
Chinese interlanguage corpora and the PTT BBS corpus and three papers on discoursal narrative study
of textbooks.

More and more research uses corpora to conduct empirical studies on language theories, structures
and use, especially on foreign language teaching and practice. Not so much research has been done

in TCFL, however. Xingshang Fu and Junping Zhang present their Russian-Chinese parallel corpora
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in phonetics, morphemes, lexical morphology, words, phrases, clauses, super-sentences and texts and
suggest that corresponding relations have to be built up at different layers of language units.

The construction of Chinese interlanguage corpora has given impetus to research on Chinese
interlanguage, Chinese language teaching and learning in the past 20 years. However, problems still
exist in this aspect, for example, not all items are annotated, search engines are too simple and the
internet is not safe. Baolin Zhang’s “Chinese Interlanguage Construction and Application Platform”
seeks to solve these problems.

Social media has become a resource for news information and PTT BBS in Taiwan is the largest
Chinese BBS in the world. Global news feeds and topics from Chinese BBS are a resource for both
Taiwan journalists and language researchers. Heng-Chia Liao and Siaw-Fong Chung collect 52 items
of language which used “Jingshi” ( &J& ) in the news titles to reveal its semantic content and prag-
matic meanings. Each item was coded according to events, causes, results, questions and comments, and
their research suggests that the hidden meaning of “Jingshi” ( %4 ) was contrary to reader expectations.

Textbooks reflect the knowledge, beliefs, ideology, presuppositions and roles of authors, policy
makers, editors and even national language policy. Ziheng Huang and Xiaoling Fan in their study of
the Belarusian Chinese textbook “Hanyu” show that the textbook uses three discoursal methods to
reinforce the categorization process of the two countries.

It was a landmark achievement in 1982 when ISO 7098 Information and Documentation — Ro-
manization of Chinese was accepted as an International standard. Zhiwei Feng was the person who led
the revision of the standard in 2011. After discussing the achievements and issues of the International
Standard ISO 7098: 2015, Feng developed the concept of an ‘ambiguity index’ of pinyin syllables. In
a paper in this volume, he also introduces the phonetic system of Mandarin Chinese, further improves
the Table of Chinese Syllable Forms, replenishes hexadecimal codes for Chinese tones and Chinese
punctuations and expands the script set of the Roman alphabet.

Last but not least, translation studies remains an important theme in BCLTS annual conferences.
Issues and problems from source language to a translator’s mother tongue have been widely discussed;
however, the translation practice from one’s mother tongue to a target language becomes problematic.
Wenguo Pan proposes a new idea in introducing and translating traditional Chinese culture to the
world, summarised as the ‘three ORIGINALSs’: return to the ORIGINAL Chinese cultural structure;
pay more attention to the ORIGINAL source material than to the later explanations; and emphasis on
reading and translating the ORIGINAL text.

In the last part of the Proceedings, we present 6 abstracts on themes including Chinese for Specific
Purposes, intercultural sensitivity, Chinese listening anxiety scale, and student needs analysis. We also

include in the Proceedings the Lancaster Declaration which was drafted, discussed and passed during
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the 2019 BCLTS International Conference.
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Lancaster Declaration

Chinese Language Teachers and Researchers from around the world, Unite!

As international Chinese language teachers, researchers, scholars and enthusiasts from all over the

world, we agree to work together to achieve the following objectives:

1. To ensure equal status, shared responsibility and harmonious co-existence;

2.To strive to help all individuals and groups who wish to study the Chinese language and Chinese
culture, and to enable the people of the world to communicate in Chinese;

3.To strive to improve the standing of teaching and research in Chinese as a Second Language, to
promote the position of Chinese as the second foreign language, and to raise the status of Chinese
teachers;

4.To work together for the common provision and enjoyment of educational materials, to raise the
level of academic exchange and shared experience in the field, to unite in sincerity and advance in

common purpose.

‘Scholarship, dedication and friendship’ are our goals. Chinese teachers of the world, let us work

together to create a bright future throughout the world for our Chinese teaching community.
Endorsed by all participants at the 17" Annual International Conference of
The British Chinese Language Teaching Society

held at Lancaster University, UK.

7" July 2019
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Part 1

Teaching Chinese: So Much More Than Teaching a Language

Wolfgang TEUBERT

University of Birmingham

Looking back

Fifty-five years ago, when I went to university in Heidelberg, Germany, we were told by
professors in the Department of Sinology that Chinese is so different from the way we talk in western
languages that it is sheer impossible to translate Chinese texts into German. Rumour had it that these
professors couldn’t keep up a conversation in Chinese but were very good at interpreting classical
Chinese poetry. This is not a surprise. Sinology at German universities used to be an exotic academic
discipline for members of the bourgeoisiec who were at leisure to pursue exotic interests. The profes-
sors taught mostly classical Chinese, and themselves were perhaps just about able to read, with the
help of a dictionary, texts written in the post-imperial demotic language like it was used by Lu Xun
and others. But they had no interest and no training in Marxist-Leninist discourse, whether in German
or in Chinese. Academic sinology had little to contribute to an understanding of the discourse of Com-
munist China.

Why is teaching Chinese so important for Britain and other European countries? A dialogue
between people here and there, with their different cultural backgrounds, is essential for mutual under-
standing, and a knowledge of each other’s language is the best precondition for inter-translatability.

When I went to school in Germany, English and French were the pretty much the only living

languages pupils were taught. I was about fifty when I went to China for the first time. I did try to learn

©2021 Wolfgang Teubert
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Chinese but, for various reasons, my two attempts failed. However, I am a in very privileged position,
because in the course of my many travels to China I have made a number of Chinese friends in
academic circles who speak a very good English, and their support makes up, to some extent, for my
linguistic inadequacy. From them, I have learnt a lot about Chinese society, culture and history. What I
miss, though, is chatting with the proverbial local taxi driver, this valuable source of information when
it comes to gauging the mood, the attitudes and opinions of the ‘normal’ people.

For the younger generation in most European countries, however, the situation is changing. These
days, more English pupils are learning Chinese than German. A nephew and a niece of mine have
learned Mandarin. For them it has become normal to compare the two worlds with each other and to

draw their own conclusions.

The Cultural Revolution and the shockwaves it caused in Europe

There is a reason why I begin this paper with the impact the Cultural Revolution had on European
discourse. Before, all we had been told by the media about Red China, as it was commonly called in
those days, were stories about horrible things happening there, famine, coercion, an absence of free-
dom and of the rule of law, expropriation of landlords, persecution of members of the educated middle
classes and so on. There were only few speakers of Chinese in Europe able to check the veracity of
these stories. Of course, many of these stories were true. But there was, particularly among students,
a growing unwillingness to accept the mainstream narrative. Was there nothing to report about any
achievements of the People’s Republic?

In 1968, the student rebellion all over western Europe was in full swing. I am convinced that
without the Chinese Cultural Revolution it would not have become such a force. The snippets of
information we, the students, were hearing about it had whetted our appetites. Most of us had been
brought up in accord with the narrow traditional values of middleclass families, and we were looking
for alternatives promising change and fulfilment. Quite a number of intellectuals and artists shared
our sentiments. One of them was the famous French film director Jean Luc Godard. He was among
the first to notice the impact the Cultural Revolution had on the half-baked expectations of the young
generation, and already in 1967, he condensed them into the film La Chinoise. It describes the life of
five students infatuated by Maoist ideas, sharing a flat in a Parisian suburb and quarrelling on the issue
of violence as an ingredient of revolutionary activity. According to Kevin Ibbotson-Wight’s review,
“Godard is poking fun at those who adopt revolutionary ideals like a fad or a fashion statement while

enjoying all the benefits of middle-class existence. The shelves full of copies of Mao’s Little Red Book
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are no more a signifier of a genuine appetite for class struggle than a Che Guevara t-shirt” (https://

theweereview.com/review/la-chinoise/). But what may have begun as a fashion turned into a more

serious argument. As many students, intellectuals and artists in Europe perceived their social reality,
little had changed since the Second World War.

It was still the same group of people wielding power, in spite of much popular demand to counter
the capitalist exploitation with socialist values. In France and Italy, there were strong Communist par-
ties. But voting did not seem to turn the tables. The hegemony of public discourse, exercised by those
in control of radio, television and the newspapers, was too strong. By the narratives they broadcast,
describing a spectre of communist terror, they frightened many.

Reflecting the growing discontent among the middle classes, however, the student rebellion,
supported by some influential intellectuals, Jean-Paul Sartre among them, brought off substantial
cracks in the hitherto rather uniform hegemonic discourse. Their claim was that society needed to be
reorganised, and they demanded to replace the liberal representative democracy which always had
assured the power monopoly of the establishment, by a more direct rule of the people, both in public
life and at the workplace. What they understood about the Cultural Revolution offered, they hoped, a
sketch of the kind of alternative for which they were looking. They did not speak the language, though,
and had to rely on accounts of those who claimed to have some insight into what was happening in
China.

While mainstream public discourse did not cease to point out the apparent horrors of what was
happening under the banner of the Cultural Revolution, there was now also a surprising flood of books
by journalists who had travelled to China more or less were sympathetic to the changes occurring
there. As most of them did not speak Chinese, they had to rely on what the officials and their transla-
tors told them. Because they were imbued with western hegemonic discourse, had no training in
Marxism-Leninism and no experience with the emerging vernacular of communist China, they found it
hard to make sense of what they heard. This was perhaps less the case for Maria Antonietta Maccioc-
chi’s travelogue Daily Life in Revolutionary China, originally published 1971 in Italian and quickly
translated into many western languages. Macciocchi is not just a journalist but also a political activist
well versed in conventional and newer Marxist ideology, including the work of Antonio Gramsci and
Louis Althusser, the latter a highly influential French philosopher with a wide following at several
Parisian universities. According to G. P. Deshpande, who himself had written a book in 1971 Cultural
Revolution: China’s Cultural Revolution: A view from India, Macciocchi “is out on a wider canvas. It
has thus been made not just an isolated case of social engineering; but rather a case of application of a
universal philosophy to the ‘concrete conditions of China’” (Deshpande 1974, 361). Of course, Mac-

ciocchi, who does not speak Chinese, was not given the opportunity to discuss the Cultural Revolution
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with those who were short-changed by it: the educated middle classes who were demonised and the
students who were driven from the universities. Her interviews were mostly with functionaries on
various levels or with citizens they had selected. In her conclusion, Macciocchi sees it as the outcome
of Mao’s thought: “People are right to rebel: this is the first lesson of Marxist philosophy” (481).

In their protests, students brandished the Little Red Book, many of them having studied and
discussed the teachings of Chairman Mao Tse Tung (as he was spelt then). Whereas European
mainstream communist-bashers saw nothing but chaos and disaster, some more serious students hoped
that what happened in China was an innovative step for humanity, away from profit-ridden capitalism
and towards a more communitarian way of life, finally honouring the unfulfilled promise of the French
Revolution, namely liberté, égalité and fraternité.

The western students’ perception of the Cultural Revolution was fraught with misunderstanding.
Their information sources were unreliable. Either they told horror stories of what students and teachers
had to endure, being vilified, coerced to give up their studies and forced to share the life of peasants,
if not incarcerated for having the wrong ideas, or they were given the official line of the party. Even
today my Chinese friends strongly disagree about those years. Some say that the destruction of
institutions of learning and knowledge, the hurt and abuse of students, teachers and anyone defamed
as bourgeois, was a crime against humanity, while others point out that sending town people into the
countryside was a precondition to engender a common Chinese identity and also was a major step in
bringing literacy and basic intellectual skills to the villages.

A dialogue between those who took part in the 1968 student revolt and those affected by the
Cultural Revolution was certainly an impossibility, not just because of the language barrier, but also
because the Chinese officials rejected the idea. Language skills have a liberating aspect. They allow
an intimacy not only with the publicly expressed hegemonic discourse but also with the attitudes and
opinions of the people dominated by this discourse, whether in a country like Britain or like China. It
enables bilingual speakers to compare arguments in two discourses, and to begin practising dissent.
Looking at what is different and what is in common between two such modes of thinking opens
up new perspectives and thus advances one’s creative intelligence. In the interconnected world of
today, with a huge number of English speakers in China and a quickly growing number of Chinese
speakers in European countries, it is largely forgotten there was a time when there was no standardised
translation equivalent in western languages for many of the key expressions used in the discourse of

mainland China.



Teaching Chinese: So Much More Than Teaching a Language 5

Integrating Chinese discourse into the global, western-dominated discourse

What changed the linguistic isolation of the Cultural Revolution was the era of the ‘Open Door
Policy’, introduced by Deng Xiaoping during his chairmanship (1979 to 1984). Suddenly millions
of tourists and thousands of students from the west rushed into this strangely uncharted country, and
Chinese students, businessmen and academics went abroad, acquainting themselves with a world
unknown to them. English and translation studies became top priorities at Chinese universities. Now
there was a need for huge amounts of texts to be translated. Over a very short time, translation equiva-
lence between new expressions in Chinese and equally those in relevant western languages had to be
established. Western students could and did learn Chinese, and Chinese students soon became fluent
in English and other languages. A formidable bureaucracy was developed by authorities to normalise
the language of the People’s Republic, and to harmonise the terminology with that of other countries,
in order to make Chinese translatable. How well it worked became evident when, in 1997, Hong Kong
was reunified with the mainland. All the laws and bylaws had to be translated into Mandarin. A team of
bilingual experts solved their task by an incredibly circumspect process of disambiguation of meanings
of all legal terms.

Translation was at the core of the Open Door Policy. As Wang Kefei and Fan Souyi show in their
1999 paper ‘Translation in China: A motivating force’, the number of western translation studies
textbooks translated into Chinese increased from just one in the years from 1966 to 1970, to 118 in
the years 1986 to 1990. Now there was, for every expression in Chinese, a translation equivalent in
the target language, and vice versa. The wider aim of the Chinese government was to make the whole
population more or less bilingual, with the introduction of English, the global lingua franca, in the
school curricula. During these years, Mandarin as an optional foreign language was also entered into
the school curricula of many western countries, and a growing number of young speakers decided to
take up studies at a Chinese university.

In those days, in the era before Al, machine translation was still in its infancy. The rule-based
approach it used entailed serious limitations. Creative language does not always follow rules. The
analysis of parallel corpora paved the way to a context-dependent resolution of ambiguity single
words in isolation tend to have in relation to a target language. Wang Weiqun wrote her MPhil thesis
at the University of Birmingham on ‘A corpus-driven study on translation units in an English-Chinese
parallel corpus’, showing the deficiencies of those early machine translation programs. One of them,

AltaVista Systran, still struggled in the early noughties to translate texts such as the mission statement
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of the University of Birmingham. These are its introductory three sentences:

The University is proud of its origins in the city of Birmingham and of its first hundred years as an
inspirational centre of learning, teaching and research. Recognising the variety of purposes we serve,
we affirm that:

- We will maintain an international reputation for the highest quality of scholarship and research,
for academic excellence, and for the quality of our alumni.

- We will continue to serve Birmingham and the West Midlands region using our skills and
knowledge and drawing on our international reputation to promote social and cultural well-being and
to aid economic growth and regeneration.

In 2004, I used the AltaVista Systran tool (later called Babelfish) to generate a Chinese version:

REp G EREEE A e S ——a 2 A — s DR T, #
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Then I had AltaVista Systran generate a retranslation:

The university is arrogant in the origin in the Birmingham city and its 1100th year takes one excit-
ing study center, teaches and research, approves us conforms to the goal variety, we affirm that we will
continue to serve Birmingham and west the rice plain, use our skill and the knowledge and the picture
in ours international reputation.

Obviously, Systran could not distinguish between proud and arrogant, was unable to handle its
first hundred years, and mistook drawing for picture, to name just a few of the mistakes in vocabulary,
not to mention its inability to deal with syntax. With the introduction of neural network technology,
machine translation was to change thoroughly. Year after year, there were less mistakes. Using Bing in
the spring of 2019 for translation and retranslation, this new version shows just a few minor mistakes:

The university prides itself on its origins in Birmingham and prides itself on its first hundred years
as a centre for learning, teaching and research. Recognizing the various purposes for which we serve,
we affirm that:

We will maintain an international reputation for scholarships and research of the highest quality,
excellent academic standards and the quality of our alumni.

We will continue to use our skills and knowledge to harness our international reputation to serve
Birmingham and the Midwest to promote social and cultural well-being and help with economic

growth and revival.
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What is still not recognised is the ambiguity of scholarship, the proper meaning of drawing on,
and the slight difference in meaning between regeneration and revival. Otherwise the translation is
perfectly acceptable. It is now possible for me to read Chinese papers in their translation. There will
still be some mistakes. But by using different algorithms, as they are offered, for instance, by Google,
Bing, Baidu or WeChat, I can clear up what does not quite sound right. The availability of translation
software will no doubt have an impact on teaching Mandarin. This is even more the case when the
interpretation devices will have become more reliable and cover a wider range of possible topics. What
the impact of such multilingual algorithms will be I do not know. It can make dealing with a foreign
language less beset by fear, as it would make them appear less impenetrable. It might even make learn-
ing a foreign language more attractive, as these algorithms can be used to point out mistakes learners
make. And it could encourage pupils to take up the challenge and consider studying at a university in
China.

I am not a language teacher, and I do not speak Chinese, in spite of two attempts which only
proved my incompetence. I analyse discourses. And there I find that the discourse of Mandarin
speakers in mainland China, how divers it ever may be, is now fully integrated into the global network
of discourses, held together by bi- and multilingual speakers, by translation algorithms, and by transla-
tions of a multitude of Chinese texts into other languages and vice versa, a completely different picture
from that of the time of the Cultural Revolution.

Chinese citizens today can (with a few government-imposed constraints) inform themselves what
people talk about in the rest of the world, and we in the west can find out what Chinese people like
to talk about. There are the mainstream media, and there are the social networks. The Belt and Road
initiative has captured the imagination of many people outside China. The Chinese Dream agenda is
a passionate response to the dreams in which other nations characterise their identity. And academic
research is now truly international, relying, perhaps too much, on English as the global lingua franca.
Students at universities in China are taught how to write academic papers in English so that they
have a chance of getting accepted by the editorial boards of international journals. In many subjects,
Chinese academic publications are now on an equal footing with those written by authors at highest-

ranking western universities.

Keeping discourse plurivocal

Often when people say something they respond to what other people have said before. They

respond because they want to express how much they agree or disagree with what has been said or
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because they want to offer some modification of it. So usually they will say something that has not
been said before. This is why discourses are never uniform. A discourse speaks in many voices. It
is plurivocal. However, there is also a tendency working in the opposite direction. When people say
something, they want others to take notice and even to refer to what they have said. So they will be
careful not to say something others would not accept.

Thus there is always a balance between saying something new and sticking to what others have
said. If a contribution to discourse contains nothing new, no one will be interested; if there is too much
innovation, people will reject it. We find this also in academic discourse. The editors on the boards of
highly esteemed journals are not keen to accept for publication a paper that goes against the grain of
what this journal stands for. There is growing evidence that in our age innovative ideas in academic
disciplines are first presented in second-rate online journals and only later might find their way into the
top publications.

Thus there is always an element of power in what we are told by the media, or on the academic
context, or in books, in films and TV productions, and even on the social networks. Those in control
want us to only know their version of what is going on, and they will make it hard for dissenting
voices to make themselves heard. This explains perhaps why people tend to identify with the narra-
tives, world views, and opinions with which those in charge shower them day after day.

With the globalisation of discourse we find there is an increasing number of areas where alterna-
tive opinions are more or less excluded from mainstream publications, even though they are still found
in more ephemeral places and still sometimes on the social networks. The neo-Marxist scholar Antonio
Gramsci, who perished in an Italian prison under fascist rule, speaks in this context of a hegemonic
discourse, a discourse that determines not only what is said but also influences the way we think.

Unlike straightforward censorship, hegemonic discourse does not make it impossible to com-
municate alternative ideas, but certainly limits their impact. One such field in which deviant ideas are
hardly promulgated, whether in mainstream newspapers or in the academic literature, is the economy.
As hegemonic discourse is becoming more and more globalised, it become more difficult if not impos-
sible for individual societies to develop their own distinctive framework of values.

One of the consequences of full translatability is that everything that makes up the culture of a na-
tion in the wider sense, the set of traditions, novel ideas, and social values defining it, is under assault
from what is the global cultural standard. Today more than ever this standard is now clearly dominated
by the English language and by the culture countries like the United States, Britain, and the western
world in as much they contribute to it. It is their hegemonic discourse that brings pressure to bear on
the cultural and ideological identity of other countries.

Officially, China characterises itself as a socialist system with Chinese characteristics. However,
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it seems the way much of the Chinese economy is run emulates in many respects the current western
ideology of a profit-oriented neoliberal capitalism that keeps widening the gap between the rich and
the rest of the people, that fights all government regulations limiting its profits, and that would like
to do away with the rights protecting the workforce from exploitation. Even in countries like China
the socialist heritage runs the danger of becoming increasingly neglected. If academics at Chinese
universities are expected to keep themselves current in recent developments and to write papers to
be published in established high-quality international journals, their take on issues concerning the
economy will become increasingly impacted on by the global hegemonic discourse, if only to pay lip
service to this global discourse. In this new ideology, the ideal employee in the neoliberal economy
has to invest in their own wellbeing and is responsible for it so that she or he can maximise their own
productivity and minimise the cost to their employer in case of a physical and mental illness. For this
new economy, which gradually evolved since the aftermath of the Second World War until today, is an
ideology that demands happy workers.

The guru of the new ‘Science of Happiness’ is the British labour economist Richard Layard, who
wrote a number of books on this topic, among them Happiness: Lessons from a New Science (1st ed.
2005). The Lancaster economist G. R. Steele sums it up in these words:“Richard Layard’s happiness:
Worn philosophy, weak psychology, wrong method and just plain bad economics” (Steele 2006, 485).
In spite of some criticism by unconvinced academics, Layard’s philosophy has won strong support by
the ideologists of the new neoliberal economy, as it defines happiness as a kind of duty people have
to engage in so that they become valuable members of the workforce. Sam Binkley, an advocate of
the new order, tells us that people have to internalise this message: “Happiness is a task, a regimen,
a daily undertaking in which the individual produces positive emotional states... To govern oneself
through the maximation of one’s potential for happiness is to govern oneself as a subject of neoliberal
enterprise” (Binkley 2014, 391).

The ‘Action for Happiness’, founded by Layard in 2010, offers courses designed to engage people
in activities that would turn them into happy workers, ranging from connecting with other people and
giving time and money to causes they care about, to being open to new experiences and doing regular
exercise. This is seconded by Simon Beard, who suggests these kinds of activities: Volunteering and
charity fundraising provides strength to the social fabric, by spreading awareness of the needs of others
and by increasing the sense of interdependence of those who give and those who need and by fostering
a sense of community endeavour, benefiting giver and receiver alike (Simon Beard (2011): Quality of
Life: a new purpose for politics. https://sjbeard.weebly.com > uploads » qol_paper 120711).

The new doctrine aims to make people fully responsible for themselves and not to expect the

state welfare system to support them. Reducing state bureaucracy by abolishing the human right to a
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dignified life creates space for more volunteering. Part of the new culture is that people take up unpaid
work, for instance in running food banks for the hungry. If neighbours take care of the poor, in the
form of locally organised self-help or solidarity groups, then the taxes suffocating the rich can be cut.
It also teaches people not to expect to be paid for extra work their employer forces upon them. Thus
the neoliberal core message is that the path to one’s own happiness is to create happiness or wellbeing
for others.

There are two ways to make people see the light, namely nudging and training. “Nudging targets
the unconscious, whereas other techniques focus on making people more conscious of the decisions
they make” (Peeters 2019, 59). Nudging is a technique to get people to act in a certain way by making
them believe it is they who have made the decision. Successful nudging short-circuits “the process of
reflection” and attempts “to make the desired actions habitual,” as Christopher Till sums up Guéry and
Deleule (2014) (Till 2018, 232).

But training is essential, too. People have to learn the lesson that happiness has nothing to do with
external living conditions but can be reached solely by following the precepts of ‘positive psychol-
ogy’, the ‘scientific’ doctrine encouraging people “to identify and further develop their own positive
emotions, experiences, and character traits” (Harvard Health Publishing: https://www.health.harvard.
edu/mind-and-mood/positive_psychology in_practice). The aim is, according to Sam Binkley, “to
make people happy, with the most current techniques of psychological treatment” (Binkley 2011, 372).

For him, this kind of “neoliberal governmentality instills and mobilizes autonomy and freedom
within individuals by limiting the collectivizing influence of the state” (383). The ‘Embrace Resilience
Wellbeing Ecosystem’ is one of several firms offering employers to “improve the mental health and

resilience of your workforce” in the form of free courses (https://embraceresilience.com/embracere-

silience-pilot-opportunity/?utm). The course will teach them to accept their disempowerment and to

perform their tasks according to the rulebook, without giving them the space to make decisions, in short,
to turn them into robots, while having to profess their happiness. For a happy workforce will be more
productive and generate more profits for the employer than one where many suffer from depression.

When Chinese economists made this western ideology popular in the Chinese context, they were
able to strengthen their argument by pointing out that this has always been the doctrine of Confucian-
ism. So we read in the Analects: He who is really ren [benevolent] is never unhappy; he who is really
wise [knowing dao] is never perplexed (Yang 2017, 179).

In her paper ‘Virtuous power: Ethics, Confucianism, and psychological self-help in China’, Jie
Yang, professor for anthropology at the Simon Fraser University, quotes the hospital director who
was teaching such a happiness course in China, who was responding to a trainee complaining about

the income gap and increasing social stratification, with these words: “Obviously if we stick with Mr.
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Confucius’s teachings, and continue to practice ren rather than market competition, none of these
phenomena will emerge.... Like Confucius’s favorite disciple Yanhui, he enjoyed life and was happy
[le] even in extreme poverty. He is not anxious or stressed out, striving for money or status, a real junzi
(roughly ‘virtuous gentlemen’).”

Discussing Jie Yang’s recent book Mental Health in China: Change, Tradition and Therapeutic
Governance (2018), Sonya Pritzker writes:

Yang'’s discussion here is critical, as it highlights the ways that happiness and self-help material
advance government interests by instilling the sense of needing to self-manage in people who are then
motivated to consume the relevant self-management products. Yang hints, however, that when it comes
to happiness and self-help, not all Chinese individuals are pawns in a government-controlled scheme.
For instance, Yang mentions resistance through organized “happiness groups” with political ambi-
tions, as well as implicit governmental critiques within the work of some of the major self-help players
(Pritzker 2018, 903).

It is interesting to see how Jie Yang, working at a university in America, where economists like
to endorse the new pressure to be happy, criticises, in the case of China, the very same discourse as a
discourse of “fake happiness [that] celebrates the emotional, the psychological and the potential” at
the expense of the real causes of unhappiness (306). She calls it the agenda of “fake happiness” (wei
xingfu), aimed at freeing the concept of happiness from external factors and positing it as an emotional
experience based on one’s internalised moral values, thus fusing western positive psychology with a
“practice of self-reflection rooted in the Communist Chinese practice of ‘thought work’, which puts
the onus on the individual to uncover and resolve internal struggles” (Yang 2013, 294).

Not all scholars in China subscribe to the new ideology of happiness as a purely mental state
that is entirely independent of the workers’ living conditions. In their paper ‘Happiness inequality
in China’ (2018), Jidong Yang, Kai Liu, and Yiran Zhang (all at the School of Economics, Renmin
University in China, Beijing) endeavour to offer more constructive criticism. For them, happiness
depends on external conditions. They find that “happiness inequality in China is on the rise after
2009 when China became an upper-middle-income country.” The goal, they say, should be to “reduce
happiness inequality as well as improve social harmony”, a harmonious society being the top Chinese
value. The results of their study “reveal that happiness inequality can be reduced by an increase in
people’s income.” Besides income, the authors mention, “[e]Jmployment status, health, gender, hukou
[household registration] status, Communist Party membership, and residence locations” as relevant
external happiness factors. This paper shows that it is possible to disagree with the global hegemonic
discourse. Are academics in China more courageous than their western counterparts in their rejection

of the official dogma?
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Confucian teaching in Western hegemonic discourse

While the global hegemonic discourse obviously has an effect on the Chinese national discourse
ever since the Open Door policy, particularly in a field like economics, there is also at least one
striking example of the impact Chinese thought had on Western ways of thinking. This event happened
more than three hundred years ago, in the second half of the 17th century (Qing dynasty), at a time
when Christian missionaries first came to China. While some of these adventures failed due to mutual
misunderstanding, there is one case that had important consequences for the Christian dogma, even
though the Christian churches never acknowledged it.

“The transfer of ideas from China to Europe is one of the most fascinating but difficult trails for
historians to follow,” says D.E. Mungello in his book The Great Encounter of China and the West,
1500-1800 (Mungello, 96). The case I am talking about is the Jesuit mission. What impressed these
missionaries, who set themselves up Jiangnan, in Anhui province, was the Confucian Weltanschauung,
adopted by the educated upper middle class of Chinese society, a system that maintained morality of
the Chinese society without being a religion, i.e. without the concept of a deity, a personal god. In the
eyes of the Christian Church, this was not thought to be possible. The leading proponent of this group
of priests was Philippe Couplet from Flanders, whose Chinese name is Bai Yingli ( #1 1 #f ). He
quickly acquired an amazing competence in the Chinese language. With the help of his colleagues, he
translated or rendered the Four Books associated with Confucius into Latin (then the common lingua
franca in Europe), published under the title Confitcius Sinarum Philosophus in Paris in 1687. It is in
this translation that we find, for the first time, the Latin expression pietas filialis, or, in English, filial
piety, being the translation of % [xiao].

What is the meaning of xiao? The two key Confucian texts that tell us about the meaning of #
[xiao] are the Analects (abbreviated as A), compiled by his disciples after his death, and the Xiao
Jing (Hsiao Ching) (hereafter abbreviated XJ), or Classic of Filial Piety, both of them dating back
to ca. 400 BCE. Here we find, in the translations by Arthur Waley (1938) and by James Legge (circa
1900) resp., the sentences that paraphrase the meaning of # [xiao]. I have substituted # [xiao] for its
English equivalents:

Meng Wu Po asked about %: [xiao]. The Master said, Behave in such a way that your father and
mother have no anxiety about you, except concerning your health. (A, Waley)

Tzu-yu asked about 2 [xiao]. The Master said, 'Filial sons' nowadays are people who see to it

that their parents get enough to eat. But even dogs and horses are cared for to that extent. If there is
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no feeling of respect, wherein lies the difference? (A, Waley)

Tzu-hsia asked about 2: [xiao] ... The Master said, It is the demeanor that is difficult. % [xiao] ...
does not consist merely in young people undertaking the hard work, when anything has to be done, or
serving their elders first with wine and food. It is something much more than that. (A, Waley)

Meng I Tzu asked about 2 [xiao]. The Master said, Never disobey! (A, Waley)

The Master told Fan Ch’ih “Mang-sun asked me what 2 [xiao] was, and I answered him, not
being disobedient.” Fan Ch’ih said, “What did you mean?” The Master replied, “That parents, when
alive, be served according to propriety, that, when dead, they should be buried according to propriety;
and that they should be sacrificed to according to propriety.” (XJ, Legge)

Adhering to economy and carefully observant of the rules and laws is the way long to preserve
riches - then they are able to preserve the altars of their land and grain, and to secure the harmony of
their people and men in office. This is 2% [xiao] of the princes of state. (XJ, Legge)

When these three things—(their robes, their words, and their conduct)—are all complete as they
should be, they can then preserve their ancestral temples. This is 2% [xiao] of high ministers and great
officers. (XJ, Legge)

Not failing in this loyalty and obedience those in serving those above them, they are then able to
preserve ... their positions. This is the 2 [xiao] of inferior officers. (XJ, Legge)

They are careful of their conduct and economical in their expenditure—in order to nourish their
parents. This is 2 [xiao] of the common people. (XJ, Legge)

For a long time of its history, filial piety had no place in the Christian Church. In its origin, Chris-
tianity evolved as a heresy from the Jewish religion, and those keen to convert to the new creed had to
break with traditions to which other members of their family, particularly one’s parents, but also the
society in which they lived, still adhered. This becomes evident for instance when Jesus addresses his
followers in the Gospel of Luke, chapter 14, verse 26: “If anyone comes to me and does not hate father
and mother, wife and children, brothers and sisters—yes, even their own life—such a person cannot be

my disciple” (https://www.biblegateway.com/verse/EN/Luke%2014%3A26 ).

In Europe, until well after the Middle Ages, disobedience against one’s father and even more
against all secular authorities was still solicited whenever obedience would have meant to act against
the interests of the Church. But when in early modern times more of a rapprochement was reached
between Church and state, when they had similar interests, and when more or less all members of
society had accepted the guidance of this hegemonic Christian discourse, filial piety, i.e. obedience to
parents and superiors, became an important asset, not just in Catholicism, but in all Christian churches,
to keep people from dissent and rebellion. This is still the case today, as we can see in this admonition

by the First United Methodist Church in Lexington, North Carolina:
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Honor your parents lest your children dishonor you. This is the old and universal principle of filialpiety:
proper respect for parents, and for our elders. When that kind of respect and honor is strong, then the family is
strong and society is strong. When it is weak, then the family and the larger society both suffer (http://www.
firstumclex.org/2009-11-1--Commandment%205.pdf).

The close relationship the Christian concept of filial piety has with Confucian teaching, is clearly
marked in a text by Angell James, a Congregationist preacher (1785 — 1859), entitled The Duties of

Sons and Daughters to Their Parents, which I found on this website: www.johnbunyan.org/PDFs/

dosafg.pdf. Here are the key sentences, capitalised in the text:

You ought to love your parents. Reverence is the next duty. The next duty is obedience. Submission
to the family discipline and rue is no less your duty than obedience to commands. It is the duty of
children to consult their parents.

That the concept of filial piety is still relevant today shows the Catechism of the Catholic Church
(in the version of 1997) (http://www.scborromeo.org/ccc/para/2215.htm):

§ 2215 Respect for parents (filial piety) derives from gratitude toward those who, by the gift of
life, their love and their work, have brought their children into the world and enabled them to grow in
stature, wisdom, and grace. “With all your heart honor your father, and do not forget the birth pangs
of your mother. Remember that through your parents you were born; what can you give back to them
that equals their gift to you?”

Philippe Couplet and his group of missionaries were anything but congratulated by the eminences
running the Vatican in those days. They considered the teachings of Confucius they had brought to Eu-
rope as a dangerous challenge to the position of the Catholic Church and to Christianity in general, as
it meant religion was not necessary for the reign of morality. For it was only too obvious that shangdi
( 277 ), as used in the Confucian texts, does not refer to a personal God as in Christian religion, but to
a more abstract principle, equivalent to tian ( K ), meaning heaven. Particularly for France’s growing
number of agnostic intellectuals in the era of the enlightenment, like Voltaire and the Diderot, shangdi
represents the rationality of nature, the authority of reason, which would become the founding prin-
ciple of the French Revolution. They were “interested in promoting a particular intellectual program
in which reason would replace religion. ... The philosophes admired the Confucian morality, which
taught right and wrong without revealed religion.” (Mungello 121). All Confucianist ideas were there-
fore banned by the Church, and it was never acknowledged that filial piety was Couplet’s translation of
the Confucian xiao.

To which extent does the concept of xiao still have a place in our societies? Being there to help
your ageing parents when they are in need is perhaps more essential today when there is insufficient

institutional support for them. But to construct society as a hierarchical pyramid, where the few on the
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top demand obedience from the rest, where this majority is denied their voice in shaping decisions,
is not any more adequate in a society that claims equality and democracy as its core values. As never
before, our societies are in need of new ideas, to cope with global environmental threats to the survival

of mankind. A new revolutionary spirit has to be balanced with the traditional demands of xiao.

Towards a dialogue between different cultural hegemonic discourses

Close to two hundred years after the philosophical titans Confucius and Laozi had clashed over
their incommensurable teachings, another philosopher named Zhuangzi, still in the Warring States pe-
riod, appeared on stage. Though often identified as a Daoist, and certainly not a follower of Confucius,
he broke in many ways with Laozi’s Daodejing, rejecting his claim of the pointlessness of language
and discourse and replacing it by elevating dialogue as the only means to develop new ideas about
how to look at the world we live in. Neither did he agree with Confucius. To promote xiao means for
him to use eloquence as a means to further your own interests: “[F]iliality and fraternity, Humanity
and Responsibility, loyalty and faithfulness, resoluteness and integrity are just ways of forcing yourself
to labor your own Virtuosity” (Ziporyn’s translation of Zhuangzi 2009, 66f.). As he saw it, new ideas
would only evolve through dialogue, through the confrontation of arguments. In the book bearing
his name, the Zhuangzi, his friend Hui Shi, here called Huizi, belonging to the School of Names, is
frequently mentioned as his sparring partner for his original thoughts.. Zhuangzi insisted that we do
not know anything about the world outside of discourse, the world of things. For him, the only reality
that has meaning for us is the reality as it is talked about, and talking about it, we can make it mean
what we want. Dialogue partners do not have to agree. The only thing that matters is that they become
aware there is more than just one perspective to look at an issue, for instance, at the question whether
can fish be happy. Here is a short dialogue taken from Chapter 17 of the Zhuangzi, in the recent
translation of Brook Ziporyn:

Zhuangzi and Huizi were strolling along the bridge over the Hao River. Zhuangzi said, “The
minnows swim around so freely, following the openings wherever they take them. Such is the happiness
of fish.”

Huizi said, ““You are not a fish, so whence do you know the happiness of fish?”

Zhuangzi said, “You are not I, so whence do you know I don t know the happiness of fish?”

Huizi said, “I am not you, to be sure, so I dont know what it is to be you. But by the same token,
since you are certainly not a fish, my point about your inability to know the happiness of fish stands

intact.”
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Zhuangzi said, “Lets go back to the starting point. You said, ‘Whence do you know the happiness
of fish?’ Since your question was premised on your knowing that I know it, [ must have known it from
here, up above the Hao River” (Ziporyn 2009, 76).

This dialogue sums up, in nuce, the whole issue of meaning, offering two opposite perspectives on
language (see my discussion in Teubert 2018, 78f.)

Zhuangzi and Hui Shi never could agree on anything. Thus we read in Chapter 33 (in the transla-
tion of Burton Watson):“Hui Shi had many theories and his writings filled five carts. But his course
was uneven and mottled, and his words were wide off the mark.” But it was these dialogues that
enabled Zhuangzi to develop his revolutionary ideas. And after his friend had died and he passed his
grave, he said, “Since you died, Master Hui, [ have no material to work in. There is no one I can talk to
any more.”

In a world dominated more and more by a global hegemonic discourse forced upon people eve-
rywhere by those who control the international media, news agencies, and increasingly also the social
networks, it becomes almost impossible to form independent ideas. A good way to look at things from
different perspectives is to engage in a dialogue between people living in different cultures, exposed
to the different discourses existing there. This would be a dialogue in which all partners enjoy equal
rights. One item we can discuss is, for instance, what xiao means in our time. How far should obedi-
ence to one’s superiors, to one’s parents, to one’s teachers, to the authorities go? And is this not also a
key issue in European countries, which proudly call themselves democracies though never listening to
their rebellious young folk? Was not the birth of the People’s Republic of China only possible through
violating the Confucian virtue of xiao?

All progress depends on our discussing different perspectives, as it is these differences that lead
us to new insights. Adopting the global hegemonic discourse on neoliberal capitalism would mean we
all have to profess our happiness as workers for our employers lest we are classified as lacking in our
mental health. More than a third of the British workforce in Britain find no satisfaction in their jobs, a
poll found in 2018. Disempowered and silenced, abused and overworked by their employers, they feel
they are treated like robots. Is it not an expression of their mental sanity if they feel unhappy? Is this
unhappiness something that should be corrected by antidepressants? Should they not fight in solidarity,
as the fathers of the Chinese Revolution did, this capitalist exploitation of the many by the few?

It is talking with people having a different outlook that makes us aware of the many voices outside
of hegemonic discourse, be it national or global. Teaching Chinese to pupils and students in Europe
will help them to engage in a dialogue with their Chinese counterparts. It will open their minds to find

innovative solutions for the urgent problems beseeching us.
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Yo [H 1 7 2% David Crystal (2003) X122 EFRMERTEF 31 T PSR

L —DLLEREZEX A ST Z A e BUG ], R, BHAFIEE KRR (Chrystal,
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2NN —FPEE M IMETE—A DL L E G T3 ( Chrystal, p4).

AN 1 ZRbruek iy s, AR T E (SAW) AT (hSUERE RS
Z—), BB EZAEH S E S .

USRS 2 Zbrife e, HhoCHE 4 — M EASNE, 7Ett R DIF 2 E AR, R
X RARME, SO R A R ERTE S

FRATHEA LA — T DUE A [ B R 1 5 A 98 T iy —SE 45 R, 7R 36 BRI = i —
{37 BN 243 Braj Kachru 7E 15118 E Proc i i 42 1T “ = A90iE " XS, (WL Figure 1: Braj
Kachru’s Three Circles of English) ,

circle

Figure 1: Braj Kachru's Three Circles of English

MWE 1 E, 1A% (Inner circle) MR MEFFHRE. SEE. WAFN., &R, Hh=
TEN B E 5 MRS E K H, Jafi e bBsEE —1H 5 . Kachru #2526 [ ZZFR A bR el &
(Norm Providing Countries), EISE3CZANMITHE, SESCRIPRIERA 4, HIXEEEGORIGE ; % A
I RISNERE  (Outer circle ) AL EI A FTZE M, FIENEE . BTy S5 o @ s R . A9
R, SRR S MM X8 T4 i8S, SR E RS Z—. M i E 58 ThriE
% JEE (Norm Developing countries) , PR hyixX #6 [8 5K 78 i 6 5 (W i FLfly T R Bk T —
BESE W 2SSO s 55 = Bl S Bl (Expanding circle) , iX B EFEHE . RE. HA,
HRE RS, X [ R BRI SR MBS o [RIRE A9 SO SN [] 1Y) [ 2 A AN T
PRI
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BE . XRRERNTEXEH X B4 T REZH, BEAHARIEL .
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5. ARSI AR ORI b SCEUm ph 2 h A 2005 4ELUDRERER) “REIPRIE" (Teaching
Chinese as an International Language) #if&.

IXANRE A PR R PR R S LA R A 5 HAB D 1) E PR B B & 2 e ), 3 LR Iy e 2R
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MBUE SR HE IR, (B EEBSMYDURECEIU SR, Kb E B SNGE B 13
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=, WAMAREEDGEAENECRA ., T EXINUEHE 2 P EEREFT
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o, BRI Ees, ARDUEEE i EeAl 5 WA — ., R EMEEsE S
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WIEDE, OEZCFIN A Z s AERESL, DUEZIEA B XGEACERE S, A0 NIHEE
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RS MEESIFATE, ENZEBEAMREZAL, MARFEZAE, & FmART, A o
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=. ERRUEREHFHIES BURMEILHESR

B, ARPEF . SUEHMEREORE T BDUE DGR oA Bt e AR, o s
ERYHOT AP, BN BOR R HLEHESE

(—)IBSHR

AT H TS, WEFES A SRS, BOA. SUEMBFE A BV ER, X
MiEE L2, Boa, SCEMBE AL, SCEHRETEF e EZE S BORE 2 EPRIES



38 Applied Chinese Language Studies X

BUORFTORE B ARFITRRVAL, 565 [ 4 T AR e B 25 Fh it 2D 1R 5 BOR i 2L . BRG
B ARz IR, BA TARZ IS, BRI ERE S AR TR, XSRS %L
A, SR EE—NA U DRIRIR) B SRR AR . B ORINE Y,

2k, DOBFEREAMUOESNE, ERBHE TRENDBRGGES, REEEAND
FEXHET, W mrE AR —ER0r, R, WORRNE., SRS EZ I Il 5 w8
NN ET 700, MUK T TRhEGG S, I HEEE S, EEENE, XRF
N BIEF AR, SEHEIMENNRU—H 5. FTLL, RATABEHEES M DUE 2 ) b A 1R
A THET HEAERWIES . 0. MEIMEIOEDE, DUBZCAE R4 i IME NS
SR T YRR R I IME NI SAAE S

thze 70 AR, MERE LD T 20 XM ZIEA T IEs), Xizdhfsly A
FER, B4R, TR G ER 0 250U B2 T, RN B BUMN B
D BBR. BER. HaimsidtES ), R T AT EREs), HESEZKT 1984
L 1987 AESESRHIE TSRS, UISERT AT CEISKE F BORD (Lo Bianco 1987), #
KA R A T 5 25— A W Y ZIERVECR I EZE (bt 2011) . ZBOR (1984 4EhR)
(EERYENUIES NP

1. T A KA AR 122 A JeiFEE S (Competence in English) s

2. MR XA IXIES W4ty A1 % 8 (Maintenance and development of languages other than
English) 3

3. EZFRMAEILEE F YIRS (Provision of services for languages other than English) ;

4. FZE G ih# 1% —i% 5 (Opportunities for learning a second language) .

SR b, MRHNE A ST BRI LR, BURF MR R E O “EITiR S " (official
language). iR KCH W A M7 FUE—FF “HL[EEF” (common language) , /45 E 5EPR I
EENE IR IEN, MR ZAMYHME S (GREDUEEN) AHEERE INE. “BR
WE T, goE SO “HXIES T, Wi, BATZRKHNH S iES .

WENEFEEAN. MAH (EZGEFEORY R Ly e S S XE S W fn
KFZ, ABSEER B KB X i 5 i Z [ A I OC R R, X TR RN R UL, 155 A
IR ERTE S . SO, B R S 3 — 26 d S i BOA At s )R, o6 3 [ K
BRI QT AE DA AN B N Z BT EC A R, DSOS [RG5S s ARIA R BT (Clyne
2005; Lo Bianco 1987), 25l 5, ARIRAFEDGER BUE “IME™, T4, BLEGHIR
RANAEN HARARE S W HAD NGB R “PENT migeetl, 1R | EIrm, bR
A RESS RS2 BIA AR RE . BrLL, KEIZGE S EORY RYSERT, &l il 5 BoRk gk —4

O WEEAE G “XTEZE DB EEESEF R R (EXPLANATORY NOTE TO THE OSLO RECOM-
MENDATIONS REGARDING THE LINGUISTIC RIGHTS OF NATIONAL MINORITIES), [ dit: htp://www.osce.org/hcnm/oslo-

recommendations?download=true,
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Zifi. ZouCiR RIEFZK I E IR AT B, 2 S BOROR R — A R
ORI € 5600 5 BORDY BSEit, el it /e — il o ERERIETE A, s E]
AR R Z A A5 5 A AR AL, R i R REBGHE S TR RE ST, AR TR 5 5 R e i
BEST, K — P2 RIE. 2. ZI0CEZ N BRI A E ),

CHE R FBORD) 88 = 25— YR BUR I TE 5 I 55 B U2 BUN R & FPIRBEZ — . BORN B4t
BRI SS . BURRARhECRARA S AR TR S A . ORI CFE 2605 5 BORD) BY—
ANFEARJFNIE : 22 RARE A SR TR EOR 132 B0

€ 2605 5 BORD 26 DU 2 M BURF BRI 2 RA2 ) 5 R, ArBailid s R Z TR AE
JIARINGEAN R T 5 A DX (8] B S ORI G o SROHINE 55 25 B UE e ATEANE . (HJE, 2Ry
ERFBSM, I T8 S Oh—E R0, Wl e b it =), siamsin
gre TEEURERIT, UREZR NS RS HIMARE S RIUEI, WZHR 51 ) T 5 Al RELL[RI 2 i A 22
Z . BUMWE I XA IME RS A 15~ 5 iR

AR KRANE R CFE 508 BORY, AT LR B DUETERIF A s FsHE, RIE 2
BRAMAFEIXTEF Z—, SRR SRR, A0 & TR, DUATE
PR 1) 280 RIS R ORI R DR 1, AN i SR AN E R AE AR 5~
FEDGRAE N R DCHE 5 B 52 T4 RO 25 M Z oo St 2 RIS 552, A Z N
T EAEABE R E A,

(=) BibERZ —

Adrian Holliday. Robert Phillipson 1 Andy Kirkpatrick #BJ& 8 5% 921545 4 [ bRiE & (World
Englishes) 75T % 5. AATVE A SETH B K07, BOmiox tH A9 P 0 o A 3= SO
i 3 SR TR 24T W (Holliday 2006, Kirkpatrick 2007, Phillipson 2012), FAI 14K 7E
TS T DUE AT, ROZE AT R, DT IEE E bR 255 ol

HoG, FREFE N, SEARSMATERZ 220, WORBAPTE “aiEmseis”, smiHde
EMLE MRS AN RI, mHT A BRI 2 ABOERA 55 . RIAEESEE RN
F, MR A St R [ 9 e th A A > 22 0. 0 AR RE UMK R 5 A BR it
WA REEER A RN Pl “R8E” Yk, M, ERIATAS RAEB UL HA o K i
R T T A A DU T i B, Al IE FIDUE, SR DU R 2 v il 2, 1
X — M EDGE SRS BT R ORYE, BEATRE, WA (Liddicoat et al 2003, Liddicoat&
Scarino 2013),

IR FH W A A E B AU, A R RS 5 A el A AR i e e
FERIOEMEHF NS HIE, s, i, anfn s, ik X e E K
NHCHKPE (Robert Phillipson)
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MOATREIR S, Y RIS R B Z S, ARAT R RE T B Z5TA 24k (locali-
sation) . XA LALLUR B9, IESFRBL 7B p it e, 2R sl LA LU Ry,
PRI R — A I AR . IR EBEIAUE SRR, 52T —FhiEE EAR
WO TEFERIE S, S — RO, TSRS, RFAA, fRiF "R, MEAX
B, XMIE S A REAEI A LA R &,

(=) BRERZ - NEFEEREENARIKETA?

PABFFEAE DX 5 T 44 BRI R 5 27 ¢ Michael Clyne M 1200146, wiANWIER:,
AN BEAEBRIETE Z A HAWTE & B AR RORRNE A A, XS R 7 R RO 5 5 A 1 75 A1 SC
BB, (Clyne 1991, 2003, 2005) flhiky, —EZEER T AR “HEFEIET™ Z5b, BLAEN
XA T . AL IXTE 5 RS i N T i i A B2 TR, AR A 3EACFE IR LA 3E Z 1)
RORTE S AR M RERE RS, e SEORZRIETE. MRERE 2B M T8 i 2
file FTLEL, —DRREZEUN, AMUZECOEHRHE, #EfT 2% (social inclusion),
SEE B EA S A (cultural inclusion), RSB R FIFAT AR 3 1 1 288 R 1O 3 5 SCHR#D
AR KAEZ T, ZEFHAEFIERZN, kR fesmm a5 B gE =,
ANEHEAFEDORTEN AERTRTR 5 A BUZ “ANET, TER BN G BRI R 4 XiEF
(Clyne 1991, 2003) ,

DITFGE I 5 MO e R EFR IS 56 B 204852 Claire Kramsch #2715 5 220 “5 =51
%" (Third Place) B ©, MG, BIUAHER T b A BIE T Foci, BB e
TIRFE AR RREZ SR A ST s Bt A RS 0 R T AR T Ok R
BAATH R, B BRI AN EIRZR (Kramsch 1993, 1998)  MRFIE I 5 27 404%
Antony Liddicoat S5t K, IMBEZCEARIHIK, ANREHEHAAESIEFILGE (linguistic slaves),
T Sl 7 A 3l A 1 35 2 T SCAk, (2 A A BB T BB THE A Mt DAk S AR [ A 1 5 S
b, A 2T SR BRAR s (22 R S m PRI S AU Z R AR AR RE ) (Liddicoat et
al 2003, Liddicoat& Scarino 2013), fif/ 1 Kramsch —#&f, #HRA R 0Hs B A e “BEE A
ESCAe™, “IMERSNESCAL” Zn), $RE|I—AS AT RIS A S SO " =T

WERFATH 5B =537 LSOk S L SN DUR 207, RATHNZE B, AMNUR A
AR BUR SR BA TR 5 A 2 DGR DRR AT A S AseR , A2 EFRA 802 A FIDUE VAT
i1 (Teaching my students to use my language to tell their stories, not teaching my students to
use my language to tell my stories.) . XFLERIGHIMUEZIN: 1. 5 Bh2g A FHDUE se IR 115
IR IRINE s 2. 15 ) FA o], HOE T s BT s Ak 3. LZoo, mAEMSE, A
oA g ] B B R A AR, AR, B TA T REHR B — M 7 U Bl A s

P2

O  HANEE =0
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BB IR) S =A7,
(M) \IMNUERFR—L B

B, DUBFIRKMEAKE? —FhiE SHENKMERSRANNT Y, FEETEHAHET, MAiES
ST Fe 074 TF R TR 5 20 EBSiE & 5 S B THE DUR MEA R 203 L. At
DUEZ AR H TR T IDGEACE:, MIAAREELL H BIEEE N BDUEZCAE NS IR,

W, DUBEFFIMNRER . FIROR A G AR S KRR B 2228 12 > S AN s e e
. BWMMIATBEAA BT, WERIRATTE T E B SNGEZC: Y AR B SO R
SRV, FEAESA PG, SEENAFZANE . BUFRCR HARMA S WRFRATTI
WA TR HIE 5 SURINGS, BS22 A FHDUERIA B3GR, S B2 nT gest <
e, PrLAEACYIFIGEZIN, BB 8 A QoA sz, BT ffs 2R e B AR, S At
T SO AR A [ SCA P R P, BN SR =0r87, A SRR IR
N2 Bt~

=L Y MEE NE R ERRAE R ) — AR, R E SRR R, 7S Y s
B R, TR AR, TP “RIES “(source language) il “UE L
(source culture) ANSAARIAIEF SO G, XRLEAMAL (localisation) . 7RI “BBR” 1
MRS, RS AR . USRS R, W R IR =T, e Y
i F 5 AR A k. 5 Y E F U B RE X EA | SRS DGE, X
FEAMUE S EA L WDUEZ M B T “EHE" (Buhlat:) AR, | TESEHNIES. X
PEMBCRIA BT, B AN A SWERAR, a4 zRm, ma s, s
o MEIMGEAL TARIA SO, DUEFT AL, FriilmySCib b AMR. vt F—Fhii 5 Y
N, ATREREAAATE A RBUAINE . SCfk2E s, AR RIS 5 Rk K. KREDGEZ I
TEMFANEAR DR, W oA AR e, SOty 225, YTy i 22 A2 S 380E 5 58
RIGEIRN  RIITPEAEDUE 5 BN, ASREA] S % BRDGE [ Z AR B DLE, WANBET
PR M 3 FRDUE B R R R E ARDOE R K P s . Hk, QR —MiE ARG S E i
BT, EUMELIRA . HEANSGE N NZ T F T B G X 7 0T Bl 2 b~ 2 2
S IDUERIE YN IE S S, Tt fedr, DRER R NA A SRR EaNDUR . R —Mhs
AR A I R DUE B g — 1 — DT, W HBELE BRI DUE B E AL R

S, RATAEDUE A h 2R 57— SR PR R, AREHE Bt R NERULDGE, ANEE
F& RN ) AU — D AR MER A DS . TEEINIE S ) 33 0 e e e B 1) it s A
fi. RTAE, AATEARZ RIS 7727 I AE 05 08 5 iDUE T Z M2 =R 22 > . e S
KA FBOKE FREMGEHIR, XRIER . RITEFEREEWEPR, UL
A R —FE SRR, MR B A R 2 T U2 TR R

A, AERIGEHCEE R Z B A0 . RATDUEZC AT F— 7 V280t ST 228, —Jr
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I — ELA B, — MR BE IR R . WL EIRSDUE ST A S F, Ther R 2%
ARW I “EHPRDGET #o, Mg DOET Hoe, ER—Lgiiskz TSR, CZIEEIRT
Bk AN RINEkE RS AT, K2 IEEHRMOE". DURMDUEEE ZEE
SERME, EE AR AE ChEDGET.O T, SR R ET, HIESHA
BRDURFAE, HIESSHDUREA AL, SCHDGE “AFRE 7, WANUREITAUN iz )
WERDE, EE TR “AREDGEERIE

M. Zit

ASCHEI R “EBRDUE" XAHMES, MORFEIRAERA LU S KRR

(—) M3 By, “EBRDGE" Z0m TH A& ENDGE, RIEEHFr 2 EEER.
JRME R DGE, B R

(=) MHS BORUE, “EBRDUE" RZ0 B ZEER, SR IRM RN
FETE T U N AR 5

(=) MEGA FRE, “EPRDGE” 1) “EfE” RHTER, B2 30U E 8 BOR
FTI 24, S e I A TR R 25 IR 55 5 DUTEAE T A [ 5K 0 b A, B An el 280 R & Jee vy Pl i el 1 2 e
G, [RIEE, B SORZEDUE N SRR, A S BSURRIBUEAOR 761 75 U R0

(MU) MIBEF2EMMAEDE, “EFRGE” EDUBETEARILS, BUA. 185 MUIERT, &
R 2E 5t BURT 5. e B o SUE SURDUE S I Z Ml A SC s 5 s

(F) WStk bR, “EFRDGET Friksl, Fralibk i 2L pre EmScfk, a4 i 3 mtt
XA AR Tt X Sof, 2T EE S SRR A SR A, R et R DR N TSk
ZWMMIES TH;

(75) WBEAERYE, “EPRDGE” 2 ECRANE BT D0E, AR T DU R
HPGE AT LU BHE NAEDGERN ,, ERRIE N SR NS AILR T AES

g LAk, “EPRGE” ST DGET RGN DOET RS RIGEEEERE SR DGE”
BEAIFZ AR Z AL, XAEARZ R a8 A ERA AR, XA “EFRDGE” M L eskit
. 20, ZiEMEZhLR AR DUE T R E A . fH SR m, JELU R
e, PRWHHA S ERDUEBCE L, RATHRER “EFRDGE” i “EER” KBTI
HARERME . ZREMERIERSE s “EPRDGE” g “DUET MR T & EDUE Z M AF7E & SR
P BATLAEIRS], FREEA—ERERENIES —F, A —EmETENIES.
YR EDUE, BERSGEECE T R ETG 7 CHR—FE S UOE ARIRIE” (one
language, many voices), XFUERNTIE “EFRDUE" BilESEZHW,



BB SR EHKIBRE THXEHE 43

Z%24HH

Clyne, Michael. 1991. Community Languages: the Australian Experience. Cambridge: Cambridge
University Press.

Clyne, Michael. 2003. Dynamics of Language Contact. Cambridge: Cambridge University Press.

Clyne, Michael. 2005. Australia’s Language Potential. Sydney: University of New South Wales
Press.

Crystal, David. 2003, English as a Global Language ( 2nd edition). Cambridge University Press.

Holliday, Adrian. 2006. The struggle to teach English as an international language. Oxford,
England: Oxford University Press.

Kachru, Braj. and Nelson, Cecil L., 1996. World Englishes. Sociolinguistics and language teach-
ing, 11, pp.71-102.

Kirkpatrick, Andy. 2007. World Englishes paperback with audio CD: Implications for interna-
tional communication and English language teaching. Cambridge University Press.

Kramsch, Claire. 1993. Context and Culture in Language Teaching. Oxford: Oxford University
Press.

Kramsch, Claire. 1998. Language and Culture. Oxford: Oxford University Press.

Liddicoat, Anthony, Leo Papademetre, Angela Scarino and Michelle Kohler. 2003. Report on
Intercultural Language Learning. Canberra: Department of Education, Science and Training, Austral-
ian Government.

Liddicoat, Anthony and Scarino, Angela, 2013. Intercultural language teaching and learning.
John Wiley & Sons.

Lo Bianco, Joseph. 1987. National Policy on Languages. Canberra: Australian Government
Publishing Service.

Phillipson, Robert, 2012. Linguistic imperialism. The Encyclopedia of applied linguistics, pp.1-7.

HEDTHE 9, 2011, (EBKIEE T DUEECY, L. “#ARiht.

PP & TREL, 2017, C“EPRDGE” LSRR INFULTEY, W (HWEEEHCEIRY (Taiwan
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fEE '

HED At WK S R i, s ORI E. Monash K27 R SCR F4E,  BlFRARITR
J IR 2, b A TR RS B e A%, IR i A ST 7 23 1 0 . BUR F#WF 5T
Z, WS F R EWR AT The China Quarterly. Journal of Oriental Studies. New Zealand
Journal of East Asian Studies, Provicial China:research,new and analysis, The Australian Journal
of Politics and Hisotory. Papers on Far Eastern History 515K H ikt Routledge, M.E. Sharpe.
Longman, Westview Press, CCH. Fu Dan University Press HMUEFF5Y & & FE CHEIB 3L, 1998
32004 47, Dy IHESEEE A4 IR I R CCH BV Pkt B P R o5 EE HE R S, A 2005 4R,
FOTASEIESNRMDUE A . RIORE [ 540 & BOR TR KA S B h SCHy:, 448 L
CEPRDUET B SR SIBINUECE, CRRER SCEIRR SN GE B AL
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x| #] Xun LIU
b 7% = KX ¥ Beijing Language and Culture University

WE: A Ut 5l RAGH R EMIT R EANFEA: “VEERFKZEF 1 xR EHE
Hx Ry WIBEHE “KEMA” 5 “SRE” X R, BEMAWFRAE*,
XEF: VEE R T BRIGEHRE A TCEHF I EHFEALN BApE HRES

KR 2 (0 B DUE E PR EE O e, Brik, BribE, Frxrsl, HATRER 0 A
P, IERG T YRR T ARHEBOHE AR, AR FA TDUEAR 2R i BOMEZC A1
G B TARZA SRDGEH AN . AFRATRK PR IE B ML, [ A SN 2238 RO e
FABE. I ERR T ANEDL, BTN SO0 TO0RECAS 0 nl 52 5 R~ R}
AE R, B B ARE BRI

ARSCREFELL N PN IRR,  BRIRDAA B E L

—. “UEERHE" B MINRERE"

2007 AFARGUHBL T “PUBEPRAE " X—#iARHE, R “XHNGET L RH 45K,
WHIPRFEFRIATIT N F BTl A2, ARPTE AL, FErh E A 1982 4F 4 A (IR
gl CREXPANGRE AT BB MR, B CXANIORREEET RIS
WAEERE, ERM T =H24E T,

AT ARG I IEUE, BB “DURERSEET MEA R “XONGEZET XA
TR AR R IE?

A BN RIS : “XHMUEHA:” AU B e E ) ke i
FHERDUERC S “DOEEPREE" WIS i LA e A A DUEHy . BB Xl
“Cl E AR T ESN KRR

©2021 X3
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FRATTIA A 3 ol UL A AELAS P

1 “XAMDUBZF” AT kg™ DUEH: , REATIHIMIDUEA:

B, M XAMURACE” BER OREIUGEHS", SR FEART, FEENE, &
TR R B b B 25— DX AMDUR ZUA R AL B 7 AR BE, 1951 AEWIRINITF, 1952 AEEIAK
FEUR TS — 7 BT R AR, S EAMODUEH: . A, RIS AR %
SNDUBEHCEFRE, G B EAMESGE . A X ANGERE, A E N RTE E SN LT
R TG . SEAN TR, ZREENGINUEZCE L RITEEL, 1961 45 =20 T4 M 3¢
AR Rk A Pk — o NHEEAME, Al EDOEE R IR LT T, F] 1965
EXEBMEC A —HZ AN, dRKEAETRIGIET %5 (LUF AR §, fEREF — it
TTEESR B, BERT A2 BT AT 55 . AT RAUE, XEAMDUBZES N —FF LG sE s T 7
H ] ] PN O A B 24 A RS B A DR B X BT 55 o BT B R 02 AR TTAT 1993 4 8
J 10 HEAwREE e RS M T IURBCEE, A, PR RGN Sk, - AT HE
N BRI A4 BN R A G setE, A s T A AL Fl” . A SCE TR A 4RAR
. T EPMNINERBERE, XAMNUEBEFE IR T 5 EIMUEBEE R . FA T3
SR ERR AR AR RDGERCE ST, Bl SRS BURE S AR E A, 5igsh
MR T T R R A AC TR S 6 E . DUNTHARAR BN AR TR0, BR T S8 0 2800
HMIRIECA A TG EDOEBOR LIS, AU BRAS i it B BT A 2\ E 2 AR, IERCEA T
XEERZEMAE, ACHLERE NGRS DG A RE U 2 5 il )iz B 20h s dLis
7 [ P 9 HSK A BE N MR A S DUE K%K, Rk, B2 “XHMGE
T X —ARET], RATLAIE G TR R E R N ok AL B 7R DGE, TR — BRI
WS HIIMODUER: . IR AANET RE” DUREY, T sT EhR
. BRI 240 D5 50 55 R, WM DB BEE AR BHE A HAT A R IXRE IR 5 K& J 11
B, R BRI A REFER “DUEAT, EECA LA KRR FERDOEBUN AL “3E
™ BT R FERTUER, RRAEER AR I A SRR T 20 B G AL 52 Rk
JRE PR TR 8

2. XPHMDGEHFT 5 DOREBRHE" P& HAFE W EACR A, (HEAR NS —
YD)

“DUBEPREE" B H I TINUEECA R R R 21 thad, BEE LT #Bere 545 i
(TR B, FR A AR AR B 45 B R IR BT B IR IR 20, B B R DUE A . X —H1.
LA S I DUEEC A SR T ASERIOGE PR E S BB SRt ok T2
FORTTREIR I . BAE B VT W o R AR [l R, L g ) rh /N2 U 282 A R S R
PRHISE . FEXRMGEOL N Rt “DUREFPREE” MAFK, A B TH R TGS MUE S
Flb B, IMRIFEINOEZAR A . HLRE TS T d E N w7 EN,
XYL Z FTLORHER R R 158, AT 2RkE], RA1S50MIDOEZ BT HH4F
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AQ01, FFAE 2007 4F00E LW A TH iR s OB, FATFEM AN DURH AR AR
[, ABERICSREMIIAIE I TT (2018 4£4831) ok A A& 301 B 27 A i DUR BT
55, XA JEAIE T BUR:, HPOR Z Bk o B IR sl AR e A e ) 3, XA SF
[FIREF o ZNRE . (NI BAE R ARE “Fem” EANMT “wx” EN. fERDURIREER, #
Bl SN DU A AR TR RN 55, FURREE & i PUE#=Fk “A L
" Bk, BRI E ST A e B—E Y, i DR I R AT REE AR AR
R RAFREIEE, MHE DM DOE A L K RPN, K —E R g 5
YER. AT EH SRS A AT RER 2 “Felnl” [, RBFEREE R EEECA R, BRI
ot TERBTERACS I SR TSR e FUIRRE, 8 AR I R DUR 2R
S, RIEDGEA SR o

ATV “MHNGEHE" " DOEREPREE " IS, Bia AR U E, o8
BV S AP, (EAEEEAR R P2, PR 5 —, #URRXTR EEAR
“HEEHEAEDGRET s B, BUSRINAELEEREE NS RS SUOMERIDUE L A
3™, AU EINE A S DUE RSO, X —FA N, e s e E .
Wik, Joiet “XAMNGEHSET S DURREPREE T, PLURAE 1985 AR E T iR “ FERx
DUREEE” SF240K, ARRERER— S, F—SlmE—22h, #a SR e fe s hIOR 2
XA, AR LURRAE PRI E E AT 70 4R 00 LA DUEE 2R iR 5 BOMER By BH
FEPRIX —ZRl IR, XLEEZFR, SR MR ARSI 2, AAAAEREBUCHER R, “XHMNIUR
T MWARZITUASEHUL, &4 Fidk—PE 2,

3. RHNUEHET A DORRHER ARG, SIS AERRE 2L 0
SRR R A

XANDUEHET 5 CDOREPREE " XA PR IANTE, R A TR A DU
EEBAIER, XN RV e R E R A RS R, B R, A
i) FURB 5 BRI A MO o e BRI T 802 5ANE RIS &, b2 HDUE E R
HEENEY, AR, BT WINUEEE" —dHZEERANL, REMBIM7H
FITA IR ERPRIELE A © BRI DGR AN X — AR, B0
DI AN E FATA HE B U MERE M AMERDUEZC:” MR a 2T RH T,

XFEAT R E X ANUE BN FH T E, XINUEECE” A RHE R ER, BOEA]
AR, B I A AR, BRI REREIR =, AURE M 50 AUHRIFE., 80 4F
IR ARGV A R i aad A 5 AUFRFE FRIED LACAY RS SNBUE BOMA 5235 X A ik B
I RIVE TRk s ERIAFA TS KA M2 BHRAET 70 AR SNGE B A 1 E SHE SRS
B R FEAR 1 K AR o FRATRZEDGEBINHI- A 14 KB T 5K DU Hk LS sE I
A GRS R, TG Z T A R DUE R ORI RIbRIE, #A GRS I, #RAT LA )
ANHARCR E TR AU IRk . AT KA Tl TE 3R, W& 7 IILHER)
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R, BRI, BIUUASEERERAY L.

RSNDURHCET, WA THRAR B L LR N ANUGEEEE R TN s A R D .
TEMFNANBURZIN A 2B TR ILRISS T, B ROk, FRATIEAE D S I 5 35 fE S 4 1A
BBGERS S DUREEAE R R TS 1. A R A — @& b R R iR, B
XA B IR, SCREUIFER, SEER AN B, RERBEE AL e H e
TS ERAREAE . RS DUE A B FARAREL T —E B A TR 5 S R A
IAEAR [ A XA DU BOM AN 2 F I T — & RHER s X Se R DL R 3R AT A IE AR ]
AR Z AR BRI (7 T, BB LRI BB AT S B SE B AR Rk 1y, IRZRAE “XF
SNGEZ” RIS T, BNANEAT AT UIRE . B, AHEREEMIE A . A TAREHIBD L,
WAFERE "SR RIS HA XA REAR A Huff B DU A 4R i 5 AT R AR /Y
KE.

B, URIFRATFL MBI A PR DU NS IR S BOMEREE:  BET R4,
Je—MRBR L ARMERG . AT L RARGE T A 27 AR IR AR R 2 PR M ONUEZ:” 2
[ ME &L A2 Pk, WRAE P ERR R by e e A . WSR2 Haw B4 FK . IRZH0m A
FHXTEA ISR s FER IR L BB SRR XA, AR RIS SRS T
Z. EEPMEE T, M “EBRDGERCET M DUERPREET EohE M. XA PREE AT
TP EE N R DGR, W T EERSNIDUORZE:, b n] DIZ A R4 R
VRN IMER A

=, BURHEEHN “AIH” 5 “HRER

Xf A AR AR . AR E AR TR E BRDUESC Y, ATECR G AR AR
R, AMEBEE IR FHEAN AR AT, RO IE X BB A 2 AT X R ) A
oK, EIEN ) FHAR LR BRI . S RIGHB A RRRRIESA T, B TR FE RS
R L AU [F) 27 > 5 ARERYSZ ARG 0L, DT SCH L T VR 25 EAR TR BT A IRl , xf “A+4k”
MBI AEAWTIRA o

LRI RANDUER: R IR bR

IEHNDGEZ: . WARAR FRUUEA REZ X B E R F . MITEAZED0E, LU
PATDUREE , #RE A A XN A B AT R AR R AR BE R . e, a4
A, TR AYSELE QR R Hy TR0 DR WD B ok = U 47 A KR b A AP U
X7 Z O A GRS R 5 S T NGB R SRt 5 MU I A [ X Al
XZ—o FrEL, EAREE, MAMADUR R 1 FRIA L4 4 X A B2~ 2 LA R AT ]
WEEBFTENUNG ., 5—TE, BB R REE E— Bk, Xz AR LRSS T i
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TS SRR BoBUBY , X% B AR R SN T R T 545 H (27 ) 2 22 ST IR B0, ot
fikfeZe . 1A, KUk, 1% HARE e E PrEes hRE E AR ZO ORI . DUER)
BRERERETE, 4 E S X AE T DOR AR, SO PTREA S R B TR . SSAAAE,
1 HA B2 E R B M DUE R RRE [, P EANEA DA OS5 8 B ) BN R 2T I
i, QR A C B RHELE A LUERE, T ELIEE R e dE X — R i gt AR . (Hais (= BT T
JERIDURZ A, BHER BRI A MA@, AU, Wik, DUEZHR) A
TAET, WHUK T IR, RIGSMIGE B R SRR R, R BRA R N DUE R
1SS ) P S B — IR B F AR, W ARLETL 2y Bl U AR IRRE . DUBHU 1 B AR . 56
REFHIXFIE GOk UL, “AA” HEEARRA AHBRE, WITRPA 17 A WS sk s
MDUEERE, EZRHE ThSENRN, A TS E RSO i R B 53805
o [RE T AR DUR A B LSRR Z A, EATTA B DGR H )1 B R i A
A, SBDUEHAR AT ATRER R BRI . BRI

2. Anfef BRAE AR L “A LA™ B D]

DURHCAR AR A” BRI a0 ESCHTdd, DURECEEN G5 R TTEAL 2 10
KA, JRGE N HA R R B IS A SO NS o I e, I A5 A w b
Mtk . B30, DI T2a 2] 3 5 22 D MG DGE . i, A E Rz BER
=2 LUREE AN 3 I RE) O 2 € R S ey ey i T TR S S8R NEbEx S WP R4 v e Ul
A 4L

PR NARIA AL, IEWRYBARE, DURDRY: AN A B IR 22 A DUE A [ 1 5T
fefntt 2y, USRI~ BN R F2 2R S B P SR SR [ A S A 2 — A . IR 5 TS
1, EARERC AR, PR PR 2B AR A — BEFIE R I, IR
PR R — R — R IGE P L P AR, ERAASUL T 87 RIS
HE G A RS IR B P Y (XX AR Bty . A A bt T o 1 v R R B S
B, KRR CUEET — AT N EAUTEA B, REARERARIINE, TR —E e
1117 AP )N Z TS 7 OB i ZE It R AR IX 7 AT AL, 33k B i e AR S e ok — EAE
SMEECA P ARSE A TR A 59T LU . BRIk, WREHENE AL B—1
AR S B OENE o P s B9 BOIME A IR

3. WHf HARTE S HAR IR Z (A 1 56

PHEDUEIRIEC A N AEFIEAARHERT “ARAL”, ey KB F R S AR A 1A
eI

YEN BFRIRAIDGE, BRES0E TS EIE LS, A a8 5005 5 LU IME R4 X
T DGR, A NTRA] KRR RGUR. X8 A2 sE U “AEemFR”
DUk, #A—EWISCPRINBE, T #RNLZ AT B RA MR B AN Z BB, 155 ZHEIE
T LT R BRI, AR M S AR AR T ISR & o X AR L 15 1 7
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BRI, GG R, TR AHE R, RO R 2 AR R A, B
FEM B T AR5 5 AR, B IRAEAF R NP, X —S 5t Rt e ERZ
W7 HR QL PRI T T E BT T H

F—JrH, E RN T, ZEHE M 4% 00 0 A BR AR B AL 2 D BE, AL 9R%S
T H A —E AR E ARG EOR . ARSI 5 ZREn RN, SCH mbsiiEfe, M
WAL R R EH, X HENETRIRZM, 19 a5t 5E (Esperanto) [HEL, BEA
17 BRI AR LA 8 . IEVERY . L GETE S, BEASESE MM, DUSEAF T ER AT
B AR R, HERES RIS EBE SO SR, IR ERE A RER, P, B
DELFEE. EAORZ, TEEANKE, HEENSE—— R T EERRE, 2
AR MEFNHER SO, A T 2Rz, e iIFsesl T " BRSC K,
Gi— 7 RENSCY. R EMLYIER, BTG TR —EiERzs, Bttt iE KRS
SCATR T E G AT F BOR, S T (R iR — ) [HiErisag),
BT TARKA ST FTRIUE, A TIHBRTT 5 40 i i R A i, S8 5 TR ) £
M, HURA T — A4 MRS, A RIA B AT AT FR 3 R G BRI g A 1) 757
W, A ASBEARAEHET Ll e AR A ERER- . MM, i i e A AMY 2
WRITTE THANVEDGEN, AEHEAL SMEAMEESME R H 5 TR,

Wik, EFRZIofe, FECREF R, B, BRFE, Sehr BRI kR
HEIIAEAE, FATAERI PS8 . SABTE S IREL, JEAREWE WIEF AR AL Zoeh
XIPRIEALTR 5 B VERERIN 1 5 AL RO EOR, A AE T 5 5 A D 5 I B AR 4 3

[ RAS/ N IF Sk Hh A AR ] 2256 b PR o] N RIEAN iR AR H4E” BRI, RTAASC
ARG S e T T

4. SUAH A 2 P AL BT F AR TR S ) AR S 5e &

TR 153557 S # 2 0 S X — E PR E B R, AMEECE i SR RAAC A RE
JRFRAE RS2 ) AR E KA SR 2 X — L GE0E L, IR By ) A £ g SCA At
2o AHRARE R EICERB A S — . ARG “BeA IR RS A RIE L, AR
[FIZR IR A0 25K - T ) M SR DUE O B2~ 2 S U OB AE TS IS, 38 i A2
SE[E AN ELOL, A BRIV TR A1 > 3 B LR 6 R G [ S B SR ™ o SRR AR B P 4
2 X APCEIRSNGERFE BT MG 5 SN RO JE N, R TSR DR A 1 U

R BN TE— AT, AR : =+~ AN HARE R SO 2, 2RI /Y
WA A DU E A" BSefb ity . IXRRRRSE B 1A BRAR RO AL E AR 1 H FRTE [ 2H
2R, WRINHE S TR B RERRE T Ay e T 5 SE B A XERT

5. DURHC - B R R S A RS AN br v

PHEDUEAR S A NEFIENARIER) “AR2AL”, FRFTTTRe A EZRARE L. 1t
FAT 2 AbRiEsk BN, HRE T I BT R . BRAPERFE RN AR 2, sl b
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HEH B A TR P R OR TS B, — RSN I F e 0 BRI RARTR ISR LA, ek
AT AR AT B0 T . X RS S ATl Z BT AR B b — BAR s S — AR A i — A
HAVFE S A M E TR . B R KRS R S R AR 1A, (H RIS eI S SR fi AR 1A 1 b
DX, FH 5 MR SRR R S S Y BB THO 272 > TR b, YA Z L, T2 A% 1]
7 AR SR AT B AL 1, RS2 LA BBC Sifal CNN [958 M bRifE.

YERISAD0HE, BRARA =2 D BRhJ5 = an) ZRii ol A AR IR TR 22, 4 RZRUN DU &
HE AR Rz BEREER 14 42 AW RE S el AR B Y . 50 i
T, PRI RIRE ZOREA DR ) E AR A0 2 1 = R AR il i R

2, T AR EER AP DUE 2 R ?

BAEZEA A CRERTE SR FL, 2 EE S RIS S A RAE ., S
PERTRIS, RREIERE B O R, PrEfl, AT M. Wi, FHEEELE
ACRHERFL T, W ARSA PRSI, e r S BEDR, AR UIATE R
MR, A BRI A 3T 2 i o 368 P BbA A R BRI 75 T A 5 | s A

X ARIE, FATTE G S E IRANIR IS T F TSR M L DB, AT — MBS #TF
R CREA B BT . A, REERBRIE ZDUR A A AR . ISR A REAS 21
EH— AR, SRR ) For il S IS O

W Ry AR TEREERORRE, 85105 22 ) R RUOCHEDUR 2 T ARG K. B F A —
MR ESRR), S&eR. PRI, RER TR AR TRV IIRA RS, TR
ST RIMERIE RS . IMDUE SO WP BT 2 ) & I EREAR it . 0B A=
FARif, AKIEA RGN LT RE R R R TE S 00k . SDGRES . L, kS
EE AL R, REAWSGAT LR, ERAETE, N —I TGt B bR i g DU ™
WEOR . BakF b, AR — BT P RTRAGEERT, K=, BT R, AEXhettra
IEH R, i, WXAES R, HEFTEATTRE. A, BT T
PEAL . RVEARRI ISR, AN AT REII R o) F AR REIA B EIRARCR s i ABEA TR (L, MLYEAL
filgR, W “BURHAT oA B,

R, AR T ) FARE, I EARERRR, s AR AL IR F AR e T bR
IR, dsd el IR, EAENHTR, il s e e 24 — Msiefiiie, =40
XF AR Z, QB F IS, AT RGE. TR S RO A G2, ke g i Bobs FEA TR
A AR S AR R I SRR

AR 7 A FEE A BT MR LA, A B R ERH S S M ST 20, RAHR )
G — AR AR S B SO — TS IR . XM SO0 T, R RE T [l T = AL AR
i, WVFRICHE IR FE
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EESE M

RIFEF A VU E PR DUEZA N ST B dig . CHEERDGEZERY, 1993 26 4 1
ZER DUBHM) “ERME” B . (HERDUEZEEY, 2015 55 4 1)

fEE '

XUHD AEARGHEF RS EE, EAUHEF R DUEE S . FZIFTET5 10 A XA
B ARG . HorBE, B S e MBI JEBE . EEIREA CINUEHE ¥R
WD, CIAMUEHAE =5 1eY . (DUBTENE G S HA LY. COAMUEZ IR, LUK
W . BRSO DGR CEHDURIRA) OLEDGRY CRZEDURD S8 .



Chinese Language Teaching in Confucius Institutes: Policy and Practice

FLT-ABEmPUE R - BORS YRR

93 Linda M LI
3 BB K 5 Regent’s University London

—. LFERZRMALTFERRAR

H 2004 4B L FABeit LK, fLF-ABe A RIVR, #2018 4F)IR, &K 154 PMEZK
(1K) BEAL T 548 L ¥R Fl 1193 LT EREL , 5665 D= R &M A 186 J1 A,
WM 5y 81 J7 Ko AAERE I8 2S0ARTT 3132 A 1300 TN Y, BB 4y SEHLAG e
%, SrAiis) W EZES SCRHET U, LB Rk g R T ATz 8, A
KALF# B SR A WA AW 2. [ENTE 2005 2 2017 4F[A] & R AR OC LR £234 3600
L. BRSNS (2019) H CiteSpace H A LA GRS R Y Iy ik, XHE R4 UL RAE
[ N AMZ AT L2 Be i SCR AT TR GE T, AR R R BT, N RS KR
S ET . SCIERET . DGEERBMETT. DOREET. DUEEPRHET. . K
SEHT L CXPANDUEHCET . SRS )T R R PGET A R AR G, T E MY
N KERFNT “China” (FPE). “culture” (3Cfk). “public diplomacy” (/AF:APEZ). “soft power”
(3R H1). “gravity model” (5] 3L ) . “higher education” (FH4E#FH ). “world” (15 ).
“Chinese” (H'[E N). “international trade” (EPr555) 1 “Hanban” (IJp) #E., HTILF
FhEEMER DORBEERETT, EmIERT W2 EEVG, HNEEVE AR DT
L Ebez sz, S ESEE B Z R L & R R AT Rr s & e 45 U7 T
Tz ERIIEE, RIDUE Ko E SO 22 B St (anxi#R, 2011, 20125 PRk,
20155 8%, 2014 55 ) , (HNECRZ . EAMYDIFE IR TE AL 727 Be A2 ma A D RE L K v
FLBE SR Z E R . X TALBEDUE B A W X

VER— S SRS, FLF A Be il 32 2T 55 i ik NG DUR B A Sk A2 ik

©2021 ZEHFS
@ WAL F2EBE RS 2018 4E4EREH A28 8 L : http:/www.hanban.org/report/2018.pdf
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SEMHAr . NI, L a2Be i DUREEET S — AN AT sl i s Sl . AFTE e 1o
LA DUEH A3, SUHRHON 2 ) e R B, TR = R 510 7 B B
WH R AT 77 B it & BUR Z BAR AT DL o

—. BEEEERANALFERNUERF

LA BE 2 i 2 {2 S H A b A DU 2 > R FH DL S SR AS i, e b DUR R = [
AR, (A G R DOE R P E A T . A S Wi, XAATUZ R B ARt k. LA
BUEE S BURIGE, 5 BSOS HAEAGE S R ECR GEI  DU# s S )&y & S
(Haugen, 1959) MEEIAY—8, M5, 5 ARIRBERMSRERE S ANE T Z P2k,
WAENIRFI i B TR, MGG —G T A H 4 AR AL, B ERAEREA
W H BRI TR TSNS 5EEN . F5 L5, fLF¥bired &+ 244 P W 7e A Wb & 4
Ak, LT BE i S BORIATC NP BN G — 1 B i MRS, 28 [ B 40 24 M LA B
MASEHWH T LA A7 mEE AR,

W% (Bernard Spolsky) J2& 41015 & BRI MIBORI G Z B KAGE . il (2004), Toi
—FhiE S BORR R BRI, BT A 15 S BOR AT B F) 25 A0 DG B 2 1 H AT b 78 rh 48R
PRI, 201 5 BOR M BT E R 8 AT R A5, LARE T S Br i i 35 BOR &
He R, WipGEEPREE BORM =, HIUZ BT BREEE 9 R I HE HEFI AT R T 01 53 130
TAERE R LT 2# b S 2O 2, ARSI A LA A PR . S5H R 2 D0E
oA sh EERARERL, BL A B s DT AN E BRI R . th LT Be 2 hob e
VERIBLE , DUBHE: Z BRI SRSl 5 SRR Z R B3k B S B, AL F
PRS2 B A CHUMECR . TR BN 52 ) HEE Z IR A2 . fL52=Be i 4 i
HH AL, FEE DR > AR T S At 052 31— 2635 F BUR 223 % (Zhao
and Huang, 2010; Zhu & Li, 2014), AT % LR T L 22X — ke, e ik LR
T RO, B A S I A SR ik, S RS AR RS
BIEE TR, WAL= DUR IR EED RSB T T %L,

ARG BLEAFETE E AR AL 27 B e IS [ PR s BOR I A b Qi 8 B A A T D0
FPREE W, EN=ADREAT: DU /L7252 B S DGR [ PR 808 BURRA s AL 77 B
GAENE S AL 22 B Ml S B TR 1 s DA RAESL 2B it b, DUEBCEHE il kAT
Mo MWIFEE X BB, ABFUEIR Tl R Pl 220, ok “PHE” FL# X
FIp L2 B T BRDUR BUOR 7% S5 o S 55— B fL 1A B BT T 2005 4, & B i
Bl R —rBlE ), RS EMA F 2L LS n i, Ak
— RGN, PEAL RS EVEASHT ST BN A T L2 B AR
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AREE, —PIrRBCIER LT 4B (CA), H—PrEL TRl (CB), HENAE
VB e Hh el s Hh A 45

=, ILFERMERF

A SCKAE PRI IS = F 0 R B, BITEAL 2 Be IR B, DUBEIPREE bR
SE AT HEATHY o TEAL T 2B A DUE IR WLESFINS 200 Sz 22 E TR, 2838 R BB A5 &%
HHo et BT BRI BOMBYME SRS B F] B9 5 3R — B3 BB B SR AT 2 S
(Nespor, 1987; Fang, 1996, Phipps and Borg, 2009 4) . 3T TAR4FA, B XHGHHOMSE IF H AL
FERER R BE o, BUMAE S0 H A R DURZCA P G (FMES, 20085 T 435, 20135 5§
T84, 20125 WAL, 2016 45), IR (2018) FERIT I —APFEE AR IR N TOUR A EE
FPOEHCF R FR A, A 1, BOWRSE ik 5 2R SR MR Z M e R e
TELHRIET o TN 015 A AN B S, At SR AN B 22825 2 ASBIF ST % AL
TrEBE AN (ENAMNRFA SN IR A S REN], BUNRECAE S 22 I HHE R
A2 DI AF N R, I SO A RN R e R e Sk

PR AL T2 B R B A E IR DUR BB, U b B ARG T8 —2 . A
JEE I BE S ETRANIREYS . AREAMRIEE . SUERE S 5. NI TEZea (5
A ST A A AR Rl ALz Ak . HRBLNE -

WR—, KRB LR EOR A, flise e “AWNESRIER™ ik, A1
HNIRE I 75 WA RS Y~ A AT AN & RO 2 AE , T2 AR 2 58 i T BRI BrE S5 .
ABEIFENEASE, E3E FRYR AR TR W R XA SO b 2 B R S S
MBS, e FAE ST R AAEA R S, iAo I RS e 7E e B
AT, A ATRERE, A A R R E O PR A WP ARSE SR, T ESR A DUE U
P E AR IR R . A REINE R NG XINGEZCE R, BT A B R ) F e
e A DUR YN —HESS J157 2 RORABATAR A A IR 4% BOR A e U A 58 64521
TEREIR HEATRIDTRT, — (LIRS T X2 A: R DUE TR . 1 el S5 00E DU A 27
T H SR ACPRZ A, B HERR A P RE LUK RIS PR aE . HOk, w2, JUHEDUR,
B LGRS, SRR E Gl 8, BRI R 2oz > Tk~ , 2L R
TEALBERYERE L, PRISHR D, OEDUEHC R Z — . R LB 2 AR I o T A
AN, EIRAMELFIRT], e, I RMERIEDGEE i B . A RZ0,
N TR 28, IR ERARZ e AR, X SO E A EUREREY A, XM IR R
AR A A ST TR EERAYSEA, T H S SRR e A Ok . EE TS

Q@ “VUBHEAGESSDOEHEEL”, http://www.cie.sdu.edu.cn/info/1042/5614.htm
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WA KRB, IR HHIEE A BONBA s b B B AR S 25T, (B TdARIA Y
TAERER o EE, Nz R R R R .

MR, e, BARABTINRIAFEREONR ZHECEBRERAGE  mx2itlr JL
FIAMER A, SR NBERE R~ A O REE SO A ME B IE SRR AT DUR . ARE
Ui o s R DUE S HATE F R 225, TEREIRNS T )5, oA IRBENDUF A, Wil R
B TER, DB DUFARAME, fEDRE L OHRILR R, M B A B, kR R &
WHICHAT T o A REIRIN N, BUERREIACPREE ST, SRIBAIZChmAHE:, K2R
LRESI RS — iR, BEE R A, (HMN LT A B AIRAEE DU IRA . ANRBUTARA
MG N 5. Jioh, WA R AR . oA m B — LR, A 18T
HAfrs, U b BRI, JE B A . — AN i s LR R D A4
IO T R EBUER, BRI, R EERE, RICEMAT T,

WER =, BNHBZE A, BT ABOLAZUNE ] PPT Z4h, AR B0 s ik A T
o, ek —m L, DUMNRBINL IS T A I E R B0, 57507 HABRITE 5 Bes i e,
B AR, BRIH, B Rsha e W EH X2 AR UIR P KB, —&Ro
A A DGR RERFUUTE 5 —4F, A Shm LML R R, ARG A AR S, i o5 —&Rar
P DO BGEBA 2/ 08 50, A RZ N HRY . BARA S E LN, i 2
REEEAF RS0, XA

MWLM, Ly rbeifliarz—Rn g P ESl. EE RS R, ZTILP
AR RS TT RN . R VIR S EUMRE, K N LA S g Seibissh,  Hoan
KL, BN, XSS 4. RDA KRB % 510 5 20
BWAa, MEDURECA PR A 23 P [ SCIRCRAEAE A . EF ARV A e R, R2
MR, S LT EBe A B S S HOGRATT, B ABCA S ISL 1A B AT S
IG5, A s AR E SO A R A 2, DR R SR g

M., FLFERBIFHES

Tt 22 R, X SE R e ? SEHFEIREE VIR TP ORI, XRIBNAE A G, FaEiE
s T HOMAY 22452, IR0 (Ho et al., 20015 Kane et al., 2002; Pajares 1992) Frisd iARKEE, 2L
A5 SRR SE e AT PR S . AR . JURANEREE IR, o5 32 2k 12 >
SRR A 2

B, BONEE A DOEME, FME, REZBIMTEREEC D EOR A, R R %
MEEAFDGE, WU AURWTSS )7, FEIX—mi b, fLF2# B SRS MIR 80T LA IR ) 2800 s
W, AT B e WA FIDGEAE I e, A T T By R S A e (il R i
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Titke MSEPr b, DOUEIFAR—MXEZRTES, DUBRIRE IR ZIE SRS, A NSRE
BRI, AR 2D, do A A IERY, M ED T2 T R A2, 1R
Z o R A DURARNME, ORI HAHE S DORMMREGE, XHE S AT R Ak, DURIFAHE,

H=, KRB 2 Bzt Mz v i i, IR Ik LR AL S DUE 2
O, BRSSO TR BT IR . A BB E E A XANGEE 2R,
HHEWECAITIEAES . O FT 8 B 2 A DUR 7 I RCR IR, FrDVER T & eeorik, 1E
L, AR ENAER, A TEERIAICIZ, WA B A AT TR T
e HlTHEFHEAR, P EERED, AR A, TEEE R,
Mg ImtsR iR, SRz, S5 RiE. R, BeAsERRnE . B Er AR R
R RS2 DURARME , "2l ARy, e “AWSE " it .

HE=RR TR M ERE, BIREIIHEA  BONN 22 A 5] 54, H5EPs L, b
TIRZHE 7A@ B —FE, M S R E T ERSSE, T SRR AP
OYEC, B T RZBEAE N T . R BIBONGERN A WA, A EIREAT BT,
AR AP, TR e 2 E YR AN, AT E 1224 BRI
Wk, i 1o PR, A A O, SRR BOMTE R - 24 (Rafe Esquith) 7E#R
FUHOME F TS, IR R 5 5, NS TH AR R, 2R O ki
Lo TERREEHCAT, BOMROZORIE PlirisA 2, AR MBS R4, RIS ¥, 2
SN FAD R~ 2L

FRAT 202 LR g D R KR MR X 2 Ak = 1A, BB S 2
SFMAEETTE L ERIRZAT, RS SR AR LA Pl S22 4 12 ) R A
2 AR AT 2B S ARG A I DR AT A7 AT R E SR 2k ZANF
AP 52 RIEAEIAFITIR, FHERA T DURR SRR R A RE . SR RS . 2R
PR E P SR, TR E SO RYHEAS EJRIRIRETE N, 2% B BSR4 10
R DT R, e E R BHE. ISR 2, 74t BikiEm s b i TREA A S .
Br 7T RAT R, A E R REGER . 7E5 A b, AT AR SR B A R S
5o FOEREMAEN, AT RIREB R T e R4, B T LU #H-RICHZ. hH.
AR E NSRS, B A CER T, SRR A d AT . 738k, RE R # e
AR, #e N R IGES A CRYRHEATICE, RO SE AR R AL, ART
FRF N X SR

AR R E A S EERI A RARIF Z IR BIREE, R T DUE—EaEm T E, H
AR AT B RRERAR S, Xt P A PR B RO IS . A S 2 A AE ]
BPUL, PRI IRAIE R LT A B R IRER , MRt BT P TIRZ 2T kUL, ]
K2 DUERN T HC MR, DOEFURMATRAER — DT R, eI NAE L, 244

3@ I https://hundred.org/en/articles/rafe-esquith-on-the-importance-and-power-of-reading
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PR, PO PR AL 2= B AR A O 4R S IDLE B . CB 7EILIF 5K 1 0 1 il FH AL 7
BT B, (HIXECE M 5 D OE BRI A B AN 2, SRR HE R DUE S
TCEETor RGBS, (AR BRI G E A 2E 2 F 2= D Sibl, Feallmes sk, JEIR AR
ZIC AL Z TR 5 A TP DUE R FILAMIME B Z M R RO R, A 905 b e X Lk
T AR B EPRIE I, X — AR R I Y AL 2= B A L R HM 2 k. 3
AREFMBWE R T AL B EAREIER L WAL, WFRETF SRR I0E S 15T
% S RN UM A e fe b 5 Bl o) A ROt AT DU 2 > R A TR 4 2 TR . A+ E &
AL TG AR LI R R R i B Dy ) — A AR, R DU ZE LI E ) B BRI AN AT
SR — BB, fEX T, P BB B LT

X P 2 A R AN R W YR TR R, R IR, A TR YR+, S5hr b
Bt . mrafEREhm, ARET, fmf, ZfT, RS, SEYE AR
TR PR, Frl A B NS I+, et R, ARSI T, WA
A OGN F o PR, R E R R R S, ST
TR

AT ABGEZIE A AR T, BAEDUEBEEI R G S A ZWE? XA
R SCATE S AR By I 5. DT IR (Alexander, 2001) AN, UM S 15 &5 H L
T I AR —SB01, AT TR EI”, W AN, A IXE AR S SR
Hh ] £ 8 SCARAR S B AR v N R A T sl i K, FEREFRRRIE L, RS EAR R T Hn
XFHCET R TERE, AR5 ) E N TAT AR LU 2 S E BN At P A e S 24 5 4 T
A FBOT BT 2 A5 S, SR ERAE, A ORI ERGREACH
PR, XSRS BILA BB R, S TCIERAE S SFEXTR S I N% MR,
Kiti KK, BINXSRre AN % “BANRE, B “EA™, MZE”. T NE L, Ak
IR EEAE R T, ALAiRERRBEA L, rURRRSRA A, i e
FIRIIR T, SRMMASE RS I FIR R, ik AR TRZEE, R — B ok
15, AN EIEEARE, SMENIEAEY T XPITL 22 B R 192 2 5 2T DU A
PURSE R TRES R, JFCA TRk Rt , HA DEULNMRIRIZITE R T T S
K27 2T 1

B, FiF  WIBEFINE00

M TSGR EEEE SR, BN EARSE 4 T RNTE S 2 I H RS, A DUEH

I35 1 B REAS 2 R Ry [l . Fte T DL, DUE BN A8 S M RIS O DUE [ PR m iy nl 54
PR HER TSR I SCALis 280, T A S rs= I 20, AIpriEsz sk, R
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IR B TR BT 555, ARLESE 0 2 B0 0 5 & S 32

SEDUIMMRZUIN S, A DLEEREXINGE . ERDOERE R &, N AR H 1+
L. MRS ARG, EHCED, SOEAY A, XL EIERA R — KW S I RS F
[, TEXSBEFHRALZ b, QS AE N T i 24 b2 2] 2 B 4 Ty SR ) R o S5 G N 2, ke
LI FE B 2207 T 5 ISR 1) 5 2 4 S B O P e R RSt DT HE 20 [ B o (9 P P
&, MNEXAEYEE, R EA—EMAmtE. GURESEAT RS R, L EBe st 2
BHPOEACeE I, RO DUEE PRECEE S1E T E X AMUEZEAA E R KRR, AR, W
B E PR IRAE 2 0 ZFINE T PRSI T BTy, LR MLDUBAC: RAEA +
FRRGIE R, A RERLA S A A . 62 M H2E ) B TR, WS FEPRIUE 2 5 B r
(5kprA=. 220104, 2018),

MR R BT 00aL, HL T SE M B BTARE B HEUN i L A 5, L2~ e
T B I X R 2 2 o0 SR R il 5 At 2, Ak SEE A X B, 15 5 EOR AR
FHPAT IR A DRI AOCE S SRR R 0l #2125 E X TAOCH
B BOR MBS R RS . B, DISomss EPRDUEZONE BB S BB,

S 3Lk

IR, BROEME, VRETWT, XIRE . EENANAL BT SR BRI T (7). ZRAESY . 2014 AR5 11 ) 129-
138 B

PR te, BN . AL ToEBe e b RE . BOst SR (0], SR . 2019 426 6 1) - 112-120 B

Wi . fL ARt osat e . [ AL Y s 22 RHREOR R /s (0] ) PRS2, 2015 425 6 ] < 198-202

T
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U7, WA, REREEREOREDUEEF 5B, MRS, SEREDUEHCAITS
SHTERE (2012-2014), EZWIFEIT 10T H BOR S S, DUREUSIE . B S RITBE,
FEEERNSSCE GBSO RYN#E B . Language Management and Its Impact: the policies
and practice of Confucius Institutes }2 “Chinese language teaching in the UK: present and future” .
CBURTIEE MM 5 EEY 55, 2013 45/ 2014 4F, T4 55 % 7 0 EDURHEADIIT &4 1
SR THESCEE



Chinese Language Teachers in the British Higher Education and Their
Career Development Needs — The BCLTS Survey in 2019

e [E SR DUEZEA BRI %2 e 752K
—— BCLTS 2019 4B AT H

I 4 #¥ Weiqun Wang
3% [ 4% T K 5 University of Nottingham

ME: B EEIR AN K EDIERFH R FREAT )N =X, gRNITEHRF, TRE
X NFWTAEHFIERE CERGTEHRF . EETREXFNERA, UFEEIFIFHFN
“H UL B E (Mandarin for Excellence Programme )" WATE WX EH FEEH L E; ERAK
WXERE, W ERAR/ I E BT XHFMAERK; TAEE Ry @RI — A
HARIURE, BLAEXEGRETIEHZFRAEHR? XEBFROIGERLFERFRLM?
MTE AR T AT A A LB & R F K7 HEXEHFH K2 (BCLTS) T 2019 FAH 2
REHATT —REREE, HERFH/ELET DL L a2, AU 2 iy AT L

RKRPEFE T KA, ARG BNEAN LS REET T A, P4
HREUMANAREFRE SR, AENEEEHMIMIAFATZHIL., ALRI, FAEFR., %
MEREFEL., UBAMABRLENKREERE, FEAREGY VEERERELEERTERE -
H—F THEETGERFHARNET 2,

FER: VOEH Y, EEER, BCLTS, 3k, AL #F, ik, Fk

—. AEET=MER

Ak A RAHE U LUS , 2015 4R P [E E 28 F 0 2T -l yse [, S b BUnT w2 53k
HOCHRA AT BT, FE e 9 [ BUR RIS [ 25 R RN i R RIS R, S DUE R
HEAZEFN RS, TR T —4 “DUER (E4E8F, 2015), HEDURBCEEATEDN RIS, 7
e, EEEE MR EAT T P H (Mandarin Excellent Programme, & #% MEP)”,
HRIF] 2020 4£45 55 1 T4 BB R hScih2pE @, PUEBER AR FHFERAF KR
(UK, 2015; Long et al, 2020), /N30 & JRAE HLAE S [E SCALH4s  (British Council) &4F 1Y

©2021 T-4ift
O ZHREERE 2021 4F
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Language Trend fix &5 H ] A 3, OC T3 [ S M DUE BUM AN B oIR O, 5K AR F2= B D5 22 i
(Zhang & Li, 2010, 2012) G fud—ykif 4, 28 0 E S DUBEBEE R . AT
A HIAR S 22 NAMREAS, PR IHG 5 8 B R 0 R SR A BB I R AR B ke 2015 4R J5 I 17X
A R EFAEA

TEX PRI 5R, 2019 48, 3 [E PUE 20 W 58 25 (The British Chinese Language Teaching
Society, i F} BCLTS) Xf H 2% AT T — R BRI 2. BCLTS J&3k [ @ R DURZUM A 2R
AR, XA EA L T H Ao E @ FDOEBEE R GOR ML . A SCRIAS R A 25 R A 28
THCHR , VMERGERE T ik S5 FDUEHEAI T ML, AR ZE 51 25 M A S R DUR #F
(SR S 8 NSRS s S HE

—. ZESKIVEBIHERIK

ARRBUETIATFUGT 2019 4E 1 H, 79 43 5i7E 2019 4 5 H 31 H Z AR 565, 1 fish
FE 10 AR, RAEEAN AL BECN 90 N, S 5ARKIAAER BCLTS MASRA 80 1, &5
KK 89%, X 80 Z44 RISk A 48 NARIRY AL, HrP A 44 AT, 2 NEIR 22 R
AN | AN JRR SR, P e [ S TAE M & AR AEDEAE 22 . s 22 EUR ERdb %
IR 25 DU 1 XY B AL

PR AN N =305 O TSN, Mol AEAL . A NBRL & R K Bkt BCLTS #iH,

(—) BIFE=RIERL:

NG 2 5&RX 80 Ao, BRTA 34KAZKZLIN, Hu 77 kKA«
[, P 77 GO, BT 2 7 B AT SRR e R ) B BT, FLARY 75
LI g [ R A B A DU BN BCE RS [ R A AL 2B &, ASkii A iy BCLTS 1E
25t (full member) ., #E£51 (Associate member) FIFLBEHEIAZS: BT (Institute member) EL{A& 4>
A (Figure 1) :

@ Full Member (Locally paid British
Chinese teacher, could be PT, FT for...

A @ New Full member (joined after
September 2018)

LS. ot it pay e BCLTS membershp.

@ Associate Member (MA and PhD
students who would like to develop in..

@ Institutional Member (Confucius
Institutions in the UK but paid joint BC...

Figure 1: 2= G 53 A TH L

®  KEBURBEEMIY 2 A AT LR (AR A ] AN IR 22 A DU UM 2 5
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& [ PURE AU 2 W E S U AR5 B 3 BAT B A L DUR BN, EA R A i e 2
B, MAT—AFEEIRAE TR 51 60 N (75%) , R ASHIENRS0H 8 A (10%),
WA 1N (1.3%) AE WS REE, KMEERERHTASHES R, RREETRHEEXSR
(BPE [ R DUEA +201) 354 69 A, 15 86.3%., S 5ARRIMAE N HAS G, BITEYE E
FERMFLBE 2T, S /N DOEBON . HERBOGE PRI 7R LA A 2 R 22 m A DL
IR, HARE] 14%,

PERI LA . 2 SARKA A () 2SI L an T (Figure 2) -

@® Female

! ® vale

Figure 2: ZUM% 2 Ll
EREERS, AR, LrEEmEa R, A 69 N, L 86.3%, 1mBIEEITAA 11
N i 13.7%0 AL, st T 5 DU A 5 R S 2558
A WAL B - e FE DU M AR 0% 20 A FLE S0 (40 Figure 3):

@ Before 1940
@ 1940-1949
© 1950-1959
® 1960-1969
@ 1970-1979

__..‘
® 1980-1989
® 1990-1999
© after year 2000

Figure 3: 5087340

T BRIEEDOEZFLL 60 J5. 70 J5 A1 80 J5 MU Tk Iy, Hodh i EEAYE 70 4F
AR, A 30 N, SHEKHB] (37.5%), AT/ 4 K A ay H kA s 60 J5
180 J5 I ANECEBEH S, H 60 )55 80 Ja A ZEARZ, 43illJ& 18 A (22.5%) F119 A
(23.8%) 5 50 AEMRHEAE R ZITA 10 A (12.5%) 5 40 AFARAIEAE R BITIA 167 (1.3%) 5 & A
JRESHYAZ, 90 S5 R I A I ASE FDGEHBE KA, A 2 N (2.5%) . 40-50 4FAR A= DUE
LMD, —JE B i e [ B A I DUE R AR IR, FEMBUEBIRR D, —REE
AR B I R R, R s BRI — 2

PO A AR R, S PR N FDUEHA AT T et 35 AR R8s, Thifig
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MR AE 1 AEZE . A BRI E] 4D 80 AEACHFG, &K M (Table 1) :

AR A] 1980s 1990s 2000s 2010s
2N 2 14 40 22

Table I: B IRAE ST [E]

MNFEHE H, 4R LI EAE 2000 LUS A FF UG 7658 B DUE 4. Hp7E 2000-
2009 4FZ [ IR FUUE B F N BT R Z, 540 4, T —F (50%) s FRELE
2010-2019 FFZ [ iEHE ASEDUEZEAT, A 22 N, 25 =42 — (27.5%) . ZURBMIA
B2 5E, VR T DORBCEAAE S E R ARG IR . BRI E A +DUERF A KIS, Ml
EHOM A, 7R 80 AR, BCEIFHNIFG, 7E5E E A + Mol (9 BUE BB HCF H . 2000
ELVE, DeEA L DUEHCE I R, AR5 S A I DOEZOM ADoK, (RS
ER, 2010 4ELUS , A+ DUEBOUNBMII A 51T 10 4FHH A FRER

s 2 5RaZMEEF AT (Table 2) A 91.3% WEITHEA BFFTAE S
AV ERZEN, A2 R 34 A (42.5%) . X sk, =55 (2010, 2012) ¥4
BB 2E T SR R, (AR 22D, 39 N (48.8%), Hzii—F, AR
LRIABZITA 8.8%., Mk i, A 57.5% HBIMFEE— B2, AREfE

R,
PhD MPhil MA MSc BA and others Total
34 4 31 4 7 80

Table 2: B2 H
TEFR IS, XTI, AR RS 518 S MEE MO Lol 2& 07, thing
BEY (TNAIBETY). #E%. iE. 58 0P EFAE, Bda 0 RIGEHE A
KR AL, TR SO (MA) b, (5 38.8% (31 A), BIFSE B3 220
+ (MPhil i R L) FERM L (MSe) 4051 4 N (5% 5%). Ll iy BAR L ks
S, EEMAMIEET Y. HEY. Bk EIAAREFRE, (g — e ERDUEH A
F L £l

(=) #Um Al FAR

TR OL: DEE A B TAR RIS MR S 2, $ A & 200 TAER A 5 3 0l DLy
R =F U (full time). FEHR (part time) MBS & Rl I BS& R BD 4% /N BsEAsF 2% 5% T & )
(hourly paid or zero contract) ; JENfGHT A [Al4% A RIHIFR AT LAS> R IR (fixed) K A
i (permanent) PiFf, ARSSIHANEINA RGN (Figure 4) -
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@ Full Time permanent

@ Full Time fixed

@ Part Time Permanent

® Part time fixed
] @ Hourly Pay

® CI Core teacher
® CI| Teacher
® CI Volunteer

112V

Figure 4 ZUM RGN

430 (53.8%) #H WK AR (full time permanent), 7 17 i (21.3%)
MUK ANERL (part time permanent) . BIEFIINA 75.1%, BUSR L, FEEDUGEZIR KA
PEA TN £, HRAAMNGZ— (25%) WZITRAERKABNL, Kl 240 (2.5%) 24
HRE AL (full time fixed) , 84 517 (6.3%) JE3RHLEEAH (part time fixed), HA 2 i
(2.5%) FLBERZCBOM, 1| ALBERIEHE, | AfLBEIT. BAMNEA 9 7 (11.3%) HuiHef imet
PERA Ao

SWHIN A B ERF B, FEPUERE RS, HAMDUEZRIIR 2 A LEIGERAN L
ik, HARDUEZIBME D . X2 IRBUEBINTE & R 2= B 73 A i — L G A B A5 R
(Figure 5) :

None

23 (28.7%)

3 N AW N

7 and above

25

Figure 5: ®HRDGEHIN A1

R, A 16 fill (20%) FrfeEr R o8 2 %A N DUEZUN, AHIE 1/3 &
Ui (23 f37) BRAE R B A — AR URDUE UM, 33X W IUINAER (5 AR 2 19 23 BB —2F
(48.7%) o X R LIDUEZINAEAS R LD H A A8, FLF24BE T 2005 4FE A 95 [E
PG, AU E RN T WAL, FIRFLBE R IR & R ILDUERC:, R/ DA
FBOEHN . FLBEITTE 545 RFAR L BUNMAC RS o FEALRE, LB R BhAs 130
BRI B AR TEA S L, LB 548 R DUEZNS F B, A if
AR, FLBEINGEN £ R RZ K B S FDOERE ., ARG h R, ST
FER KRBT, EPUEZBINECR 2 1A F] 18 Mi#Uf, HUORA 15 MR, B4 3 Tk
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SFHAH 13 M EIDOEEIT, BRSNS PDUERIT AR L, (B B E K
“IRAAIA HDOBEBORER BT 6 17, HARMAEILPE 2SR S . Wi, ARSI
H R T 6 LD B PUGERIN R R 2= — A

HEPREPA 3 [ R B OO 2800 A PR B 2200 A B R 9 R 50 B RN FRE R 51 B9
FAT 3 b g, BRGNS (Table 3) -
HAPR IRt = 5 HIRI ) iav SIEIENS PR P R g
NEL 3 26 32 18

Table 3 WFR MR
AR, S ARDUEZUN LIHR BN £, & 63% (50 N), BFFERLAYZ i H A A F)
37%(29 N ). TCIRSEMPFIRAR R, EEILRISFR N T, hmEmddid. prseaing e U
Free/b o 33k S W e [ DUEHCE I B A AP BB ASUCIR A i i H B B R il A 2L
FIPWR, X SHEARBRK A LR,
PRI R TCe R AG FRDUEZIN, #JH A RERECAES . AU 2 5T
KA B R WADUEHON B 1) S PRI SR A 2R T (Figure 6) -

@ Less than 10 hours/week

® Between 10-15 hours/week
between 15-18 hours/iweek

® over 18 hours/week

@ Not sure, it varies

13.8%

Figure 6: WA JE RN &

MR, R ) R DUE BT R PR 10-15 BRET, A 24 07 (30%) 23618 FiX Fh
T AT 19 f7 (23.8%) 23 FRR HTE R HARRDGERIN AR 2 L2, B 15-18 45k
BEWA 400 (5%) SRFR, HRKELEPDOELITE R R R 18 iR, wat/Ei,
AR =5y — (28.8%) HIZIMEEJAIPRIT A 15 W% 18 Wikl b, TR,
TR 1L (13.8%) 23 B BERRAY & B R L P 7E R 2% (1 A R DUE ZOm A PRET 520 F 10 9y, &t
HE—2B AT, X 11 B2 BT AR BT A 10 53R, & BT E LT A R B
SHDUEZTIRA TAER ., 734, 7 2207 (27.5%) IR, UEIRRIRE R L
AARRY,  BRCHAE R A NSO TAE SRR G

SRR s BV A A A S i ) AR R S — R, IR 45 A A TR R
WA NBOR—HE, R &I SEPR BOR AR —FF . ARRGETT 1 2018-19 4F B 23 51 52
Prfg EURET AN (Table 4) -
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S BR R 18 LL k- 16-18 7T 13-15 % 10-12 5 fi&F 10 75
ELAUN¢ 7 12 9 19 28

Table 4: SEPRURI &

FESLPRERE R GE T, A 7 I SCPR AR T 18 7/ ], e RS 1 26 iR,
WA 12 (7 E IS PREAR T 15 1/ 8. Bt 15 3R/ 8920k 23.8%, KK T =432 —,
SERRFAREART 10 1 / R RY2IA 28 A, AT AT o3 =R A0 . — R R 20,
FORFE— AR T 10 95 / J8 5 S A2 NS A 200, R RURA R T 10 19k mZh—Fh
ORI G R, P B 20 eRIN AT, Fr MRS 10 795/ .

=. RESKRBMHFHEXER

FTBO R DUERERIE IR BARR R0 3 rp/NE AR B . ARVE IR, WA ofee . Lt
TERN B RIRR, A — X — R TREE . S5 AU AN 4 45 1Y) 80 25 Uil B B A PR 4

T~ (Figure 7) :
® Undergraduate Course
o Postgraduate Course
Secondary School Course
@ Primary School Course

@ Weekend Chinese community School...
@ Evening classes to Staff, Students an...
® UG and PG

@ mixture of undergraduate and postgra. ..

113V

Figure 7 JIr#ifHy

Horp 48 A2 24 H i A ARHE R (A5 IEBIRAMETR), XL 5 2 54
RZHE (60%) 5 34 84 (10%) [l i L AN LA, GEHE I LIE30 6 1 (7.5%)
BT ORI s HAR 22.5% HOBITNIS O LU A 2%, ABATIBR T /R IR LIS, ik AEtt
DX, /N R SCER AL IR . AT 10 1 % H . BB, S s
PRI RIS UABE S £, A58 A AR R, A — 8ot 2s BB A SR gt
ERAPINT] D220

PRERVEST . AW A T, A 51.2% BZUTITE A A BG4 %l (Chinese Studies
degree) , TN 48.8% MYHIM T 7EBLAL LB AT DU L BRFR . DUl A2 I DUER TR IE
W ARDUE LR A DOE— 02 BB, S 5 RGBSR —FE, e
MR ERAREL, AL KPR, XLEZ I RN B AN (Figure 8):
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@ Compulsory course

@ Optional courses

@ | teach both optional and compulsory
courses

@ two are optional and the MA is
compulsory

@ Sunday school

® 1-2-1lesson

Figure 8: 1T
FERIZAZ IR RRR I, A 24 10 (34.3%) HEFERMBEEIR, A 2167 (30%) MHA
KEBTGE L MER, 64 22 (&M (31.4%) BEHGEBIR LZMER. DI LIER A
Hhi =2 —. R NEA N B AR F IR, ean—Xt— R BRI H 3 H 2
PRI
FAENBUES AR, BA AU DURRT 7ERER, SRS BIRA 2D TER A 2 I
H? FPUENBEICRII TR T 2 X —EE— D RFEAR OB R, 0 IR 4
H O A FUTLE B 1 2 A NBR, R DUE 2 A NBOE SR — A L TH 2 TR T —
ASFHNWT: A 33 MBI (41.3%) FIORFAEMANELL M E T, 248 N b |
WA 22 N (27.5%) FoRAE NEHE T, A NFORBHAEIEA—HE, A atass, At
A, A BRI,
B PRGEITES R F WA TEA—FE . ARRIAALTTT 2018-19 4EBEFI 2017-18 4F
FEZITATHEDE A2 NBL, HE5 R (Table 5) -
HERE 2017-18 2018-19 Giia
E LN 4059 3914 ~145

Table 5: “FH: B B

WRIEARGE T, 2 00T 2017-18 4FFE Fir 20 22 4 BB 4059 N, 2018-19 4R (1274 SBCH
3914 No JE—4FHSk—FMELIEA TR, 2T 145 N, T 3.6%. PR M EEAS 2344
Yo E R 2 A NEL AUE RS %, (R AT LA 20 1l i S A AR DU &, 7E 2017-
2019 4E 2[R, BRAE R 4000 NFiAT . &R A NBCR THARE, (HEARREA P,

AR T R RO AL B 2 AR T S R AR b [ R B T RN, SR
R ADLFREIN2AA D, Sk ARG T S22 . AU BB A R A R T it
Trget, BRgRIT (Figure 9) -
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@ Non-Chinese background students

@ Overseas Chinese Offsprings

@ Hongkong background Students

@ Mainland Chinese

@ mixed

@ British born Chinese

@ all the above

@ A range of Chinese-background and N._.

12V

Figure 9: #4755
YRER 235, B 63 i (78.8%) I, WA 2 EAERE S S A Haf 1741
I (21.2%) WHGIHEETT R4, XUARE A 7R E A AR wE T, R E
AR RARTE T E it g LREAV N b ER RS, A F 7 ES. B2, EREREK
DU, AR A AR, WO =8 5 A T R 28
RGO : DB S RIS/ LR, — AR ERR, BVPEAR, M B B 537
FATHE. (HIRAT SR P AKOR R, BEARAARS ST (Figure 10) -

@ under 12
® 16-20
@ 20-30

@ 30 above or no cap in the language
‘A class in your work unit

Figure 10: ¥f%1 I [

ARE IR 38 N (47.5%) FRoR, HRSEXDUERPEAE A 16-20 NZ )5 HZ
H 15107 (18.8%) &I R, HIFML 20 A, 75 20-30 AZ [0l 84 4 (18.8%) FiniL
REFBAT PR, 75 30 AL E. HA 23 A (28.7%) FoR , e KA MEBEEIfE 12 AT,
TN i, AR LB, S RFNPEFHE S K, 4, S R2ELUNIRE R, HIX
IR BHME M REAEINA: 1 X 1 B, AU A WA PR T4, (F2A SR i B SO
B WA D T HEBUR AN BETFE, LAV S 5% A FE 2%

FOE GO 2EDEE R P i R A T R B 2 X3 200 F 4 i DUETRAS (Figure 11). M
IHARAY S FHDBUERASY, Bl GErsc HDGEIRAY 55 3 IR, #04 BIEH., AR 5
R, X ERIEMIGE 34 N, Hob XL G HDUERASE 2 JRY M58 1. 2 HEH A
Bz, il 16 AR5 A
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I Book1 M Book2 Book3 M Book4 M Book5+
30

20

’ %.ogﬁ WERAE) (EEEE ) (T2 CETSEI 3/
Figure 11: X\ £ 400 RIS 0
LS — 2 IRAR P mrhse) RIVER, A 12 f8IMEH; S5 GERPED) (7
AL BRI (7 A). CBUARBUEY (5 A). «BUEHIEY (Colloquial Chinese ) (5 A), H
RIRAEA: ChICTEEEY @A) o CREDUE)Y (2 N), (HAEDGEDY (2 A). (Reading
into a New China) (2 \). (LI ADGEY. CwAETEDY B IUERRE RS, HSK brifEfl &
Zobr, ORI, R, CPRIRZDILAETED, CEATPRI R ED 5 HAMOA S FE TR 1 L197
Beginners' Chinese 55—#>, Confidence Chinese, Business Chinese 20 Essential Topics, Talk Chi-

nese, Chinese For Business Leaders, The Routledge Advanced Chinese Multimedia Course: Crossing
Culture Boundaries (Second Edition), Chinese GCSE, Oral Communication in Chinese, Chinese
Express, Conversational Chinese 301 [ YCT BUEHM . [ HEM BIRISH T 25 B, BEFp—MELL
F—M Nz, ZIVERE 4 M— B b, KRN NIRZ R RET WIS BL iR, (2
SE R R B ) UL, A E A RERI A S RIE T T 10 NI IR AY 2 USSR,
H S, BARA,

READL A ST PR AT I FH Y e 400 > R85 (Virtual Learning Environment, f&j#% VLE) .
HANF (Table 6) :

VLE BlackBoard Moodle Learn Canvas Others
Total 35 26 2 5 8

Table 6: VLE {#i F1& M
e [ K 2= LT B 2 19 /& BlackBoard (35 A), HKZ Moodle (26 A\), FHJZ Canvas (5
AN)o A2 AM#i A Learn, H A1 VLE T. H A1 $5: SNAKO. Loop. DUO, KEATS, Intranet,
WeChat £l Now %%,
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M. SEEERUE IR A B R

DUBB R — T 128 X2 RE, WARIRIS R LS, #RA ST, BERDUEBINXE T2, 2
B, DURBEAEOR . B530fbsehbn . DUSGR S BRI B2 NI 5, AT S — B R 4R .
SR R R g [ R DB B ) & RIS —FE, XTHOE & TR AT R A —FE,  than, ik
EIMLAZORA £, N L BRI s A L2000 R A RIFER, A gL, MR,
RFCFE, AR EEET, P AT S A5 O T YRR R

ATHAALH WA DUEZOMEEIFT K 43R LA 7 a2 I e, B 155 238 (Linguistic
theory), i i 7K ¥ 85 Il (Putonghua level), 7 if i 5 A K K7 VIl (Chinese language), #{
AR (IT skills), 3 HF AR R 7 1545911 (Teaching&Presentation skills), 2% A B
S8/ VI (Research skills), H1 i 4 2% £ 75 85Il (Funding application) 5 5 4F H i 5 i (9 % 5
(Writing&Publication support) 5 A 5 A3 FREE I (Cultural awareness) . EIHfi A4 A & R
i & R R DA LR R A RIS, B: 138 Y)55 % (Urgent need), 2. 77
ZH A Y] (Need but not urgent), 3. A K7 % (Not very much need), 4. 562 A% (No
need atall), DA /2 RFEPEMLER (Figure 12) -

I Urgent need @ need but noturgent B8 Not very much need [l No need at all
40

Linguistic Theories Putonghua Level Chinese Language IT skills Teaching&presentation skills

Research skills Funding application Writing& publication support  Cultural awareness

Figure 12: ¥5)ll75K
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R, ZIMAIN A 9 WU A AR R EITR, ERRadm iR (i
@RIEE 1 AE) 2 SRR RIEREI AR (17 ). HkS &R (L @reg 2 4) 2
WfTEATESE (15 N) MiE2es (15 N)s FRREREBIEII (R @RI 3 4E) RUGR . 530k
sebrgE (9 ), PHREREEIN (7 ), EFFHIE (6 ), ADGHEEF AL 3 N).,
AR, RATENEI (GO 44 BEEEKER - A 4 ARRTE2ATE,
HA 1T AFRATE @RI, X WUl 17 o84 BCLTS 1E 2018-19 AR DGR Il il K-
B, AR B RAS . e, EEEMREA A —Em 1, WATRE
PR AT IUREy, BEATOURZAT RESEAs A O B9 E A TR AR, JE— D3R il i A R
R ERBMERT, 554h, X TIOEE S AT, A 34 ARRT R eATE, IMRTFH
s, RS AT DUBRAR . RO 2 5 h 2 R SRR DUERHE , RN DUEARIE T m A LA
Fo WERE AP ARZEARDUGERHREIN, XK O EA—FE XFTITHR, 3200
IR IR T T B EAE D) BYEE, A 27 AFR “AKRTE,

Xt BCLTS B : JLk A4 @, 23 5% BCLTS 3% A = B U 2024 A AT {4 ry 1 2 2
NIV

1SRl 2 35, A8 B PEASE B SR 9 151 5

2R TAEY; . YFRESE,

3. HEEE, AR TR mRE R

4. HEFTOTTE . HRRAERG

5. BB R DUR BN IX

f. Fik

AP BCLTS 2 B BRI, Bi25HIE, S5 NEEREZH— RSB EA, R
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Successful Language Students’ Chinese Character Learning Strategies
and Their Relationship to Unfamiliar Character Learning Ability: A
Case Study
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ZJ Dan LI
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Abstract: This case study examines two successful L2 learners’ strategies in dealing with
unfamiliar Chinese characters’ shape and meaning and how their strategy use relates to orthographic
and morphological ability. Two native English speakers completed a visual-orthographic recall task, a
semantic radical inference task and a character-meaning inference task, which were designed to assess
the participants’ ability to handle unknown characters through familiar components and contextual
information. The participants took part in a semi-structured interview to reflect on their learning.
Before the interview, the participants were required to complete a questionnaire, the responses of
which were used as stimuli to obtain more information and gain a deeper understanding of strategy
use. Chinese-character learning strategies were clustered into five groups, including rote memoriza-
tion, mnemonic strategies, morphological analysis, orthographic analysis and context-based strategies.
The results showed that the participants employed a full range of strategies; visual-orthographic and
morphological awareness had a significant impact on the participants’ performance. Orthographic
knowledge was correlated with the ability to see structural patterns. The finding of the present study
lead to pedagogical implication; in classroom instruction, there is a need for an increase in exposure to

structural patterns of Chinese characters, complementary to stroke-by-stroke formation.
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1. Introduction

At the early stage of learning, second language (L2) learners from an alphabetic background tend
to say, ‘Isn’ t it really hard to learn characters?” It is not hard to understand that L2 learners might be
daunted as written Chinese features complex graphic configuration, components directly or indirectly
indicating sound and meaning, and a lack of correspondence between sound and script (Lin, 2001).
Mastering the features of Chinese characters requires L2 learners from a non-orthographic background
to retain a considerable amount of motivation and adoptable strategies. There have been few empirical
studies on learner strategies and ability. The present case study elicited strategy data and achievement
data from two successful L2 learners. The aims of this study are to (1) identify strategies that success-
ful learners use to learn unfamiliar characters’ shapes and meanings and (2) examine the relationship

between learners’ strategy usage and their orthographic and morphological ability.

2. Theoretical perspective for the present study

To trace the history of language learning strategies, Rubin (1975) conducted perhaps the earliest
research on good language learners’ strategy use in detail. She (1975: 43) defined strategies as
‘techniques or devices which a learner may use to acquire knowledge’. To serve the scope and purpose
of the present study, the term ‘strategies’, in reference to specific techniques or actions, concerns
what learners actually do to learn Chinese characters instead of what they would prefer to do. As
techniques can be mentalistic, and not always directly observable, research into learning strategies
has a number of problematic issues to address, one of which concerns how to classify strategies into
different groups. In a traditional approach, strategies are distinguished from each other as cognitive,
metacognitive, social and affective; nonetheless, it is difficult to succinctly define criteria for the
classification above. Cohen (1998: 12) in his review argues that ‘the distinctions are not so clear-cut’;
furthermore, Macaro (2001: 21) pointed out that *first, there is considerable overlap between cognitive
and metacognitive strategies. Second, if we adopt the approach of only referring to them as cognitive,
metacognitive, social and affective, though this would be more anchored in a recognisable theory of

cognitive learning, the approach deprives the reader of alternative ways of representing these strate-
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gies’.

The same strategy; for example, linking a semantic radical to the meaning of an unknown char-
acter, may function differently depending on the given context. It might be possible to classify linking
as cognitive at a subconscious level or as metacognitive, when linking, a learner’s structured action,
takes place as part of his/her preview or review. In the light of the definitions and arguments above, the
aim of the present study is to identify common strategies that contribute directly to Chinese-character
learning and to tie them into a meaningful whole. This study does not seek to define criteria used in
classifying whether or not strategies are cognitive, metacognitive, social or affective.

So far, a small number of studies on Chinese-character learning strategies has been carried out
empirically. To describe commonly used strategies, the present study has drawn upon three strands
of research, including L2 Japanese learners’ kanji learning strategies, first language (L1) Chinese
children acquiring the writing system and L2 Chinese learners’ strategy use. The three strands provide
insights into exploring L2 learners’ character acquisition.

Kanji ( % Han characters) are logographic and adopted from China as forms to represent
meaning in written Japanese; a kanji character consists of strokes and the visual configuration can be
complex. There has been conclusive evidence that learners from a non-orthographic background ex-
perience greater difficulty in kanji acquisition (e.g. Everson 2011). Mori (2014) reviewed over ninety
empirical studies of both L1 and L2 kanji learning between the year 2000 and 2013. She summarised
five types of L2 learning strategies including (1) morphological or component analysis; for example,
analysing semantic components; (2) rote learning, including writing repeatedly; (3) context-based
strategies, which refers to learning new words in the surrounding context, as opposed to learning in
isolation; (4) association methods or mnemonics; for example, using images or key words as memory
aids; (5) metacognitive strategies, which ‘are used to become aware of one’s learning process’, includ-
ing ‘clear understanding of a given task, selection of suitable kanji learning strategies’ (Mori 2014:
418).

The findings above are insightful into investigating strategic learners. Drawing upon the previous
study, the following strategies were clustered and surveyed in the present study: (1) rote memorization;
(2) mnemonic strategies; (3) morphological analysis; (4) orthographic analysis; and (5) context-based
strategies. Morphological and orthographic strategies are distinguished from each other; the former
is related to inferring a new character’s meaning; for instance, making use of semantic information
in radicals; whereas the latter is related to a new character’s shape; for instance, paying attention to
configuration of strokes and internal structures.

Main topics in studies of L1 children’s character acquisition include visual perception,

morphological/radical awareness and phonological awareness, corresponding to the three linguistic
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components of Chinese characters: shape, meaning and sound (e.g. Anderson et al 2013, Yin and Mc-
Bride 2015, Tong et al 2017). In a large scale investigation, Tong et al examined L1 children’s radical
knowledge and their relationship to word reading development. Their study reported that the children’s
strategies in using semantic radical cues contributed to reading characters. The scope of the present
study is orthographic and morphological; research questions are generated in the domains of shape
and meaning: (1) structural patterns of Chinese characters including e.g. a semi-circular structure 7 ,
a circular structure [#l ; (2) semantic radicals, e.g. the character Ji consists of a radical § indicating
a water-related concept. Strategies employed in the two domains are viewed as complementary rather
than contradictory. Anderson et al (2013) conducted two visual perception experiments involving
L1 Chinese children from late first grade to fourth grade. They discovered that L1 children acquired
the ability to see characters in terms of chunks or components over the elementary school years and
characters were represented in terms of component units. A further question arises from the finding of
the experiments above, to what extent adult L2 learners are equipped with the chunking ability when
dealing with the shapes of unknown characters.

A major study on L2 Chinese-character strategy use was carried out by Shen (2005) in the
United States. Her investigation involved ninety-five English-speaking speakers at universities; thirty
commonly used strategies were identified that involved eight characterising factors. The eight factors
were not distinguished as cognitive, metacognitive, social or affective. Amongst the eight factors,
some appeared to a certain extent, mentalistic; for instance, learning through orthographic knowledge;
others could be considered behavioural, such as structured preview and review. Her findings concluded
that strategies based on orthographic knowledge were the most heavily used; systematic preview and
review played an important role in learning characters.

Although written Chinese is regarded as a major challenge to L2 Chinese learners from a non-
orthographic background, little empirical research has linked learner strategies with their ability to deal
with unfamiliar characters. The present study is novel in exploring L2 character acquisition through
investigating how successful learners learn and how well they perform in tasks. Having discussed
theoretic perspectives and reviewed previous studies, this study addresses the following research ques-
tions.

1. What kind of strategies do successful learners use to learn the shape of unfamiliar characters?

2. What kind of strategies do they use to learn the meaning unfamiliar characters?

3. How are their strategy uses related to orthographic ability?

4. How are their strategy uses related to morphological ability?
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3. Method

3.1 Participants

Anna and Beth (pseudonyms) were full-time university students, enrolled in an intermediate
Chinese language course (Level 3) running for nineteen weeks - one 120-minute lesson per week in
the academic year 2017-2018. They have been learning Chinese as a second language on the same
programme from Level 1 since 2015. Both of them are female, native speakers of English, and in the
third year of their programmes of study (Geography and Chemistry respectively). The participants
were selected based on two considerations: they were non-credit bearing students, who followed the
textbook Chinese in Steps closely and did not focus on extra-curricular reading; their score was above
72% in reading comprehension (maximum possible score = 100, text length between 700 and 800
characters) assessed as part of the end-of-year examination (non-credit students may sit the examina-

tion alongside for credit students and gain their certificate.)

3.2 Procedure

The present study was conducted at the end of Summer Term. A pilot test was given to a top stu-
dent and an average student enrolled on the same course to confirm that the tasks were comprehensible
to the target participants. Task items were lexically controlled and revised based on the pilot test. The
participants were invited individually to complete a visual-orthographic recall task, a semantic radical
inference task and a character-meaning inference task, to assess their ability to handle unfamiliar
characters through familiar components and context. They were subsequently invited to take part in a
questionnaire (Appendix 1) and a semi-structured interview (Appendix 2) to reflect on their learning.
The questionnaire items, twelve in total, were adapted from previous empirical work (Shen 2005,
Mori et al 2007, Anderson et al 2013, Tong et al 2017). The participants were asked to indicate how
true each statement was, e.g. ‘I try to make a story of the character’, from 1 = never true to 5 = always
or almost always true. The present study attempts to capture localised strategy use and illustrate the
link between strategy use and achievement in a qualitative approach. Responses on the questionnaire
served as stimuli to obtain more information, complementary to the interview and the results of the

three tasks, in order to gain a better understanding of character learning. Statistical analysis was
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conducted at a minimal level.

3.3 Instruments

3.3.1 Visual-orthographic recall task

The aim of this task was to examine to what extent the participants were able to perceive the
internal structure of unfamiliar Chinese characters; e.g. were simple structural patterns better captured.
Thirty-seven characters, ten trial items and twenty-seven target items, were presented one at a time via
a PowerPoint slide shown on a computer screen. One character was shown per slide (in font DengX-
ian, size 66) staying on view for three seconds, then a blank slide was on view for three seconds before
advancing to the next character. The participants were asked to look attentively and allowed to write
each character on an answer sheet as soon as the character appeared. To familiarise themselves with
the task, the participants trialled ten familiar characters including five integral characters, each of
which was undividable and viewed as a whole, e.g. 4F and five compound characters, each of which
was viewable as two major components, e.g. [] . The ten characters were selected from the vocabulary
list attached to the textbook and were explicitly taught in the classroom. The twenty-seven target char-
acters included nine unfamiliar integral characters, e.g. ki ; nine unfamiliar compound characters with
two familiar radicals, e.g. ¥ containing /K as in {X and i_ as in i1 ; and nine unfamiliar compound
characters with at least one unfamiliar radical, e.g. Ik .

3.3.2 Semantic radical inference task

This task was designed to examine the participants’ ability to infer the meaning of an unknown
character from its semantic radical in context. Based on the syllabus, six high- (%, ¥, 4 , *+,
i_, ™) and six low-frequency semantic radicals (<., ., T, %, 7 , 7 ) were selected. The
participants were presented with a set of twelve sentences; in each sentence, four characters with the
same phonetic component but different semantic radicals were listed as answer choices. Characters
were excluded if their semantic radical did not bear an identifiable relationship with the characters’
meaning, e.g. £ . Although the participants had learnt the semantic radicals in the answer choices,
the target character as a whole was new to them. They were asked to select the appropriate character
that was consistent with the context. In Example 1 below, each character contains the same phonetic
radical A and a different semantic radical such as Flj meaning rain; the participants should be able to
choose the character containing a ‘rain’ radical if they understood that the target was referred to a rain
or weather-related concept.

Example 1. IR 0 F—F&, A .

a)
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b) 4

c) 44

d) 7

3.3.3 Character-meaning inference task

This task was designed to assess the participants’ ability to infer the meaning of unfamiliar two-
character words through contextual clues. The participants were presented with ten sentences, each
of which contained a gap for a two-character word. The word consisted of two familiar characters but
the combination of these characters was new to the participants. Each sentence was followed by three
answer options. The participants were asked to choose one word consisting of the correct characters.
In Example 2 below, the words in options a, b and ¢ contained a common character and three familiar
characters. The participants should be able to choose option ¢ if they understood the semantic connec-
tion between the word and the given context.

Example 2. Xf N2, ®HL T,

a) 5.

b) A

c) Wi

4. Results and discussion

4.1 Patterns of strategy use

Results suggested that both participants employed the full range of strategies; each strategy was
actively or partly actively used. Table 1 shows patterns of strategy use based on the questionnaire. The
items represented the five strategy clusters: Rote memorization (Item 1); Mnemonic strategies (Items
6, 10); Morphological analysis (Items 4, 8, 11); Orthographic analysis (Items 2, 5, 12); and Context-
based strategies (Items 3, 7, 9). A 5-point scale was used, with 1 = never true and 5 = always or almost
always true (Appendix 1). According to the participants’ self-rating, each strategy cluster was graded

as actively used (mean > 4), partly actively used (3 < mean < 4) and inactively used (mean < 3).
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Table 1. Strategy use by Anna and Beth

Questionnaire items Anna Beth

Rote memorization
1. I write new characters many times

vV vV

Mnemonic strategies
6. 1 use my imagination to picture the character’s meaning v v v
10. I try to make a story of the character

Morphological analysis

4. I try to recognise radicals that I have already learnt
8. I see which radical is in the character and try to make sense of why it is v v
there

11. I classify characters according to their radical

Orthographic analysis
2. I try to visualise the character in my head

. v v v
5. I pay attention to stroke order
12. I compare characters to see similarities in shape
Context-based strategies
3. I pay attention to how the character is used in context v I

7.1 check how the character is used in different sentences
9. I see if the character has been used in previously leant phrases

v v = actively used

v = partly actively used

- = inactively used

Anna tended to favour rote memorisation and mnemonic strategies over the others while Beth
gave a slight preference to rote memorisation, orthographic and context-based strategies. It is neces-
sary to argue that rote learning is not regarded as mechanical or meaningless; the participants achieved

success through integrating rote learning into their strategy combination.

Based on self-rating, Beth tended to direct more attention to visual configuration and contextual
information than her peer; Anna was apt to use more mnemonic memory aids than her peer. The semi-
structured interview revealed information on the participants’ high level of motivation and self-
initiation; for instance, Beth recalled that

‘When I was revising I wrote down all the characters I was not familiar with. After writing
the list, I tried to identify each character, trying to find different radicals, to see if it would help me
remember, like breaking it down, to help memorise a lot better; for example, how to remember 4f- ,
you broke it down, & and + .

The interview also revealed that both participants found Chinese language captivating and enjoyed

their learning process. They displayed more similarities than differences in terms of strategy use; the
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differences may result from individual learning style and personality. They demonstrated their aware-
ness that to grasp the linguistic components of Chinese characters required flexible and integrated

strategies.

4.2 Performance on the three tasks

The present study obtained achievement data through the three tasks below; data was used to
unpack to what extent self-reported strategies could reflect in actual use; in other words, how well the
strategies were used. Achievement data and self-reported data from the questionnaire and interview
contribute to the exploration of the relationship between what learners believe they do and what they
can achieve.

4.2.1 Visual-orthographic recall task

Table 2 lists the twenty-seven target characters in the recall task. They were new to the partici-
pants and analysed at four levels including (a) the character as a whole for integral characters, (b) the

major component e.g. #r as in & , (c) the subcomponents e.g. + as in & and (d) the strokes.

Table 2. Target Chinese characters

Integral Compound characters with Compound characters with Structural patterns of the
characters familiar radicals unfamiliar radicals target characters
M % N a
Tt 75 2% 0
HE 25 O
] b2 i u|
i ] J a
H & il a
T Ji & O
d) Pk Y a
Ei A i u|

Each participant’s performance was graded by counting the number of target characters that had
been correctly written. Overall, Beth scored 70% (4 target-like integral and 15 target-like compound
characters). Anna scored 63% (7 target-like integral and 10 target-like compound characters). Beth
performed much better on compound characters, scoring 15 out of 18 (83%), whereas Anna scored 10
out of 18 (56%). Anna showed her sensitivity to the internal structure of integral characters. Her results

confirmed Wang’ s finding (2003) that integral characters were easier and more accurately identified
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than compound characters. Anna’s sensitivity reduced when handling compound characters. She
was able to recall regular structural patterns e.g. a left-right construction, a circular construction, and
unable to detect components e.g. & and = . One possible explanations is that integral characters were
less visually complex, and could be encoded as one unit; the configuration of unfamiliar compound
characters was more difficult to extract at component level.

Beth demonstrated her strength in encoding unfamiliar compound components; her visual
representations of the compound characters were more accurate than Anna’ s. Results suggest that
both participants have developed an awareness of structural patterns. Anna’ s orthography processing
tended to feature strokes; her accuracy decreased when graphic complexity increased in the unfamiliar
compound characters, whereas Beth’ s processing tended to feature strokes and components; she
showed a higher level of sensitivity to the compositional properties of the compound characters. To
account for the participants’ ability to detect regularities in Chinese characters, one possible explana-
tion is to draw upon statistical learning. Romberg and Saffran (2010: 906) defined that ‘in its broadest
sense, statistical learning entails the discovery of patterns in the input.” The participants demonstrated
a capacity for detecting regularities in the structural patterns.

4.2.2 Semantic radical inference task

Based on the syllabus, six high- (%, ¥, 4, +, i_, W ) and six low-frequency semantic
radicals (<., .., 1, £,7J , 1 ) were tested in this task. Beth achieved an 83% correct rate (10
out of 12). Two non target-like radicals were elicited including 7 and 1 . Her results indicated that
she was able to take advantage of semantic radicals and relate the radical cue to the meaning of the
unfamiliar character. Her untarget-like uses may derive from the shift of previous learnt radicals; they
were competing in her mental representation and the pattern of previous learnt words was mapped
onto the target character.

Anna performed less well in this task with a 50 percent correct rate. Six non target-like radicals
were elicited; three of them were high-frequency ( 7 , +, i_ ) and the others were low-frequency
semantic radicals ( £ , 3, 7 ). Two possible sources may account for her performance. First, like
Beth, previous knowledge of semantic radicals was mapped onto the target character. Second, the
source of difficulty might derive from limited understanding of the context; the semantic radical did
provide a meaning cue rather than an interpretation of the whole word. Inference also depended on a
sound understanding of the contextual information in the sentence.

The participants’ performance confirmed findings from previous empirical work (e.g. Feldman
and Siok 1999). Awareness of radicals could facilitate character learning and semantic analysis of
radicals played a role in the recognition of Chinese characters. Target-like items demonstrated that

the participants, who were sensitive to regularities, were able to divide unfamiliar characters into
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components and infer their meaning from the information carried by semantic radicals.

4.2.3 Character-meaning inference task

This task was used to assess the participants’ ability to infer the meaning of unknown words. The
participants received ten sentences; each contained a two-character word. The two characters were
familiar to the participants; the combination was new to them. To accomplish this task, the participants
were required to complete a two stage process: (1) identifying the familiar character’ s meaning
in the two-character word and (2) linking the two-character word’ s meaning to the context. Anna
performed better than Beth with a 70 percent correct rate, which demonstrated her morphological
ability to detect the connection between the unfamiliar word’ s meaning and the contextual clues.

Beth performed less well in this task with a 40 percent correct rate. Although she excelled in the
semantic radical task, her morphological ability was less strong at the two-character word level. To
account for her non target-like uses, the following aspects were taken into consideration: (1) she was
unable to extract a meaning cue provided by the familiar character, which appeared inadequate to
facilitate her inference and (2) she was more sensitive to semantic radicals and less sensitive to and

analytical of the connection between compound meaning and contextual information.

4.3 Relationship between strategy use and achievement

The present study examines patterns of strategy use and performance in the tasks by the partici-
pants. The most positive correlation was between orthographic awareness and ability. The participants
demonstrated their knowledge of structural patterns and execution of the strategy clusters including
rote memorisation, mnemonic and orthographic analysis. Both of them showed sensitivity to structural
regularities. Their subtle differences may be interpreted in terms of Chinese watercolour painting:
freehand (xieyi) and fine brush (gongbi). Beth was more detail-oriented when handling compound
characters and excelled at both component and stroke levels. Anna was more apt to see the ‘big
picture’ in that she was able to extract a new character’ s structural pattern but did not go as far as
Beth at the stroke level.

This study supported the view that visual-orthographic awareness may have a significant impact
on performance. It is noticeable that self-reported strategies did not always lead to high achievement.
Table 3 shows the participants’ performance and self-reported strategies contrastively in two tasks.
Although morphological analysis was self-reported as partly actively used by Beth, she excelled in the
semantic radical inference task; nonetheless, she was outperformed by Anna in the character-meaning

inference task, even though her self-reported context-based strategies were actively used.



86 Applied Chinese Language Studies X

Table 3. Strategy use and performance by Anna and Beth

Anna Beth
Morphological analysis v v
Semantic radical inference task 50% 83%
Context-based strategies v vV
Character-meaning inference task 70% 40%

% = percentage of correct answers

v v = actively used

v = partly actively used

The finding indicated that self-reported strategy use did not consistently predict achievement in
the orthographic and morphological tasks; however, as discussed above, some aspects of strategy use
did predict achievement. The findings of this study support the position that increased exposure to
orthographic components could help to enable L2 learners, from an alphabetic background, to detect
regularities of the components (e.g. Wang et al 2004).

To summarise, the participants demonstrated their efforts, joy and strategy use in their learning
process. They showed characteristics of successful Chinese-character learners from a non-orthographic
background. The characteristics are listed below.

1) Focusing: directing a high level of attention to new information

2) Chunking: dealing with information by separating it into chunks or smaller units

3) Encoding: representing complex information in a meaningful way

4) Linking: building sets of links when handling complex information

5. Conclusions and pedagogical implications

The present study investigated two successful L2 learners’ strategy use in handling unfamiliar
Chinese characters’ shape and meaning, and how their strategy use related to orthographic and
morphological ability. The results supported the view that good language learners tended to employ a
combination of strategies when approaching different tasks. Orthographic knowledge was correlated
with the ability to see and analyse structural patterns of Chinese characters. The results also revealed
that self-reported actively used strategies were not consistently connected to high scores (e.g. Beth’ s
performance in the character-meaning inference task); on the other hand, there was a noticeable
correlation between self-reported partly active use and remarkable scores (e.g. Beth’ s performance in

the semantic radical inference task). The results also supported the position that learners would benefit
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from increased exposure to structural patterns and semantic regularities, which could be instructed
explicitly by teachers, complementary to stroke-by-stroke formation of new characters. Good language
learners are not necessarily highly proficient; at elementary and intermediate level, they also can be
well equipped with learning strategies. Empirical evidence of this study may provide descriptive
and explanatory accounts for educators, learners and researchers. Although the scope of the present
study was set within a limited area, this study has provided empirical evidence that Anna and Beth’ s
achievement was attributable to high self-initiation, positive emotions and integrated learning strate-
gies, which may be found from learners elsewhere. Much work remains to be done on why °certain
learners are able to combine strategies more effectively than others’ (Grenfell and Macaro 2007: 28).
More empirical work is also needed to develop a framework for measuring strategy use and ability,

which could contribute to foster a deeper understanding of L2 learner strategies.

References

Anderson, R. C. et al. (2013). Learning to see the patterns in Chinese characters. Scientific Studies of Reading,
17, 41-56.

Cohen, A, D. (1998). Strategies in Learning and Using a Second Language. London: Longman.

Everson, M. E. (2011). Best practices in teaching logographic and non-Roman writing systems to L2 learners.
Annual Review of Applied Linguistics, 31, 249-274.

Feldman, L. B., & Siok, w. T. (1999). Semantic radicals contribute to the visual identification of Chinese
characters. Journal of memory and language, 40(4), 559-576.

Grenfell, M. & Macaro, E. (2007). Claims and critiques. In Cohen, A. D. & Macaro, E. (Ed.), Language learning
strategies: Thirty years of research and practice (pp. 9-28). Oxford: Oxford University Press.

Lin, H. (2001). A grammar of Mandarin Chinese. Munich: LINCOM EUROPA.

Macaro, E. (2001). Learning strategies in foreign and second language classrooms. London: Continuum.

Mori, Y. (2014). Review of recent research on kanji processing, learning, and instruction. Japanese Language
and Literature, 48(2): 403-430.

Mori, Y. et al. (2007). Japanese language students’ perceptions on kanji learning and their relationship to novel
kanji word learning ability. Language Learning, 57(1), 57-85.

Romberg, A. R. & Saffran, J. R. (2010). Statistical learning and language acquisition. Cognitive Science, 1(6),
906-914.

Rubin, J. (1975). What the "good language learner" can teach us. TESOL Quarterly, 9(1), 41-51.

Shen, H. H. (2005). An investigation of Chinese-character learning strategies among non-native speakers of
Chinese. System, 33, 49-68.

Taft, M. & Chung, K. (1999). Using radicals in teaching Chinese characters to second language learners.



88 Applied Chinese Language Studies X

Psychologia, 42, 243-251.

Tong, X., Tong, X. & McBride, C. (2017). Radical sensitivity is the key to understanding Chinese character
acquisition in children. Reading and Writing, 30(6): 1251-1265.

Wang, M., Liu, Y. & Perfetti, C. A. (2004). The implicit and explicit learning of orthographic structure and func-
tion of a new writing system. Scientific Studies of Reading, 8(4), 357-379.

Yin, L. & McBride, C. (2015). Chinese kindergartners learn to read characters analytically. Psychological Sci-
ence, 26(4): 424-432.

Corresponding author

Li Dan joined the Department of Language and Linguistic Science, University of York in 2013
and coordinates LFA Chinese and less commonly taught language programmes. After graduating in
Education from the University of Warwick, she completed her doctoral thesis on Chinese as a second
language at the University of Leeds. She has taught Chinese in a variety of courses and programmes.
She is currently interested in language development and learner strategies; her other interests include
self-directed explorations for systematicity in kanji names, which have been a mixed success.

Email: dan.li@york.ac.uk

Appendix 1. Questionnaire for Chinese-character learning strategies

This questionnaire is designed to gather information about how you learn Chinese characters. You
answers should be based on how well the statements describe you, not in terms of how you think you
should be. Rate how true each statement is, from 1 = never true to 5 = always or almost always true.

Each statement has five choices:

1. Never or almost never true of me

2. Generally not true of me

3. Somewhat true of me
4. Generally true of me
5

Always or almost always true of me

ANNA | BETH

1. I write down new characters many times

2. I try to visualise the character in my head

3. I pay attention to how the character is used in context

B N R I N
W | W | D |

4. I try to recognise radicals that I have already learnt
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5. 1 pay attention to stroke order

6. 1 use my imagination to picture the character’ s meaning

7.1 check how the character is used in different sentences

8. I see which radical is in the character and try to make sense of why it is there

9. I see if the character has been used in previously leant phrases

10. I try to make a story of the character

11. I classify characters according to their radical

12. I compare characters to see similarities in shape

W W | AW AW A] W
NN | W A |b|lwW]|w

Appendix 2. Interview questions

Initial questions

0

0

Can I ask about your Chinese learning background?

How long have you been learning Chinese?

How do you feel about learning Chinese characters so far?

Main questions

What do you normally do in your class when new characters are introduced?
Probes: How were they introduced? How did you study?

In your own time, what do you normally do to remember new characters’ meaning?
Probes: Do you identify any radicals? Do you use any word cards?

How do you memorise a new character’ s shape?

Probes: Do you remember it in your own way?
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Abstract: Chinese characters are a major challenge for learners of Chinese as a Second Language
(CSL). Responding to this challenge, a considerable number of research projects have been carried
out on the cognitive processing of Chinese characters. A recent trend has shifted the focus of character
processing from character recognition to character-learning strategies, and has found that CSL learners
may employ various learning strategies, such as rote memorization, graphic cues, context cues, and
knowledge of radicals, in learning characters. In addition to the learning strategies, metalinguistic
strategies, such as systematic preview and review of characters are also found to be very effective
ways in Chinese character learning. Most Advanced CSL learners have studied Chinese for some
years, so they may have more experience of character acquisition and elicit more data compared to
other learners. However, to date, there has been limited study conducted from learners’ perspectives,
especially from advanced learners’ perspectives, to investigate their character learning strategies, and
to see how and why.

Thus, this study focuses on identifying the learning strategies commonly used by CSL advanced
learners to see how these strategies relate to current theories, and how their use may be beneficial
in the learning of Chinese. To fulfill this aim, the researcher invited three advanced CSL students to
participate in the research, and qualitative data from the face-to-face interviews were collected by field
and analyzed. The researcher hopes this study will be beneficial for teachers and learners who are in-
volved in the field of CSL teaching and learning, and will further expand our understanding of Chinese
character learning theory and strategies, and better assist CSL learners to succeed in their learning.

Key words: Chinese as a Second Language, Chinese Character acquisition, Learning strategy
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1. Literature Review

1.1 Difficulties in the learning of Chinese characters

Chinese characters basically consist of strokes and radicals. Strokes are the basic building
materials for characters, while radicals are the basic orthographic units in characters and can be further
classified into two categories: phonetic radicals and semantic radicals. A phonetic radical represents
the sound of a character and a semantic radical provides clues to the meaning of the character (Shen,
2005). Semantic radicals may offer a relatively more reliable indication of a character’s semantic
category, while phonetic components often only indicate approximate pronunciations of the character
(Hsu, 2016).

In this regard, previous studies have shown that two factors primarily contribute to the difficulties
in the learning of Chinese characters: the complexity of the graphic configuration of the particular
Chinese character and the lack of clear indication of the pronunciation. These studies also state that
cognitive processing of Chinese characters involves the processing of morphographic information
consisting of morphemic and submorphemic information, and the learners use both visual and graphic
strategies in encoding Chinese characters in a word context (Shen, 2005). Nevertheless, it is estimated
that only 26% of phonetic radicals accurately represent the sounds of their characters, even without
considering the tone factor (Fan et al., 1984); this drastically increases the difficulties in learning
Chinese characters.

On the other hand, language background may also influence the learning, recognition and produc-
tion of Chinese characters. Kim et al. (2017) state that Second Language (L2) proficiency is associated
with a greater transfer effect when the First language (L1) and Second Language (L2) are more dis-
similar. Everson (2011) finds that English-speaking learners of CSL often struggle with its unfamiliar
orthographic features. As a result of the need to learn characters, Chinese is considered one of the most
challenging languages to learn by non-native learners (Liskin-Gasparro, 1982).

In addition, metacognitive strategies may also play an important role in character learning. Previ-
ous studies have confirmed the importance of a self-regulated learning strategy in Chinese character
learning. Shen (2005) states that among the various strategies in use, a metacognitive strategy involv-
ing systematic preview and review of characters proved to be most effective and popular strategy used

by advanced-level CSL learners. We can find that effective application of self-regulated learning will
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be a useful way for efficient character learning.

Chinese advanced learners may have been learning Chinese for some years, and may have more
experience in Chinese character learning and thus provide more valuable insights for this study.

Thus, it is important for us to understand what kinds of character learning strategies our learners
use in learning and how their strategies relate to current theories concerning the cognitive processing
of Chinese characters. Such an understanding will help CSL learners to exert control over their own
character learning process, which, in turn, will reduce the difficulty of character learning and have

implications for our teaching.

2.2 Research questions

To address the aforementioned issues, this study poses the following three research questions:

(1) What kinds of character learning strategies do advanced CSL learners commonly use?

(2) What strategies can effectively promote the learning of Chinese characters?

(3) How far do advanced CSL learners experience difficulties in their study of profession-related

Chinese?

3. Research Method

3.1 Research instrument

This study is designed to employ an interpretive case study method (Keutel & Werner, 2011)
as the main research method. According to Davis (1995), an interpretive qualitative study utilizes
interviews, observations, and other forms of data collection within the time frame necessary for
gaining an understanding of the actors’ intentions in for social actions from an emic perspective. Stake
(1995) states that case studies are a strategy of inquiry in which the researcher explores in-depth a
programme, event, activity or process, of one or more individuals. Thus, an interpretive case study is
appropriate to enable the researcher to investigate effective Chinese character learning strategies and
explore learners’ perceptions of their learning strategies.

Davis (1995) points out that one essential procedure for an interpretive case study is to triangulate
the multiple sources and methods of investigation to ensure research credibility and generalizability.

In this regard, the descriptions of the interpretive qualitative research must provide richness of detail
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to make the findings credible and establish the generalizability of the findings within the study. To
achieve this goal, this study applied face-to-face interview as its main instrument. In-depth interview-
ing is a data collection method relied on extensively by qualitative researchers (Marshall & Rossman,
1995).

In accord with this, the researcher conducted face-to-face, semi-structured interviews with each
of the three participants. Each participant was interviewed for around one and half hours. They were
interviewed on the basis of a semi-open questionnaire with roughly eighteen questions. The interview

was audio recorded and transcribed for data analysis.

3.2 Participants

Patton (1990) states, “The logic and power of purposeful sampling lies in selecting information-
rich cases for study in depth. Information rich cases are those from which one can learn a great deal
about issues of central importance to the purpose of the research.” According to Fraenkel and Wallen
(1996), there is nothing inappropriate about the use of the purposeful sampling method: “Researchers
do not simply study whoever is available, but use their judgment to select a sample that they believe,
based on prior information, will provide the data they need.”

The population of this study consisted of three students who had studied Chinese for a number
years, from different linguistic backgrounds and sharing a passion to learn. The three participants were
invited to attend a face-to-face interview scheduled for an hour but in practice lasting for around one
and half hours. They were interviewed based on a questionnaire (Appendix 1). In order to protect the
identity and confidentiality of the participants, a pseudonym was assigned to the participants, and their

backgrounds are as follows:

S 4 Y
Gender Male Male Female
Nationality Germany Hong Kong, China Russia

Education Level

PhD in Computer Science,
Bachelor in Linguistics

Bachelor in Law

Bachelor in Finance

Language Level

German (native),
English (near native),
Cantonese (Conversa-

tional)
Mandarin (Conversa-
tional)

Cantonese (native),
English (near native),
Mandarin (advanced)

Russian (native),
English (advanced),
Mandarin
(HSK 5)




94  Applied Chinese Language Studies X

Period of Learning
Chinese

Half year Chinese Course
at an University in U.S.,
One year’s intensive
Cantonese Course at
CUHK (fifteen hours per
week),

Two years and three
months’ intensive
Mandarin study at CUHK
(around fifteen hours per
week)

Three years (pre-school),
One year (intensive
course, fifteen hours per
week)

Four years

Reasons to Learn Chinese

It is my hobby to learn
language and reach to the
native speaker’s level.

It is necessary to learn
Chinese well in Hong
Kong. I want to commu-
nicate with people who
speak mandarin smoothly
after learning.

Learning Chinese is
something new compared
to European languages,
and is a way to under-
stand
Chinese culture from
linguistic insights. Due to
good relations between
Russia and China, there
is also an additional
advantage at work if you
can speak Chinese.

Average hours studying
Chinese per week

It is very hard to say. If I
want to study, I will spend
twenty hours per week to
learn. But sometimes I am
too busy to learn Chinese.

Twenty to thirty hours
per week (at an intensive
course last for around one

year).

One or two hours now

(by reading text book

previously studied)

Eighteen to twenty hours
per week.

Chinese Characters
Recognized

Around one thousand

Eight hundred to one
thousand

Eight hundred to one
thousand

3.3 Instrument

The interview questions can be categorized into four aspects:

Category Question number
Background information 1,2,3,4,5
Strategies related to orthographic knowledge 6,7,8,9,10,11,12,13
Metacognitive Strategies 14 &15
Application of Chinese Language in Major Study 16
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4. Findings and discussions

There are three major findings in this study:

4.1 Learning Chinese characters is a big obstacle to the whole process of studying Chinese, but
rote learning is an effective way to learn Chinese characters.

All the three participants indicated that writing is the most difficult task in Chinese learning.

Y said that “Chinese does not have alphabet, so in European languages even if you do not know
the meaning of new word, you at least can read it. Also tones, of course. The meaning of a word in
Russian will not change crucially with another intonation.” Z has more opportunities to be exposed to
Chinese, but he said up to now, the biggest challenge is remembering how to write, so he spends most
time practicing writing characters. S even pointed out at the beginner level, Chinese learners cannot
effectively enlarge their vocabulary by reading because it needs some orthographic knowledge.

We can find that learning Chinese characters is a difficult task for learners from all linguistic
backgrounds, especially for alphabet-based students. Chinese is a relatively difficult foreign language
for second language learners and has a very high drop-out rate (Luo, 2014). Due to the characteristic
of Chinese characters, beginners will have more difficulties and have to invest more effort to learn. At
this stage, Chinese teachers need to help the students to build up their confidence and provide enough
support, such as introducing orthographic knowledge and useful Apps.

On the other hand, the difficulty of learning is continuous. Y indicated that “writing as now when
I type characters I am forgetting them without writing by hand, I only remember basic characters or
how they look in general but without any details.” Although advanced learners have had more experi-
ence and their own ways to learn Chinese, mastering Chinese characters is still fundamentally difficult,
and it is necessary for us to emphasize the importance of writing and practicing characters.

4.2 Orthographic-knowledge-based strategies are heavily used by advanced CSL learners.

Shen (2005) revealed that “among these commonly used strategies, the orthographic knowledge-
based cognitive strategies are the most commonly used” . In this study, each of the three participants
reported having rich strategies, such as making flash cards, making stories with the new characters,
and applying Apps, but they all indicated the orthographic-knowledge-based strategy is commonly
used and very useful in understanding and memorizing Chinese characters.

C said he tries to find phonetic and semantic cues when he encounters a new character. If it is
so hard to encode them, he will divide the new characters into small parts and then memorize them

by rote learning. S told the researcher he is very sensitive to sound, so he is apt to seek connections
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between new and old words. For instance, when encountering “4{ (fu, father)” , he will think of the
previously learned word “J&¢ (f11, husband)” . The two words have the same initials and vowels, but
different tones. But for “ Ji (y6u, particular)” , he will memorize this as the character “ J¢ (long,
dragon)” with one stroke removed (the beard) “Ji.” . We can find that as the learning level advances,
students’ perception of the usefulness of character knowledge in their character learning still exists
and even becomes stronger.

The heavy use of orthographic-knowledge-based strategies in character learning suggested that
in analyzing a new character applying previously learned semantic and phonetic knowledge could be
considered effective strategies for character learning, and are indeed commonly used by our learners.

Therefore, introducing orthographic knowledge, especially radicals of high lexical and textual
frequency, focusing on transforming passive radical knowledge into active radical knowledge, and
increasing retention by means of frequent review (Shen, 2005), can greatly facilitate character learning
ranging from the beginning to the advanced learners.

In addition, Y said that she likes to try to remember a character from context, and then tries to find
examples using it. In our teaching practice, we should give clear and typical examples at word and
sentence level to improve the understanding and memorization of the new words.

4.3 Tt is still difficult for advanced Chinese learners to read professional materials

All the three participants indicated that it is very difficult to read professional materials in
Chinese.

S said reading professional materials needs a large amount of vocabulary, and takes huge amount
of time look things up in a dictionary, although he has some useful apps. So he would rather read “easy”
materials to improve his Chinese. Y said “Unfortunately, I can only read some news items without too
many professional words, and that is still difficult. The situation is I can remember some professional
words but it takes time to recognize them in context.” C seems to have had the most unpleasant
experience among the three participants because legal materials in Chinese are not only difficult from
the character learning perspective, but also obscure in wording. He feels anxious and frustrated when
forgetting previously learned characters.

For one thing, the above findings remind us that even advanced Chinese learners have many
difficulties in reading Chinese materials, and Chinese characters are just like a tiger blocking the way
to successful reading. For another thing, we clearly need to provide relevant training to learners in

reading their professional materials, in words applying Chinese at the academic level.
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5. Conclusions

Learning Chinese characters is a complicated and continuous task in the whole process of
learning. Advanced learners may employ various orthographic knowledge-based cognitive and
metacognitive strategies to learn, but it still involves a long journey to successful Chinese reading.
Further studies are needed to explore some specific topics in strategy use, such as how to reduce learn-
ing anxiety among advanced learners, how to learn effectively with new technologies, and how to use

Chinese to facilitate the advanced learners’ study of their major subject.
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Abstract: Writing characters by hand and the corresponding teaching methods have been chal-
lenged within recent years. On one hand, Chinese itself is believed to be a language that its symbols,
the characters, have no direct relationship with the sounds, which leads to a longer time for language
learners when learning writing characters. On the other hand, the widespread use of computers and
other electronic devices in daily life reduces the frequency of writing characters by hand. In Xi’an
Jiaotong-Liverpool University, an English-medium university, students’ Chinese learning experience
is limited to finite Chinese language courses which visual learning environment is widely integrated.
Based on these, this project investigates students’ and teachers’ perceptions of learning writing char-
acters by hand and compares various learning and teaching methods in this English-medium university
through three steps: questionnaire, interview, and experiment. With the expected outcomes, teachers
could adjust their teaching methods to students’ actual needs, leading to a more effective learning and
teaching environment in XJTLU.

Key Words: teaching Chinese characters, beginners, hand-writing vs typing, English medium

university

1. Introduction

This project is led by two main reasons. Firstly, Chinese is believed to be a deep-orthography
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language since its written symbols have no direct relationship with the sounds (Perfetti and Dunlap
2007; Wang and Yang 2008; Shen 2013). Therefore, students need longer time to acquire the skill of
writing characters. Secondly, there are fewer opportunities for students to write by hand in modern
society (Allen 2008). Typing characters is widely used in all fields, not only in China but also around
the world. Hence, students believe there is less necessity to learn writing characters by hand. However,
most Chinese language teachers hold the idea that writing character is one indivisible part of Chinese
learning. If students did not acquire this ability, it would be difficult for them to achieve a relatively
high level of Chinese proficiency. In this case, this project aims to excavate: 1) whether the ability to
write characters by hand will influence the proficiency of Chinese learning; 2) whether typing charac-

ters rather than writing by hand could enhance students’ learning efficiency of the Chinese language.

2. Literature review

2.1 Chinese characters writing

The key challenges of learning CFL (Chinese as foreign language) to teachers and learners are
tones and characters based on a well-established research in CFL field (Hu, 2010; Sung & Wu 2011;
Walker, 1989). Learners, especially those whose native languages are alphabetic languages, argue
that they are learning two separate systems while learning Chinese. There is no obvious corresponds
between the sound and the character-script (Rosell-Aguilar & Kan 2015). The complexity of strokes,
which makes learners feel that characters seem to be pictures rather than meaningful vocabulary, is the
other factor of difficulty (Hu 2010; Shen 2005). These factors lead to the result that learners, especially
beginners, consume a large amount of time on acquiring the skill of characters writing and recognition
while there are limited opportunities on applying the skill in daily life, along with the declining needs
of writing characters by hand from memory in Information Era (Allen 2008; Hu 2010). Chinese
people, the native speakers themselves, spend increasing time on electric writing, on screen and on
printing. Thus, as Walker (1989) and Allen (2008) suggests, it would be a waste of time to learn and
acquire the skill of writing characters by hand from memory. Rather, learners, especially beginning

learners, should focus more on the electronic writing and characters recognition.
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2.2 Strategies of learning characters

Due to the complexity of Chinese characters, there is only a small amount of research that has
been conducted on strategies of learning characters. Among these studies, McGinnis (1999) and Ke
(1998) invested English-speaking college students from daily classroom activities but found different
strategies. Participants in McGinnis’s research mainly relied on repetition and the second frequently
used strategy was making idiosyncratic stories by themselves (McGinnis 1999). While in Ke’s study,
the results showed that knowledge of radicals is more useful when remembering the appearance of
characters (Ke 1998). These strategies were also used by German-speaking learners (Tseng 2000). In
the most influential study which was conducted by Shen in 2005, she invested 95 English-Speaking
college students and found that orthographic-knowledge-based strategies, which are ‘making use of
the three aspects of radical knowledge, graphemics, semantics, and phonetics’ (2005, 61), are the
most frequently used strategies from beginners to advanced learners. The second major finding is
that students found previewing and reviewing characters play a crucial role in learning characters and
their awareness of this usefulness increased along with their level of Chinese proficiency. However,
the previous studies did not include interview data from students and whether there was a relationship
between teachers’ attitudes and students’ strategies. Our project interviewed students and teachers

along with a survey of students’ learning strategies.

2.3 Language Learning Apps

A large scale of studies has been conducted in the field of FL (Foreign Language) learning and
teaching while in the field of CFL, computer assisted learning is still under-research. Among the
limited number of research, most studies focused on what apps are used by students and how these
apps could help on a specific aspect of Chinese learning, such as idioms (Wong et al, 2010; Yang &
Xie, 2013). In terms of characters learning, the only studies that touched on the topic are Mason and
Zhang (2017) and Rosell-Aguilar and Kan (2015). The latter paper explained how an app of learning
characters was designed and developed. The app ‘combines the stroke-by-stroke writing of characters,
sound, pinyin and English translation on one screen to reinforce the learning’ (2015, 32). Therefore,
it helps users to enforce characters recognition and writing. In Mason and Zhang’s study, it shows
that learners at various levels use apps differently and match apps to specific language skills (Mason
& Zhang 2017). Dictionary apps are used to look up words by all levels of learners while beginners

mainly used apps to identify characters’ components. However, the efficiency of using mobile applica-



102 Applied Chinese Language Studies X

tions or other technologies has not been invested yet.

It should be noted that all the studies of strategies were conducted in the CFL context, where
students do not have a large number input of Chinese. This project is conducted in an English-speaking
university which is located in China. Chinese course is a compulsory course for all the international
students during the first year. Students feel that there is no need acquiring the skill of writing charac-
ters by hand due to the limited time of learning, as well as the increasing ratio of electronically writing.
Hence, the research aims to investigate students’ attitudes and strategies in learning Chinese characters

and figure out the implications for teaching and learning in this aspect.

3. Research Methods

3.1 Stepped data-collecting methods

During the whole process of this research, data-collecting methods are designed and applied in
a stepped structure to fit tightly into the research aims and objects, and to maximize the efficiency of
data-collection and analyzation. All data-collecting methods are designed and rehearsed according
to the long-term research aim which is to trace target students’ Chinese learning from the aspect
of Chinese characters learning, combining pronunciations, vocabulary and usages as other vital
language elements of Chinese learning, and draw the conclusions of the perception and evaluation of
Chinese characters teaching. Each data-collecting method is reviewed and adjusted according to real-
time research findings after the last step of research is finished and concluded. Therefore, a chained
compound of data-collection is generated.

3.1.1 Questionnaire on target students’ attitude towards Chinese characters learning

On the first step of data-collection, a questionnaire is designed to uncover target students’ learning
attitudes. A prediction that most relevant information offered by target students can be categorized as
attitude leads to the design of the questionnaire. To absorb maximum information, the questionnaire is
formed by 11 questions about students’ general attitudes towards Chinese characters, attitudes towards
input methods of Chinese characters and attitudes towards usages of Chinese characters in actual
studying and living. To eliminate the questionnaire’s language barrier and comprehension threshold,
the questionnaire is presented in plain English and most questions offer simple choices for participants
to easily self-evaluate and express their attitudes. To simplify the data processing procedure, questions

are designed in groups with inbuilt linkages. Before the distribution of the questionnaire, 20 copies are
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tested in XJTLU Staff Chinese module with data from XJTLU Chinese learning tutors as samples. The
questionnaire is adjusted according to data drawn from the samples and feedbacks form tutors. 150
copies of the questionnaire are delivered in 4 different stage 1 modules in XJTLU, including CLT001,
CLT021, CLTO031 and Practical Chinese Level A. 135 effective copies are retrieved.

3.1.2 Interviews of teachers and students on Chinese characters teaching and learning

On the second step of data-collection, 2 different rounds of interviews are used to dig deep into
teachers’ and students’ detailed teaching and learning situations on Chinese characters learning.

5 teachers are interviewed for their attitudes towards Chinese characters teaching, their current
teaching situations, methods and existing problems. Each interview is designed in a semi-structured
approach with questions and topics for interviewer and interviewee to discuss. The interview is
designed based on XJTLU studying environment, teaching circumstances, module settings, assess-
ment results, existing problems and expectations of Chinese language teaching. The role of Chinese
characters teaching is emphasized in the interview, teachers are encouraged to share teaching methods,
expected effects and actual results in Chinese character teaching. Each interview lasts for about 15
minutes. All interviews are recorded for analyzation.

4 students are interviewed for their attitudes towards Chinese characters learning, their current
learning situations, methods and existing problems. Each interview is designed in a semi-structured
approach with questions and topics for interviewer and interviewee to discuss. The interview is
designed based on students’ common attitudes drawn from the questionnaire. Students interviewed are
provided chances for expressing genuine experiences in learning and using Chinese characters. Each
interview lasts for about 10 minutes.

3.1.3 Experiment on Chinese characters learning with two controlled groups

On the last step of data-collection, an experiment is designed to directly test the effect of Chinese
characters studying on students’ Chinese learning based on preliminary conclusions reached on previ-
ous steps.

During the process of this experiment, 2 controlled groups of students are set. All students come
from the same beginner level and have little learning experience of materials taught in the experiment.
All students attend the same class presented by the same tutor, teaching 20 random words which
include 40 Chinese characters within the time limitation of a regular Chinese language class of 50
minutes. After the class, the two groups of students are offered different learning environment for re-
viewing. The hand-writing group is offered with only paper and pens for practicing hand-writing. The
electronic group is offered with only computers, smartphones and access to the Internet for reviewing
the same contents. After the same time of practising and reviewing within the limitation of 30 minutes,

both groups are brought back for a quick test of all learning contents, assessing their understanding of
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the recognition, pronunciation, meaning and usage of taught Chinese characters. All assessment results

are collected for further studying.

4. Results & Discussion

4.1 What’s students’ & teachers’ attitude towards writing Chinese characters by hand and by

electronic devices in English-medium Universities in China?

4.1.1 Students’ attitude could be revealed by the survey result and the interview.

In the survey, there are 11 questions, which investigate students’ attitude towards Chinese char-
acter learning from three aspects: 1. General attitude towards Chinese characters; 2. Attitude towards
different learning methods: by hand-writing or by electronic devices; 3. Attitude towards practical
need of using characters (recognizing, typing and writing) in their daily life. The subsequent interview
with students was conducted to further discover the students’ thoughts. And the interview results are
generally consistent with the survey results.

First, with regards to students’ general attitude towards Chinese characters learning, 66.2% of the
students agree that learning characters contributes to their Chinese learning and 75.2% of the students
regard learning the Chinese characters as the most difficult part of their Chinese learning. The inter-
view also discovered that all the interviewed students think that Chinese character is the most chal-
lenging thing when they learn the Chinese language. Even before they started learning Chinese, they
had been informed that the characters are relatively complicated. When they began to learn, they found
that it is quite different from alphabetic writing and could not get used to it at the beginning. However,
after some time, with the development of their Chinese ability, they all think that the character is very
important. ‘Mastering characters helps me better understand the language as a whole system.” ‘I don’t
think anyone can reach a high-level Chinese proficiency without learning characters.’

As is perceived, the main reason for the students to learn writing characters by hand is the assess-
ments. ‘In my daily life I have never written characters.” ‘There is a need of recognizing and typing
characters, but no need to write down them.’ ‘I only write characters by hand in the assessments.’
Only one student reported that he used writing characters to communicate with someone who only
speaks dialect. Also, from the data and the interview, we found that students spend insufficient time
learning characters. 86% of the students spend less than 10 hours per week to learn Chinese characters.

‘I have many other assignments to do.” ‘I don’t major in Chinese.’” ‘Usually, I practice Chinese
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character writing when there’s a dictation tomorrow’ . The learning hours are much fewer than what
the teachers expect. If more time cannot be spent on characters study, we must find the most effective
way.

Then, we investigated students’ attitude towards learning characters by writing and by electronic
devices: whether they think the learning method will help them in recognizing the characters and
which method is more effective from their point of view.
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Graph 1: Writing characters by hand helps me to pronounce/ understand meanings of
Chinese characters

The dark grey bars show that 54% of students hold a negative attitude toward writing character
can help in pronouncing the sound while the light grey bars show that 48.9% of the students do agree
that writing by hand can help them understand the meaning of the characters (words). That is mainly
resulted from the nature of characters (Perfetti and Dunlap 2007). According to the further interview,
students said that they will analyse the shape of the characters before building an association of the
shape and meaning. They all have learnt some knowledge of radicals and the structure of characters
from the teachers and will use such a strategy to learn the characters.

The following column graph compares the efficiency of learning characters through electronic

devices and learning through handwriting.
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Graph 2: Using the Internet and computing devices to learn Chinese characters is easier
and more effective for learning pronunciations/ meanings of Chinese characters than writing
characters by hand.

According to the illustration, the students’ attitude towards whether electronic devices are more
effective than writing by hand is obscure, as nearly half of them chose the middle one, which means
neither agree nor disagree in the question ‘Using the Internet and computing devices to learn Chinese
characters is easier and more effective for learning pronunciations/ meanings of Chinese characters
than writing characters by hand.” 45.9% agree that the electronic device is more effective than writing
by hand for learning pronunciation and only 31.6% think electronic device is more effective in learn-
ing the meanings. The help in pronouncing the sound is 14.3% greater than the help in understanding
the meaning, but both are less than half. ‘Some apps with audio, can help me learn the correct
pronunciation. But the help in learning the shape and meaning of characters is not obvious. I would
rather write down it several times.” There is no obvious tendency for students' attitudes in terms of
learning method. Generally, they don’ t want to replace hand-writing with typing and using electronic
devices.

In the survey and interview we also aimed to discover some effective learning methods. However,
most students just use the ways introduced by the teacher to learn and practice Chinese characters.
They do not invent their own learning methods. ‘Maybe just repeat writing again and again.” ‘Some-
times I use Skritter, which introduced by our teacher.” Students who study Characters relatively better
said that they will use the association method, which means they will make up stories to remember the

shape of the character. E.g. “[&” , the outside “[]” is like the wall, “F” is the king and the dot is his
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mace. And this can be introduced to other students, which was proved to be easily accepted. But short-
cuts of mastering pronunciations of certain Chinese characters have not been successfully developed.

4.1.2 Knowing students’ attitudes, we further interviewed 5 teachers to know the teachers’
perceptions.

All the teachers endorse that it is important to learn the characters. However, teaching characters
is challenging in an English-medium University. First our class time is very limited, usually is 5 hours
per week. Teachers usually spend less than 10% of class time to teach characters particularly. Ad-
ditionally, our students are from different departments and have their own major courses to study. The
motivation to learn characters is low. Mastering the characters requires much more time and it seems
no way to change the situation now. Teachers also indicate that it is not compulsory to teach and learn
writing characters by hand in an English-medium university, ‘although we actually do teach writing
by hand now.’

So far traditional teaching methods are still widely employed in teaching characters. Teachers
provide character worksheets to let students do repeated writing. Teachers will also adopt computer-
assistant teaching, but it’s only supplement to classroom teaching. The entire teaching process is hand-
writing based. ‘I ask all the students to do dictation every class.” ‘Maybe in their daily life, the same
for Chinese people, they mainly use typing. Nevertheless, when learning characters, typing cannot
replace hand-writing.” “Writing characters can help students build a general conception of the Chinese
language.’ ‘If they just can type this character, but don’t know how to write down it, I think they
haven’t mastered it, as nowadays the inputting methods are quite smart and can correct the mistakes
automatically.’

To solve the problems, teachers tried various methods. First, to arouse students’ learning motiva-
tion. ‘I tried to change students’ minds by telling them writing characters is not as difficult as they
thought. They can do it step by step.” Usually, students’ attitude will change with further study and
deepening understanding of the language. It is worth noting that three teachers mentioned that associ-
ating the shape of character with an idiosyncratic story is a good method, which was also mentioned
by the students. ‘I will create some stories or ‘rationale’ to help students remember how to write the
characters. Sometimes it can be not very reasonable, even idiosyncratic.” The teachers also encourage
students to use their imagination to associate. The difficulty is that and it takes a long time and we
cannot create a story for each character.” Two teachers think that we need to set difficult learning
outcomes for students from different programmes. For those students who won’t learn Chinese in the

future or short course students, we may allow them to type characters for their assessments.
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4.2 Whether learning through writing characters by hand or electronic devices will influence the

learning efficiency of learning characters (pronunciation of the characters, meaning of the words).

The experiment was conducted to make a comparison between the effect of learning characters by

repeated writing and by using various electronic devices.

Table 1: Correct rate comparison between the hand-writing group and electronic group from

the Chinese character learning experiment

Average correct rate of

Average correct rate of

Average correct rate

pronunciation meaning
Hand writing 67.20% 78.90% 73.05%
Electronic Devices 28.35% 47.20% 37.78%

Overall, the correct rate of the hand-writing group was almost twice of the electronic group. The
correct rate of the electronic group was very unsatisfying, which was under 40% and the result of the
hand-writing group was 73.05%. Considering the difficulty of the testing words and the spent time, the
result of the hand-writing group is acceptable. In terms of the correct rate of pronunciation, the hand-
writing group was 67.2%, while the electronic devices group was only 28.35%. This was contradictory
to the earlier perception of students. The learning website with audio didn’t result in better grades.
Regarding the correct rate of the meaning, the hand-writing group was 78.9%, while the electronic
device group was 47.2%. Both groups did better in understanding the meaning than in pronouncing
the words. This was consistent with the survey results. Through observing the self-study process, we
found that the hand-writing group students spent more time on analysing the character one by one,
reading at the same time. While writing the character by hand they were also using their strategies
to remember the pronunciation and the meaning of it. However, the electronic device students went
through all the words quickly and didn’t spend much time observing the individual character. They
tried different functions randomly and seemed to be distracted easily. There were too many functions
on the learning website and students need to study how to make use of them. Teachers should help
students to find high-quality online resources and guide students to use it. The electronic devices can

be used as part of self-study.

5. Conclusion

From all the data we have collected, we must admit the fact that learning characters is important
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yet difficult. Proficiency in Chinese characters requires students to invest quite long time, especially
extracurricular time. At present, most students have insufficient time to learn Chinese characters. The
motivation for students to learn Chinese characters autonomously is not strong enough. The main
reason for students to study Chinese characters is the assessment requirement. Most students use the
methods introduced by teachers to learn Chinese characters. The main methods are association and
repetition. The acceptance and efficiency of Associative Memory is more prominent. There are not
new ways to learn Chinese characters found by the students. Computer, apps and other new technology
do contributions to character learning in aspects of arousing learning interest, searching information,
knowing the meaning and pronunciation of characters and meeting daily needs. But there is limited
effect on students’ reading and writing abilities, the efficiency is relatively low.

It is obvious that the teachers play a key role in teaching and learning the characters: introducing
the learning methods, stimulating the interests of students. Flexibly adjusting the teaching and assess-
ment, on the one hand, actively implements Chinese character teaching, on the other hand, it helps
adapting the teaching to actual learning situation.

The implication is that the association teaching method can be experimentally promoted in
Chinese characters teaching of beginner levels, inspiring students to innovate in developing creative
methods of learning and understanding Chinese characters autonomously. Meanwhile the Chinese
language teacher could optimize curriculum design, module structures, teaching methods and assess-

ment forms to meet different learning needs and expectations of students.
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MEEE iR AR , BB Z SRR LT 38

1. 2P . R S SO A Y 8 R R R R A 44 R, SR TSR M ) 2 1 B
TR Ak R BB 22 B Ryl A0 A 2 il CHAR R R 153 5 3 i 4 3 Dt o

2. VEFRMERIT RS BRI IR® (collocation) Zfi]

3. EREMIIT 7 A Y AR R 2 B A

4. HINEEELA: e U] B AR T AT 2 A L R

=. ErEthERRN o T R EER

ARSI 285 SR A RO IE . IR @R . AARBLA R ME L5 3 Y i A 770
Br, EefR4R B,

3.1 S AR

OY RN 2 — RS PERE 44 5 NS AU DI RERT (Tai, 1994), B4 5Ll 285715 70 A s R B4
ARTCAE BCC AU TR 7 SCR BRI T S AATET, 15 DU 5L -

xE:[ x| HREESERAERBER

L‘ON 7k uf TES 7t
1 29058 981 3668 1325 146
fir 357 1167 831 1386 2669
4 186 625 2285 1890 63

ARSCERIT TR L. TA2). 48] =08 Bt i T S5 A AR 22 52 . (MR ] 2 BRACERRAE
iz 53485 (neutral classifier), MM [z ] RIESH A4 24 (deference) BI1FEA R,
[ RZHNEE, SEARE: TN ] B IBR OaE, 0 (4] L8 T4+ M
Mt ] Alfmm s, [obk] f T4t s iie s E .

12 AR B ERE v s A B A A SR R E AR RSN, BR[N] — Sl AR,
o ARSI R, BEAh, (R Thmde). T&d]. TZctk] SFaws, 2 TR 1
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ROy HEE, ONE A A SIS E Y] B A
(20) 7 AREFERA REFNA, —B2FH, —EL2, (FEE, 2009)

3.2 R RRAR BB R

R A R BE R, VRGN A A A AR T AR (BIRGET, 1990), dEdE T
A B A AR ATy, R BN BLET L b M BREAR MRS A HL e AR, CUERE
UrFEE Al ) (2002:284) BRI [Zo N W@ : [ NI Lo, Frg i B SOk
EEARFOE R, EARHEIET H AT LU A RE RS S

[z | e, St oA R BB B i 2 T N1 —35, HRATReR [ %«
1 MERRHUN R RA 4 [t ], TZer ) B Mgt ] — Mok gl S8 i rh k5
FIARIAZE SRR [ AL T ] gz, ARSCRELUT R s

LT AL R T ] e IR AR ERIG B 2 . ARIAER SR IF R EA )T
o A 414 ] A R B SR B AR B ) . Sinclair (1996) R ZyiBE##EMHE (semantic prosody),
TERGE T N Taiy]) &a g ma i, - AR N TR AL SUHLIE R
Bz MR AL, TR Nl SR BTN ZIRENR kT . [
Nt | TR B NS RESA M Nl 4.

2. PEALERE S BRMEAE, A FIRERE, BT SR Gt ORAE) #aT
TRV oA i, SRR i 44 A B W Schulz (1975) 4@ HH Y aRFEIEIH (semantic
derogation) , flER 2 HAE L E S LRy G248 BARRCHY, 255 B A I #iH4S.

3. T AL e Tetk), Ty, Tzl T+ ] 27 alfeai A iz eI (R a2 38 &
FfRZ B Ee, PRI RSO R AE A T T N —3d, BEs 7 &R R
[EJFEH ] (the maxim of quantity), BZEANGRUAR [BIMZ2E] .

(21) a.? RWFIFHNAA—BLA. (FiFE, 2009)

b. ? EEZRIA, (FAElpRELEk)

(22) ZAMTE R IeIcA? ()

G ERTIA, HRPERT RNy, AN TR AR A IS (RS, A REAT 5T I B A A YE fl
P, Iz AR DR .

3.3 M RIIE SR FE R A A RS SR B RR )

Z WA AR B A% T ] —FZ, CERR/A\ TR B RO o, [
AR NE P 42 R L M 285, SR TITIE AR Y 2O NE PP T i e BB 38 2 IR R 1S [
A R IR, AR B LA e
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(23) A: IR&GARE ) 5 2 5 89 32 2 8 ?
B:? “4.” (H3E3FE, 2016)

HH A IS4 5 18 25 T8 R T A R R IR Y [ 0 el SR R, IS 2ol [ e | 8 AT 3R il —
MRS A Z A, (ASORREREEE T3], [Zc) BREE, #mnl 25 a8 iiEs, % I3
SO0 B o 5 =95, R S W e B e s R R Ol S R L N

BT T Tl fERERGE R AEREESN, [kl TN T+l Tkl T4«
LM HA A S AR T RE . (BASH I BLAAE N ENCRHE], T ANl B T4+ &%
A FHEAE, [Zob] B ERMAE, BPISMEDR “Madame”, L A] B QL 444 3
Bl TR+, [Eikfgat] &, T&F). Tl Ta] RidE mBUR e e e s, AR
P T RG] T4 . Tl iish ] 4555,

PRMEATE, [t ] Ws ko, SEEERMMEE, LAl 8 &l kzZ, [«
(e NBEERAMES SEER

(24) a. (iE4%) k4, #FHEF—T!

b.(E18) A, AAER, FE—T!
c. By, AMEWR, FH—T!
d.? Efakh, FF—T!

FEAMESS , FoRFHRIYREIAR, BELURSS R Tig ), [IR) B, —MfERiids. &tk
FFERIT R B B 22 L e B LA TS i e

(25) * ZAALR Lotk AMAZ R A T . (FEE, 2009)

(26) * AMERAE A —18 & 5 dobk A5 f--. (TOCFL 44 %354 & )

fetg, ¢ TH 1 T ) MG SR sE, BUAREE D, [imde ] A Hp )i 25
AFIEEER 5 +], B0 7 aE S WAL e & B D A R BRI E, a0 T w2 s) ]|
[ ), Tt SFEE %, 20 T8 T ERERGE N ERIIRERE, &%
FEGAEAOMEE, (] &WRARETIE, i 485 B [l THH] 8 [&
Bafl 4,

M. HEEREGW

PELA LR P R R AT IR BL, BERES R FH B B AREEELL [ ] Ad A v i
) A PR 8 B R 7 T

Lo [ ) MR B i ) vk et

2. [N ] WS IR E R B B RE RN T

3. Ml A ERee (0EE, &m). Ha (GRE, E)
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4. PRl R REURE

L BERE O sl SR eI RS BL . T4 ) A0 [ N Stnlad, (EAIR s i H
FREMIENG R, B 1 e 8BS BRI e TR 78 5 — RIS A BT, & S E H % [ 2]
AR, S T N —F A R AR AR . PRl B A S AR
BRI BEAEEE B BAIA o IR AR PR )30 e ) R e S G R 2, AP I R e oy
Al RGN, IR O . BRI, (IS BCBLGE SRR B T 22 AR AE, TS A e B B WY
AR

AWFFAE R R B OMERR SR B [ ) S Z A 285 A4 8 IR S P e, A9 B
T T ] BRG] LAY (RASC3.3 &), WA 7 REE =
M55 R RO i, RARA A HE— L.

B2 LRk

BRSPAE 4 . AU S At BEERH AR, 2015

HERER . BERREREE AN [ A AR AT SR . BUCERSCHES | 2014, 4: 121-124

PG . AR KPR S B A (BT AS) bt KGR AL . 2001

AR . ZREA 1 B A AR IR AT . OB L B 3R . 2016

LA BB T2 AL i s A8 1) S oA . 25 R Al BB [ P AMEE R U BRI ST IR T,
2005, 3(4): 24-26

FRe . BUCERR ST . Jbat: RIBSENEAR | 2002

AR . BURERR R SO BRI . R IR B3 5 . 2009

BURCHT . PERERAR A . duat: RIBEN R, 1990

Rgliedfe | AR o4 . BERRIE S SR | AbaT: JERURERT A . 2002

ARAEER | GREEEEFE . JUat: RUBFEDEEH, 1985

Liu, Yue Hua et al.(Ed.).(2009). Integrated Chinese Level 1 3rd edition ( W' SCHEGR 58 5 56—

46 =fi ) Boston: Cheng & TsuiCompany.

Tai, James. (1994). Chinese classifier systems and human categorization. In M. Y. Chen and O. J. L. Tzeng
(Ed.), Honor of Professor William S.-Y. Wang: Interdisciplinary Studies on Language and Language Change
(pp-479-494). Taipei: Pyramid Press.

Schultz, M. (1975). The Semantic Derogation of Women, pp. 64—75 in B. Thorne and N. Henley (Ed.), Language
and Sex: Difference and Dominance (pp.64-75) Rowley, MA: Newbury

Sinclair, J.M. (1996). The Search for Units of Meaning. Textus, 9 (1), 75-106.

HE T B ERFMUEETAS « httpy/dict.revised. moe.edu.tw/cgi-bin/cbdic/gsweb.cgi?ccd=N_fsqd&o=e0&sec=

secl&index=1
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HINEZH B RAMMTEA—IU [ X

BCC JUAREF RE:GRRHH : http://bee.blcu.edu.cn/
TOCFL #£5E/\ T2 : https://www.sc-top.org.tw/chinese/download.php

TOCFL &34 FiER R R R 41 - http://toctl.itc.ntnu.edu.tw:8080/
HeRE )\ T35 3% ¢ https:/www.sc-top.org.tw/chinese/download.php
BT EE K2 5 G 2 40 4% . www.chinesetest.cn/userfiles/file/HSK/HSK-2012 x1s

BB

FRR, BOARERER S ARG, W5 1 A
BRI S EFE A, HAT

Ry S S, IR B R, AL
A B R ETY, VAT CBUREERR BT {

22

S Ay (B RES
FEHOA GV EL BB eSS T . B # :wangchuzhen@gmail.com



Analysing Errors of Chinese and Non-Chinese Learners in Recogniz-
ing Chinese Numeral Classifier, Adjective and Noun Word Orders

HeS AL SRR A B R . el 5 i
i3 T

% % # Ling Yann WONG
¥ .7 Fei Ling WONG
2, 5k 0 45 35 K 5 University of Putra Malaysia

WE: ASUNEIEWH R T &, RARGELAEARMRG TE, AEELKRE LN F
B AR CHH W AR F £ A AR B A XA S 4R UXIE R B R e D B00R B4 4 R 3 R L T =
S, FHMAETEEENE “RE+ W+ 4" BFNERAAMER, KAXHFELXAL T X
WA TURA “RE+ 4" WiEF, FLRERBRG “BRE+ 47 WEEME; TRETU
BAgHAmTRERN “E+ 47 ANEF, FLRRMNEREMEEY “BE+47 AEF. )b
b, ZRREAREHHEERA RN ENERA FRNAE, RAEDEANETTRE. HEF
B3R ok Bk, DA B R R A 5 R TR R Bk, DURIE AR AR R R R 5 S, S
D sesnil, URBHEMEMEFHAESNER, SRONLEEHRBHRTE B+ 47
W8 o A TR I R A MR A W T o % B A0 6k B 5018 371 M B0 B IE B4 4 7 B SGE A
FEFAEWMBRE EEET ZRARH W+ 47 BTN

KRB : WE+ 4 B+ 4; AFNE; BRER; BREEE

1. 8]

T

AR SC R M (DU 24 B A G AR R R AR A B iR, DAErE o 3. MR E R A
A, SRR L NS, 235F s (2014:127) 48 1 DUE £ i8] B AR 1) 2
“classifier”, TSR 1A A B IAAIE “measure word”, ZZHREE (1992/2000:85) #8HAMA
siEan A (FER) . 2 ). 2 (I HZE) . B ). I ()" S8 R 44 1) e 28 i hy
AT I, 78 “Bon] + MR + ZR7 gitgr, BuiE i BuRE R, AifGiE Ry
FE, MRS FUREYREE LGS, BMEgER, A mEYE LGS, £5 5

©2021 B R M, HEHA

b
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TEDGE R TiHE AR YL D RERGR A0 i) . A5 Al i) LB IR o —25, e
S (). Bl ORED. & (%), & (Fwedy), R (). i GFE). & GLY)™ 1
NARIRIZE . 5 B IRTERE I REAME MR R IR 2400, Bk T /RIHFEBELINRE, 0o 4HIT
Bohte, el E R0, ESRIAERrEEER, WEREEmE R A,

DURRIE A 418 28 =08 (1) WEHE X HER A A S NI RSB R “fi1E
Zikg” 5 (2) WARESSH EEMR BT R, AbpIE AR 21, (3) ke
EXEEMERRERR, WRFERES A, NMEEESREIEAN, MARE “ZF" U6,
Fie AR T AR 5 Al [R] st 5 42 TR 2 R ATy, 2 MIRIET BTRIY . B BT SCRIIRT.
e “PRAET. BE RSO SATAARKRR, TE NS, fE MR, RASE
TESRTT Y )AL

2. ©F 3% 3Lk (3] e

FESRA R RIE S B, WEIES, SRR PR i s — N EEN A .
A7 (2006:50) #5 R NRE EE S AW LA KR, BESAFEPCRA k7, B (1)
RGNS, YO R TE TX A AT RS, T4 ik R as A i p e (Bl
B, 1938) 5 (2) AdEl, YONRIRERE R AivsE (B, 1941) 5 (3) BiRkD)
&, EECARBIA R, RIS AL, R BARREIR, BA R 1
BE, AR TAIRERRIE (F4adl, 1948), ARALEL (1993) Ml SURERYHLA, BFFEILHR
A 5 44 TR R SO R AR 2, AFFEUE I I A7 A6 AU IR 5C AR . SR PRI ATE (2011) TA
S iHRITETE 5 T 8 AR A

2.1 Z=iFARYIEF IS XAFE

AR PR RR (2011:563) BIBFST, DOE S RPESS ) h 2im i 205 T =SBk,
BI: NumN (%0 + 44 ) > NNumCL ( 44 + %05 ) > NumCLN ( & + 4% ). FECLARTDUE R A S T
HHEIEMIE S, FERURTIDUE e 5808 — R, JERE i IEHER Iy =05 38 T 2 inl s
WHERE AL E, BEMDE R Kot + 27 WiRT. B, SiEfEDUE R R R AR EE L
J&, AR 4 BB P AE L2000 13 28 A4 A T Iz gl Adi ] (07 ,1980/2002 5 #2000 3}
20055 FARFE 2006), DI 44 LA R P R0 1) B T4 182 T .

SRR FIXIHELL (2009:580) AN At iA) 5 24 18 2 [ IS EOIF AR, AR niE UE R
S EARRRERE, P SR AR RO 2R Y . Gao 5N (2007) FIBIFSE & IRA5 H!
AP TR AT SCRFAE Hh 55 A % 44 11 40 S OGRS Bl . IKHE Gao Y428, im0 SURRAE W] 43
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=2 B (1) U R R B0 T SCRRAEXS S 59 44 TRl S0 B RSS2 L.
AN “RHR—A T SRR IR R . (2) SRR, 7RG iREnE T, A
SR, BARR)— 44 T HAT AOTE SCRFE R R ATE SCRFIE SR ICR , IXRA IRy “ AL,
(3) AR 2], XM AR SCRAIE_ L B0A T BB 2 SCRAE, B ICHI R A2 I, 1]
AR Z R R R RAEER, XSRSl ek .

2.3 RRIBFIIE X &

SR B S 1A TR BRI O, T2 0 R S A 1 M AR S, ARSI
FIEH (2000:10) $iHH BT 44 41 A BT S HIRE, “MER™ 2 Weste ) 5 S0 (.
s AR AR 44 B4 0 LA IR S ORI 4% B £l IS BRI
ST, I 2 R PR T MO TR TR e RIR M
FRMERL. B, S, Bk RPE) RURPESL ORI USE) =H2 R R
BT A0 LA A S, LRI 4 AL B AR SRR, T Al 4% 3] 1T L LB
RIS, BT AN BZ5 + 407) FINA (4 + JB25R), B L@y  ma
Bk e

s BRI, WA A . I AL R & A, Bl I
AR 0 I R IE A s REERALY” [ KRR R WA CHBUS (IR
@57 [ CHHNE BT IRA. DI (1995: 359) 45k FIRIE A3 3 8
BOSEOR, 58 B T 20 e BT 15 B e b O A T, I “— LT 2/ A
W, TR REE, SULARE IR N L,

RO R, B4 4% 1 3 25 W3 1T 43 R 0 A R S ke, 30 )
Ve R A, MR A 704, , MRl R AR RS KA,
CREAEE A, TR 7 B .0 4 R 3

244X WINERBFRNIEEENX

HA FZEE B ARIE A AR, (AT “307 Mgl e 1+ 3+ B 27, A 1 FE 2
T SCHIBERC R, RTINS 0E SCH R 20y, IRAIE 1 FIE 2 BB A REREE A, 4
AR AR AR JERT (AT, 2008: 83).,

G+ LA 27 BRRBAFARFIICRE, B 1L 2 W2 A 58 25, &
SCEARRF], AHITEARSG, IRATE 1 FIE 2 AL E PT LA E A, ASSENa I 2 AH N BT 2 i 2 ik
AR o XRFFIME RS G LA, B OO EZ gy, HALE AT i SO (ARAEL
BGEAFLL, 1985:9), BEHILAS “X7 mBp g, HOEA W BB W S, BAEFHH) &R
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HIHRRFP S Ia . ShDRRR (1995: 359) 48 IMPEBUE A UE I AA AT - A1 (RFR: RU)N)
>A2 CIRZS: B, 53R, LA, TR ) > A3 (RIE, UK B, &R ) > A4 (R RAL
. B ) >AS (B REETETLL) > A6 (JBAR: TR REE. FH).

N BT MZE BRI RIHMEmiA IR, R RS R AR, DUE S R
2] FTETH R IESAR FR B S DGR RE 7 T FoR, A WRLLTE  HES RO RLEAT U
KA BIRHEARDUR R 2 ) FERDUE "B+ 47, B+ A7 BT, RA S BRI

[ R

3. B AN T iE

3.1 FA R HY[E)RE

(1) HEEMAEEE R ZAE X DOEIIA A e o+ &8 + 47 IEFARA T AR
(2) LEAAEE 2 IE X DOEILA T B + 47 MIERFAIA 22550
(3) MR e T S2IRE TN B+ 247 T I + 487 AWRLE 3220 fi 12 (A R ?

3.2 FRAIN &R

ARSCEZARE AL B VO AR SO/ NEDUAR R 59 At/ ok 33 RN A2, 26 1
PR . ASOTRREELE, B8 A B R SRR T, IR, 18
HIAE R VAR S N7 5 0, HBHE R ASOIHR IARER, SRR B0y
RN, HACERU B Bk N, EDEE A E ok P D RO I 21, K2 I TR e S o
PARIRIE I, REAR/NRELIAT, AR 2R E— S AR, IFERE R AR
NEA TR T DR SR, X2 EAEAE SO AR AR RSO T , ANEHBHR R
ity ABNTERLATRAETE o TR e A — R, IR DUR M MEE, HHIRDUEKF
M, DUBECR IR M R ROFEIC T8 TR H14% 1) 9 DT I 2 5 A DY SE A/ VR TR URA R 2807 Y T A
ESCAR, AERDGHRENC R, WA EH, EauSE, "+ 27, B+ 4T B
SEHPR A, BRAEERAE Z AR SO Z —, Haiftl, SR PEr e/ NMETE AR,
M—AEGOT st C a4t 2] T OGEM "=+ 47 MO + 27 BESCHER, IASSCRI B
R AR/ A T IRDGERY “BOR + B + 227 BRI AL R F EEAE S, ST AR
DO AAE AR R ZZ I RA A, A —E Al
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33X E

3.3.1 da)/m) A I

A SCR R E AR 30 2 i E X DUE R+ 5+ &7 M B+ 27 AR
e, XM ARTA R, A 15 8, RERERA B+ 47 M B+ K7
I, ROy A o0 S RO R B A R, LA SZ i X A [m] ) B e R 4K
+H A7 M B+ 47 BB AR S A A RIMER R . S T A BRI A
AIREASC I — 20 WA T RS2 i PR B B e+ e+ 27 R TR+ 2T 1
BT A R R I, 8 A SCAEM AT A2 3 VR B 5 I, 4 1 T Ll fla T 6) 3 PRt
EE AR NAIRE S . 1)) 2 AU RS R AN s -

A BVR: Bon] + DO TR AR + 1Y + B4R

L —HAZry/Mesti. (641)

3. B HIIHIRLE, (643)

4. —FTHTER DT . (8 43)

B BRI Bin] + IR GATRESME FIRE5H) + /Y + 444
2. — BT bTAE, (8 1)
5. — B FF R, (64))

C BVA)E: AR + B 1+ 30+ B 2+ () + 417
6. —ZICHENEZ, (8 47)
7. —FRZSORBIEI RS . (8 43)

D AUn): BRI + I8 1+ 98 2+ X+ B 3+ 1 + B A iR
8. — 2, PIET GEER/NE, (84)

E AVa) 3 Hoiin] + AR OF 1498 2+ X +JE 3) + 1+ TB 4412
9. —MRAHESR ., mmXHHANLZ, (124))

F AA): Bomin) + L+ 1+ X+ B 2+ X+ 3+ 19 + I A THd
10. —PN RN ZH R E PR, (10 43)

G AV PRI + Boin] + B4R (i) + /Y + B4 1R
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12. XE—ERHNOHEAE, (124))

H 84S 48780 + $oiia) + 98 1+ X+ B 2+ By + B A4
15, AR 2 — EALHATRG S AR B4 L. (10 47)

I A1) BoEie) + IR s s + ) + T2 A TR 4
11 —5kE F TREEFNOETTLC, (10 43)

IRV A48 + Jranin] + iRANEE R IE + BRI + IR TR TR E + B0 + B A TR
13. 7 _LilcE — R AFmImE AR, (10 43)

K B0 A40) + J5Biin] + shaMEs + Boia + RS ARG + 1Y + B4 104
14. 55 _EHAE — IR BHER I A5, (10 43)

3.3.2 My ik
T A2 BRAE A 35 438 58 eIt im) ) F AL A, A2 iR A0 A RIS R M B 5 A
& o BOKERSECH 132 57, R TAETRESZ0E IR TS 19 0 85 40 Al i S i 4%,
BI A, B, C, D Fll E TASE, ASCRILT B9 ROk R B2 138 7Rl i S Aik A 4 -
TR 155y
1324 GRERE)
A, B, C,D Hl E R EL AT B

x100% = 32 RSG5

& 377 A B C D E
ALk 80-100 43 65-79 4% 50-64 4% 40-49 43 0-39 4%
N . [ I RAGIRARA) | Ak AR A
b Fei R i e H 54

FURIT S P A4S0/ e B8 DL B A S R PG N R A R H SR B, T
ASCIRA R R R/ N A, SRS X RN EAL D7 SR U A2 AN 2
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4. R EZMFOTE

4.1 2B ERAEEHR G LFIER
ASCPHA Y 59 7 52 10 E AE RV a) FEH I i S S AR 1 Frs -

R FEFENEFERAEANKB RS E RIS

[T Sl eEE
i A S HArt R HArke
1.00 (A : 80-100 43) FEUL 0 0.0 6 18.2
2.00 (B:65-79 4%) K 1 3.8 10 30.3
3.00 (C:50-64 4%) P 1 3.8 14 0.4
K RHs B
4.00 (D:40-49 4y) RISk 1 3.8 3 9.1
R 29
PSS
5.00 (E:0-394%) AR5 23 88.5 0 0.0
Bk
&t 26 100.0 33 100.0

EEARNRSTY W (CE9) UL EMILHE 16 67, A5 48.5%; MidERE (U
1 2B 3.8% BYMGHAMELL I, 8 23 MAREE A RNSTN B F9, BIA 88.5% MAEERE A4
FE LI 1) B2 2 IR oA 35 B AR A B2k o 33 (AR A e DI 1) A5 40 2906l 65.97,
AT SR G R BB “R7 5 i 26 A AR E A 7E A i 19 24543 4(E 2 30.88, AT T7EN
TR SR S R IAT AR AR BAg S R EEK

i B2 IR B MR 1) — TR SN E R Z DUE NS — B H T, EDUEHE L 546
— R Z MR A, AT DUESCE R + T + 2 BB N A 50 X 4K 1 24
FE? HAPRHEERA T, —. RAAREEFERIZIRE AR S 2= 2 D0, MUEE R +
B + Z BT IA RIS I 26 5, ok B DUET S 32 XTI 7 AR RE T BGR, 1k A
EPUEE FAZIAE , HATEPRIARIRE ), BN EES. =, AMEAFE S H RZil
HHEMR BIE S R/ NZH R, R HIOEE N 22 5 4 Wi/, BB DUE Y > 15
25 H A TE T PR A H L H iR, SHDOETE T BRI S R SRRk Y, B
A IEM BN Z T, BT 5 DUE Y RES HH5E
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4.2 FFEFEMEFEXNNEHERIFFHEEXLER

AR A A A X U P ORI TR TR P X R 2 LU UL T 3R 2, R HE P B0 a3 LE Y
ZEBR, AR AR XHDUE B TR R R IR BE NG, BT RIERREE R, BRT R, R,
SRR PRGN, B R IER R LA, AR R P i AR R S e AR
X HAHZEANE , WNER 2 P

®2: FEHEMEFTENBEREF ST EITEE

Atk N E'F‘ﬂéﬁjﬁf” ﬂé%ﬁ“ BRI A 220

1. — HUNIESH 92.3% 100% 7.70%
2. — GRS 96.2% 100% 3.80%
3. —ZHHR4R 84.6% 100% 15.40%
4. —[B] Iy s 1y 96.2% 97% 0.80%
5. — T e 96.2% 100% 3.80%
6. —MEK 96.2% 100% 3.80%
7. — 92.3% 100% 7.70%
8. — LN 76.9% 90.9% 14%
9. — Mt 96.2% 97% 0.80%
10. — PG 100% 100% 0

11. S LEIS 96.2% 97% 0.80%
12. —RROE 11.5% 66.7% 55.20%
13. — AR 11.5% 33.3% 21.80%
14, —IRZE ISR 3.8% 48.5% 44.70%
15. — 5 2B UEA L 15.4% 75.8% 60.40%

AR T, TR SR, T BRI RS A xR LU A R R A, X
FNRETET A AT S AR B S TR AT . ISR ATREA =4 —. IXLE RS 4 T Y
VERCA IR A3k, 544 T DE AR AT 1], A2 7R B2 B, ANREXT 5 44 1]
VCRCHYTE AL IEBRAHES ). — “IET. T R MO ISR RRER By S R 44 S
PRAGIRZS . TORAERT, ezl E TR A kNS . BMsIE R 2 Wit XM
AR FEOGR I AR AT 521280 FR I A AR 6 32 3 AN BE LE Al M Ak P 26 Bl e A ) 1
hEAEILECRTRE . =, XEERRITER MRS, A e U™ R iR s R R
R, Xl e AL FECAE A a - rh g g R, /T M T
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A,

43 EEFEMEFEN “B+ 2" EFHEEMLLMER

i

®3: FEFEMEFLERE "B+ B BFENERATEE

MR 3 I8, LG 32X E RS ERE SR, AR SCRIHE R LT & )]

S i S THERL A ERE RN b e

1| ALZR/INERS 96.2% 100% 3.8%
2. | B bR 15.4%%* 90.9% 75.5%
3. | ZEMIHBA 80.8% 100% 19.5%
4. | BRIy s T 26.9%* 87.9% 61%
5. | RESFTAMERE 11.5%%* 27.3%* 15.8%
6. | ZIL XHIEREFK 11.5%%* 60.6% 49.1%
7. | BAOSURBH) R 11.5%* 42.4%* 30.9%
8. | #uml., HEE G BN 3.8%* 21.2%* 17.4%
9. | KR, mmEmXHANZZ 0%** 0%** 0%

10. | MR X Z i A EPER 3.8%%* 12.1%* 8.3%
11. | 5 I THEF LA 5T 0%%** 12.1%* 12.1%
12. | HEUSOREAE 26.9%* 72.7% 45.8%
13. | FEmimEAYAEEL 11.5%%* 33.3%* 21.8%
14, | OB 45 5 R 3.8%%* 63.6% 59.8%
15. | FAEAIAE 96 AR Y 25 HEAL YY) 3.8%* 48.5%%* 44.7%

(1) WHEARRE R FRTE, ARt 2 1 WA M P 2 1) R v 1 44 ) B0 4% ) ) 4L ) 2 418
REN L TR R R 23, (R M BT B B IRERA — D IER L, RO 2508 A i s DL
AN TS A R IB A MR TR B A4 T AT, SR AIRE IR

(2) MFRESHAAEEZIKE, BRI EFZAE, IR TR 3 A
A G AT LUE AR SR, dniB s Pol5e s, mird B ARG a2 2018 SO R 1Y
BRA, ANBEREE EARIR Y s M5 B SO R, AU, e E oh e, Aszil a2
B RRIRM . 2 R AEREIE R IL A AT F B DA X SR 20 R i {1

(3) IEGIEPRHR (1995:357) B & DU AR B9 TR 52 238 55 o i BR ), R e iU
TR A A B B R A BRI . A AR AR A2 I R BE AR XA BRI A I
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AR, M1 &S m: @ “—F/MERATE” s @ “Haz®™ s @080
B ERY s O/ 2 0 IRFTHE, XL E RS T A IR AR S T B
W2 G XFETF A RRIER B AR ZIAF S b, AR 25 r sk R i i ] fig 222 2]
F BB RS R

(4) HpRkE (1995:359) 4811 ZEMEFUE A RE B RA P, . “—P> RN ZiT X
FHRYBEPEN", K7, “Z97. TR BT s R TR B R BB AR, F R R
B, HHEIRA P AL REL: K/ > A2 1B T8 > A3 MGl @it > AS Bt %, SR
IR ARETT Z R E AR AR 2 BT 2% AL, b IBEEH e A ANIEY, 5
FUH AL AR P LA B A

4.4 WK 5347 = AR A £ EARIR 5] 7H

At 2 TR AL PSR 1 TR A IR IR (A OGTE . —. ZEIE AR ATE I IR ik
AIAAEHES, e @GR 2 ORI PE N @ ORI EPER, X BRI X
LT 2 I L B R Z BV O A . = ZSEIBEEAEZ S, . @GP
B SR SOR 2T s © BP9 RE X2 SO (0PH I X2t 8 SOR, X R S
T ERPOE R E AR Z 2B E T, W B EE SARERN T, YR T H SR
S N

IR FC Gt 45 s A2 1 X Hh A5 2R TR I A A 2H AR TR TR P 2 ) R ) A R 2 42 BE ) v
55, JUHORARER 2, W% 9 M “RAFESE, mm X E AT, 81K 5 BT
AT, XPBHZRIERIE 100%, IEAEEETLHIHET MR, N Lk
P H AR RS 5 @ “GERGHANEE AR, SEEFOE AT A FPER &4
HETHORAAZ G, FE 18P NESR, O "WRAOHF TS LT, @ “HRY
FAERTREETT, XEHEF IR, RHER =S n B At A e S T4
JG . SRR A RRIEE T AR Z AR MRIER, JFME— 2z, XUAEReE 2l
R AT e e+ B BE B B AERAL BABAT TR DUE I + 227 EHAERF .

T A AL PTEE X AR, 5 O IAY R RITARNAR R Z I F AR, AR 0 1/
SrHERE R R . R AT S R AEF 2R 9 AR S IR A R 2 AU A TR PR 2 Tl
ifr, SRR EL ENEFIE A, ITEERERER. @ "AAMLEEE, K&
BT, XN “HHERE SN LR RRT, X R R TR e 2 H B A REIE
i 3t Ak TR TR TR A TR S T 2 TR BT P T, [ B I iR L K 2R AR5 11 8, e il
WERE, HHER RS AR R MR & T OE AR s, . @ “AERITRTRE
FYT @ BRGNS FERT TR, W REEZ Zp BRI IE AR R R, R
ERARER I RAER 210, AMET EAR AU MR il S O BT .
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AT BRI s AT S S R S TR PR A TRV T A 1) SOR BB 10 B, il iR T
BRSSO, W ARG RIERE” s CBIE TR s CHEE R AR
IASUSIRACEE” 5 “SEIS IR E R AYACEE” 5 "B MIBTHOE B TARRE” 5 "M nra L™
CSAETH IR R AR B TEALY) ", R R DUERIER, UHZIXE TR Y +
27 BB, ABITRBEER DU A7 A PR,

5. &51E

SEEULTIE, R ZIAFEXDOE HoE + 47 M e+ 47 BRI AIEIRRE 1T
AT ZIAE R P DORTE IR SR E T A 22008 i LA ARG A . —. AReT
ZARF W EFER AR S 5, ABTTNEIERIA BT BOT R T D0E, W DURRTE RIS 7 A AL
TR ARA R, MBI RBPIRIE S o "™ A B A" A KA 521K
BRI IMEATEARHEE AR R4 DR A e, = WMl BuE W, JE
AT AR X DUR B MBI 2 TR Y, AR BB, R A B R BN 1 44 Tl 7
R AT e i, WSS, 7EA S B AT, A TTETE AN RELE A R W Ak
S AT SR A TN IS e g G 0] 2 (A NESS B e e A WU Bibe R 22 KT e N K
BRI AL TR BB, R R TR R )R

WFFE K BURER 73 B 2 I R SR 2 B ATl A P PR 2 R, RAEREIEM
AR Z B SO R, HI AR B E S, AT RRIZRE LT BOA TR, Al AR X
W25 LA, AT - 08 SCCECA SR, HK, sz il &% ik a5 24 5 i i v
A TS 4 A A AN R . BRI E TR SO N A2 B, I DU S —ihk
o AT ) BB R, SN G A ) S S, Je ] RS A AR AT T U
MBLRE 2 2] 5y, SEXGEIEN . KRS s, Aea 2l H DGR TE b BB &R e
OIRAZIE, SE0E B+ 47 BiErA . Wik, SRS A R AR T,
R, IR BRI XUEE TR .

ARG S M R S BT iR 1A R 2B DL A) 5 X S 7RI “HoR IR A R4
" B TERE R, BT AR IR, FEAWSE: R HEFRENR T, B
Tl I R R R RS G s — 2 A R R SS A A s 3 T M 2 ) R TR A i 42 1) A T
F o XMSERY AT IR P TEAN R AREE ER2 1A [FTE 5 T 5 0 32 i RHMB B 44 118 e 1 )
Wr, B RADGE B 59 TAE B2 2 S X T Y (R
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AR, BeRLL . Ul T — SRR T B A ST 2, 1985:4-16.

M . CARPREESALTICY Wmin . W2y . SR T, DUBIEREIMST, Jbat: hRIER
AL, 2005 387-408.

FJy . DUELER st thAEAR )R, 2002:235. 1980 455 1 i,

FIBONE . - M ST WIS (ASCREE i), 4, 2008 82-87.

RAEFE . B R ALRIDOE A IRV AL . T sk TIRH e ERERRIECEY . &
dt: #FRE, 2006: 553-571.

Bt DUBBG S TE PR D48 A ne e . i, dest, hEfESRERBISE DT | 2005.
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BE: ARHBEARASESEEINTNARRER T EELE, 2EXEESNEETH
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FEEAAE R EEAH KB LRI K R,
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i

BB R Ry Z BTN TR A B R AR B T AMNER AR, ZBHAMS BRI T IR Hey:
fEFEHCFBCE R R, ARt T 2RISR BEE EI’J?;Z% (ﬁkm%ﬁ%, 2015), ZHLTRTR Y
Pz VT ae, e, il SE2 Mg, mdias . BA. . SRR Z RN T BORIAT S B
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Xof PR DURTE L B B T IEE , A 2R B F ELAN X E rp AR A AR
mgeit, R AEM TR RS EEA e TP A IS O . e BRI DL SRS 22 6] Y
PrRISC R, B R PR DUREUR AT RS H B0t FRl ke e itin . Rk, A4t
FEB IS HAE AT IR ZAR S TE AT BN , A BY T e dt e SR B S AE 5E B L A

1. MR

MNRGYIREIE T F AR S5 F A TR, B NSl B RN AR Z (7] 0 5.5
. Kress & van Leeuven (1996) A\ “ZHIER" FRm A H LR HAEF X —M A
HEAT, MR . A ME S S Gk, R LRS- T5C PR . ARk f
FE, Aariima g, Wrod, WO RS R Al ik TR R G AN A R R B A A R, A
RS . WA MRS S TR S PRSI A . 2B T LA R
Halliday (19785 1985) BN RGIIREIH & = H A, YOI ZAMYHAUATS RGcdike
TR, SLHMEETRE. APRIhReLl B YIGE. 2B E /T ZE R ST Re T = 7 Al
52, EaRlAX L E . New London Group (1996) #2H “Zicili” e, U
ZARSTRTE TS FIE S 2R a5 5K, Stein (2000) B IRIABIER L “SHISZCAE” B9
o BEEX ZBIAHISIRIRA, BIE 20 4 90 RS ENE F A A, IEENHER
O, ZRESHISTIATE)G, SOEEeEE e R R, ER (2009) H#ir £
BTG IT ER G BISHELL, TRAIHIA T 2R TR AR R, REZBWEX RS L
PR, FEEEES: LR RAREES A A (XE. THRI%, 2016) PSRRI (5k4E. X
BRI AR, 2012) SFZ2 071, 74h, WA SFE G HE TS 5 2SR R BEE 1 T
PEHTRUE g IL S (SKaL#T, 20125 MR3EES, 20165 BRIGLL. EIEH, 2017),

ZESUA T B E PR DGEZEEMIORE DKM, Zabif +UAER A RIS — S iUk, #9807
AN, R, HFENEST . DUBTELAE I, gk (2014) RN
%, BT IREBCEFEIAR ST PPT IRAE A Z S H A I B R HIEO, Z5 5380 PPT BR1F
HR SO R R SO SR A . 48R (2016) DABYEAR “H7 FaIp#EIR
A, " FARSA L WP RIB RSB RE =AW A A SIS . PPT MshfE
G T 2B XIMNUEA ., EIAXIIRT (2020b) X “407 AA)#2m 4 By B A 1S
SUHATHRRTE , 0 S AUE PRI S 2 RTE " T A R 1 R I ol 24
BEEMFRIILK, AL, XRFH LW (2019a) FEHPIZELE G IRETHIR B iE L2
L, MASRIRESAT 5 A B 28T “/07 FROER “BArE” iEREEEh N S,
Zat B get &9 PPT B R Z MBS, WPl 2 BRI,

LSS E SRR I, A, EW (2018) AATiRE AR IFZ2F 301 SRS B8 H
TR PECG LR, X HAESR S SR A T S N OL. 5 (2018) X
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DURTRNC 2 S DRI IG5 O R AT ST, R B A ST R B, e A RIS 5
FAUER BRI, $2 BN TERUSIC S R, XIIRT M (2019b) DASERER)— 4
[ PROGE R LA RN, RFEA R BRI SRS SO, IFIR98 T 8 i JHRY 2R
e ERFXNLRT (2020a) 2D PEIBOZHI LR G IRV H AYTRE BeA PR TR Z RS 1
FISEE, JCIRIEEEE I IR N A N T He B B, WANRIZE B B S IC A R R B
Ko il A b 2R N

BABEIEAEDUE ZRASTRIE AT T 2 RR (RIS A ) Z RS IR
KEWI . AWTEERIAI RS G IR TR R B, TEXIRTFIEH (2019a) AYSERN - 4k2k
RITERH A BN Z B FEC R, F R ZRATREEC AR, A2 RS
BB TR IS

LHARFERSE

AT L CHE PR DUE R B F S % E 0] IRLE AR (E bR DUE IR A T R 4,
2016) ZEpl B P BRI OERL, T E R EBRDUERE S %, KT
HERIECF S MBERE, WNEBSEA WA TR E S (XIRFF LM, 20192, 2019b), ZIRAY
TN CGX AR AR FIHEWY, HEAUREKE R 8 4 36 B2, ASWFoY EEIRITAN T W) .
(1) WREAAFR B ESEAE M (2) ARBESEMAEZ W2 (3) Bz
[ENONINCIBSES S o

ARG E EEE TS &, E R, RSN ESXIRT . T (2019a) —
B, BRSNS . MRS BB RIEMEAE, SRR A BAR
BSATS, WK 1, fEiRsBesT, s, Wrid B e & B ik R R R

x1 EXEEER

IR Y BB Y
" PPT Vppt
PLBEAREAS A4
S Vo
i At
Wr b A5 A
&R As
TG Bp
B EES B Bl Bb
[EA Bs
g i EN Es
IR E
AR Ei
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3. AEIB RSB R B E

3.1 REHFRMIA

ZRGSREBOTZ BB WA BB H 2 (GRIERE, 2015). TR ETEIMEH
RN A NE . IR TIRMECA 0. AUGEREZE AN AR RBIER 007 M2
BEIR] “TBARE” 5 SBRE BT N — (L BIH AT SRR AR s Bod Sk NI 2 iR
FIHE . BONEETEF AR S (SARREAES ) AR A X TSZ R, A= SZBR H )
FAF, BIBOMSE A B AL S5, A w BRI REN B H S S a5 2ebrh . IKIEEC
N, ARECAATLI A BB, BAREC A g 2.

R2IEBEBFEMREBNR

i EAE NN #e Hbn Herid Rk
g PPT (B5) FRASEY SIS “/Y”
. THHY
14:15.15:19 | VT 04R I SIAKIEPERY CiH7 BOWGE, TR, T T %Y

FIFEAE UL T
Titk s BRI 5 [REE

F PPT (imi) NIEFHY AR

: N -, S 13 ‘” EPPT (?X?) U\ii?i?‘;
15:19-18:53 or34th | BRERIRIAS T F PPT (shim) [IZZmE “KAEREAHA7,
HE s HOER L 5 Ak

F PPT (WAL FAR “EAkE”) %
ZIMAg RS, FERIEL:

= 45 7 gl ARIEM F SRR “E | PPT R E AT F R a2, FATE
18:53-19:38 - LFE” PPT JE /% [ il AT F 4R A2, 244k 1Al
I‘Eﬂ%o
FE s EWEREE & LRk

PPT Je/i [, M4 A 3l e s “ %L
B+ A + B - AR S5

ey |3AT13E | BRER EAR

S A BB T . B 9
AR
AL LR RS
Tk LW 5 U 5 Kbk
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3.2 RG0S HT

AR H B SRS SARERK T e (BRAL: %) SeitaRILER 3, AR
F o RS BB BER LU, FRZ VBT I, BRa R ILA 1,

®3 TRAHEMRSESHSIRERKESLE

PR \Y A B E
#'j:'(\/‘:/“ =

e BESRES |yt Vo At As Bs Bp Bb Es

— 0.84 0.97 1.32 0.94 0 0.84 0.92 0

- 8.41 0 2.8 4.04 0 2.04 0.44 0

= 1.58 0 0.97 0.62 0.04 0.4 0.04 0

Y 3.22 1.62 2.06 43 02 2.05 0.15 12

(TERE : ARIERHC A 0 L = AR / 2 B )
B 1 SESHSEFCRHEMERNSLESET

60
50 ®
40
30
20 o
10 e
0
Vppt
--®- — 144 16.64 22.64 16.21 0 14.41 15.78 0
----- & | 48387 0 13.25 23.47 0 11.85 2.26 0
= 43.29 0 26.58 16.99 1.1 10.96 1.1 0
—e— [ 2176 10.95 13.92 29.05 1.35 13.85 1.01 8.12

_._m

(TR BUEIR B 2/ NS E W AAL, 2RSS IEARR B I B 5 e geit = FEBSAT
T HYBR TR 3 L R BT B BT A LS AT S BRI 2 LU YRR, ) PPT A& B
Be— 1 &l Ge it =PPT WUAR I I & 20 be / B Bt — FIr A7 R3S A5 1 b T I 20 L SR =
0.84/5.83=0.14408 ~ 14.41%)

AR B B IU AR S B A bR I B 0 LU O DL I 2
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B 2 BEBFEARM RS ESERER

e 841
y ° X
:: - -
2 o
o N\
% z lgi--:-:- § | 1.581.59
L\ N\ N

=V 181 Q;ﬁ 1 58

- A 226 6.32 159

B 176 248 0.48
—E i o 5
FFmi b

=V A SB =E

(e Bl P B 2 VRS S L)

AR BBSFT AL BAAFRBRHE, SRS ROTMAS, RIS EE S,
IS8 TS SR . WIAKAE (2018) i H M BE PRSI W 2 TAhBR . 3 Ak, 515G,
PR NGBS BTN, SRR (2015) DON SRS R R BRI TR IRG#
AR TE o B A PR PR o7 B S U Foe AR RCR U, XN U8 T, A7 A3 R
(TR NG & ) | GG m ] G AR s R B ) ) N2 5 JE X = AN AR & A )5 )
SKAERE (20095 2015) IEAELIEMIRTEIE A Z AR I EAACR (GRiLFAER L) AR
MREFR (2T, WEAEE) MIEE,

T ORIMTMBSIVE] . Rk itk e & D B RS e S ey
E55 A R BRSO, SRR ULIARCS Z R R . B —5 I ARIEIER 17 iRk~
BB BOMH R AARE I B or i (1.32%), HRIGRFIR. %A Fikfis, R
ZBEART T o TN AL R 22 A B R /R R e e e il ™ BB SN SE R )
THARERBTEREL, TRMPPT (FEEHDT) (0.84%) AW (0.97%) S5k
LR (5 B E PR HONE I . BOMEE . PPT AISE LIRS E X, N2 m BN,
RIS TP L ANE] . b, SEWp e e s | AR TS ), RIS DRI o 0040wl
Gl A IR, B TR PPT ERAER, il FHERBE 17, &R UiGE
Je BRI S . RIAMEE SO BRE R TR BUms R Tom i, R E B R E X,
FHAGE RN R BUS ERE R SR A SN o By S (4 0 2 A 20 S 20 i) i e 5 B R i
[ RH, FRBAPRESC, RIS AR IR Rk, BrB— R Z HIBETT
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FOEHONETE, FREE BRI AT TR A BRI SRR . IS AT SE A S HARAN I,
P ER— AL, P T AR SRR EANSE AR . B s R RO X T s i A oAk, 1R
O B RS N BRI R AR EANE R

BrEe T EXTEIA AL BT BOBRGRERTT . BhG TR, DU RIS A PPT RAUREFR, 2
AP Bl i 2 ST (8.41%), FEFAME R CMABRE X, iR B PEr T.
HJF A G A5, BOmiETEFISE PPT RN AR T, EESEd S 5] A W%, BUiihiE
FHEIRHRR I EE X, 5 PPT WIS B AN, FHEIER PPT ERYAZ, JEX PPT
ARSI FIsRAL , PRBURBSEE PE R SR A U o MDA PERE BRI, kS SR B PR
B, BRERNBONETER R, RBRAEI . i, BB T R R 2 RS AT
Tk PPT, SRR ERAS. WS ML s oA S AR R AL AN E R, B3
R ERSRAL, 5 FRSIE AR IR AN R

BB =220 B ARET Za R EISE PPT HE4T, BUMARWHEN G| S22 B R, PPT
M HRZIEERNS (1.58%), HUNEE (0.97%) RZ. i EULEREAIREE, B
I ERBACWEE "R AR, FEECRNE, AR EE AR, fRUE
PRI . PPT ALy IRT A - ) A& R SORBR Z 5, 73 (A A
ASTERER T HJFNANT R I 22 5K A4 1] B BR i~ AR RS, TN SAT S, IR
SRR TR BRAR B35 3, PPT FIZONTE T B4 b SRR B S e 0 B AN 20 T3
B HAEA SR UG TR AL, B EERBMEEE ARG L, AP eRe iR AL
W, SESKE, PPT RMEHERZHIBENS, Wit eAR BUE TR, TSR )
RS ERE TN TEIR AR AR B ANC R . St SR BRI, —H Z MR
AIE AN

PrBOPUERZRTR L B AR SR X A IR RS R - SRR S R R OR LT
(4.3%), RAEMRZIOBEMNS, HUCRRAREFEL (K, 3F) 8 PPT (3.22%). ¥4
“HERULHET R PPT EREImEINES, SRS A XIS AT R R, S AR . BUTIE TS
MRS PPT AYZE A B AR, L RFRI ST X, PPT fefit it s NPriE
o B AEbRE, AR EARRE, SRS T SRS, AT Sy .
FHAN FEAR ARS8 P A ELAM U o 07 0 IR T 6 2 A DR IS AR, 2 A B 2 = v
I AN AESS IR RS , BN R AL B R H A B A, WBLER B, W AR AR,
AFREE R AR E R, RABRE X, K. TRIEMBHEEH RIEAREL, E
AN B P AR B A X HOMR TR oAk, MRS R 5L I . FEAS B B
AT AR IH R BRSBTS ARSI EAN G R, SRR FIEREE A
SN IS S W SRS s AR HAN S AR

WA AR, TEEECE S A O Bl i 2 ST S R BN, BB A=
PPT, BrBiVURsAEilif. HorPSHRESIRARIAE Y, I HSESIREZ R AR, b
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FRCE, JERSERGRIEBCAES . ARBITE PiBEE S5 B BIRBRAS DR 5C R B A5 U 4 Poi.,

x4 BFEFEMBRESHEXER

KFE O\
I W B 7873

BBt

— FRA A (AERRAL) T (3L

— b (AERRAL) T b (3L

= TR A (AERRAL) (3L

iy T A (IERRAL) b (3L A (3L
4. H=FEBTR

XPIMURZCA IR AR R A E2E 50 SRR E T 12077 By S BARia e, Bk
F U EVE + BT AR SUIISCBRME RN (FMES, 2012), BREAEORMIR AL A
P RSB CAARE, W WEAR B A U 1, ZEESHAERUA TR (1) &
HLRSA G TH PPT WL HAYE . HUMKIEZEAT 55 PPT AR AURLS AT 5 sl 2 A 4
A, TR R G Rl G 2 ORESAT S SRS At TR 20 S B
(2) FEOrRARHCF IR SR E . SO S R RS2y, il iR B 5],
SR Z B LB IR A AR A ISR P R S TE AP RE ST, S AR TR TR A S RS
Mo (3) BEPAMIBSAT SR X, EESEEEAT RN ZOTEs b8 ghm s <
sk, GG EVHERIEm S 1A, Wahr AW, 2 2S5 FERES . (4) Wl
SRIWHEACR. BIHEACRNSEESREABIEE X, REHReR, (et R i,

5. 4518

AT VR E PRDUH B B URIERIUI, SR AT 0 i S X T8 v Ao ot
FHRE, i AN FHESS PRSI U0, ERE LA RBES I ER R, TSRS
P55 0 FH I 2 REA AR a5 L) B A [ 55 20 B R I AR, O ZRESTE L B SRR =
WFFEE R BOMARYE B R 55 A RIS G, DURIE 208 R A5 B B2
RS UE T, AR B TR H R B s Wt S MAILAE ARSI AR 5 A S 1 B
FREF s SRS PREERSE A SR R AR B BN G R 5 U A SRS ] 1Y
SR s Eo ST (SN
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A Survey of Learner Strategy Competence of the Mandarin for Busi-
ness Participants in LSE, UK

SelE] R R 95 DL ) A SR e ) VA

M43 & Jingxi CHEN
¥ & % 4L X 5 Northwest University China

WE: F_BE¥AETANNS, ERANF E. KRBT R F D FKes, BEX
WG EE ARG A ERK, MERSETERETFINLEY F, A CH R BE LT
¥ (LSE) i 4 WiE ¥ #3477 R ERFERRE. H5, K R Oxford 3 3 # %
Be By B R R R — R EHE 60 MEEEEAMNEE, 2R EE2T AW HIGEF I H
PR E. AE, A8MEAKFFLERENAEREASHATEE LN, REFEZE AN
K ROEENAER B Res, RIALKRERNEERLES ., "E, BERGFERLEY
KFFBE R BT AT, KA HFZ B FAREG LN —B Mk,

KR Fo]H R HERM BEEw By R

AL - 0 HARER “BERARKT JRINTETR S ECETh RIS U, BN B
5o AR I LGS, S A R RRCR . AR, TR S HeE R A
T M R, BN CUMTET R E AR AT, Xl s (i
FeAAA MR (B2~ F o) 0 FURTERE A 5 R 2 S G TE o A SCHUTE I AT i —
2k, MMEBBORZTT AP (LSE) WIRT 55 DUR > Z R I DL A T S i A

1. 3k [B]

Cohen (1990) AWy, % "ih T “2#JHKME™ (leamer strategy) & “F & A B M
WEREAT AT, I S E R, B2, SRR A A m R U DA A (2
i) B FEEAT Sl fAE TS ST (language use strategy) 1 “TH 52 > 5g”
(language learning strategy) . 15 75 2%~ W& > 3 0 T WX H ATE 9 T e FTELAR: i (o FH i)
WLEAAT R, AR ARISRNR T LU AR B BT ZEH) . JTIAAsms (O LU B 4

©2021 BAAIES
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RIS . TR OH AR 2 > ERYTE RN, FRARAEIEK) Fikkscskimg (3 anty
NEME, FRGABEE I E SR MbLe) . — BARAS 200 A R0z HIX S5k Jr i e 1,
o7 > S R RE R S R o S5, R RBLI AR A 2 2] D73, e ) i R o
IEREETT HFEui Rk, Sl S eSS . Pl a RGBT A
ST T AT Bl A S T SRS AR AR E . TR AR A A A 2R R
(NICAZAEAE SR BUE B) . g (6 B B S5 T 2 ) . JEiskms (FEiE S IRAE Lok
BRI A C) Mk (75 H R AR RIHTE FH#TACPR) 4, X LK
AR AT Bl T 5 S il s U 14 T AN SZ B o R A e 4 S B

X 2] B R HEAT BL 2, Al LT FRATTR SRS AT R IWT I, Tl AT R R R
Rebacca Oxford (1990) Y ELHEAE R HE S 5 Andrew D. Cohen (1988) MIH 5 > SR BE Fli
KNS . ASCRH Cohen 5 Oxford ) “Bi4MiEL",

Oxford (2008) 557 —if 5 o ) il B il B RO MG 20 IR RN/ SR —2KON E
PR, RIS O HT 5 o ) B3R 5 A S BROCHR, BARICIZRmG . IR SRS R M SR
ICIZRBE I TICIC AR R E R, Q. A1 OHOCHE (32840t s BAR s fb ;s Bk inl s TiBss
Z) . sERAE S (ADES 6 SO0 (EHSCHR M), eniE T (A4,
AERIE ). FIHSE (SRS SR s PR T-Be) o DRSS T LA AR AN
H, oW SR (BWHER; g U RIS SUNFI AR s AL R R
SR 7E ARSI R 252]) . Bl SRR R R (PHESIA R, [ ARGRIER) . sl (s
R RSN B 1ERS) . MR A IR AR (ICEIC s Mg B ),
FMESFEME FH LA SO 5 R Bl AT, W HUEAEI (RE SR, L R). u
LS SRR (et B HABTE 5 5 FRH By s MBI T3 30 sise A Ay s Pt
s PRRE G IR S s BRI s AERTE D7k sl R ST . 28 TSR RN, B By~
(R 77 v, A AT . (I OR IS FIAE S SR . TCINAISR M HI AP T i e, e 5§
FET] (BRI, CROBrIH AR R ER s PR AR T RS MREEGT) . k%
He (T 5 2 1 R0 AH28UHRs B0 Bbrs SRRt SRS M E R HHRIE SRS K%
Blex) A 3EAl (A RIS AFRIPAN) . TGRS, RIXS~ > i B b i R IR T IR,
WA TR (R TB WA T vk . TRIF IR T AL BRAR s P8 O s (R BAES ) . Akl (R
WeRIZSEE s IR HIE R o7 AT ) AR A SR REErr (W BHA, ik A&k fRih &7
A HAEs [ ABR A CRITER) . AR5, BIS AORPMEFJIEF, W 5] (XI5 g ak
Wik WAL HC AR . SAGHE (SAGE; FRFATHFRFEMNE) FRE (B SCIL B
TN RS . AR R S I iR, AT SRS R,
A B AT REAE 5 ) 5l g ad R b2 3



RESRBSXEFIEREENFE 147

2. KRR FTER BT R

21 AERNE

BEXTOE AL R 55 DUE S T H I ORISR AR AR RER Sy s DA TRV IR A )4,
NBERY W6 BB DUE S ) ARG O, AEF 2 BEIEREme. Bk, MRl Fis. %2
DUBRYIE], B I DUEKT. H COTEPEZOh A K 2R e, i, 32, 5 DUFp 5 a4,
e LK . “PHEE RS ARG 60 MEIH , WK EAERNE (1-30 1) FIE4EE5E g (31-60
M), 10 AN E R TH A —A/NE, B 1-10 BN FIOAZ KM, 11-20 R T IA %0
WS, 21-30 MR TAMEERNE , 31-40 XL TICIAISREE , 41-50 RGN TH R I, 51-60
O N FAEAE MG . T A B H R T B Rr O R” (Likert scale) MEIIEA, A
Fe B TR DUE 2 > BEDUE ISR I ik i B giR, SRETEHE 9 AR Y
g (1. 2. 3. 4. 5), 4B MRA: & A TR SR S B S AR, B 1 MR
DA 2. FRARD X REMs 3. FRA BB R 4. TR X RRMG 5. R — EXRHE. DAl 3
Hor B, 2 T RERGERSE, 4 5 EREENSE. Z2lEFTNPEE—MFEGAC %
PREgiERE

22 AENS

] A R 45 DL 2 RS R AT Y ST G 2017-2018 2EARFE AR FUBUR £ T
e (LSE) &5 .0 %8RS5 IGERFE (Mandarin for Business) F 27 i 2¢4:, 645 & 9 HE
(LN828, 10 A). "H&Ht (LN827, 5 A) Al “WHHDUE" $4HE (LN715/716 1 717/718) i
ZI 2417 BH (B R B S A~ 220 058 HDGE R 1A 22 R 5 D0ES ) 2k
12 No AT H0E H R R AR, I i ()46 R ) R U0 BH 7 B A AF L ) 0 SR

2.3 [a)&LHE

CRMEIHA R A 2017-2018 “#4FE5E 22 ] (Lent Term) A5 JLE (2018 3 H S HE 9
H ) 3 5 B o e AR5 0] 45 FERS L - HIR 7 4 ik WORD SCRY PRAIE 20k Ik 32180, TR 0145
W (3 A 23 H) wiE Y E A SCH H R 2GR 27 A2 AR R T R, e AR
EIHRIE A 19 i, BIBCR R 70.27%., Hor—y FURBEREPEHL 58 i T 55508 H I gl
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RICELA A, T2 53] 18 M ARn G, HiA AN 66.7%.

2.4 DTSR

TN 18 Iy AR Bl . P M= W R TR (RS TUET R
AHE, B 8 0 3 ARG . FIBIEEBIFSEMOE “+17 5 DURIRIAE, A 70
AR

B, MEAIRIZEA T, DURBUA K22~ F AR SR SIS B, 2R5, =4
IS BT HEIR, LUR A [R) K27 2] A0TSR R [R] 5 2 AL

XHEE— MRS, AR . S—22, #6058 H 70 iAol
PAGMT o Sefg B2 i 3 25 A B IR — S, SRS FE IR = NI AR AT
— M HRESME. METE In—5n (n RZEE B ZI8], M E B2 SRS B0 HIA A<
B, RN IR A A R A . SERIZE 10 N80 H A E M S AR HES R R, RIAS
Hh 32 XSS SRl FRR A SRS B0 - 10 AN F R IME IR 227D, A28 R Se3Ems i) A ]
JERR R 5 [7] R H A PR BERRAE 3 S 3 DAL (ED 3, 4. 5), DEWIECR 321 i oA [m] (Y SR
UNRARAE 3 LUR (R 1A 2), WS R A2 i AR AR AT Sems . [l — R o e i 2 2
Wi (4, 5), EaAEM (1, 2), WSR2 I W I SR s ok s [W— A H A
FEE (4. 5) CAIREE (1, 2), WEN7EZsER Ofk) AreE MAm 2,

b, KA 10 M H B MEIC R, 3 IHEIME, FESMERREL 100 (n 4520
HNED , B IZARE M A AR EAPE R M E N SRS, B A2
AR X 7S/ B TR . SO SRR 2y (BT —=4) RSty (5 =41)
R E S P AT R . A 3 AT L BRI AT & 3 = AN 52 108 7E R 2R SR s
ERZES . BAUTRY 10 DSBS B J7 ik B R AR I 20 64 23 B - RS R
AT =22 RS2 2R B SRMS Tk i =2 o il AR AR A SR 7 i . A
— AN, PrA s O7ik) BRI T BE 2o oh 450y i 3l 4 11

3. HEMEI ( BRI )

PR HEAT R B 1Y 8 {32 LSE TEAUEALHE 6 A B A 2 itttk Fredsflh sy 3 N) . I
BAEPROCR (2 ). BH (N, EE ) BT N, abkAading (4 N). 5
RVGI (3 A) FhEEdE (1 N), BHEEZUREE, FIRTE 20-30 £ 200, = D0ERmE]
H 344 (BEERK), 5A0AKNACBREIUKT, 3 60AKACE THIUKT, XGRS
TREMEIRTRE, 4 MU ACWTRSR, 6 MU AC SRS, MPUESHE, FEulE 5Dk
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EiAE, AT Aok 55 T

3.1 “HIEFRR BER

A g1z skmg (1-10)

I\ SZ AR I BE (BB Rl 245, SF 30.625, BB “HIE” Rl 2w Ml
LTS, s EEE SR S (31/3.88), Hkh 6 (29/3.6) 13 5 10 (27/3.38), fibfi1xf 10 F
A7 B IR S AEARAR YR HES )« 5-6-3/10-8-1-2-9-7-4, 22 H: i AT IZ M A -

1, ez K7 FuE, SRS N F

2. FMAHFE OCHE) WiEkidIZiFR Mg

3. FAODUEFRNEAE T SChekid g

REHZE. 25k ie i
B. NI (11-20)
A2 AR e B AR AR 304, S35 38, AN H A4 ME T 4, 53404
H AP - EATE 3 DAL, S A 15 ok b (e G X B3 . A fER =i 12 15 5 16 (34/4.25),
HRHA 14 (33/4.13) . MATHE 10 FA RN 73k BN R BE s AEARAR UCHES Y = 15/16-14-12/13/19-
17-18-11/20, 2 i HIAYIA RN AN A2 -
1, RERE AT, RS TR
TG BB 1R SO IR

3. FEEBATAI M ABETE LR SO R

4. FRAE UREET CRRULT ML R I Y [ E PR Rk
I F B BT HDGE R3S 1R

C. #ME3HE (21-30 )

I\ AR BT R B A BRI N 236, 44 29.5, TEBIAIATTAS 23 s i ol ] 25 X L6 S s
I AR R 22 (37/4.63), LM 28 (35/4.38) 129 (31/3.88). flfi1xF 10 Rk 7 vy
NI EE S AEARAR YR HES )« 22-28-29-30-21-23-24-25-26/27, £ % (i P UM SRS Ay «

1, 2 i BRI, FRABIR SR A B

2. FKABMEIE T R SCHIAT S At — L ) U

3. Pk A0 SRSV E R ARG G A Y

SR

3.2 "R IR HOE

D. JLINFIR IS (31-40)
J\AE Z 33 T e R A BRIl 306, -4 38.25, HNMEH MSEEMEHGE I 4,
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Sh=AAEE 4, HA AT 3, BT AT 538 i kb A X e S (B R e Y2 40
(37/4.63), Hk M 32 535 (34/4.25), MfiTx}; 10 FhoCIlHTT 2 A ] N i A AR U HES ) A -
40-32-35-33-39-36/38-34-37-31, &% i A TCINAIHIE K «

. RER TR ACEDGEF TP 5K 2

2. I EREBETERT

3. TAWBRF] BHs

4, RERSEHIAUL, 7EH CAIERMEEA I O3

E. [HEGRmE (41-50)

I\ SZ AR I B (BB Ry 284, SFH4 35,5, FUAFRIANE A B9 MEAE 3 AR, 31
B AT L3t i i A5 o DR 0 ) 17 R M . (BB R 2 50 (36/4.5), HK Ty 45 (32/4)
42, 44 5 46 (31/3.88), AATTXF 10 i J& J7 vk 19 oA ] BE DA e A8 AR AR Ik HE 51 F < 50-45-
42/44/46-47-49-41-43 , 25l B () 175 BRI A

1. IR FEAFDOERA T, FTLARENS v I PRI M

2. WAH A CUDGE, RAEATRAT e iss

3. WA & IRSHTHEAE B I

XTG> A B S
WRRTE 2= S R IAR L, REKhA S

F. #2325 m% (51-60)

I\ AR T e B OME SRR 311, 1 38.88, AN H (SE M E M 4, BANEA
WAE 3 DAL, Ud WA T3 3k b A A X S . (i S R 52 (35/4.38), HRkK 53 5 57
(34/4.25) o AATTRE 10 Fhat 52 T3 3k 2Z I R) BE A s AEARAR IR HE B 28« 52-53/57-58/60-54/55-51-56-
59, ZE IS TS H -

1. Bl B 2] BRI & & gl iR

2. FAGIESE—E ), HEER

sebrrbr, FRAT LA Ak b X 5 AR
4. FoxiE RO T4 A 21 h)
FFHR T HR - 15 A SR

[a——

33k ERH

K H LSE “RyFFIUE" mRIE 8 (R RIERI T as RATT
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F1BENE SRMZAENRBERBSR

41 5 A(1-10) | B(11-20) | C(21-30) | D(31-40) | E(41-50) | F(51-60) | A+B+C | D+E+F
BME 245 304 236 306 284 311 785 901
SEH 4y 3.06 3.8 2.95 3.83 3.55 3.89 3.27 3.75
HE 7 5 3 6 2 4 1 2 1

o PRI i oy B SR A S SR, LR TTIA ISR . DRI . BRI R IZ R, ik
R MG . PRI A (P2 (AR 1 3, U Tk 2 e DR At FHT I LE 3RS
LI F22 SR B ol PR B v 1 LSRG . A MR SRS - 0B T 3, W7 S A

b HER D sl il T SR
wH (BRHAE, 2018) WXTZREIRRIFEDN R 12 7 R DUEE > 3 e T s [ B A, 6

ARG I T 4 R AT

R 2 RHENWKXFESRMZXERNRBKERBR

41 3 A(1-10) | B(11-20) | C(21-30) | D(31-40) | E(41-50) | F(51-60) | A+B+C | D+E+F
MY 210 191 170 237 221 242 571 700
T4y 35 3.18 2.8 3.95 3.68 4.03 3.17 3.89
HE P 4 5 6 2 3 1 2 1

TSR3 ey AR SR S SR, LR TTIA ISR L ISR . 2SR RISk, A fik
SR AN TR MG IR IS TR (T T ) 2 (BT R 3, Ul A AT Tl 22 e A A TS S S
LI P22 SRS B ol PR I o T LR . U M SRS - AR T 3, Ul 1
Tl ISR

AT, P ZRE TSRS ] R B AN A — 2ok - (IR fe i A A R SR
AR RAMERNE . AT IR KB, LSE 1Y 8 Az i & #ok A TARm WHLIX , FIRHrFEY)
(9 6 R A2 IE ST 57 LB R 2E R Xl il LU IR — S i 45 B REIE

4. 2518

I) 2 S RS DT RER & L, LSE WY R 55 DUHR DS 2 A B IC AR AE i F G — Lo s Al
Jrik, MR E RS, JTINHRTRISRN B FICAIZ ARG . T T7ERI B B2
WAEOCINR . FASFIA RIS, ey B H, S2bria AR 5 8%, B/ HTAME A

ICICHMS , AERRIMR A2 ST R 3T s A 17 R G B W FIA M . A S RIS
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BRTE E = o Al P G T T R A B, Bl R M g, AR b > Al
MR BEREIE WA Z s e S G Bez W AL ST RSN, 551 E i =
PRI A7 2] i RE A B, A TR AME R IZ SR, TROATE 1 Sk A2 E B R R,
FURBTESCAGTE M G AERE ) LA 280k, Aad, ABATFER PR SRms el —segs 5y, —48
C 2PN S AR, FEA AR M . XAMEOLRIA, BT S D0R% T 52
PRAYHIS 7 ) M YIS A EE ), 2T HERY .

S22 3Lk

PRI . R PRDGETR 5 32PrRE G IR I8 . st ARG |, 2018:105-108.

FRIGEHE KRB . ST~ 20 SRms . MBIE R SRR . Jbat  AMEHCF SRR |, 2002: 24-35.

Cohen, Andrew D. Strategies in Learning and Using Second Language. Beijing: Foreign Language Teaching and
Research Press, 2000: 4-9.

1EE &I

Wi s, vadeRs: (NWU, HiE - P%) R #Eiz b (LSE, UK) 5 b IR
I (2016-18) . BEFEARICA . S8 B SCE RN, e85 i 5 0%, ARMEEHRA: “ERRYL
WG ACbrBe ha " (1830) A KEPROGETR S ehrRe i FRie) ( £3), BRI
jxchen64d@nwu.edu.cn ¥, j.chen72@lse.ac.uk,



Available Vocabulary: A New Perspective for the Research of Teaching
Chinese Vocabulary to Speakers of Other Languages

R ialil : [EIBRDUE RN B L

RAEA Jindong SONG
% % K % Southeast University

WE: AP RE AR B EEEIE T EE KT XA E R 5 R T k, AEXEREHR
TR AR U B T BRI, AT H R D W B R B G R BRI, 2R O A [ R U A e
R LCHFRREREINSE, B, KRB DGEREH 5 W W IEREH T R
WILE R, AT AARA B0 DM G A kLR AR, X E R SR T IR R
FAHWALHF, BHENCRBERA LRI WARLBRME—FHEE,

KR 7 KA B R OERNCHFE; AR R BRI

RN gl—g

A RA)IE (1éxico disponible) HFFEHAT 20 4D 50 4ECRYTER, 3% Michéa 784 5 1 ) 17
BB R AR B I LI, S90S 25 TR R AR BB 25 85 ik £ A — B3]
HOH R T AT RN BORER, RICAUEREE BTV . IR R A s Y],
FERI X AMEIEZE T LAFEM (Lopez Morales, 1999: 10-11), 7 M imlyL A7 T Ui 2 10O B A 2
W, A ARG R U ST AE RN R, BTN, (SR S RAZ G SR A
PR IR —AE, M T — I TS AN (Samper Hernandez, 2002: 7-8) . MIHLPYIH K
A, WA T RGP BMEAR B, 2 E PR 5 ECF AT s 2

PEHEE (DA RARTEIE) E50E B Al AOaiC s oG BRI LK, PEIEIF 9T Lt L
TR, W T — B T SRR e 5 R R R . AT s A DCHE S
Tk, EUCHUEREE A TEREETE SOA W AT Sl P, 43 Fr i 2% 1) 4L 21 4540 5 56
AL, A E PR DGR AN RRC AR R I 2 % . AP AORxT teDGEREE & 514
PEAF PUTE BB (AT SAaC iR, ST PUBESE A REA A0 BT A g 5O e R e, AR

©2021 RRL
ASCRTTHE ARG — i B 17 308 FE bR i T SORiCerse” (16YYBO005) AUBBEME LA, FFA53) s m e R AR
%W 4R (2242021R10087)
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P PEHE DU ) B A IRTE e . ek R DUR RN 2 BB A R P i — 2 St

=. ARIECHSRER

164, A SORNE Y B A B P IE AR X T, 15 E %35 Gougenheim ef al
TE 1964 fER KM (< FERLIETE > AT) h, RHIELE 16 B XY, KA R 5
B YA R REZ T KRN (51 Lopez Morales, 1999), K%t M HAEM SME 5 #02%
W B E T A . T 2= Dimitrijévic (1969) b T REfe A PR 48 £ 52 1 il st
RGHIRNL, ¥ okt IR AR S, LE 2 RIS N G ST 2 BN
TRTEBAERIE, ERANEEHEIENSE, HENERIPIEE T 2R, Al Sdailat
FET 70 AEAGHEAVIIE E K, IRz XA LIER KR, VOB e s 2 E iR &R
WA TSR, AR VE Bf2FE Lopez Chavez & Strassburger (1991) #fEH T RF S i1H8C
I MVERE AR, R R RIRTEZ A H A E xR | ) 2EE . 25
A SZIRNEL. SRAE RN X7 1 a] & BIR]7E A2 iR S TR R AL AL IR 5 5 A4
S8, A REERS L PEPEA 244 Moreno et al (1995) WF AT K 3a i 5T 8k /4 LexiDisp,
PSR T R S 2 = 6 2 o N e ne e 3T I B N ety S L A
g a] R AR sE M ARt 1A

HAT, VU EZIT R0 B ] SOaCpEFE R InA T $7 3615 5 % 2K Lopez Morales 17
“VPGTEHL ] SRR T, 1 H RS R BRI A DT e iR RIGES
2 DHIE S, B S HERESEIE R T (Paredes Garcia, 2012) . 78 P55 _1EWF 5T 40K,
A SRS A 43 =AW : (1) BT PEiEREE AT M anlil R dn 5 52 H B AR P ih Bopt 4 it
B (2) VPG IR 23 FBEE# B Al Sanil, $R R FIFaHr R A s (3) TG4
AR, BRI IETEA [RGB R A A e . MR BRI AR sg e . DL i
TV A A R

=. ETNESFEE N RACRFMZERUEANMNIRICHFEH RN

H AT ] B A5 i ARtk A B PR DOR BRIk, (HENCA EE R, AR sudE i
SEARNC AR P ME— AR, SO A SR, RS2l (1999) KR, XFHMY
EHCEEANRERETTE R IR, EATERIR S BUBRAL, B8 e IR K 10 £, 7EACPR AR AT ag
B, X5 Michéa TR X IMNEIEZEAA A T JARNET LS. JrefiE (2013) FE5K#
“EE LI YHIA A B, BRI B R S A R e R A A N AR Y P
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KE, EHETIE OGS ERR T Jdmil” AR T2 ek, S8, R EPNFEFIA
A SR T E PR DOE ARG VI, RN W) AR 4R U Kl ik = — £ R G 5T
ISR, BAh, ENAEERE, R HDGETRNC GRS LURNICEer, IR
AR FI2: DR GRS, AR 2 B 12 I R0R. (IHRLTE, 20035 ASHARE, 2008). 4R
T, BRA 5 AR R SR FH P48 1k B B 28 ) 0 7 TR IR P 45 R A s A i e, X
FEE TN SN TE A R, Ik = 2RI E e %) SCHE 5 X ey 558 T i)V S kA e ot iV
PUFA RS B R4S, AR TR B ES AR . STk, 4 n JaaliCaF RS LA
] PRDUHE 2 SO B AR IR A M2, A Z AT AR AR S5 T ik R A AR I DUE B & Al
S, BERDGENHENC A AR B, WAl R AT IR 48 2 5 R ek, A
BT I — A7 (R R £ e 06 [ P DU A e 2 oAb 5 i B e %

FETULEHE, BHEHT T —IE RERDOEREE W] ST, 2 XA B A
BBEDGEAATRERL, M4 SO HIR A LSS50 5 5CTEMLA], A [ PR A i 2]
CHEFARA RIS %, 5T A S i =i 83 427 2E 32k, SR “ PR 5E s,
PEAE T ZARTE 21 ME OB FAiil® . 32t R EEANE OB TE 2 200 A S T T A RERH
BN 5 Z A, SR EE X Z I G TR S5, KRS XIS TEE, B
AN TR, B LexiDisp ACBERNC AL, 45 H 4] Kt s ARHES il SRl 3R,
EEHVEHC 05 A NTRRLT . (08 A FHEFIARET . “18 BiE 5" X 3 i LIk i
WEFERT G2, % H AT R P B e 14 200 ANMAFE TASEMTS . BFFERBE, X 3 B Al
KA 52 IR R 28 M A IO TR, AR A3 A 11T S5 44 D0 28 FIiE: SOIBAE I 48 i, T2 1R 30
FIZIRE, o5& T HEA0h EF XOER, FSORXE LR, FHEMSICER . TS R IUFCH

;%CE!O

(—) ARSI L%

PATE (3 08 48 HHELRIMEL R, Zir=th T RELIAER “£7, "I, “=7. “h.
BB/ MR ¥ M NN RN I M /) A S CIES TN T 1P

a % (3) T (8). HYE (31). 48 (35). WE (40). EioAk (42). FERE
(66). Hxi%E (70). /K% (83). Zid (90). T2 (110). R 2% (130). BE (137).
i (141), 892 (159). 2% (160). BEMmE (181). MEK (188). ZHHE (196)

b. Hl: FEEHL (4). BHAHL (17). FTEIHL (20). HROKHL (54). EEIHL (58). LA
(79). FHL (108). jkwedl (118). iTHHL (155). ML (156). RlRHL (175)

c. E: H=E (11), = (26), LEKEE (33), HIZE (76). B=E (99). AMHK=E
(113), #Mr= (127). #HT=E (149). H=E (164)
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(=) IEXEREM L%

1. EFSOER

FE 05 Ba IRy 2 T CERSRT. CARTL R T SR, DS
ZHA LT CRRM KRN A, X EEial 7 a] KaaC RN R A, [Fl— s 4
RERI IRIZAT , TEREAE-S PR IS A A AR IE 9 .

Bik: R (28). B (37). 1 (50). 1% (52). FAhi (59). TjF (63). ##
) Fok (66). PHLLAG (94). 214 (95). 16k (105). ZJK (107). jiiF (109). P4
£ (111), 22 (113), £3% (118). H3E (128). 44F4k (135), HAM (140), WA (145).
JIEE (151), 32 (162). B3R (166). #JN (175). /=% (179). &k (182). 3k (185).
JR(192), 22 (195), 43¢ (
b AW (8). &% (22). 4145 (39). &A% (41). #A% (100). ks (148). HH (161)
2. [a] SCFIT SCOEFR
e 18 BB SIS h, ZiRrE T ARZE SO, AT s 18 SO R], AR T TR)
FIRS SOCZR ML X LTI ] B iR NI UORE , AR RNIRIEIR, TEME S54RI - 2
FESE AR AR, 4D

(1) [

a. R (2). PR (7). B (1), &% (16). 4k (22). BB (55). b (56). W'k
(70). Mtk (72). & (74). ik (95)

b. it (5). HEf (6). Mk (10). = (12). R (116)

c. i8R (150). AT (153). 15 (154)

(2) XX

a. % (1), R (3)

b. Bl (14). Z1E (15). &1 (18)

c. % (28). # (29)

d. Wrog (45). #lak (46). ML5E (48). MKk (79)

3. TR HHAR K R

TE“08 2= FHELFIARL” h, G —Se SR AHAB A RN ia), HE ST HE 7E M) 382 ] Al
IR AAHAROCR, flan: BAr (1), B (2). B2 3). BN Q). #a (5). BT
(6). PRt (7). & (8). 4 (9),

4. BREEXR

e I8 BRI HEGE” b, BT REE T UGG, o SCRA AR A B 2 4 1 1]
BE, G0 R (8). R (39), #8% (51), 4R (88). JwiR (117). IR (121).

(6

i3]
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A AT UL, DUERRE A 1T BN AR50 BRI o ELA = S B (A B R A
T, R 2 i 5 s Rt B B A RIS W IE . BhA i i DGR AT 1 al S AaiR et
ST R FOAIBAE 5 I AL, AUEENR S T E BRDGE AR R B, dRE N DAY
2] E AU H B TE MU B0 RS 55 T A R R F B, XS B R T
“INHA” Y E PR DUE T B /B S 5

M. EFFEIFFIERRECERRHERENLERICHF

Hamdz (2004) 48, DUES ) H WA BT HER AN RIATEL, WM NGEIRE IR
INAPIAZ I DL R SE A B A e 2 e, $8H “EA™ DUEBCEHHLE, $RB7EM AR
B 5% 2 B BB R AT A 20 DOEAE . FE L, BHEIAINMURIMES: > #H ARk
INTR B E ST, XEE 2 I AME DA E G . VR AR B A Y BB
R, I HFEIIMET R SERET (REEE, 2007). MWXMMESRE, DUEETHD
BEE AT SR IE R AN R 58 BB AR R E LM, et DU E 2 1
IR RFTREFBsAS, BB 1,

REUELL B A, R LIPS BEA PR A ] RO E R AR 4, IR SUUE RS
A SARNLIE R AT LA b, AR T — YRR SE . PUPEA & ] M dnliE 5T A Sk 8,
WA PUEAE R EAE ., S RE (2015) A, PEHEASMBUE K- ABGESE 3 4Rk
Mo —, 2EFA 6 ifl 2B, JAH 40 Z A RK2EH 200 Z /e Bz itE. Wik, XFHpy
PCBREEE W] SR, ST PR EE A AR 0O B A S AN E AR E , A O AT ) 7Y
BEA DU > 3 BTN AR A B ) SRR S 258 2 M, RN DUEE TS PR L35 Z 05K
R AT S

EF B Avila Mufioz (2006) X PG HEZF T 458 44 K24 HURK A= 1 A B A5 Al ] K dm) i i
BE, PSS G Z TS A DGEEEE# AT SRR, BEEELE T 05 B MR “08 S H
HABERE S PIANE 3, A B re 5o w1 200 MAAE THIETY, BFFe &L, 79
PEA N REE D RIBAR 5 00 T HoRe R A, Hoh A 5 TG HAEAR G — A iH &)
AL, R MRS RO S SR RIMOCHE:, X 5VIIERE CFREMEA G ZRAYEF AN
RN S5 PRFRRIRDUE BB AEAE B BARR, 2R IAE VY5 AT Sl 3R 3L
AJ Kl R AR iR E

(—) FAERIESE KB

1. [A) 3 2R Gk
e 08 2 HERMM KB h, ZikEL =T “FEp k7 BRI, #ln.
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perchero (24, H:#) . papel (25, 4%). papelera (26, F45% ). portaminas (27, [ Zh%:
5E) o XUCTRTEN] SRl SR EARARSR, HAf A 5 PR BOR PIA G,

2. HIL AR OCHR

FEFT TP X3, S2d 7 1 5 — PP il SOnlil R EALARSE . RS54 ryinl,
EAEE R mEA MR AR, flan.

a. -dora: fotocopiadora (58, & E#L). calculadora (59, I1554%)

b. le-: lenteja (10, /N 5). leche (11, 2F4%). lechuga (12, 4:3%)

(=) AER ARCER W B miE ] AL R ER Kk By iRl

PL“05 Ban MPCRL” S, XF HLPEBURETR # A] BRI R AR 200 ANiE], ATRVE Y, DU
L 98 MFETEDUR AR A I, & Tk, XEEEJLTER S A AR S
A, Ho g2, YoBEE. s, WEZRIENEA 38 S, i iU, il

a. 525: lenteja (10, /N E). garbanzo (30, EMEE ), legumbre (41, Eff). judia (74,

.. PUZEE ), habichuela (81, ¥ &, WUZ=), guisante (122, Bi& ). alubia (144, ¥ H
PUZET7) . haba (169, %&17)
b. YRS La Casera (72, 757K “FiRFEHI”). Seven Up (73, £ ). Cola Cao (95, B’k
). Kas (136, B0k “RI7”). Aquarius (146, /K314K). Red Bull (172, £14)

c. Vre2E . atin (80, A6 ff). boquerdén (94, fifffi) . calamar (96, ffiff). sardina (115,
YT ), salmon (171, =3Cfh). merluza (181, #%f1) . lenguado (185, #ff). mero (191,
ABE), lima (192, —FU1ZE) . almeja (196, BGIH)

H AT UL, PEPESE YR RRE S B A SOt RS S R AR R 5 R IAT K.
BEENHRHER) 51500, A B TR0 R IAT & PUHEA MR IR A 193], DL S B
HA A AR EIR] . 7T 0] VYL DUE2: > B I BEE T, WREE IRl A X Seia], A B T4
FEeF 2 F 125 2] B G ICACRCR . M HL, 76 Y RTDUE E PRAGHE 5 R UL R s, B bxt
RREEN TR IIHZRENHELL, DRI RRZ5T (51, 2016) MTERLT, BRRR=T#HT
BER A JOaU A RE N E 58 “ T hi IR RS L%, TE—E R EURAbIA BFSE Y
AR, HBEAE DGR BRI TR R T .

7.

H. HiE

VE Dy h s SRR &S B O BR R R e, nl Sdalil BA B RYWESE S R NME . ABFFOR ]
LA AT BRI E PRGBS, Al i E BRDUE A A e e i, ek 51
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TERNC AR A TR . TR A AR R . R a] SR RO R HE B R R AT,
EBEE SCHIE S METER AT R, 3T EERDGEAE 2 Be 5%%@%77”&
MZSE L, FE—DIRAWITEDOR B A0 ] SAalil, K E08 i L PR iU 2 R AW R iRl
WesR S g, 'S SR HAE T2 ) By ANCICIRTE R0 . S22k TR LI riE 1L in
LA 3507 WA R AT RIS . b, S8 T VHEA R 3 PO [ 58 0 ] S il i o © & R ik,
AT, A5 TT AT XX 28 [ 582 ) F I DUR . AP 1 PG i R 1 T ARl
B, BB X DU A S M Y 2 K AN T i

S22 3Lk

WHLT . DORIIC A S0 INGRICZE: | B A3, 2003, (3) : 13-18.

PRETZE . XFAMDUE Th R Bey: WA ——IA TR AR AL ey . IR DUEHC, 1999,
(4) : 3-11.

JrERIE CAAT SXSMGEIIC S EAMESCER L 2013, (2) : 139-145.

SR . F15. DOE W ——12 V9 B 4 75 2D 4F 22 308 #4 . http://www.xinhuanet.com/
world/2015-05/03/c_1115158903.htm, 2015-5-3.

Handz . FEE W OMGEZC: FRERT i RIRTSE . DLERE Dy . bt JEatifE R0,
2004.

FE R E NN DURERMERER “BURHST | hEH SRR, 2016-1-29 (6) .

RS . OFANL Y RAE S 1N A B 5 . AMESER], 2007, (5) : 133-136.

FRHaTE . BAE AR SNIGE A2 ) BB | BEATSE, 2008, (2) : 64-73.

Avila Mufioz, A. M. (2006). Léxico disponible de los estudiantes preuniversitarios de Mdalaga.

Malaga: Universidad de Malaga.

Dimitrijévic, N. (1969). Lexical availability. Heidelberg: Julius Gross Verlag.

Loépez Chavez, J., & Strassburger, C. (1991). Un modelo para el calculo de disponibilidad léxica
individual. En H. Lépez Morales (Ed.), Actas del Il seminario internacional sobre “aportes de la
lingiiistica a la ensefianza de la lengua materna” (pp. 91-112). Rio Piedras: Universidad de Puerto Rico.

Loépez Morales, H. (1999). Léxico disponible de Puerto Rico. Madrid: Arco/Libros.

Moreno, F., Moreno Fernandez, J. E., & Garcia de las Heras, A. J. (1995). Calculo de disponibili-
dad léxica. El programa LexiDisp. Lingiiistica, (7), 243-249.

Paredes Garcia, F. (2012). Desarrollos teoricos y metodologicos recientes de los estudios de
disponibilidad 1éxica. Revista Nebrija de Lingiiistica Aplicada a la Ensefianza de las Lenguas, (11),

78-100.
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Samper Hernandez, M. (2002). Disponibilidad léxica en alumnos de espaiiol como lengua

extranjera. Malaga: ASELE.

TR

DX 16 MG N GO, IR, ZHE. M. Sfmckt, s FE G .
Jof B Sk FHECRIADREL, BRITAIEERE . Bk, A, @ THE, HES5ERSE. 3
Y. WA AR . WAL AT T AR,

@ XA FORAZE X BN E UATE 15 8 VNS 20 HHSGRNT, 7
RREERIES T, (AR TR — e B A,

@ “WNCAT R EEEC BT S M SEO TR T 0—1 ZEIAEUE, P LexiDisp
S PRAS R A B, LB s (I S IR R A8 BRI L

@ (2013) A NHER B9& SR 1) B— DA KRA/NYES AL, A
FATIE SN S 5O EIN T — AR s 2) EHMIEES B, EEARRIE B A ST
it FHA A

O Eh LR LA T 16 ANF LM 5 DHGE X (B8, BIES5R%. B
. KRR BhE) .

©FZIXTE “05 R AR, “08 2#A%: HIHAA R, “18 BIE 5™ 7= th i m] KRy
SEO N 668, 508, 623,

O 5155 H BT 2R IZ IR 7E IT SO R IR . BN, TR ] R Mg 5 B0l
K, AN AT R PRI

@1EPYIEREES W AR iER T, “05 B APCRE” . “08 2FA . HEFIATREY AYTRIC R
Ik 723, 582,

O 5365 W B s IR e v] BaRlC R iR, DU iimlinlis.

al

fEEE N

KRIRZ, Wi, R RFIMEE BRI 2%, D585 A HEF R 5. BOHTH S %,
DUEHEPRHE . 5 TER NN EARIIT S SCR R RPN GECHR, PR L H 5, %
Wi#l, Email: sjdclara2019@126.com
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Revisit Second Language Acquisition

P IR

## Yang ZHAO
£ 17 Lusine SAFARYAN
Jb X K % Peking University

WE: AR LW _BIRAR, EEAREFIF —BRBFEXFIFIETHE W, LF
RKHMEZBMEZEIRARKE, FRUPHEZTIRNEARY REMACHIES, HHED
T—SHBEH, AXEENZEMSER L RAELZNLBEERER, K5ETRmEE S
ZEOmEENZEERETIARENR . ARAA, BEFHHAR N oELE E T[T
AAMBHERRET—F, FHEREERSFIFET LT, B THAENRY, £AX
ALFEHZRFIFNEETER, BiEE AT, WEAF, EFIHK, ¥ XE
WERFERE, EEHMWERCERBUNABIET DM ARKE,

L
i

EAER, =IE RO IR IR — AR, IR SCRI R E B B IS AN

1989 4F, (% 155 2 MF5E) (Studies in Second Language Acquisition) HF] % % T An-
drew Cohen Wl “W 44 #j1E —TH# - HIMRNCEE L™ BSCE, BEA 0 LS i+ =%
M IEFAA R TE DRSS , fERA RIS Z 5 B RiE G, HATE RN B ME ., X
e R IR AR, BRI R IR ARHLE], M AR EE PR A R . 2000 4, Cenoz

©2021 #47, Er
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& Jessner HiZ5 1) CTSELERRI : —THMTH) —BHIR, EL T TINRRIEERN =18 1585
&, RO ZHI BN EZ —, ZEAWTERSUEEMLE R, B3R Cenoz et
al. (2001) M9 (=iE 2P EEET M OHE T FWAY. Leung (2009) 1 (=iFE2I1EY
ik 1574 ) . Hammarberg (2009) 1 =15 1530 ). Cabrelli Amaro et al. (2012) 1) €4E
MA=1E2IA8Y 4, LA Safont Jorda (2005) (1) € =iE>) % M= H 5. De Angelis
(2007) 1y 55 =355 wiBH AT ~J#3). Szubko-Sitarek (2015) Y = iE i &0 HLiAl 4 1
ZEARS) . Rothman et al. (2019) (1) (=B ES5iESTEY 4,

SR IR I AR 1Y T SO A T T R, ST 1Y R R S TR S W BRI
%, U Dewaele (1998). Williams & Hammarberg (1998). Bardel & Falk (2007). Lindqvist
(2009). Falk & Bardel (2011). Falk & Lindqvist (2019) %, Falk & Bardel (2010) #/I Puig-
Mayenco et al. (2020) X} =5 2] ip BT EB M T B ZS, (55 B F 5T (Second
Language Research) HJT) 2011 4F55 — W i =18 015 L 1), FEE “ =iH 5094 liarse”
(the generative study of L3 acquisition), €[ FRXGEHF]) (International Journal of Bilingualism)
2017 AR =08/ ZIEL T, Hph—Sescm g il 7 =aE R, W TR IJIBA” (Scalpel
Model, Slabakova 2017). if 5 s #2545 &l (Linguistic Proximity Model) (Westergaard, 2017)
&,

SIEIM TR e E R, (HWAATEZ AR, S i AR P R AR S —
WIS, (e =iE IR B E AT Z (Cenoz & Jessner, 2000) . £ —iEFZIENTEH

Ba T, BN iSRRI,

LR [

TS AN IR R B S E REE , IERR R IR S DAMOATAT— R AR IE
RS =IEF . HBINEF S (Ells, 1994), FEZFEZE T LR, X130 (2000) A%,
A EIET . BIUES WA S E B BT ARSI EZ AL, DA T —IEZ S
B E SRR IR .

HRYEXT LT (Lado, 1957), %2 “IBRMES BT B M —IBfFE S 45 R % L
(AH R SORH 5: QnAHIE], s kA EE®, AT iEd s WS, siagEniEs, =
T2 PR RS . AR 5 T 2 S5 48 3 SO 5 A B bk, B FH 8 5 20,
T PR3 5 o 27~ 2 — B B R T, X I D A S T, X — 7 vk A R R
Fop I FH ) IR RSB Z MM —IE T, W TIER IR R LAk B T—iE ., XAERIEA
B e, FiR e 2B R (B2 ali, 2017), wbAh, BE—iBJE IR Z A e
—IET, MBS WAL TR A . RIS (Corder, 1967), Bk H—if
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PEPRER, A E A IR A GriENER, Bt AW EHET 22t 5 =
ARG,

A BGETEAE L N I B ARG, DA —iE R X Lo SRR, RN T A —
HfiA R, HICEERZWE RS ZH A0 T —iEmesl B miEk? sz, ik
IR IRASIEAT A2 B4 T 24U, 4 mEs / 2mn] &R (Schwartz & Sprouse,
1996) . ZMBULIA R, ZIBMPIGRIRE R S —EiE, TIE AR R AR 5 AT E
Wz R R (PRI, 2015), SXTHAPTRUE—HE, ABUHEIEHESE T B R U -k
TR —IEXTH, BXFT T A TEPI RS L T AR He—, S R TR AN i
s T, AMEAHEET, R R InEm iE

WARFATEZ PR “ k™ BRI DL S BT s iEbn i B — 1S, Ll i
CTIRT RAREE CET. TNET HERONGET. SRR iR iRt Hok A T 1,
WARAFFE IS, XA ek —iF, ALk A 2Zaiead i — ik, —i5% . Puig-Mayenco
etal (2020) B TG F WAL =15 BT R T MNMER: L%, TBKH —F; T8
K H i B ARREER R B — e iR, sERR B A R, ZOCESS T R TR
M (1) —iBRHMEDL (Privileged Role of the L1), AT FEHR H—if; (2) ZiEIRENT
fiifi (L2 Status Factor Hypothesis), AR EZR A i (3) RPUEELA (Cumulative
Enhancement Model) , AR 5EHT 15 T A o 5 % = iH#A R, HL R m 2 E i (4)
A AR (The Typological Primacy Model), A NIES MBS MITHEIEZEHNE, 4
FWEFERE, REdiE SR TR MRS a8, Ak, B, B0 55207 ik
TheEs, #he ez M EEEFERE taEfs EWE S, MEFHHE FWEAMRAINIESTZ
[i] 1) 2 S B AZ T R

N B A DGE, AR IRINUY ERSE TIE S, MR E W =ik,
W, ERAIE. N, BEEFARRES, —Be I HEEIGE S, gl vy b ik
PARSME Sl A ki, PEBF ST AE1E (Tinsley, 2019). FERKIN REGDEEA AR =B F
(Cenoz & Jessner, 2000), TIE YAEIIEZ 5. 2017 FE00E A I E P /N2 U RAME (B8
CHEFEFY, 2017 4F55 13 ), HA, #hE. 8RBT SCBEE, (04 A WERZEE N
B, MBRUERIEMAEDIE. UHACKHE], HA g R BB S —AhE, i
DSBS R —AME, DURE T Z5ME. BASCTREE (s 2] 8 s 2 aifg i sh
ROCTER) AUE, JEREABER . 2017 45, HARS H 8 AECs 2,357,379 A, X
RSP R P AR HrPEDOEME I —AMERA 19,637 A (B/NaE, 2019), A%
SRR 1%, LRI, TCIRERRE & 3R &8 TSR RN E %, DU
A REIEE X FE IR, B RS EEZ RS —fiES.

g “ZaB7 E SCTFMPGEE NS G T W50, fErNREsiE S met, HOE—if
EBIEN . BIRIE —IEE R X, WA R4XTH (40 Yuan, 2001), #5522, HMfiif



164 Applied Chinese Language Studies X

TSR, XA Al ek B —TB 2NN R, (HAEff R I AR, X —iH 5 0k,
SElCE WAL . TR TR T 2R T DOE SR, AMER BLIX SIS 2N T B T
FORA ATRER A — IR AN EIRS , BT 24, A inifid®. FAem-H4Ear,
Odlin (1989) #C &I fFuiR eI IBIEFHMNA T EESRRPEMNER, HyeR7ER
PROTFE R, SOk TERZ X I FH R S W R0 T, SOk TX R TR Z AR R R 45 T RS
M, MRS TE S R HR IR T ) 3 i —if

R RIBMFARTE

AT LA (1) X 2R R 2D H W DOE 1S, B s m 22k [ W—Fhik
757 (2) RN =IHANNERDOEIS, BRSNS A 422512

ARG R AR O, PR T H G, s bl 78 41 A mEm 5,
WAL SR TR, AR, N2E ) E R, S 58 HEHE T, BRI R,
A THASER, 2 5%,

HAH 107 A5 THE, HPaEHNE 100 . 255 18-41 %, FIFIE 24.57 %, 100
A, P36 N, Lotk 64 No fem2# s, eE T N, K237 N, LR AE 46 A, TEAOF
510 N, FEAIFEIET TR (BIEEHE), Fd31TEF 35 A, 41IEF 43 A, 5
ITET 14N, 6 ITIEFT 7N, 6 ITULIET 1 AN, FHR¥FDGERNBE, 87 AfE 16 %LU, 9
NTE 12-16 B 2 [A], 1 NFE3-7 HZIH], 3 ANHfE3 HZHi. AFMIUEKT, 53 AhEK, 35
ANHBG, 12 NAWIH. #0X E, FEETREEIN 85 N, EEILFHRETN 15
No 100 22 5EMBHEA 39 M, KH 46 MEZFK,

AR SRR BDUEVE I =184 1 29 N (DUTFAR “=iBE4”) MBGEENUEE2T 1) 28 A
(LUFFR “PUiBdl”) VERBENG, BREIETHMAXMHAS S5HPRN, 154 UE
WS 55, D, JTHES T DUENER . DUE i BB LU e > i
HEEsE. UBKEENEEAFEEN M, U=iE4d N0, 29 Ad, B8 A (28%),
21 N (72%) . Fem Ui m, i3 N (10%), K2E 13 A (45%), Wi 9 A
(31%), M-z 4 N (14%) ., FFER2AIDGEMAR, 3 2 aT1 A (3%), 12-16 % 3 A
(10%), 16 Z LI 25 N (86%). PUBEF I, 12458 N (28%), 2-44E9 N (31%), 4-6
5N (17%), 6 LT N (24%) . HIFEWDUEKTE, #I1g2 N (7%), T 12 N (41%),
B 15 N (52%). BHER SN, 59 N, WIEAIE3 A, FE2 A, Hii2 A, B2 A,
G2 N, . OHEE. BIRAE. BRENE. P ORWIE. M. MK EIE. 515,
MEIESRS 1A iR E, WIE 20 A, KBS A, FEPEFIE2 A, MHE 1A, HJEIE 1A

xS 5HFFAF I VOEMAERE . DOEEI K BB ReRrE ) eiEs . DUE
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KPR R B3, 100 NRIREA R BAAA R . ASCRIM FUESBIIEiieR, SRk
AR RS A Al 4

HERE S

SRR AR IR 1A 2, £ 1R —IBEXFDUE =1 154 R i B KM L],
% 2 SN IR XDUE =R IS A B A

x 1. ZIEARINA—IENNIEZIE I EEZImE) ABF L 5]

RK BRIPN /N AR/ B 5
—IEXHGE RN 1 52 4 (14%) 11 (38%) 7 (24%) 5 (17%) 2 (7%)
— BN PUE B BRI 5 (17%) 13 (45%) 8 (28%) 1 (3%) 2 (7%)
— XU RS A R ) 3 (10%) 9 (31%) 6 (21%) 1 (3%) 10 (34%)
—IEXT DO A R 2 (7%) 10 (34%) 13 (45%) 2 (7%) 2 (7%)
— X Y5 ] 3 (10%) 1 3%) 5(17%) 4 (14%) 16 (55%)

% AT, O —IERRSURIIE (52%) . I (62%) Ik (A7 + “HE k")
B 5 HR Tk AR RS 5H (52%) I EGEEERR N N +
BUN), AT 0B 5 (55%) I ERRLT T EREAT N, =52 (34%)
{5 58 Ay — R A B

& 2. ZIRAHINATIENINEZIEIFERImE ABFILL 5

(i~ RPN He/IN RN A R
TAEDGE RN A SR 0 11 (38%) 12 (41%) 4 (14%) 2 (7%)
B DUETEE B 0 6 (21%) 16 (55%) 4 (14%) 3 (10%)
HRADCGE R 5 1 3%) 3 (10%) 7 (24%) 8 (28%) 10 (34%)
TABXDOE BRI R 0 13 (45%) 10 (34%) 4 (14%) 2 (7%)
TR AR 1 3%) 1 3%) 3 (10%) 5 (17%) 19 (66%)

F2Won, N TIEXNDGRIEL, HE. AE. AN

=24
)2

Wi K 2 53 R BA 1t

50%, SHLAIXT IR, AN OB BOETNL (55%). W (69%). i (52%) /NS5
FHEE T, IR (48%) WIS HFE A IEXDUREEEW/N, 66% S 5FHINA
BRI ST, 34% MBI IBEXUE R B . MR R 2 v UE
i, A—IEXDUE ZIE T “IRR” S 5HEBRANEAZ, HE—TEAE 2-5 N, H
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BWAZ 5FINN IR DUE RN, 5.

HA 1 AU “ARK,

WNRTSCHTIR, ABIIERA 28 4258 WIEDGE, Wi, HEJHI0Y, JGEE

LI

AT IARFREE URNE 5 . 28 3. 3 4 FIZk 5 I DUTE L 1 BT

& 3. WiBEAPIAA—BEXNNIENIE FE R mey ABFn L 51

M “ARRT, AEAPAMNT L, Wl

RK BTN AN RN A 5

—IEXT PO RN A R 5 (18%) 5 (18%) 6 (21%) 4 (14 %) 8 (29%)
—IEXT DO A R 5 (18%) 8 (29%) 6 (21%) 2 (7%) 7 (25%)
—TEX DU 7 A s 1) 52 ) 4 (14%) 6 (21%) 4 (14%) 2 (7%) 12 (43%)
— WX DORTEE R RE R 5 (18%) 7 (25%) 4 (14%) 5 (18%) 7 (25%)

— BRI A2 ] 3 (11%) 5 (18%) 2 (7%) 0 18 (64%)

= 4. MIEBAHINAZENNEMIE S BEE A NS0 L5

RK AR PN R IUN RN A 5

CABXHGE RN ) 5 R 3 (11%) 6 (21%) 11 (39%) 2 (7%) 6 (21%)
TABXUE B AR 4 (14%) 9 (32%) 8 (29%) 2 (7%) 5 (18%)
B DCE T R S 2 (7%) 5 (18%) 9 (32%) 3 (11%) 9 (32%)
TAERUGETE TR BRI 2 (7%) 10 (36%) 9 (32%) 2 (7%) 5 (18%)
BRI B 2 (7%) 4 (14%) 2 (7%) 3 (11%) 17 (61%)

F 5. MIEAFINAZEXIIEMIE S5E 2 A AEF L 51

(i~ RPN RSN AR/ A R

SABEXHOE RN R 3 (11%) 5 (18%) 9 (32%) 3 (11%) 8 (29%)
XD R 3 (11%) 7 (25%) 8 (29%) 3 (11%) 7 (25%)
IR R IR 5 4 (14%) 1 (4%) 6 (21%) 4 (14%) 13 (46%)
X DU TR R 5 (18%) 5 (18%) 7 (25%) 4 (14%) 7 (25%)
B XD 3 (11%) 1 (4%) 3 (11%) 2 (7%) 19 (68%)

T3, F4 KRS, MWEHET, RESERNS5FANCHES (5. 5
=iE) SEAIMEA RSN, fEENL, S, ARAEE L, iSRRI E A
S H5FEILIENHER NS 5EER A LA, S 55 0 RM AR 2 I

i LR, SIEFIACH 2 FEE S RN, — B XDOE IR, EEX T YR

I 2PN

oKL, B WE—F B RIE S RPUETE AR RR N . XU, BEE TN B nHe i,
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INGE
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An Analysis on Lower-Intermediate Level Learners’ Acquisition of
Chinese Word Order
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Abstract: In teaching Chinese as a foreign language (TCFL), Chinese word order is a significant
challenge for learners. However, little attention has been paid to it in textbooks, teaching practice
and empirical research. Chao (1968) stresses the importance of word order in Chinese by claiming
that Chinese grammar is closely related to word order. Jiang (2009) also emphasizes that word order
is crucial to information structuring in Chinese, suggesting that errors in word order would strongly
affect success in communication. We highlight the importance of understanding specific challenges
in acquiring Chinese word order by focusing on word order errors made by lower-intermediate level
learners. We examine 150 short Chinese journals (free compositions - typically of 600 characters
long), written by a group of undergraduate learners of Chinese. When analyzing these journals, we
identify errors related to word order, categorise them into different types, determine their frequencies
and discuss potential causes. The data obtained show that lower-intermediate students’ acquisition of
Chinese word order is influenced both by their native language (English) and target language. This
study aims to assist learners, especially those at the lower-intermediate level in acquiring Chinese
word order and to provide pedagogical suggestions for TCFL.

Key Words: Chinese word order; word order errors; learners at the lower-intermediate level

1. Introduction

Yuen Ren Chao (1968) points out that ‘[it] is often said that all Chinese grammar is syntax, all
Chinese syntax is word order, and therefore all Chinese grammar is word order.’ It is evident that word

order plays a key role in Chinese language. Compared with other languages in the world, such as the
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inflectional language English, Chinese language is regarded as an isolating language that has few overt
syntactical features (Chao, 1968; Li and Thompson, 1981). For instance, verbs have no variations
concerning tense, voice or aspect while nouns experience no changes of gender, number or case. As a
result, Chinese mainly relies on word order and function words to construct information and convey
grammatical meaning. Considering its significance and complexity, it is necessary that both teachers
and students should pay more attention to Chinese word order in the contexts of TCFL and acquiring
Chinese as a second language (L2 Chinese). This study investigates English-speaking students’
acquisition of Chinese word order through analysing the word order errors they make. The students we
study are at varying stages of experience — classed here as lower-intermediate (i.e. around HSK level 3,

rather than beginner or elementary levels).

2. Literature review

2.1 Theoretical approaches to second language acquisition

There are various theories and approaches to studying second language acquisition (SLA), such
as Contrastive Analysis (CA) Hypothesis, Error Analysis (EA), Interlanguage Theory, and Transfer/
Cross-linguistic Theory. They are overlapping in certain areas, but with different focuses. This study
mainly adopts EA as the guiding approach to explore learners’ acquisition of Chinese word order.

Between 1960s and 1970s, research focus of SLA was gradually transferred from language
contrast to learners’ errors, hypothesized to follow a systematic order of development in interlanguage
(Selinker 1972). However, EA actually developed from CA. In CA the grammar systems of a learner’s
native language and target language are compared and similarities and differences are identified.
While CA is interested in predicting difficulties in learning a target language, EA focuses on the actual
errors made by learners in the learning process. This systematic analysis of language errors propels
the development of EA. First proposed by Corder (1967), EA can help researchers analyse particular
errors, such as misuse of vocabulary or improper word order, and understand L2 learners’ current
language competence. Corder (1967) also suggests that EA enables learners to understand how and
why the errors occur. According to Jiang (2009: 116), 'EA provides a means to empower L2 teachers in
that their error feedback can be made more effective and more beneficial for L2 learners.” Thus it’s not

only helpful for researchers and teachers’ work but for L2 learners’ acquisition as well.
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2.2 Studies of L2 Chinese word order acquisition

Most studies on Chinese word order are ontological. Empirical and data-driven research on this in
the context of SLA is scarce and primarily carried out in China.

Jiang (2009) critically reviewed existing word order error taxonomies and put forward 4 word or-
der error categories involved in English-speaking students’ acquisition of Chinese, including time and
place words, modification structures, inappropriateness and topic-comment relations. Despite the fact
that Jiang’s data-based research provides insights into the taxonomies of Chinese word order errors, it
is mainly focused on the general situation, while specific word order issues are not discussed in detail,
such as those related to Chinese attributive-headword structures or adverbial-headword structures.

Qiao (2011) carried out a comparative study on the adjective-noun structures in Chinese and
English and revealed the similarities and differences of the adjective-noun structures in these two
languages, including their types, their semantic collocation characteristics, their syntactic functions
and the word order of adjective modifiers. Qiao’s research probes into the characteristics and causes
of the differences of Chinese and English adjective-noun structures from the perspective of cognitive
linguistics; however, it only deals with the attributive-headword structures and lacks empirically-
collected data.

Yin (2012) studied English-speaking students’ word order errors of Chinese adverbials. After
evaluating the types of Chinese word order errors, Yin concluded that the adverbial-related word order
issues account for the majority of learner’s errors. Yin’s research categorises Chinese adverbial word
order errors into two types: monomial and multiple. Though subcategories of word order errors are
provided later, some of the classification seems to be overlapping.

Jin (2011) investigated English-speaking students’ Chinese word order errors related to at-
tributives, adverbials and complements, comparing Chinese and English word order from modes of
thinking, linguistic construction and sentence extending mechanisms. But Jin’s categorisation of word
order errors is short of subcategories and theoretical application.

The research discussed above provides various perspectives and insights for the current study,
such as means of describing differences and categorising errors. With reference to these studies, this
research explores Chinese word order errors from the perspective of sentence components. This study
analyses English-speaking learners’ acquisition of Chinese word order in terms of the five principal
structures of modern Chinese at the sentence level: attributive-headword structures, adverbial-
headword structures, verb-complement structures, subject-predicate structures and verb-object

structures.
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3. Research Design

This study is carried out with two principal research questions: What are the common word order
errors committed by L2 Chinese learners at lower-intermediate level? What are the potential causes? It
is hoped that through addressing these two questions, this study can provide pedagogical implications
for the practice of TCFL, especially for teaching English-speakers.

Regarding data collection, we recruited participants who are English native speakers and L2
Chinese learners at lower-intermediate level. Our research data consists of 150 untimed free composi-
tions written in Chinese (as handwritten assessed homework); each composition is of approximately
600 characters long.

During the data analysis, we identified word order errors based on Chinese sentence components
- the five types of structures mentioned above. They are the basic structures that usually students must
learn when studying CFL. Furthermore, considering that the grammar taught to learners of this type
primarily involves pedagogical grammar such as constructing sentences with the above-mentioned
structures, rather than theoretical grammar, for example, The Principle of Temporal Sequence (PTS) or
The Principle of Whole Before Part (WBP) (Jiang 2009), thus the classification of word order errors in
the current study follows the taxonomy of sentence components for its relevance, appropriateness and

clarity.

4. Research Findings

The total number of word order errors identified are 197, which are categorised into the adverbial-
headword structure, the attributive-headword structure, the verb-complement structure, the subject-
predicate structure, the verb-object structure, and the miscellaneous category (as shown in the chart

below).
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CHINESE WORD ORDER ERROR TYPES

Miscellaneous

Verb-object
7%,

structure __
3%
Subject-predicate
structure _
4%

Verb-complement __
structure
16%

d

Attributive-
headword
structure
23%

Figure 1 Types of Chinese word order errors

4.1 Adverbial-headword structure

Adverbial-
headword
__structure
47%

The largest number of word order errors are found with adverbial-headword structures (92), ac-

counting for nearly half of the total. Word order errors of this type are further divided into subcatego-

ries of errors concerning prepositions, adjectives, multiple adverbials, time words and quantity words,

among which errors of prepositions and adverbs are the top two, followed closely by errors involving

the use of multiple adverbials.
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Word order errors of
adverbial-headword structure

Figure 2 Word order errors of adverbial-headword structure

There are 31 prepositional adverbials-related word order errors and they are mainly involved with
the use of “7£° (15), AT (4)and ‘M’ (4). Others include ‘T~ , “U¥" , "B, X}, ‘A .

Egl* &AF 3] £+ E ¥ EHL

Egl &8 AFESF I FEGIIL

E.g2* KAV PR A RARTRAN G A AT 5095 |

E.g.2 AN P R A e A2 5] 504 7 @ A 4 R 0 A Ak

E.g3* Bal &R E2VE 1A T S —A 3 KAMER L R

E.g3 BAl&A T Sdn—A 3 KB R X2 A1

E.g4* Z R EE A T & E TAE

E.g4 HXFFA T R F 0 TR 3|8

E.g.5* ZAT+— 5B M E L F 35

Eg5 &M+ —ENEGELE T

E.g.6* ZMTRE—RKENG LTI, KK LG

E.g.6 ZAMTRE— R EMFG LM, Mt TI] Lig

The * symbol preceding a sentence indicates that the word order in that sentence is erroneous. The

six examples above reveal that negative transfer from the native language (English) is the main reason
for these errors as prepositional phrases in English usually occur after the verb whereas prepositional
phrases always occur before the verb in Chinese (Ross and Ma, 2014).

There are 25 word order errors concerning adverbs being used as adverbials. Three examples are
listed below:

E.g.7 * WRGFH A £
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E.g.7 g LA £

E.g.8 * #uMile k5, AN FIRIELFIR

E.g8 &M ™ k)G, KAV FIRIETFIR

Eg9* KA - =+ R %

Eg9 &KMIFE—EHA=+F %

The reason for this kind of errors might be students’ inaccurate grasp of Chinese grammar as
these adverbs should occur immediately after the subject and before the predicate part instead of at the
beginning of a sentence as in Examples 7 and 8 or after the predicate verb as in Example 9.

Eighteen word order errors involve the use of multiple adverbials, mainly with the ordering of
different adverbials in one sentence.

E.g.10* Z FTA e F B VA 1R $ ARA 54

E.g.10 Z AT AT B $ ARA B4

Egll* ZMA A= L9 2%

Egll ZMA =% L9 4%

These two examples reflect the students’ interlanguage system, which indicates they are ap-

proaching targetlike language use in some regards, but still have some issues in other specific contexts
as shown here. Though the multiple adverbials are placed correctly before the verbal phrase in both
sentences, the sequence of adverbials is still a challenge for students.

The numbers of word order errors related to adjectives, time words and quantity words that func-
tion as adverbials are seven, six and five respectively.

Egl12* ZI=A Atk T 1Rk

Egl2 A=A At £ T

Egl3* A=+ ~ABANA_ER—k&5E %475

Egl3 A =—FE—LFENA-_F+~B k&3

E.g.14 * &&AH Lo —F7

E.g14 Z—F%X A Nida T

These examples show that previous language knowledge or use has influenced students’ L2 pro-

duction since these inappropriate Chinese sentences are basically produced according to the English
word order. Especially for the time expression in Examplel3, the temporal sequence in English is
from small to large while it’s from large to small in Chinese, which is indicated by the whole-before-
part principle in Chinese and the part-before-whole principle in English (Huang and Liao, 2002; Jiang,
2009).
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4.2 Attributive-headword structure

The second largest group of errors are found in attributive-headword structures (46) and they are
classified into two types: simple and complex. The former type refers to word order errors involving
only one modifier - either a single word or a set phrase (e.g. “Af{l:" / “AHIAL ) while the latter
includes modifiers constituted by phrasal attributives or multiple attributives (those including at least
two attributives of any kinds). There are only 11 errors involving the simple attributive-headword
structure, which indicates that students may have already become familiar with its use - single attribu-

tives are placed before headwords in Chinese.

Word order errors of attributive-headword
structure

35
30
25
20
15
10

Simple atributives Complex attributives

Figure 3 Word order errors of attributive-headword structure

The complex attributive-headword structures consist of 35 word order errors and they are further
sub-categorised: multiple-attributive-related errors and phrasal-attributive-related errors (including
prepositional phrases, subject-predicate phrases, verb-object phrases, etc.)

E.gl15* LAERELRI Y 5T —NEH

Egl15 AEBELRN 5T —NEMR

E.g.16% 5013 H % 3% K 09

E.g.16 WAFHe A & 09 K5

Word order errors in the above two examples relate to possessive pronouns + descriptive adjec-
tives, for example ' F ' as the possessive pronoun and ' #7 ' as the descriptive adjective in Example
15. The participants have put the attributive-headword structure’ s marker ‘fi¥)’ after the pronoun and

the adjective, but in fact it should be placed between the two attributives as both ' 7 ' and ' K ' are
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monosyllabic words and ' /¥ ' is not needed between this kind of adjectives and headwords.
E.g17 * gla 24—/~ KR 6947 %
Egl7 Za 2H —A#e K E £
E.g18* N RAH =/ FH469 T AN
E.g 18 A& ZH —AF 4690 T A
E.g.19 * Atkos [ 52 — 2 s 2356 o0
E.g.19 Atk 2 — B2 ey o

These 3 examples represent word order errors concerning quantity words + multiple descriptive

adjectives. The word orders of adjectival descriptive attributives are different in Chinese and English.
Chinese usually follows the sequence of age> size> source> colour> shape> material (Wang, 2012:
25) while English usually goes by size> shape> age> colour> nationality> material (Qiao, 2011: 149).
The error in Example 17 may be due to the influence of English when ‘K’ (size) is placed before ‘[f’
(shape) and “#7’ (age). As for Examples 18 and 19, Chinese usually tends to put attributives that have
to be used together with ‘[’ before attributives that do not require the use of ‘/J’ , so in these cases
the orders of the descriptive attributives are wrong.

E.g.20 * K IEAF &89 — KA F B AR

E.g20 & EAFHRAL T E W H— RIRRA

Eg2l * xR % —AN AL LG

E.g2l &AL LFENFE A A

The above two Examples reflect word order errors committed when prepositional phrases are used

as attributives. As English places prepositional phrases after the headword for modification, learners
may transfer this language use to Chinese, thus making these errors.

E.g.22 * & — /by A1 il 2 b RIE

E.g.22 HATFIL 8 5 — A7 L ob RiE

Eg23* H—AMABEKEET, 2B RROERMREZR

E.g23 K EZME —A K BT KM EHIRIZ T

Word order errors in Examples 22 and 23 are related to subject-predicate phrases being used as

attributives. Students made these errors probably again because of the influence of their L1 where
attributive clauses are placed after headwords in English.

E.g.24 * & — SOLEE SHL P LAEA

E.g.24 % — 5 L3P L9125 S AL A

E.g.25 * % Z R E&ATE 5 2 A K F AR — AN F ] &b

E.g.25 % = R BZAVwh 5 2 A K AR — A &L 6938

Word order errors in the above examples involve verb-object phrases being used as attributives.




An Analysis on Lower-Intermediate Level Learners’ Acquisition of Chinese Word Order 179

Similar to the previous point about attributive clauses, English tends to place verbal phrases after

headwords and the cause of these errors may still be the negative transfer from L1.

4.3 Verb-complement structure

There are 31 word order errors related to the verb-complement structures, ranking third among all
the error categories. Word order errors of this type include complements that suggest quantity, degree,
result and possibility. Among them, 28 word order errors are related to complements of quantity,

accounting for the majority.

Word order errors of
verb-complement structure

50
40
30
20

10

Quantity-related Result-related Degree-related Possibility-related

Figure 4 Word order errors of verb—complement structure

E.g26* &M/ A CEEHL L
E.g26 &AL LiFECZHAA

E.g27 * FTAREA A i = R I &
E.g.27 FTARAEA A SRA LT = R &
E.g28 * thA B A —TF

Eg28 23— T AT

There are three types of complements of quantity - complement of duration, complement of

frequency and complement of nominal measure (Li and Cheng, 2003). All the errors identified in this
part fall into the first two categories. Examples 26 and 27 show that students misused complements as
adverbials as they put complements of quantity right before the predicate parts, whereas the comple-
ment in Example 28 is placed after the object, but actually it should be positioned between the verb
and the object.

E.g29* B ABAfEIEF K, ZNEZLLEE

E.g29 BABfEIEF K, RNEAZEL/XAAR
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E.g.30 * khLA, EILEE K

E.g.30 ®ALRAFA SO

E.g31 * BARA— LR FRIE

Eg31 BARARE— LT

The above three examples reflect word order errors about complements of result (E.g.29), degree
(E.g.30) and possibility (E.g.31). They are mainly caused by misplacing complements before the verbs
(E.g.29 and 30), or placing complements after the verb correctly, but in a wrong position when the
verb is followed by an object (E.g.31). These kinds of word order errors are relatively few; however,
this does not mean that learners have known how to use these types of complements. The research data
was checked again with a sole focus on the use of complements. It was found that the occurrence of
these types of complements is scarce in general. The reason may be that English-speaking students at
the lower-intermediate level are not familiar with the use of complements in Chinese since this gram-

mar point is missing in English.

4.4 Subject-predicate structure

The number of word order errors related to the subject-predicate structure is 8, only accounting
for 4% of the total.

E.g32* RAARZRT K5, FIARMNAAEE, R EAMNTAMALE 6 5T

E.g32 ZMAREHK S5, PIABNRAEE, (RA71) 2T IAAEE 0 5T

E.g.33* #4MFvL P B £

E.g.33 ¥ H XA& S Fve

The subjects and predicates are reversed in these 2 examples. Example 32 may be under the influence

of L1 transfer while Example 33 is inappropriate in written Chinese but may be acceptable in oral Chinese.

4.5 Verb-object structure

Only 5 word order errors exist in the verb-object structures, and the percentage is around 3%,
which shows that learners find this type of structures not difficult since it exists in both languages.

E.g34* TS RHT

E.g.34 P vA%E 3 ] KAt

Example 34 inappropriately turns the verb-object structure into a subject-predicate structure. In
fact, subjectless sentences widely exist in Chinese and they can be used to indicate weather conditions
or make general statements. By contrast, subject is mostly compulsory in English. Thus the error in

Example 34 can be regarded as a result of L1 transfer.
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4.6 Miscellaneous word order errors

Apart from word order errors concerning the five common Chinese structures, we have also ex-
amined some word order errors that cannot be classified into these categories, including conjunction-
related errors, auxiliary word-related errors, and topic-comment pattern-related errors. These kinds of
word order errors are generally categorized into the miscellaneous type, of which the quantity is 14.

E.g35* S F MR FRIETR S K

E.g35 S ELRER S K

E.g.36 * ALK SR R, v BL& A

E.g36 AR ERI TG R, M BLALER IR

E.g.37 * & 2| &R X HRAF, RFAET BT B AR

E.g.37 A | R REF, B8 RKKMAEL

Examples 35 to 37 display word order errors involving auxiliary words, conjunctions and topic-
comment patterns, among which the latter two kinds of word order errors are primarily influenced by

the negative transfer of students’ L1.

5. Discussion of findings

The three principal categories of word order errors and their sub-categories are shown in the figure

below.

Three major word order error types

50
45
32
31
30 28
> 25
i B I
11
5 11 1
5 5 \o % ¥ ¥ o 9 o o o &
&L - AT G e < & 2
F & &S EEE
O Y s & o &
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X & & )
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&8 (JO@ Q

m Adverbial-headword structure ® Attributive-headword structure

Verb-complement structure

Figure 4 Summary of three major types of word order errors and their sub—categories
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Here we mainly discuss the causes of word order errors regarding these three structures as other
types have shown relatively low rates in their frequencies of occurrence. In the research literature
about Chinese word order errors, the causes are mainly classified into L1 transfer, overgeneralization
and inadequate grasp of Chinese grammar, or different thinking modes and cultural influence, some of
which seem to be overlapping. Since our research adopts the method of sentence-component-oriented
analysis, which involves few cognitive aspects, therefore the cultural and thinking mode factors
have not been considered. The negative influence of L1 is taken as one major cause of errors here.
Overgeneralization is regarded as one sign of inadequate knowledge/grasp of grammar in this study,
thus only ‘inadequate grasp of Chinese grammar’ is used as the second main cause. The third cause is
named ‘uncertain’ here when errors are not typical representatives of either of the two main reasons
mentioned above and when it is difficult to determine the definite causes.

As for the adverbial-headword structure, 59.78% of the causes (55) are caused by L1 transfer,
33.70% (31) involving inaccurate grasp of Chinese grammar, and the rest 6.52% (6) being uncertain.
In regard to the attributive-headword structure, 65.22% of the causes are L1 transfer, 28.26% (13)
from inaccurate grasp of Chinese grammar, and the remaining 6.52% (3) being uncertain. Concerning
the verb-complement structure, 19.35% of causes (6) involve L1 transfer, 70.97% (22) relating to inac-
curate grasp of Chinese grammar, and 9.68% (3) being uncertain. On the whole, 101 word order errors
(about 51.27%) are caused by L1 transfer, 82 errors (about 41.62%) are caused by inaccurate grasp
of Chinese grammar, and 14 errors (about 7.11%) involve uncertain reasons. According to Li (1996),
at the beginner's level, word order errors are mainly due to the negative transfer of L1 grammar into
the target language. According to the current research, when learners' Chinese proficiency develops
to a more advanced level, i.e. lower-intermediate level, the negative impact of L1 has gradually
diminished, while on the other hand the inaccurate use of the Chinese grammar (e.g. overgeneraliza-
tion of the grammatical rules) takes a more important role in causing word order errors than previously
at a lower proficiency level. However, the L1 transfer remains problematic. According to Newmeyer
(1996), adult learners tend to use their L1 as a tool in learning L2. Jiang (2009: 6) echoes 'with highly
developed cognition and conceptualization of the world based on their L1, adult learners cannot avoid
associating with their L1 when learning their L2.' Thus it will be useful to have knowledge of the
similarities and differences in word order in learners' L1 and L2, not just for learners to avoid errors of
this type, but also for teachers to understand and explain the causes of the errors, and to give effective
feedback. The findings here have pedagogically meaningful implications, which will be presented in

the next section.
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6. Concluding remarks and pedagogical implications

This study shows that word order related errors abound in students' writing. We have so far
identified the common types of word order errors and the potential causes, thus having answered
the two research questions which are proposed to benefit the instruction of word order. Jiang (2009)
emphasizes that instruction can have a significant effect on L2 acquisition, at least in terms of the rate
of learning and the long-term success that learners achieve in using the language accurately.

Based on the error rates of the six categories, it appears that the adverbial-headword structures
are the most problematic and need more attention in teaching and learning. As the grammatical
principles of adverbials are relatively basic and easy to understand, it is recommended that they should
be covered as early as possible - at the elementary level. For example, at the upper-elementary level,
instruction on prepositional phrases can be conducted through comparative analysis between Chinese
and English and corresponding exercises as well. For adverb adverbials and multiple adverbials, gram-
matical principles of Chinese should be explicitly taught and frequently practiced.

The second group of errors which deserve more attention in classroom are of the attributive-
headword structures. Our data indicates that students have basically mastered the use of simple
attributives by this stage (i.e. lower-intermediate level), knowing that attributives should occur before
headwords since simple attributives are not difficult to learn. However, when attributive modifiers
become more complex, such as phrasal attributives or multiple attributives, the word order errors
present an increasing pattern. Thus more attention should be paid to complex attributives at the lower
intermediate level, and comparative analysis of the two languages and targeted drills are necessary.

Complements do not exist in English. Although several types of complements may have already
been covered in most elementary textbooks, findings from the current research show that learners
still have difficulties in using them in an accurate way or when necessary at the lower-intermediate
level. This area requires more attention throughout the whole intermediate level. Intensive and explicit
explanation of the relevant grammatical principles, plenty of effective input and pertinent exercises are
instrumental for teaching and learning.

The topic-comment pattern is missing in English; however, a large number of Chinese sentences
are of this structure. The recommendation is for it to be taught at the intermediate level and reinforced
at the advanced level. It’s believed that contrast of the two languages and targeted exercises along with
a wealth of effective input can benefit learners greatly.

In summary, pedagogical recommendations are given based on the errors' rates and their causes.
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The core of the recommendations is sequencing. We believe that since word order is the difficulty
and keystone of learning Chinese as a foreign language, the instruction and practice of it should run
through the whole teaching and learning process with a principle of proceeding in an orderly way, and
with different focuses at various stages. Grammatical rules which are difficult for foreign learners to
conceptualize and understand need to be introduced at a later stage (i.e. a more advanced proficiency
level) as learners will be more prepared after being exposed to the target language for a longer
period of time. Comparative analysis of the two languages and consciousness-raising exercises are
recommended. Furthermore, establishing and improving learners' target language intuition is equally
crucial because although grammatical knowledge and consciousness of language differences may
help learners to use word order accurately, they must be transformed into a certain kind of intuition
for grammatical rules to be internalized. A large amount of effective input and repeated practice are
therefore needed to nurture such intuition.

The current study does have its limitations. First of all, the sampling of the research has
determined that the focus is primarily on learners with lower-intermediate Chinese proficiency.
Our participants are limited to a single proficiency level, so further research with a larger sample of
participants across different levels of proficiency can improve the applicability of research findings.
Secondly, longitudinal research can also be carried out in the future - a diachronic investigation
of students’ acquisition of Chinese word order over a longer period of time is more beneficial in
examining learners’ language development. What’s more, the causes of a number of word order errors
are inconclusive when following the sentence-components categorization of errors, so further studies
can also explore the issues of word order errors from other perspectives such as time sequence, space
sequence and logic sequence. While the current research focused on learners with English as L1, it
would be interesting to find out if different L1s show similarity or differences to English, which may

help to better understand how interlanguage works for L2 Chinese.
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The Interface Hypothesis’ Prediction for the Second
Language Acquisition of the Long-Distance Bound Chinese
Reflexive ziji

ZR ¥ Wei SHAO
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Abstract: The Interface Hypothesis (IH) accounts for some of the residual optionality discovered
in adult second language acquisition (SLA) at a very advanced stage. It predicts that language knowl-
edge that involves an interface between different cognitive domains (such as syntax-discourse; syntax-
pragmatic) may not be fully acquirable, even for L2 learners at a very advanced level. This research
is designed to investigate to what extent the long-distance (LD) binding properties of the Chinese
reflexive ziji can be acquired by adult English learners of Chinese at a near-native level, so as to test
the validity of Interface Hypothesis.

This research adopts a multiple-choice comprehension test to study subjects’ interpretations of
the reflexive ziji. Two groups of participants (11 near-native Chinese speakers and 22 native Chinese
speakers) were asked to choose between ziji’s local (LOC) reading and LD reading in a sentence,
where both of them are syntactically allowed, yet the LD reading is pragmatically favoured.

The results showed that the near-native subjects’ acceptance of the long distance (LD) reading of
ziji, is significantly lower than the native group, even when such reading is pragmatically favoured.
This suggests that the subjects failed to realise that ziji’s LD binding is syntactically allowed and
further suggests that the LD bound ziji are not fully acquired by English learners of L2 Chinese, even
at a near-native level. These results are in line with the prediction of the Interface Hypothesis.

Key words: The Interface Hypothesis; Second language acquisition; ziji; Logophor
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1. Introduction

The Interface Hypothesis (IH) (Sorace & Filiaci, 2006) accounts for some of the residual optional-
ity discovered in adult second language acquisition (SLA) at a very advanced stage. It predicts that
language knowledge that involves an interface between different cognitive domains (such as syntax-
discourse; syntax-pragmatic) may not be fully acquirable, even for second language (L2) learners at a
very advanced level (Sorace, 2011). This research is designed to investigate to what extent the long-
distance (LD) binding properties of the Chinese reflexive ziji can be acquired by adult English learners
of Chinese at a near-native level, so as to test the validity of IH. The experiment results show that the

LD logophoric reflexive ziji cannot be fully acquired, which supports the prediction of the IH.

2. Literature Review

In this section, I will first exam the literature which support that the LD binding of Chinese
reflexive ziji is subject to pragmatic logophoric conditions (Huang & Liu, 2001). I will further argue
that the interpretation of logophors depends on the cognitive processes of both syntax and discourse
domains (Burkhardt, 2005). Having identified that ziji’s LD binding interpretation involves the syntax-
discourse interface, I establish that the SLA outcome of LD ziji by very advanced Chinese learners can

be used to test the validity of the IH.

2.1 The logophoric approach

The concept of logophor was introduced to account for a distinct set of pronouns which were
discovered in some West African languages (Huang & Liu, 2001). The very function of this set of
pronouns is to be co-indexed with antecedents “whose speech, thoughts, feeling, or general state of
consciousness are reported” (Clements, 1975). In an attempt to systematically account for logophoric-
ity, Sells (1987) proposed three basic roles that the antecedents of logophors are associated with

“a) Source: the one who is the intentional agent of the communication.

b) Self: the one whose mental state or attitude the proposition describes.
¢) Pivot: the one with respect to whose (temporal-spatial) location the content of the proposition

is evaluated.”
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According to such a proposal, Huang & Liu ( 2001) argued that “a logophor refers to a person
whose (a) speech or thought, (b) attitude or state of consciousness, and/or (c¢) point of view, or perspec-
tive, is being reported.”

(1) a. Lisi; shuo Zhangsan piping ziji,.

Lisi say Zhangsan criticise self
‘Lisi says Zhangsan criticises him.’

b. Lisi; hen shangxin yinwei ziji; kaoshi bujige.
Lisi very sad because self exam fail
‘Lisi is very sad because he failed the exam.

c. Zhangsan lai  zhao  ziji; de shihou, Lisi; zai chi fan.
Zhangsan come look-for self DE moment, Lisi at eat meal
‘Lisi was eating when Zhangsan came to look for him.’

From the examples above we could see that LD ziji can be treated as logophors when its anteced-
ent Lisi falls under these three categories. In (1a), Lisi is the Source antecedent; in (1b), Lisi’s thought
and emotion are being reported, therefore making Lisi the Self antecedent; whereas in (1c), the event
could be seen as being reported from Lisi’s perspective, making Lisi the Pivot antecedent. Thus,
Huang & Liu (2001) argued that where ziji does not operate as an anaphor. It should be accounted for
as a logophor, whose antecedent functions as Source, Self or Pivot.

The logophoric approach offers plausible explanation to LD ziji in scenarios where other syntactic
approaches would be seen as rather problematic.

(2) Zhe jian shi chule ziji, meiyou ren  zhidao.

This-CL matter except sefl, no people know
‘ As for this matter, no one knows except myself”

As shown in (2) ziji appears to be completely syntactically unbound, yet, by default it refers to the
speaker of the sentence (Yu, 1992; Yu, 1996). This becomes evident when ziji is replaced by the first-
person pronoun wo (I, me), the sentence still remains identical as (2).

Chomsky’s Binding Condition A (BCA), states that “an anaphor is bound in its governing cat-
egory” (Chomsky, 1981). Therefore, any analyses which recognises ziji as a syntactic anaphora would
struggle to account for (2) as ziji is syntactically free, let alone respects BCA. However, the logophoric
approach can offer a plausible account: as a logophor, ziji is bound by its discourse antecedent, the
speaker, i.e. the external Source. In contrast to (2), Lisi in (1a) is the internal speaker, i.e. the internal
Source.

In an attempt to account for the syntax of logophoric ziji in the Logical Form (LF), Huang &

Liu (2001) proposed that the logophor raises to the Spec of a CP-type functional category from its
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deep structure position within IP (Figure 1). This functional category attributes to the property of the
logophor’s antecedent, being either the Source, Self or Pivot. Huang and Liu identified this functional
category as ‘SourceP’. In his “split CP” hypothesis, Rizzi (1997) argued that a conventional CP could
contain a number of functional categories, which play a critical part in “mediating between syntax and
discourse”. The ‘SourceP’ is precisely one of such functional categories. According to Huang and Liu,
ziji is co-indexed with the LD antecedent via “strong binding” (Chomsky, 1986; Chomsky & Keyser,
1982). As shown in the LF representation of (3) below, there are no further antecedents between the
matrix constituent Zhangsan and the raised ziji. Thus, such binding is actually, “local” , albeit the
trace appears to be long distance (Huang & Liu, 2001).
(3) Zhangsan shuo Lisi you zai piping ziji le. (Huang & Liu, 2001)
Zhangsan say Lisi again at criticisie self Prt

‘Zhangsan said that Lisi was again criticising him.’

Figure 1: the LF representation of (3). (Huang & Liu, 2001)

Zhangsan | VP
/\
\ SrcP

shuo Spec Src'

'said'  ziji Src IP
//\
'self' Lisi you zai piping tile

'Lisi again at critisise Prt’

To conclude, Huang & Liu (2001) argued that the logophoric ziji is an anaphoric constituent. It is
subject to “strong binding” where an appropriate antecedent exists. In the absence of an appropriate

antecedent, ziji is co-indexed with the discourse speaker by default.

2.2 Blocking effects of LD ziji

The blocking effects of LD ziji was proposed by Liejiong (1993) and Huang & Liu ( 2001). The
discovery was that in Chinese, the first-, second- and third-person NP exhibits asymmetry in their

capability to produce blocking effects: whilst a local first- or second-person pronoun can block a third-
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person NP from being ziji § LD antecedent. a local third-person NP fails to block a LD first- or second-
person pronoun from LD binding (Huang & Liu, 2001).

In (4) and (5), the presence of wo and ni induce a blocking effect on ziji, preventing it from being
bound to the LD antecedent Zhangsan. However, in (6) and (7), the third-person NP Zhangsan fails to
block ziji from being by the LD antecedents of wo and ni.

(4) Zhangsani shuo [wo; zhidao [Lisi, chang piping ziji.s]].

Zhangsan say | know Lisi often criticise self
‘Zhangsan, said I, know Lisi, often critisises himselfs.’

(5) Zhangsan; shuo [ni; zhidao [Lisi, chang piping zijis;sj]].
Zhangsan say youknow Lisi often criticise self
‘Zhangsan; said I; know Lisiy often critisises himself.;s;.’

(6) Wo,; danxin Zhangsanj hui piping ziji,;;. (Huang & Liu, 2001)
I worry Zhangsan will criticise self
‘I am worried that Zhangsan will critisise ?me/himself.’

(7) Ni; danxin Zhangsan; hui piping ziji,; ma? (Huang & Liu, 2001)
you worry Zhangsan will criticise self Q
‘ Are you worried that Zhangsan will critisise? you/himself.?’

It is apparent that any approach which treats ziji’s LD interpretation as purely syntactic binding,
would fail to account for this person asymmetry feature of the blocking effects. Huang & Liu (2001)
argued that this can be explained by Kuno (1987)’s “direct discourse complementation” hypothesis
and the operation of a perceptual strategy.

Kuno (1987) proposed that where a subordinate clause pronoun or reflexive is bound by a matrix
clause antecedent, the pronoun or reflexive should be treated deriving from first- or second-person
pronoun in the direct-discourse complement.

According to such hypothesis, (8a) derives from (8b)

(8) a. Tom said that he saw John.

b. Tom said: “I saw John” .

As shown in (3) and Figure 1, the logophoric ziji’ is bond by the matrix constituent in order to

form LD binding. Therefore, the logophoric ziji’ can also be applied to Kuno’s hypothesis, and subse-

quently, be rephrased as wo (I/me), referring to the internal Source in the direct-discourse complement.
Thus, (9a) can be rephrased to (9b).
(9) a. *Lisi; juede woj xiangxin ziji,.
Lisi think I  believe self
‘Lisi thinks I believe self’
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b. *Lisi; juede, “wo; xiangxin wo,.”
Lisi think I  believe me.
Lisi thinks: “I believe me.”

Under the LD interpretation of (9a), the ziji is bound by Lisi, and therefore, can be converted to
wo, which is the internal Source. However, the first wo in (9b) remains the same as the one in (9a). It
refers to the external speaker, who is the external Source. Such conflict of Source of the same constitu-
ent wo in the direct-discourse complement prevents the LD reading, leaving the LOC binding of ziji
the only possible reading, hence the blocking effect.

(10) a. *Lisi; juede ni; xiangxin ziji,.

Lisi think you believe self
‘Lisi thinks you believe self’
b. Lisi; juede, “ni; xiangxin wo,.”
Lisi think you believe me
Lisi thinks: “you believe me.”

Should the blocking constituent be a second-person pronoun, 7i in (10a) refers to the addressee
whom the external speaker is speaking to. Such addressee is also an external source. Whereas in
(10b), ziji is replaced by wo, which still refers to Lisi, the internal Source. Therefore, again we have
an internal-external Source conflict scenario in the direct discourse complement. The blocking effect
remains.

(11) a. Wo, juede Lisi xiangxin ziji,.

I think Lisi believe self
‘I think Lisi believes me’
b. Wo, juede: “Lisi xiangxin wo,”.
I think Lisi believe me
I think: “Lisi believes me.”
(12) a. Ni; juede Lisi xiangxin ziji;.
You think Lisi believe self
“You think Lisi believes you.’
b. Ni; juede: “Lisi xiangxin wo,”.
You think Lisi  believe me
You think: “Lisi believes me.”

To the contrary, a third-person NP is not obligatorily associated with an external Source. As

shown in (11b) and (12b), both third-person NP Lisi and wo are anchored to an internal Source,

causing no conflict in the paraphrased direct-discourse complement. Consequently, no blocking effects
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are induced. This clarifies the fact that in ziji’s LD binding, although a local first- or second- person
pronoun can block a LD third-person NP, a local third-person NP does not block a LD first- or second-
person pronoun (Huang & Liu, 2001).

Taken together, we have argued that treating ziji as a logophor offers a more comprehensive
account of ziji’s LD binding than other pure syntactic analysis. Moreover, it provides plausible

explanations to the person asymmetry feature of LD ziji’s blocking effects.

2.3 Logophor at the syntax-discourse interface

From the analysis above, we can establish that one of the distinct features of logophors compared
to anaphors is that anaphors are bound locally to their co-argument, whereas logophors are bound
by a LD constituent or a discourse antecedent. In an experiment aimed to investigate the processing
demands of pronominals, (Pifiango & Burkhardt, 2005) discovered that the interpretation of logophors
consumes more computational resources in the cognitive domain than co-argument reflexives. Piflango
and Burkhardt accounted for this finding as follows: the existence of co-argumenthood facilitates pure
syntactic dependency interpretation, whereas the absence of which forces the system to search for
antecedence in the discourse, that is, discourse dependency interpretation. The high process demand of
logophors is predicted by Interface Hypothesis (Sorace, 2011; Sorace & Filiaci, 2006), which claims
that language structures involving two levels of representation (e.g., syntax and discourse) are costlier
to process than structures only on the syntactic level.

Furthermore, through an experiment on aphasia patients’ reflexive interpretation, Burkhardt (2005)
proved that the necessary syntactic representation must be formed before the interpretation of logo-
phors. Moreover, an essential property of syntax-discourse dependency formation is the determination
of the absence of coargumenthood. In other words, when the language system interprets reflexives, it
would always attempt to establish syntactic dependency where possible, as it is the most economical
dependency available. The language system only attempts to achieve discourse dependency when
syntactic dependency is not available (Burkhardt, 2005).

In short, based on the evidence above, I argue that LD bound logophor is a structure that involves

the system of syntax-discourse interface.

2.4 The Interface Hypothesis

In a study of English near-native learners of L2 Italian, Sorace & Filiaci (2006) discovered that

whilst these learners have near-native like interpretation of null subject pronouns, their knowledge of
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overt subject pronouns is significantly different from monolingual natives. With evidence suggesting
that the former language structure is pure syntactic, whereas the latter involves the interface between
syntax and discourse pragmatics, Sorace & Filiaci (2006) argued that language knowledge that
involves interface between different cognitive domains (such as syntax-discourse; syntax-pragmatic)
may not be fully acquirable by L2 learners, even at a very advanced stage. Such generalisation is also
known as the Interface Hypothesis (IH).

As we previously argued that LD bound logophor is a structure that involves the syntax-discourse
interface, the IH should predict that the LD bound logophoric ziji, may not be fully acquirable by

English learners of L2 Chinese, even at near-native level.

2.5 Previous SLA research about LD binding of ziji

In a SLA study, Yuan (1998) reported that at both intermediate and advanced level, English
learners of Chinese interpreted LD binding of ziji significantly better in infinitive clauses than in finite
clauses overall. At advanced level, English learners of L2 Chinese are able to achieve native-like
competency in interpreting ziji’s LD binding when ziji is embedded in infinitive clauses. However,

they fail to do so when ziji appears in finite clauses.

2.6 Research questions

Modelling the research design of Yuan (1998), this research aimed to study adult English learners’
acquisition of the LD binding of Chinese reflexive ziji’s at a near-native level as opposed to the inter-
mediate and advanced levels which were investigated in Yuan (1998). The ultimate goal of this project
is to use the experiment results to examine the validity of Interface Hypothesis. To my knowledge, no
such research has been done for this purpose. The research questions to be answered are as follows:

+ To what extent can the LD binding of Chinese reflexive ziji be acquired by near-native English
learners?

+ How will such experiment results support, or argue against, the prediction of Interface

Hypothesis?
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3. Experiment

3.1 Subjects

11 English speakers were invited as subjects for the experiment and 22 native Chinese speakers as
controls. The 11 English speakers are all professionals who have achieved near-native level Chinese
competence. At the time of data collection, their average length of time studied Chinese is 15.1 years.
Their average period of time lived in China is 9.8 years. 5 of them are married to native speakers, 8 of
them are living China and 3 of them are living in the UK or USA.

The same Chinese proficiency test used in (Yuan, 1998) was administered to all of the English
speakers. Detailed information on the subjects is given in Table 1. There was a significant difference
between the near-native level subjects in this experiment (M=88.4, SD=5.3) and the subjects from the

advanced group of Yuan’ s experiment (Table 2.) (M=85, SD = 3.3); #(34)=2.4231, p=0.0209.

Table 1. Subjects’ background information in the current study

Average no. of | Average no. of | Mean scores
Groups Average age (SD) | years of learning | years of living | on proficiency | No. of subjects
Chinese (SD) in China (SD) test (SD)
English Near-
Native (NN) 40 (10.7) 15.1(7.5) 9.8 (2.8) 88.4 (5.0) 11.000
Native Chinese 35(4.7) n/a 35.000 97.6 (3.1) 22.000
(NS)
Table 2. Subjects’ background information in Yuan (1998)
Average no. of | Average no.of | Mean scores
Groups Average age (SD) | years of learning | years of living | on proficiency | No. of subjects
Chinese (SD) in China (SD) test (SD)
English Ad- .
vanced (EA) 30 (8.9) 10.5 (6.9) data unavailable 85.0 (3.3) 25.000
Native Chinese
(NS 33 (5.4) n/a n/a n/a 24.000
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3.2 Procedure and instrument

This research uses a multiple-choice comprehension test to study subjects’ interpretations of the
reflexive ziji. As Yuan (1998) pointed out, when measuring the acquisition outcome of ziji’s reflexive
binding in subjects’ L2 grammar, it is important to rule out their non-grammatical preference, that
is, where both of ziji’s LD and LOC binding are syntactically and pragmatically permitted, subjects
might prefer one sentence reading over the other (White et al, 1997). So as to rule out the potential
ambiguity, Yuan (1998) included both “pragmatically and semantically ‘biased’ sentences, as well
as pragmatically and semantically ‘neutral’ sentences”. This research adopted the same model, as
shown in Appendix 1. Such ‘biased’ samples are essential to the design. In the ‘biased’ sentences, the
LD antecedent is pragmatically favoured over the LOC antecedent. If the subjects perceive that ziji’s
LD binding is not syntactically allowed, they should reject the LD reading, although such reading is
pragmatically favoured. The advantage of this design is that the choices made by the subjects are more
likely to reflect the syntactic constraints in their L2 grammar than a preference (Yuan, 1998).

The 4 sentence types included in the test are displayed in Appendix 1. Each sentence type contains
3 tokens. All sentences were presented in Chinese characters. After each sentence, subjects are
presented a question followed by three options. Subjects were instructed to select 1 of the 3 options.
The three options are: LD, LOC, and either LD or LOC.

All the 3 options are grammatically well formed in the Chinese syntax, although in Type 2 and
Type 4, the LD antecedents are pragmatically favoured.

Alongside the 12 testing sentences, 12 distractors were also added. All 24 sentences were

presented in a randomised order.

3.3 Results

Table 3. Percentage of interpretations of co-reference between ziji and an

indicated antecedent in the comprehension test

Type 1 ziji in embedded finite clause (neutral)
NN Group NS Group
LD 0.242 0.364
LOC 0.364 0.136
LD/LOC 0.394 0.500
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LD + LD/LOC 0.636 0.864
Type 2 ziji in embedded finite clause (LD favoured)
NN Group NS Group
LD 0.697 0.848
LOC 0.242 0.000
LD/LOC 0.061 0.152
LD + LD/LOC 0.758 1.000
Type 3 ziji in embedded infinitive clause (neutral)
NN Group NS Group
LD 0.030 0.182
LOC 0.606 0.227
LD/LOC 0.364 0.591
LD + LD/LOC 0.394 0.773
Type 4 ziji in embedded infinitve clause (LD favoured)
NN Group NS Group
LD 0.606 0.636
LOC 0.303 0.045
LD/LOC 0.091 0.318
LD + LD/LOC 0.697 0.955

The percentage of co-reference interpretations between ziji and an indicated antecedent is
presented in Table 3. The last row in each sentence type shows the combined percentage of ziji’s
interpretation. So as to find out whether ziji’s LD binding is established in subjects’ L2 grammar, the
choice percentage of LD and LD/LOC are combined.

According to the combined data in Type 2 and Type 4, where LD is favoured, it can be seen that
the near-native (NN) group do not accept ziji’s LD reading as readily as the native speaker (NS) group
overall. As there were some cases where the frequency of choice was less than 5, the assumption for
Chi-square was not met, and so Fisher’s Exact Test was calculated (Marascuilo & Serlin, 1988). For
Type 2 sentences, the NN group was significantly differently from the NS group (p<0.0001) in their
acceptance of ziji’s LD reading. For Type 4 sentences, the NN group was also significantly differently

from the NS group (p=0.001) in the same respect.
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Nevertheless, there was no asymmetry in the interpretations of ziji embedded in finite and infini-
tive clauses. Comparison between both groups’ interpretation of finite (Type 2) and infinitive (Type 4)

show no significant difference [the NS group (p=0.122); the NN group (p=0.391)].

4. Discussion

The results of this experiment suggest that the LD binding of ziji is not fully established in
English near-native learner’s L2 grammar as they demonstrated significant disadvantage in both finite
and infinite sentences compared with the native speakers. Such findings pose a challenge to Yuan
(1998), where he argued that at a lower competency level, English learners failed to achieve native-
like competence in interpreting ziji’s LD binding in finite sentences, yet they can fully acquire such
structure in infinitive sentences. Nevertheless, in spite of the differences, both experiments’ findings
advocate that the LD binding of ziji cannot be fully established in English learners’ L2 grammar. Such
phenomenon is evident at advanced level, leading up to near-native level. I have argued that the LD
ziji should be treated as a logophor according to the logophoric approach (Huang & Liu, 2001), and the
logophor is situated at the syntax-discourse interface (Burkhardt, 2005; Piflango & Burkhardt, 2005).
Thus, it appears that the IH correctly predicts the residual optionality of the acquisition of LD ziji for
English-speaking learners of L2 Chinese, even at a very advanced stage. According to the IH, such
residual optionality can be explained by two accounts. The first account argues that interface structures
such as logophors have higher processing demand than pure syntactic structures (e.g., anaphors)
(Pifiango & Burkhardt, 2005; Sorace, 2011). Pifiango and Burkhardt argued that as the interpretation
of logophors requires both syntactic and discourse dependency, more computational resources in the
cognitive domain is demanded. Therefore, it is a rather ‘costly’ cognitive process for English learners
of L2 Chinese to obtain ziji’s LD interpretation. The second account to tackle the IH’s generalisation
is the so-called ‘representational account’ (Sorace, 2011; Tsimpli et al, 2004). When bilingual speakers
come across a particular language structure, where its representation involves the syntax-pragmatic/
discourse interface in one language, whilst the counterpart of the same structure in the other language
does not, the latter language would influence the former, but not the other way around (Sorace, 2011).

In the case of ziji, it could be LD bound as a logophor, where its interpretation involves the
syntax-discourse interface. On the contrary, it’s English counterpart, himself/herself, is an anaphor,
which is subject to BCA. The interpretation of Aimself/herself employs a pure syntactic process.
Thus, the Chinese language employs a more complex interface system than English when interpreting

reflexives. Consequently, for English learners of L2 Chinese, the economical language (English) will
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influence the complex language (Chinese), but not vice versa. This argument is in line with Yuan
(1998)’s L1 influence account, where he argued that the acquisition of LD ziji for English learners is
delayed because English learners treat ziji strictly as the English reflexive himself/herself, which is

strictly subject to LOC binding.

5. Research limitations

Due to the limited time and logistic resources, this experiment has several limitations. Whilst the
number of Chinese native speakers provided reliable control data, the sample of English subjects is
relatively small compared to Yuan (1998). A further potential limitation lies in the use of idiomatic
Chinese phrases in the comprehension test, which some subjects may have misunderstood. Therefore,

the findings and conclusions are subject to the above limitations.

6. Further research recommendations

As discussed in the previous section, the directional cross-linguistic effect for bilingual learners
is that it is always the language with an economical interface that affects the language with a complex
interface (Sorace, 2011). This generalisation is regardless of the ‘economical’ language being L1 or
L2 and, hence, can be extended to account for L1 attrition (Tsimpli et al, 2004). In other words, the
prediction for Chinese-English bilingual speakers is that, when it comes to reflexive pronouns, the
English language will always affect the Chinese language, but not vice versa. The end-state grammar
of Chinese-English bilingual speakers in either L2 acquisition or L1 attrition would present a similar,
and more economical grammar, that is indeed, an English-like grammar. Under this hypothesis, very
advanced Chinese learners of L2 English would demonstrate L1 attrition when it comes to the use of
reflexive pronouns. Whether or not this hypothesis can be supported by empirical data remains an open

area for further research.

7. Conclusion

Findings of the experiment suggest that learners fail to acquire native-like competency of LD ziji

in either finite or infinitive scenarios at near-native level. More crucially, the results of this experiment
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also indicate that the LD bound ziji cannot be fully acquired by English learners of L2 Chinese, even at

a near-native level. This is in line with the prediction of the Interface Hypothesis.
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Appendix 1

Sentence types in the multiple-choice comprehension test:

Type 1: ziji in embedded finite clause (neutral)
Zhangsan shuo Lisi bu tai  liaojie ziji.
Zhangsan say Lisi no very know sefl
‘Zhangsan says Lisi does not know self very well.

Type 2: ziji in embedded finite clause (LD favoured)

Zhangsan shengqi de shuo Lisi da le zuiba.

zijiyi ge
Zhangsan angry DE say Lisi hit PFV sefl one CLA mouth
‘Zhangsan angrily said Lisi slapped self.’

Type 3: ziji in embedded infinitive clause (neutral)
Zhangsan qing Lisi jieshao ziji.
Zhangsan ask Lisi introduce self
‘Zhangsan asked Lisi to introduce self.’

Type 4: ziji in embedded infinitive clause (LD favoured)
Lisi bu tai

limao, suoyi ~ Zhangsan rang Lisi duo zhunzhong ziji.

Lisi no very polite, therefore Zhangsan ask Lisi more repect sefl

‘Lisi is not polite, so Zhangsan asks Lisi to repect sefl more.’

Table 1. Subjects’ background information in the current study

Mean
Average no. of | Average no. of scores on
Groups Average age (SD) | years of learning | years of living . No. of subjects
Chinese (SD) | in China (SD) | Proficiency
test (SD)
English Near-
Native (NN) 40 (10.7) 15.1(7.5) 9.8 (2.8) 88.4 (5.0) 11.000
Na“V(CNCSl)““ese 35(4.7) n/a 35.000 97.6 (3.1) 22.000
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Table 2. Subjects’ background information in Yuan (1998)

Average age

Average no. of

Average no. of

Mean scores on

Groups (SD) years of learning | years of living proficiency test | No. of subjects
Chinese (SD) in China (SD) (SD)
Enghs}(léf)vanced 30 (8.9) 10.5 (6.9) data unavailable 85.0 (3.3) 25.000
Native Chinese | 55 5 4 n/a n/a n/a 24.000

(NS”)

Table 3. Percentage of interpretations of co-reference between ziji and an

indicated antecedent in the comprehension test

Type 1 ziji in embedded finite clause (neutral)
NN Group NS Group
LD 0.242 0.364
LOC 0.364 0.136
LD/LOC 0.394 0.500
LD + LD/LOC 0.636 0.864
Type 2 ziji in embedded finite clause (LD favoured)
NN Group NS Group
LD 0.697 0.848
LOC 0.242 0.000
LD/LOC 0.061 0.152
LD + LD/LOC 0.758 1.000
Type 3 ziji in embedded infinitive clause (neutral)
NN Group NS Group
LD 0.030 0.182
LOC 0.606 0.227
LD/LOC 0.364 0.591
LD + LD/LOC 0.394 0.773
Type 4 ziji in embedded infinitve clause (LD favoured)
NN Group NS Group
LD 0.606 0.636
LOC 0.303 0.045
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LD/LOC 0.091 0.318
LD + LD/LOC 0.697 0.955
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B, MEhA AT O, IERIE R IS B R T TR ARE,

FATEEG XS DOFHAT “RIR™, “ZIRT SRR TS, PIBOCRAGEXT A #E ),
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Design of the Comprehensive System for Construction and Application
of Corpus

TR B S RN ER A TR L

3K E #k Baolin ZHANG
JL 7% #& F X 5 Beijing Language and Culture University
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ERAEAEN, BRI RANEN. BHEEST RECEEE, HSREENEZRNHRFEmMAK
T, EHRYRERFEARMRSE

=
L
i

L1 ERERZIR
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©2021 FkFH
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7E0. BT RIS B ZARERRY %, HFHRE: zhangbl@blcu.edu.cn,



A Pragmatic Study of “jing shi” in Social Media

[ EkE | AEARRE R A I L

JB-18. 4% Heng-Chia LIAO
4882 3% Siaw-Fong CHUNG
& % B 5 B4 K % National Chengchi University

WE: EE A F ] TRTEHRENERTERNZN, TTRARETHEEHNE
HEZHZS. BREFEFERER %, ATRIFAXESE, FEAYOERN - LF&, @
[F2 ] e [ MER] WHBERAT X & [ HHGHEXT | (HEH: PTT) B 55
RAMEEHEREZ —, EFHERRGRE, AURAN (WG HERE) AHREMT #
[EE | e [ HER | AHePmEARL #REH, UITE - | FARERNER %
HS2E(fl: BRTERELEREENER ), FAE S22 EEE, AT HELELF
BENIEGNAFRERG, SEFH, KE, #R, KEUKT®R, 2P RS YN
XEW, THRERETER 2N ARXBER, [ 2 | EREATROGNNEFEEYT
HAWBEY, FARbZEER S ERN P REE, BROEEPHRANEFENAL, U
RUEBEMERAFOTT, ARERET, (MGHEHE) P [ R B, [E4H ] R
[RE ] ERFHABNNEER, ERFEAEHAF KL REER B TOHFH, 518 PTT
RAEWER, BTESHHEBEERRTHNEZE,

L
il

FEREGERE (social media) J&F5FEAEF 7 175108 A B AR 1% Al i 0 22 i AU A% & (Kaplan
& Haenlein, 2010: 61), — &5, & R AVFLHEEEHEF . Facebook, Twitter DA A Instagram &5,
TEIT B4R A B G RA L R IR I ) SR R T, AR Atk e i, AR A o ol P A LA 2
RS A HUR B & E (Matsa & Shearer, 2018), A Z-HEHERE R )5 2 A0 & 1) B8, (HH
<R k@A S e R (N D AR 3 i B O =l P = 3 R 0 o e B = = 3

©2021 BHfEAE, HEBEY
TR B BB T At i [ S 2 B30 5 BRI (5 e 52 ] (MOST 109-2410-H-004-163-), LAK: [EAERHERIBIBEAGE &
PRSI EE: IIRERIRIAMIZ ] ((MOST 109-2410-H-004 -032 -MY2) $HAABIFTIY 3 HE,
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LR T BE/RAEAF I i BUBC S AR IR O T 8, BN TR TE B A RS i B A AN
Ff e (ERM, 2013), MBBEEY (G PTT) KEEA WM —, &
E A B GE 0 T A (BBS), ZEHCEB N A T LA A AT s SCaE, o nT DARSIG 48
B ) ST 2 A A P B 3 Ui LI B 7 v T S TN 2 PR | o e i 2
PR AR AL e — IR BT RE R, R T SRR — MR AR, U T ST S
FEPEELR A,

s e A )15 # T IR RE R BIAREE, R R e 25 i FUBR RO AR IRy, A e b
HEJ N SCRIRE ., 18 A8 B S R BB A B 4 5 B o AR AL, DRI L 2% T BB S0 T B B %,
AR ] S T Bk g R R B, e — g, BIE . ey, BERIE . FREAR
2. TSR LS e w5, HTZER IRTIEFE W R 73X (forward-reference) , 71 4% 58 # M 4F
0, b BE LA E NS (Bloom & Hansen, 2015), HHfhaigs () EidRE
IR, RIEREHARGIARSY, BEBEARRESEZIR, FH U A REANIE N2 1]
SR, A B4 B ) AN TR 2 SR AR, b5 fuft P - T Bl 22 75 Al ) B R IR AE TR e 4
5 R HABAE FH & R AE R R, 18 BRAE BORT - 5 O A 2 R A AR R 22 52

[TEoR ] e L B4 FREEE v DL | 95 5 S WA 25 (BREWE, 2011:92, 95), [Fadk]
DL (56 & RaEh RE T AR RS IR 8 (MRS, 2006:52), 78 (B &6 & 4 55
BRILEETAY © RS TR PR A0 . DIAIAGS RS 5 , 153K BETEIIG, Sl 3 R
BLAEAT S50 & 00 ERE— ], MR BT (RBMERS, 2006:60), 4N ¥R —{ L% 5
CL A8 , S S R R 70 © FRAMAE BB e A S 2 L [ 5 | A AR p S
flhn: ¥ 7300 MR G MR ZEHAUE (521, L EERAM T LIS (352 ) A
AR A (WU ), MR AR I 0 N A RE . B R
FBt, BRI N2 RE B RE R i B il Pl — 2D B SCws B REE AL RS I 5 |
EEZ A2, R T B B AR AR T B L S AR B, i RE R Bh AN TR 32
J2 | AR R R P R S B

S BTk, ANRBE G Ll TR ] RAEEERERE,  H AR ITE LA i N
FEREIM, DS dE Sl G 2 A A ) A R P A R E R . AT i AR
FEAELE

1 it T3 | B INAREE A2

2. BB T32 | TEARERRE 7 02

@ (HFHELSBGEFHHEETAY ¢ http:/dict.concised. moe.edu.tw/jbdic/search.htm
@ WA (EZE COCT EfizEEERHE 2017) « https://coct.naer.edu.tw/cqpweb/yl12017/
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SRR B EE

WETArAR, BR PTT WA NS, ARV ZHEE T | B & A2 A R [l M BE R, Xk
A2 T ER RN B REME T, A/ DI A —FlGE 5 2K K8 (SREE, 20075 &6
PE, 2008; BRIEFSE, 2008). HiA PTT ARG — {6 1E 4 i A Es-F- 1, Sl PSR
FE IR ARG B A AT 2C R, DRI ol FH 38 E 2 R R i REL R 0 21 % 1 3] B R Rl AL R A
I sk, A BETE R IR PR PRS2 rh g A AR, .

Grice (1975: 45) B8 A NMAE H ¥ TG 3SRk R A T HERERREE M IE R, & 07 & lisran 5
T SR BRI (Cooperative principle) , Grice F{-4 1 5 I A pu{ e B, f0 . Hicde e
HIl (Quantity maxim), &= 4¥EH] (Quality maxim). FBiHER] (Relation maxim) LISy =CHEH
(Manner maxim), H & &5 (RS DU M ERHES T, 8 5 B GHRE Y 2 28 0E AN ZE AR ik 2t
REREAR, SRMIA b — 2B R A1ERR, 59— DS A e B 8 E ,  SLRp
F@Ei &% (conversational implication) ,

It 255 185 (%) 453 FH A TR0 B B A0 Bl — R LA B, B AR e o 2T A PR A 3 S i L N
AU R AEIE, (2R R AR, BRERSE (2008) DAGVEI R B B AR i) & BT
AR AT B AR A R R I T TR YRR DL Ty sKHE R ], ) pls 2 ) s 5 |
RIEEFEE, BRI MR EREN S EER T, MRS EMNRE S B, EY R
AR B IS S S k. BRERSE BFGE T R T ) e i P R EhE 2 ARE, .
M, IR i) Aeel, SRR T RN R i T s8 ek 208, [RIRFRRE s S A
PSR CRIB I O R 34 . ISR e Bl & M E A S T IR M LI T i a8 A
W F N B, B A E AR, MBS [3a2- | RS2 ERER T A kR
RN, SRR A BLARMR, AT BN R AR H 1Y RN

B TR BN, siEBRRE A AN S, AN R DL B AR S e SR R A,
BMERE R INAEYER, SHMERS . 2258 (2011: 101) AOBFSRSHRET T 478 T6 0087 [ OB RE A,
Horpr, K RRAR T A N A RE R, R NV A oy A TR DL TSR DL TR .
FRER] DI R Tatam] SFHAEEAL, B, T/ T8t/ NV s s M NS B Gk, 45
R MRS R, TN ] A A m i S s dh, [5Ef] R B Faktk
() S M R A BT B, ARSI R R B B, ez, [atam] AR FR SRS &
BB N 0 R, SHEERAUR BRI RO SY, B A ST I B A SR AR AT R B Rk
SRRy, R R EE A S ARE RS, Rt T+ 4558 ] Bz, o [=S0+
B ] B B R D s A RSB AT RRE T F B A R, [EFeR ] B T A
%, RS IRHERS . RN, & [5R ] BT 8,

A _EIRSCER AT AT, A ST B M AFIE A D, (HZ LLTE R0 B A0FoE B AR, BN e
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ARG AR S AR = o INIEATR SRR AIRIT T38| B e B N i L 3
i ik

AR, e M AR R s R AGE A D7 o0, A BB RS A s B A I [3ede - ] 1A
RE PR IR S
MR E

AW BB RREE (PTT corpus) °, A8 [T/ | HBI7EEEER SRR, JE i 52 4
Abhe HE, R AR BRR R R N AT A T RS EIR W R INRRE R, AT
SMHIHMERS . 2550 (2011: 101) BB RIERE R SRS RSN, B8RRI 2 FIF, 4
Ao AL B BER], E AR ST SRR A R TR B AR T B T

EEREGE AU R | W AalL i)
A 22| 4231% | EEkELERE ISE R B [T ]
E L 18 | 34.62% | 4 B R A Z2IEHE T8 55— A MBI T -
4k 11| 21.15% | B 7300 MAR.L G 2E3E  MEREHE (R
AT 1 1.92% | MIEEME/MEES (3] -
“am 52 100%

M 1 LIS, Saieb b i T3 | A, SR NEmEEs [ ]
B, SR BE 22, AGAREW42.31%, [ ] B4 T30 MR, IRpd FARAE v A
MEs A s TR THED TEAL TEM] &, e (1),

(1) REMAFRMGAS 1 RAEBLSE[RRE | F2--

BREN 2 ST N B, HEER BN —F 7R 52 RO B . 188 A,
SRR TR ] 2N Scry 8, [WIRELL (351 BL TR ] Bk, SORBRIIEERRR T ] %
fil, BRTHEHE [ sl R TR BB 2 A 1, sty =5 DR Gl B B i B, ARt
FHME— I BEBIAE [T | BRI DL TR ] ARMEEE [ ] mase, ) (2), [95

3 HLEBRERNE : https:/lopen.linguistics.ntu.edu.tw/pttcorp/
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18 1 S5 DA S i 0 b — R L A 2y AR AR (R T2%, 2007: 712), fE4) (2) , ffiH
[FPA ] e TR B2t Sriapang, A (FR) B simgms (8E) .

(2) i I RRAF L LR FHRRE T

AU AR [HA ] psage Cn: TIRE D THM] %), HEMH [T5%] %
favb THUA L, G (3), ®ion TR ] WEEMHEAEA AR DIEE, EREIE A48 THiA ]
HOETE

(3) 195 Rk 4168 T! ARKITHBFHAKAGFTHR [ TA] -

[FfF ] Szt B aiel iy T3 | B, HER S R NA SRRy, T3 18 i,
A SE I 34.62%, EIBSHAOAEE T, FARS W FO0) E2A WD ANDLEFEY. & TA
AR RS, RIS I Sea [Hk ], TR ] 55 & [y ] SO S ibng, ok
bR (&%), TS TRk %,

Feli e, EMMEEE b b i — L AR A [N psse g vs [y, s
(4) iy oo ] 8RN RIEESMA DY, 4] (5) iy THTF] WBe—6H, W
BIBEE AR T XA EHE W WA TR, BRILZAh, Q3 T A A R R v i ]
#EHI| (Relation maxim), & B FH 5l 45 BLEFREHE 0 10 BORE 0 M6 BRI . R LARE, [
Gl B TIEZEY ). TETF] B TN AO7ER = Db TR, 5 o i o A S 8 o ]
&, REFEE LMEEEEEN g R, DA (4) M5, A (ol rEsresss s
Bi%s THW B Fa s —eREmGE], DA (5) mis, M [8F] rEdnegsmss
R [0 Bl A 2 Rt T AR

(4) ABITERREH BAKETL [ FZR ] -

(5) RERFSRE ZLAIHF [ R -

WA, d5¥ TR 0 [3002- | EERRe I 2RAR W% [0k ] mHER &5, Blns) (6)
RUZ T T35 —4 ] BaipiHE R, ) (7) DR TEE ] RFERZINFE AW
BHGEEEN

(6)4BAZHFAFEHTHE F—L0BEE [ TA] -

(7) BEpFBhiEEn Eow [ T2 ] -

HEB G R Rt AR, [&ER ] BUREE = (R0 ] WA NA B, JEHE 1
B, (hARFEI21.15%. fF TE] BIEE T, FARIEW T4 mssef: T4 TTH 1
MUE] DK ToEl, Hor, T80 K& TUE] EE e g AmmasR, wa (8). (9)

(8) FHEMHEHHHE RERETFH [ R -

(9) #7300 A2 2K LREFZKRME[ITL] -

B THEW A AR AR s Ah, AR AT DU AR IR A A T A A RO, {1 4n )
(10) :

(10) HEELMERAEERLL[ES | F—RE [ 2] -

i
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GE U LRSS, ARGk ey T30 --] RE, 15 Wik AR
MINA R AN, HOR AR E, S =RIREER . (30 | M R EEEE Y Grice B1F
JERE TR ], RIS R R 772, M (BB i HE BT, T3] AR
EE RGN, BB ER [T | 8%, Preffeess & sie TRz
A MBI E R T TR | BERIMETSE () ARE A A MEERRRRIIIRE, SR R
FERTRLE ST A S AR ARG, R [SE - ] AT AR B, Bildn. & 15
se- ] AR RS A [IEA ] st T3], BZosiEEdham 1 DA BaNg, 1
ANEER RS TS B E R T R AT, e | SRR R R ERAT

FA TR 3 FE LB B AOATT SE BE R B B L R A R B (MRS . 22558, 2011),
AT DTS RER TR T 5 S AT AR R B (0T I (Y 22 B2 41, TR IRt B AR IR 1 F) 4
R, BB A A B0 5 IR S S A B R O R R LR . AW B RS . 255
(2011) HYACREBL T WIBERY2E 5, W RN G RO, IR R T 2 B A R 2R
A WEEA R A R 47

#Em

A VAL FOBT A B, U AR R e S SR AR B RO RE SR AU i A A 0
HE AT, GRS aReE) 2400 T oS SRR M HIRE A 5, BB RahetE, BR T
ARARA T30 ] M B E e, WARE MR IR AR = AR IR . AR R A AR
REGERA T I B, TR IR a0 2 W N AR a8 D7 UGB S 2 5IUE,, BR T ELE A A
BT, RNt e i IS AR 1 7 SR R, SRR L RRE A, [3T0E -] 6%
RE A SRR AR, B BUERR S R 2, SR, PES PR AR T, HERRERE A 1L
il RE A e ik s N W R R A, BRI b ik, B BhEERRERE A
TR R GRS TP AR HIRE . BR T REZ R IS5 2 e ] L v I AE, o RB(E S TR A
Atz .

2% 3Rk

ZTEE . AR AR T LI ER . GBS ERE T B, , 2007, 8(3): 711-722

AMERY . R AU MALET Y BB HUR | HERESCEEENTSY, 2011, 8(3): 79-114
AERY | SRR B 1 RE AU « SRR A A RIRESY . T EIRE SCHFSE, 2006, 21: 45-63
S . fi¢ GRICE M & &V BRI R A B AR Y B4R BT | 2008 , (6): 107-108
BRREEWE . “TIR” M ERLE R RE TR T . A Al R KBRS Bk, 2011, (6): 92-95
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PRERSE . SRS SR I P S BRI S 1 78, FERESCEUERITSY, 2008, 5(2): 157-177

SREE . RS A G VR R S SO AR A . W A TS BB | 2007, 21(5): 108-111

EFM . TaEiEEa | 2 2012 F G EBLICERH AR B BOA 2 BT M2 | RBUA SR, 2013,
31(1): 1-52

Blom, J. N., & Hansen, K. R. (2015). Click bait: Forward- reference as lure in online news headlines. Journal of
Pragmatics, 76, 87-100.

Grice, H. P. (1975). " Logic and conversation" In Cole, P., and Morgan, J.(Eds.). Syntax & Semantics, 3 (pp. 41-
58). New York: Academic Press.

Kaplan, A. M.,& Haenlein, M. (2010). Users of the world, unite! The challenges and opportunities of Social
Media. Business horizons, 53(1), 59-68.

Matsa, K. E., & Shearer, E. (2018). News use across social media platforms 2018. Pew Research Center.

Website: https://www.journalism.org/2018/09/10/news-use-across-social-media-platforms-2018/.

EF A=

B W E AR GER IS ST AR« http://dict.revised.moe.edu.tw/cbdic/search.htm
L5 BB « http://lopen.linguistics.ntu.edu.tw/pttcorp/
BZ % COCT EmisERERH 2017 https:/coct.naer.edu.tw/cqpweb/y12017/

fEEBN

BUEAE, 5V B ST BOR R ER N BT SO B BRI A . WY LR 2 B A R ) R
TEEHAE: 106161011 @nccu.edu.tw

$ilsE S GEAER ), BLA GRS BUA KB BRSO R A, B SEARERRE S
B GG nh R R BRI s SO AP A BRERL R b R 0 R A B, DU SGE AR SRR
I B AR 5 B I UR R 2. B AL : sfchung@nccu.edu.tw



Categorization and Identity in Chinese Textbooks: an Analysis Based
on Belarussian Chinese Textbook “Hanyu”

DUEBERH L SN
— R TFABBLERR, (BLUE) 15

% ¥ & Ziheng HUANG
4k 1]v 25 Xiaoling FAN

4& % ) 52 X 5 East China Normal University

WE: tu M FATALEFN T yEE, FHALEFEETEXTERN A, R E
MEZ AR, G0, RRBSEELERGHLHT, AEHEHAFALNHERAT N, EEF
HAWERTHEURMNNTHFAAIREIAEEFSSHLZ RN, 0. BRALES. A
B, AeFEMZ b, JRXAFBEERINRE, Bt A P HIGEHM (P0E) WiEESNE
WiZH M E BRI EREIT, BRI, "RTUERE FEMEEFE, BLT FE
focaZs WEmEHALE, PEABRCZEFIZNT “HE” f “gaFH” HIAEX
ZEAARAEZFEN “BR” § “MF" ZAFH.

KA WEIE, LN, AR

L
i

Vg (category) J&— ik (P 2= MEE, SRR T A I SC xornyopua, [ 4 2 35 I () i
AUPITETR], 7EMET & A PHESRZ T, 8002 A A B4 T LB UL YA BT A4S
)N, EXT MY AT R E. B S 1R, “JEmEE” BITAN 3 AR FH K v v
I , XU A TG DA S o 2R mad B2 . IE AN Ungerer & Schmid Xf T “JuWE{L” &
SC: “JEmEL BDRA AT 5 RGER A O A AL A e 05 B R, 2 AR Siidtts oy
RELELE ™ (e A 5KRAE 2016)

TOBEAF I T AN RA NG B 7 Iy T, A5 B AN ZEHE AR 58 36 00 T T AL, Tl iy R

©2021 BT, BN
AW R e A BRI E E AR — O H i — R R E R IGEER A EIE SUREIATIE (16BXW062) K&
Pt SR RO H - 155 SEZIAFRSCRMIT (1972D028) HrE: .
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MR, FM, ZPUESSERAMH ST, M 208 ARt &l
FMT 287 MEIHLECR, AR Ak R RS RE, ERES X AR
FAAER P S BEREE 22 5 E TS Z YA LA FREBEE 50 . [FiF, Anna De Fina
(2015) ZRAGHY, ThTE T B4 SEAEWE LB AR N S W L R S AR TR TR 2 5 2 L
e, BPUER. Bk, MESEMZ B, Hil, X—dfB—HBra, RAAE T HRiaE i
Abit i, izt SRR R ROCE AT EICE” AR, RS R SE R B
FEEMYATAE S hitl, Z5ES S E RINFEWAE RIS R PR AL . SRy
R,

Anna De Fina YT A9E WAL e 0] BR AR 5. 5l 23k i R BRI [ anfe S e, A 5
IR S R RO R, X B A S R AR RIE . (RIS EIVES, DAMESAME
ZI), SRR Z B R i, e IR T R AU S R A LR
FFRREF R, A REE R TRIRMEE S RN ASEI, XA A T
RIRTEAT N, BRI RO TS IR B — AT AR — N, 3R HH X —Fe A A
i UL B4 —Ffrak [ s AR A Jey S DA ] s SR 2 o He 05 X U A g™ Rl ik ad fe e
P, XFFibiE B e b, AR R E R —.

TEE SN H E9E R DGRZFHE T, JonlEE s AR HAE b el 2 sy e 3] “ARET 5
CRET PIMOCR, REZER. MUEERG. W EERT ARSI RE, —FEE,
WRAEDGEZRHATH “ARE" R " Pk, PIAXTIR, Al ) AR
R CEHIRT M BET BIGR, RLCEIRT WG T, M EX R T
HPNEI

ESE S (B B (N2 1 S 8 = = DAL O B B VAR S VA L e T D229 S T
KPR ST S ERCR, —A LAEE A — 0 8 i A yaws LI P g —&8 5>
HHRMICRZ MR R THEEM S “HE7. “HE” Mg, Ma PARBITER S
BYHUE m AARITR (0<m<n), AEHMF, BSR4, FANn MR AEER
HZEH m NICRAA S, XH, m 5 n BRI WEEERE RS RS Z AL, n A —
A EEACRE Y EAERE, m RHA RS T AEEE LR, A RIEGR R m, DIAR
IF2HE, HEMERES n R2ARCH, Flan, 72 “hE” M “wE" XA EAERE T (9
An), B “HURT, “K-POP”, “HEH”. “illR”. “dntERST. SR ST ALERE CRIERY
m), K, 4 HURT FOCCERIRT XARRIIERR, B CERE ANZIESRT, R E AT RUR]” XA
AR LB, AR S A" A AT k4 ARG IR “rp ", “HET X
PIZE EAAENE, X — A IR A I R SRR AL T 2 A T B IR IA A,
MR AR, FET 0, ARSCHOULEN « Y[R — EAAERE N AR A2 {EmG i TR e ik i
(Teitse H kWb Je B HAYg ) B i, ARZ ks TR S ARG, H2E, uwsf. 78
125035 LD o Al N VL3 9 g 7 il s S N T RER O 2 8 I i o



OBHERB P HEELSIAR—ETFaZEEHEM (OGE) B 233

PLERRMBORA R IERBZm F, TS “EHE” X —-IuRmiEHERA T, AR A
G FIERE L IR A . T N2 T EoRdE, J0TF BRI IEE R AR, ERAE
R —FEAY, UARFEZ S, I HAER AR Z A e g b EE S5 H “5)
JEPLAL”, AR Z T A AL TR R G E A B TR AL AT TR AN E K Z (]
FUXTLE, fnt, AR AR [ 32 ARTERS HoAs FEREL R RIS f0 0GR AU rh il 52 B 1Y
AKE” 5 MET BARIE. AR ST SRS CR, BIAEL (Michael&Dominic,2011) i
BT A Bt AT — AR AL, REAEETR / & KSR R 22 5, I+ “H
®” M MET A,

BF BSonik, MFAPE OURY ZRFBIEETT “ERT X o RN T,
FATHETRHR S HHAZ B ORI, PERFTEHPTE “ER” X -GN RO “48FR &
MISCHERIEE LA BRI e irdm s e b T2 3 B R i 9 s

—. ERTTERNIEFREAEXRHR LI

L1 BRTRHERE I SSEREL

TS BRI SRR ARy, HEGHBURAE T AEROAMAR G, I ARBA R BT
., X, ATEiiETP YOS LINIY "SR, X444 T O SR RIS AT X T
Prrbsic, LUMETIERABHANMIX 7o XAERRE S PR, B—Rum i, Heesdd
TGP AN “HAR7 R RA PRASNE , PR R e gk, IR TR R4
AL, SMERATRAL, RIFHEXRITEFR. (AT, 2017:36-40) ARSI RIEGE R P Y
B AR, A5 IE T ROSRFRIEAT R B 28, KRBT AAr 2R “RARIRART M “IZARIE PR,
CRARIRPR” BES TR SRR R S BURE U —— XN, YTEIR R K, SRS 5
HRRENS RN MR L E L MBRAF IR AR ) A7 S AMSE, B AFHE R
RENM . XEIEFREAERI : “ABIGR . “HIAIRFR" . “BAREYHEFR”, . "y,
SHRET AP, AT . CEARIERT ST RERY AN AR —— X PEANGR, A
INAHSGIRSE, 2l iZ 5 E IR PR K A4 FRoE O B H BARFT 18 B TR, X ZRAE FR2E il -
7. UL TIREEATL CIRIKRATT. (BN SR, FUE, HATSEAX TR ARBLIE iR
EFsE, BERY], ek “LIRIET R AR, e PTG TR A R A
REAMIE RS, DO RAE T R4S F RYTESEHOBE RS . IERRR o5 200 s, i (R)) Y
B SRR RSN, RS I Qe sNE . 5 (A)) RS ARRERR PR E
RIXTR, FAERE RTES T, Tefi i rh A BEtE . WX BAYTESE, 208K, WHE, M
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S URTEE B0y . R B Y R TR B UL R 1A R U S AN . (B 1 A A
R, EFMES 2018: 15-19) £ RIS, HHEGESZAR 1 A2 16 th e AR SO b AN AT 2D 1 264
WA, s, AR i (h)) BENEFRER BG4S0 L2 hh, e BA RN AR T4
WTEREIRE, Wik BRI aTH PR BT, B ERZ A “TafrrEEim”, b
Py, A AR R A AR AR T E B TR, R AR FR I S R AL A S
MFIBMTESR A R 2, AR AV EDRFRZ hy “TEHEEK” (contextual requirement) , [A]
I, SPGB PR, ER AR A L T RE, #RERS 58 M5 18 E1 Y
AT TESS .

MTESTE T, AFOCR B EEWE T 8 X EWSTEES . £I00R AR RTE
R TR ORI T AHRE A N, RIS B T AR R RE . M X4 oo R g
W HIEIR IS SE MW EE S 8" WA R — s, Glanmg s it iy “hE"
M CEET BT, EXFMER T, FERRRILELELE R T 51 SR ThRE . TS5 TRt
AL B AR FR I3 8 T AR ARG, 52 AT Hoas BT fbny [, X3 Has A Z [\ X 4y
OPNEIDIN G Y

1.2 X 55l

FMIELIE, AT HFR A, DU A B RIRE S0 T e ns e B
Rl BEAE A A5 AR TR 5 20k BBk, MR F N AR A B R E A TR,
MANEZ T BRI, Fe TR F REFFEEN, BARRF AR g i MR IR A S A A
WA EM R EER A, R, IR, Junefe SNz e B ik AR .

RS B RG S i, A2 R e AN BT B 52 HE B A 1 B AR S5 PP R B R Y
G A aiAl, BAATE Ao AZE A6 P A — SE BN SR b T etk RIS 7R NI HE i
BB ENE S0, (ATEE, 2017:36-40) X —id BRI LA RAEIR ST, 2IAH &
PR A T HOE Z P B R B AR A 1R F A, 2 S s mE—A "
s WIRAAET ZAANAR G R IS5 TS 2P B R, 0TI M A0 5 oS 2
Xt AR TR Z R A AR . HEE AR TR Z A0 T B s Z W HJE A A,
[N AR5 AL 32 A B 5 Z IR

PAESCRERBIA AT Mz, ™, “UrEtRl” Sl X PSR AR IR B AR
“SVO” &ithy, BELARTANIIIRE, “SVO” AR RIS FIR I ——3T BIRR, 4
TEBNNEERR L, R gARE 2. (B, 2011:54-56) W0 “I0iaEE 71",
HiRZ “SVO™ MKy “H——3h&" WRAIFAWIL, [ FIEH gL, UUERiE
REFE, (AT, 2017:36-40) EANFTSCERBIA “EHEANZIESR,”, “HEAVTEE.” P
B XPIBH AR AR T2 KR, U RRSCR MBI, AR RgE X
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R GRS 2 AT 237, EAIhEEE i B, X ATEA MO 4] it
FTEET PR . — 7, SRR TR SR DR R TR AT
PR — KRG, 52, M E M TS e B S a1, X OB TR
i AR T IR A TS RS A IA ] . AR FPE OO, G B Rl [F]
— PRI IR, SZARBRBET R S RGP SR B IR, SCOU e LS, WA
TR RIPERAE TN A PASERERI A X . S5 —T5 i, AR R 5 A LR X T
A RFEBEEN IR ARG, fHZ, idE SRR ST E 0 B 0 ik, X
— B TGO RIBFTA, IR TR A BRI XA RIR . s, i CEETIEET. “RE
NHZALHTER”

Besh, A dg i, AR B A TR T H AR R B M A bz oh, b= E T
HE TR AR T HAGE 5 M T a0 Akt AT R A R . (A, 2017:36-40) L30T
RPIWEA “N——2h" KRR “SVO” HBIAYIFE TS5 IR RIHE TSR A B A 20
A EEIL . SRTT, B MR R 2R SrARRy, BRI, ik S RIK AA —
SERABRYE . PRI E L AF A 52 2 PN 5 20K 00 R & ) A 5 ) (A A S P2 TR ) it
TR S DR BT A, (Argidt, 2017:36-40) filn: piahm)=, wmaemal. 4En
GANE S e e VAN w752 i S VBt S § 79 7 W e S VDA R P

1.3 BIEBI Q54

ASCHEE A % Wil PGB B CBURY AR 4, TEAR SO R 4, il “deprdt
W, DLRGER R MR SO S AL B BB dn IR A R Ak T b R 2 S [
ZEIMXT L, AT “ART DA “MhET A,

i

(1) ZHBEHRF, EIREBE: 2EH, KFH., FE, 280, BT, LHH
WK Z L, DA E ARG, b AR SER: B, HE. &XA R T A

(2) PTHEBER, ZARBIE, HB I,

(3) IT: %K, RFBLHAY

ZH RFRL@E Ao, RR?

DT R TR, FRR?

BH: RFEBG, L& Fifii,

DT RP L oRIR, W bvo@m s, 1RR?

BA R LT

(4) EFBE, EA®RFH, £F, ERML, EREH, Al X4

(5) FF. MAaT. WA, T%. Fuh, FRELIF, KEEA



236 Applied Chinese Language Studies X

(6) B : A FAFMEL LT D?

BH: RA, BAEE, B, WRELELT. TTRFF. B tEE N5,

(7) %4&k: RABWLFNA, RELT, REAK L, KRERFENETF4H LR, FF
F—EFKF, BRLFIR, KRG, THFERELR, wEFiksy, BmAEARTENET A4
LR, FTHEBEEMF,

(8) EEIF: ifsmitl F B G4 F AL TARA K 7

PN P EAE T IR

R AT AT TR

(1) R T “ZR”. N B CAERAERRT, R —RIE OURY BRI
R (CAEH L), SINAET “ZR7 & “BPImAT, UhC BhEA. fEAGIRESS,
BRMNT RN A A C LS ER, ELRMHERST, ML “EREHRT e "Rl M
DT ERET, CHEET . PHBEET. CSrRESET R CBct”. Tty se “EEIERT 1E
RS P 2fRE TR, 5 2R X— “BRP A" S am 2 st at,
ZAIRE G N R 5 RN BRRAR . MR/ N SCRR Y, e “ESHE
FR” D CHART. UmRET L CERAT M PR, frixse “EZAERRT b, Br SRR A
P T ZAh, CTHART. “hET EES RGN SEMERET, 5 N X
EN" BRI LR AL, ZARBRE S ™ 5iuuE: “Wl” BRRER, fWd
A BRI X Sy, T E DX BOCARRE, WAETCE R, “HP b E”
Iy, IET “AER” 1 “ME” ZREAIAE,

(2). (3) HiydligR, #ERET “REIH” X —uwxt “QH|E ™ M “thE” WX,
(2) Hg—/a), NT7 x— “hENT S HASEA T ERREN TR - TR
P, JFHIBEBH T “SVvO” M, B XRIR Ha N T AR, X—FoR ITNIETET,
HA “N4” M OHERRT R, il T CPENT X AR R E I F—
NS, RTINS T E S AR SRR SRR AR AT 3R, JFHas ] fsvo”
A, “SA VO, SVO™ XERBARERFE AT A, i 5 mAT R Ry a) Al
M, B T AP XA AR I, JFEHEIE UNTT 5 KT IR
“hE” 5 “ARPET ZEmES. 3) |, YNTT 5 “BMERT  ERT. BT K
W”LOCHART BB AR 5 OCRAIERT I, AT YT py3kEl, DLREOR
N M HEMR” Wami “SvoT i, #ERI S LiRMREN R, F (2).
i (3) ArHrEx L, FEXmFIMEEZ i T TR ET M AP T ORRIR IR 2T,
W5 27 2 R T P AT, DA B0 LU TR ARAS X0 P 2 26 S )N R] o (BB A —
PR, “ZRT BN AR X80, ShEEEeY BT Il meesdg
AR R ChET A R BRI AR, BATE IREIET b,
SEAFAEAHSS R DG 2RI
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(4) sPHBR P EPIERE “EZIERT. AR, iR LB, L (5)
i B R P ] AT H ARG RS2 AR AR B IR S AL L, I BARAEAS X B RIIT ST 2
B, DI~  E XS b, SERIR AR S o >0 30 T P ] 64 O B e £, 5 38T T 2 ] 19 22 5
A,

(6). (7) HPIUCHBL “dEat”, “BME " /A “WissR” L, JFENH “svo” |y
FORHEMIS AR, BRG] BRI R P A5 A O AN R R, 5% H R P
HRXFLE, WigEsadEAR TART M ET Bk,

(8) f “HZHEM” 5 “RUNMHEFR" podtdl. “thE™ 5 Wl g3t “AmP T 5
SRR RIEEL, ARARERR IR “SVO” Ma, R XA SR ERNEMEI SRR, A
WS SC R, R EAERI ESCh A B “AR” 5 " myzER, LU I,
EIE = ENIDPNEI

=, BRBPEXERTREIEE “RELI”

ARFTTRN, TR AR BihTE, FrE BN AAE L “on” BRI .
/KL (2003: 1-6) KA ERHBIGTER R IURMEFR Dy “HoTiEsE”, gl ZRHHXT AR
PEATHEL, orE) BECMZHE, AR — R ERSCIR A RTT, A RBYIRIE RIS & & A R
RO TR, ARIBERSCRIETE—E, BT “RE” AFMRCR, —F BT AFNE
S, i R A CHOGIEEET, MIRXAERY CEOTIREE” R R IR SO OO AR, BRI
I T BRSSO R LSHE . mKLD (2003 1-6) IR FR S U2 OB 1 G o % T BT ik
FHESCAFPREAR ST MBI 30 A A — R fL A4 708, MR AT AR e, IR RERS
G B 515 2] B AE B SO A AT YW I PR oCn # AR BRI 15 50, ATk 2 B[]
AP, N, “Fo” EFEXAE, HASMAEAR L.

SN S BDOE BRI AR E , WATTie, “ARESPECRT TREHRH T
TR RELNICRZ —, A RAREMPEBN LRI AT L, R A S e AP HA
R AR S, RO “ o XARRIEAE T, X AR RS, AT
AEXT CHIT M T AR A,
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2.1 BTERERHTEREL

ARSI R, dnd BCE 1T IR EICifsE, Wk 1 s

Y L Bk
~ RS UNTIIERS. AR
S
FEE | UNTIRE. RARNRE
“ SR AT A L R At H
TR T RIS A AT A4
Ml | YRR S MBI F
E3) | CERE IS, R RS
LT | CARBESLRE . RS AS
FEPRIRAT . IR PR, SR
PR CEUREIRERT . DR R
MEGE | KR CREIERIRET . ARSIk R
FERAE | “FHRP WG RERE" . R
g “FUR S T
NEIE | - R
B | CHERRRERI AR RO, R g
R | REAAURE | PRSI TR R
HE | PR R
TG | PRIl CTRPIRIGTHEALY . L
AHAS | ARSI A A
o R
+trz o AR 0116 R R B
“RBERERAL L R
(& 1)

MERE, BT (DUEY Pic 7 RERA AR S E M RICES, JF BARXARRE
Sirpatadd fapk, AREERTETBOE T ET M TERP T A XA R AT TSR

AR SRS LA S B/ X T THIRE T R R ET R UEREAR, AF(IX
S HI . SIAMITARS IR T H T BT XA ER E Y H a7, R E
T HAGRITEGE URABE -7, X ARSI H R RO B RS T, W
B Z A B EZIERZ AT, EXT TR EBGR T, SEFRETZ T URANET 45K, 7EIRAA
KTR—FY RN, 7EX—FYREFRZANE “RAE", 48 T eanm A TixEY)
ME, E—EElENE, E—DAMEHA S/ AER I "™ oo, A%
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AR E AR AR o )RR AR R B Y RS i 617 A “URB R E R,
AR T AOTRAL, (HXS T RS Wi ) i B O S, gln) BB k) RS i b1, AUk
HARME T T YOS —E T ARSI 61 o T E R aiaR], “RE o E
N R = R PO E R R ERR, SR E SR EFRAMRZ R, N
ARG PG "5 IRT BOCRL R \ARG MY 3™ Boe, XS B I E 5 SRR R SR
AR S HRDHTE AR A RS i SCEA R T, TN TG A SRR BRSO A
I3 AR AR ISR S AR Z T, A TR WA M AR, XA R
A R ZANRIIE" ZE, WEREPE T R ET JEENRITERAERRZ AT, S
ANEEAR) AP JEBEN ROCERIEPRFGAAINS L, HURRHZIRSCI 2 AN O 5 ] e
BRI By, IR EEAE AR T TR S TG E T Bl e inse 7 "B MEE T M
SRET At F O BRIy, BRI LG BT TR M T B9,

it

AU AR SRR Z B SR 00, ST AP (DUEY BRHTRRHXT "R X
— IR MEBEIL A AT, IRFEHE “E%T X — BN RO P FR ARSI IL L™ LA
LB BRI Mg B AP e ) AR R 2

XTI R AR PA REZOCRR “FEAR- SRR ILEI” hr, BATA,
IFAEG | P F L SR ET SIRE BRI uRE, BEGEIR SR, B
TEZ2E 5 PUAATERE S R R ) 2 T AR 1k “FATA 4" RIMA S 25, WG —FH R0,
(ARSI RS H “AR” 5 hE” LR, DIHCRS 22 ARBIIA A

[RIE, CDURY ZORHP gl i g onifs, ol “hiET M BRI ik,
I HOHPXNT TR M b BRI, JF Bl TS TR T Xy,
FAYE 1 o) BN

SR, ARG TE R 5ITHEZS SR Z RIRBESE H AT SRR Z N, dnisid 25|
SPINFEIRZRIL, BRIEOGEALSMY AT TR AR S N R A S R A ot — 2P RS

S22 3Lk
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International Standard ISO 7098:2015: Its Benefits and Deficiencies
[EIB#ERYE 1SO 7098:2015—— % 45 5 ik

2 £ 4% Zhiwei FENG
AN I e K 9 B 4B TR

School of International Studies Hangzhou Normal University

[ HZE ) AU 7 B B AR of 1S07098:2015 By fk 4k 1. 32 1 7 WU HE5 B L8 3 i &
EREHFFHAES AN NEE A g T, 2. EXFHEAHIX 50 FRHES 7 FiF
FHAE, FHEHERFAFTNHBANFHETX—KE, FELER E, T TER 4
LHEMNFE -FFLEHFTMFEDBEFN T L. 3. AW ELBENEFRAATTL2TW
W, #—FPRETRELRENTITRALEER, 4 L FAGAK SN T 16 HH HRAT,
YRTZLFHNFHE, RUREHE T 1SO7098:2015 By — Lok,

[ %4817 ] 1SO7098:2015; B X 48%t; FHEST,; FHFF; TV HKX; 16 #HRD

—. NEHFERU L REGE

1958 42 H 11 B, 2EANRRERS—Zulsd 7 (GUEPFE TR 1R AP DUR Sk
M EZENE [1]., DURPFE N THEWISEBE NG, B2 RN e I MR (DUEDF
B FEDGEHET, WADOEPFE A TS, e TR IR, Bkt —
g ] AR EROR . DUEPFETERRPFE L, Mseilfs. Uik B . PR, A5
B WAR ] TR R, A 52 303 3k 0

1979 4%, HEMCEAA AP 1SO/TC 46 (HEFRbrifELAIL—/F B 5 S0k TAER AR
Zhisy) A8 JEAW L, IR (BUEPRHE Y 1ENE PR ER L,

1982 4F- £ 1 570 H JF #Y ISO/TC 46 2 19 Ji = W £, IEF @ T (1SO 7098 {5 & 5 3k
TAE——rp % 57 R P 5 ) (ISO 7098 Information and Documentation — Romanization of
Chinese), KFNE, gk, wEE, HA, #E, EEGRBORILME ., 7RREE R 7 HENE,
PEEFA, B THEAR ERIER, EEE T RN, ERZHERN T, S3Eg. M,

©2021 {54
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DUEPEE A E A E R T PR,

1991 4F, FELLEEEITAY ISO/TC 46 5 24 Jaoxis b, XF “ISO 7098” AT T HoARMBH, Wil
T IS0 7098 {5 B.5 ik TAE——rh 3¢ DFR-PF5 1k (1991)), fiifk “ISO 7098 (1991)” [4].

g 90 AN HIE 1SO 7098 (1991) AR, IE & F it AR SRR SR 21, Ny
TIERNAF B EMRAIELR, R EFFAEFERIT AN A S . #F 1S0 7098 (1991) HINLHE
P, AILLGES PRSI R A IS BT DUESRE TP ERIE R R AR D
MNZ, B2 BE WD EAESH AP, XA, 13S0 7098 (1991) HEWH TIFHA
fan s g —FEEE R T B, TERS Sl R, T M DOE PR FETFAL RS AT, #Esh TFHL
FE E R B DUBPREEDUE E PRBE W R HE TARMFROFE R, A T M 2% A 2 S DR A
FrAHTH,

Tl s R E S RIEE RS, WERKEGEN TIEETZ—, 13S0 7098 (1991) Xf T4
A B S Sk TAE A B E X,

W& BRI 2 R R, BHR L, DUEDFE RN H 25 2 FRA, A T 2 2 ET
PN DF SEBR R A V)T B, A7 0 XT 1SO 7098 (1991) b fTilk—BEIT fsesE, H
I, FEHT 2011 4% 3 HEOL T 1SO 7098 1T TAEA, WM E MET SCF U st i
AR, MERr, 2RI, Bfh. Bk 4 VLK S, 3T ISO 7098 (1991) mE
AR,

20114 5 J1 6 H, ISO/TC 46 % 38 Ji AR KA JE AT, Wb ETE S -
FE 3 TETT ISO 7098 (1991) LA b 5 i v SCA S Ak 1438 A Je RS B by e 2 8L

1 BEMHTE ISO/TC 46 5 38 S WHIHENRFRE L (2011)
=, REEZRRMERZ 2 (SAC) 1EA ISO FHFrprfEfbH 24U 71T 1SO 7098
(1991) MIHr TAEWH (New Working Item Proposal, &#k NWIP) AUHEZE, X MHRZEM0 EPrgm
5 N2358, BESCMURH SRS G [2].
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20124E 5 H 6 HE 11 H, ISO/TC 46 % 39 Ji & W AE TR E AN AT , &322 T RE R
N2358 SH42%, P MR R EEME N 1SO 7098 EITHI TAER % (Working Draft, fiiFk WD),
JAL YISO 7098 FEIFPRETT AR, b, SR, P, mER, #HE s MEFIRERA
B, BT E PR TAEH AR . XFE, 1SO 7098 (1991) HIMETTHEIERFIA T FE PrpriE
LN TAE H R 3],

2013 4 6 A 3 H & 7 HAEMEFIT ISO/TC 46 5 40 fi A2, 1Sk F7ES I
[ IEE1A) ISO/TC 46 F 1iAb 458 T 1SO 7098 #&1THIZE i1 23 %E %% (Committee Draft, fAjFK CD).

20144E5 4 S HZE 9 H, ISO/TC 46 5 41 J\ &2 7E £ E AL A . WS A 7H
AT 3 TAE4L (Working Group 3, fAiFR WG3) &8 I, ¥t IS0 7098 (1991) My&iTIn]
U E N Y. 235 W ISO/TC 46 FbFi4bdE 52 1 ISO 7098 E1T B E Prdnifi® % (Draft of
International Standard, f&#K DIS),

20154 6 J1 1 HE 5 HEY ISO/TC 46 5 42 ot BIF. MRS 2HE, HEh
7E 6 71 2 H P PR Ldis 2 b, 3BT €1SO 7098 FEBrbnif M HAE ABLAE E H YL
Y ey, RAESISEBIUE T AR T, DUBEPFE NS B k15 T E RINTEM
[5]. XAMRAZ 3 T4 EARPGIVGE, 756 A 3 H LR WG3 28 E, G 3 T
2 EXF T 1SO 7098 1) DIS Fad Ay UL, DA SR EDX T X Se i WA AR RGO, ) 54 A G
/8T DIS FE RS

25, AR 2T B MY DIS R iF R4S ISO TC 46 Fb-FAl, #¥E ISO/TC46 4 41 Jm 4
SEIY, 1SO TC 46 4340 2015 45 7 A 27 HE DIS MR/ & 45 1SO/TC 46 145 A
FEEA T R SNBSS (Committee Internal Balloting, &% CIB), CIB 22T 201549 A 18
H455, ISO/TC 46 AA5AL Y N2526 5 S A AT T R 45 R : ISO/TC 46 Z& Gl o i ALY
19MEZE (BRIFNE, gk, E, TP, M2, BRI, kE, EE. FE, 2R
Al HA, whE L ROBAE. PRE. P BREL Sy, JiE. SEE) EER TECE, 3K
B4 EmEt, (HAEERE, 15 1982 4EX} ISO 7098 5% F % 22 i 35 A A ZL e [, PRAE
A Tar 3, $THAEE, X UL 1SO 7098 et A 153 T Mok M2 1 E R 1 0. R,
I1SO 7098 METT TAESEA T M B, TER T8 BT TRE——ISO 7098: 2015,

2015 4F 11 A 12 H, A0 IRE R 1SO/TC 46 A4 HE38 T 1SO 7098 2015 flf &t
SCRRAS, I 1SO SFRUESR I, [3]1-17

2015 4F 12 H 15 H 1SO 1ExUH R T ISO 7098: 2015 Y4 SCAR .
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RN PEHNREALE
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o - du chinots

RS EEGACTREHE M. e A0 cn §T0Y, ~20100318-200€0318

Reerence number
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N
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—. IS0 7098:2015 B F E 5

FATIAN, 1SO 7098:2015 () EE ST

i, EDOEPFEHRES PR 5 | A SN E BrbRiE,

TEP I 2Z R, A AL DA CAFE A 20—, 8 SO ARG Y n) 2 [8]
B, AR AT LIEG ),

ATC T, BIR = BIMSARIFIR IS R 3R SOt g B, O HLARIX R i 48 3
[, 27 A7C 8 et o thag, XA FZS 1 2 BB e Y VA TR RN A Tk

23 R P R 2 R BRI A &, E BRI 5 B 22 (A4 A 25 (R T 7R i SR
BETE F 1 — a5 L0 RO R A B AR R R X A

FEDUEDEE A B 2 R 40 Bam] AN 2 E 1 . BRI 1 20 R T A S 1Y
—MERAESE . e PO DR E AR, SRR RAE G A G

EDUEPFE T, AR A B, — PRSI DR R T, SRR
DUFITH, PFE & WAATEE L, TEDUEPRHE T, B B SR BURIR R . ERATTHA M,
FEARYDUEE T HA 405 4>, X 405 DOUHE A IRR 2 F S . M Gl T
) AE T 8105 MEUBF [6], TEXFELHLT, TE—MEHT, —MNIUEE I FREHRIR 20
AU EIBLUF (8,105/405 = 20.01), AATHEG s B S, HUZ AR FRATH LA B8 5 i i
KA AL 2 TR BRI, DFE & RE SCIR RO RIREE D . O 1 4P er a1 ks, A
I 14 B 1 R A I 2 T DO ] . INSRORTH A, R DUE ST R 405 4, X
405 MNPUFEZ T IFOR 0T AR . T GEARTEN R A8 T 8105 M@ T, 1
XAEL T, TE— M, —DDUEE 12K 20 UL ERYIEE (8,105/405 = 20.01),
ANAT SRS o BB S

1 e GEHIMEEDCFRY b, PFEET bel/ ITLIZRRAT 31 T

5| 7N S O S IO O LI O S 2 R
oA K O OR WM M oW OB WM E

i 2 A5 GEMHBVEERY F, PEEETT jing/ TTRARR T 49 N

OE RS K OM OEFE OB IO& N OB O OB WO &OE R
B R 5/ | S ST~ G -G /G - S B R (D <o | CC 7 G 2 3
CON R NG R

XEWRE , RTINS, DOEDFS & 1R AR R
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1 1SO 7098:2015 1, FAME “PF i & 1 YBCSHREC XML SRR DR 5 1 i L,
Iz CASHOR DR DB 1 A SRR B B iR

DUBPRE & 15 B SCRRE (D % Tzt & 1 il IR BB S SO (N) 98 1. THE AR
e

I=N-1

X E TN “TE TR AT DU T R, AT DU R T s T Y R

XA, WRPFEE T LIFOR N MEF AL, B4, B 8% T N -1,

WERPFE E WA AFIR — D EF AL, A BB A%,

WERPFEE TR R MES 00, b4, BEMESGEE N 2-1=1,

WRPHT SRR R = BT R, A, BEMEUEEN 3 -1=2, ... SN

FEF L, PREET bel/ AT LAFRIR 31 LT, WA 31 MEF AL, BRI AEECH
31— 1=30; 766 2, BFE& 1 fjing/ W LAFRIR 49 NUF, WHE 49 MEF AL, TRIECL
FEHH 49 — 1 =48,

B2, WURIAFET /oei/ AT [ing/ 455 TE B— D BUE 15 1Y 515 /beijing/, HBE L4
Hoks i Wb, R fbeijing/ HEEFR 3 ARG BT AL, g 3 A5l

Jnt, /%, W

H B0 3 -1 =2,

WA /oeijing/ B —A>F-BE#—25 K5y /Beijing/, W4, B CARECKR % 1 -
1=0, XU, /Beijing/ Z—PBA B HEF AL, ERERRA 14, Xpt i EEHE
ZRK -

B

PRI, A RAE AN TR Y S 5 I P 1 R 2 T Y DUE R, B4, PFEEITIE L
TEECK ] R . ORI R Y 1 4 N 28 T Y DUE PR A AL

CDUE DR IE TR FEAR Y (GB/T 16159-2012, Hife A R ALFIE Z bR , 2012) A5 T
B oSG R AR, R R (Zin). Bhin). JBAE . RIRASE) B9DFS RN, e
PP RN, A2 FHA PFS N, PR SRR, TR R E AR, 45
7,

HAET, TEDUEE S5, X TIUERTRIE A A A IR E S, XA AR MER & DUE
el I A (V153540 ) YA A 1 4 FE R A 2 1 B BRI, 3 Y SR AR
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WET o A, PURIEA 2T, B R RS 2 AXE R, P IUE T 25 i 44 52
PRI SRR A A RS FIRRE LR A e, R, SEAR R LA B T i R A i 2
WEA AT SRR R, AEE BRGNS B TAET, ORI DUEDE & SRS i Hei ke iy
L H LR LT, WGP B S, AUELER, 1w H bR rTRER .

T X AER S g, TEEBRFRTE ISO 7098: 2015 o, 4N T A4 54K (naming entities) 1417
HATE WIS MHUE : FEDUEPRE T, XT AL, WA, EER. RIEA. BEAX S fiirs
SR, AREHRRATIES PR WSS XA EEA AT T EERbRfET, 5 1SO
7098 (1991) ik, B— B KR,

filan, XA XA a AN RS, 7EEPRARIE ISO 7098: 2015 B4 11.4 42l
T DB T B A FE S (EARTTEX QA SRR ) 5. 2 NIUTFA RN ©
. ATEUX R 4 B B E 44 By A B BRE S . B— S e — RS

HRAEXFEARLE , LRt iy SRR XAEEAA PR 245 W™ FiEA R 7,
N4 S, B -2 E, BT T 2R CFA R, PSR EE A L,
1M H A — 5 —AF RS, Hik, “@IHE" WBUEDFE M B 5B 0 Y2
“Chaoyang Lu”, 1fii “Chao Yang Lu” (Chao il Yang ¥ %5 & — > #.id] ), “ChaoYang Lu”
(X4 Chao Ml Yang 5 T, {H Yang M2 —NF AN KE), “chaoyang Lu” (J24 chao Fll
yang %5 T, {H chaoyang % —FH% A K5 ), “Chaoyang lu” (JR45% 24> Chaoyang
HEEIFAE—NFERRE T, (M@K wiEAKE), “chaoyang lu” (L L £7#4 chaoy-
ang IEH T, HE—NFEEARE, BAD u H—DFEEEAKRE), “chaoyanglu”
(384 chaoyang 5% WwikA A4S, i HMEA ML LS M FRERA RS ) S5 IEH
FAFFA IS0 7098 (2015) MYBLER, ™HEHFT ISO 7098: 2015 27 11.4 45, 1 “wAFH
#%” PFEN “Chaoyang Lu”, HEBRILAAIAFFA 1SO 7098: 2015 55 11.4 AMHLE HPFEE K,
A — A braE R —FPFE IR0, ] DLod IRE% 245 B PFE h iR LR, A B F AR
B SCHE A TR IE

FAE 20 T2 60 41X, BG EHA LRA K, AT EPRSA, NdHek a4
& 2355 WA —FPFE TR, e PRt it 2 R 5 SC7 I 5 4k iR L. 1967 4F
55 2 SR A b s BB s, BRI L 25 M X AR [ PR 2e 11 R i 2 i
PrEHA , R A A LB WA —F S SIS IE, ZITERY B, 2
RS FRZBE RS S50, Xie “H—% B{L” (single Romanization) J50], 4
RIANTAR AT ISO 7098: 2015 55 11.4 ZMRLE, 42 “SHBHER” PF5H “Chaoyang Lu” X
B, HoaARIT AT 2 AT [,

2 B — T Ak, X TS B R E GO UG, AR 0 24 b AL R I PR AL,
XHEHEES SR E R (b E . BA, P, #E. shE. SIS ki, 5w
WU E — A E AT BT S, SBG EATMERSTGRT S, 1E A4S 5T 95 Y
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EPrbRifE. 1977 49 A, TEHEMA RIS EL 3 Jab A fb i b, REMRFRR D %
MDGEPREVE b E A 2 BB REn E PR 3RS, RAaiGEd, 5% 3 mka E i
AE SR E PR, TR (DUEPHE TR 1R F 9 ey, T hEmA
B RPN R R G IERT, CHUCRHIDUEDRE Jr S AE R E 4 B S BEDRE Y E BRARE”
ML, H CBUBEDFE 7Y IS IRIE A Bk T E 2 35— B B9 S W BRbrift, eSS
LB Ry (B s, S0, BeoCqE) my& R b, #0 SHE (DUEBFE 73 ok
PEE h A TP 4T

NS S RPFE R R RS, SRS GUEPFE T EY AFEE 5Bt
BIRARPE A, H, DSEE N ZY (Thomas Wade) &R (H. A. Giles) 7
1867 4F i it R Z I X PF 5 (Wade Giles) . FoH 53 X TCAETE 1928 4F I 1Y H1E S &+
(Guoyeu Romatzyh, faifX GR). EEAH el (George Kennedy) e 1943 TR B & 8F %
(Mandarin Yale) i hA 44, R4 “HA—Z D47 JEN, FEXF SO A 0T 2 5 SR HEE [
fi, ARCYRHZ RIS DT DS, 0 H e — P DA PrE, XA —
ORI, SR (DUBPRS TR MUEMPHTIE, Bk, 51T “—-F 0" 1y
pf, BANREME R ZBADE . EiEY DFE0RE . &P, MmN S H (BUEPRE T %)
BB, L b, “dbnt” XML “Peking” , “Pekin” FPFHIEA, Rig “w—%
k™ JEI, R SARSE 1SO 7098 (2015) HFE A “Beijing”, AHREMH “Peking” , “Pekin” 4%
PEIEA,

e BRArifE 1SO 7098 (2015) H, X T “FAFiF¥" (transcription) 1], 74 3.4
Sl CFERIREE R AR TR TR S RO G S A SRR IS T TP A, TR
WG SRR BE X, FREE RGN DL FIE 5 SRR E o ks, K
I, FAFREE RGO B AU e 54 B 1 A, JFRErER e AT . TR E AR
JEREHL AT S . FAFREE AT R A MBS RS, EEME—REIE AR AR T . H 3
XA TR U RGBS EIE T BE RGN k.7

Wig i, 7E “HIHET 5 RGEDRS “Chaoyang Lu” B, HHL4ES “Chaoy-
ang” WG T “H—X TR JEN, 1 EL R AE AT “Lu” A S BTV 1 1 1
FEMES R YR T B e, fuknlil, 1SO 7098 (2015) ALK 44 1E fff s

Pk A PRI T I

o
Za
W, SCFRAR IR IX S R S T EAF RS R, ADUE A4 SRR A S
FERNE BBEE TR s, IR T a4 S B S E Tk
ISO 7098: 2015 L3 FHe 46 B b X 73y F B B A AR PRSI B4R 3198
VB AN TR X — R, ADUEM A SRR A Zhid S e e 12508 1 AR s, JHE
WEERN |, AR T DUE A 4 SRR A H S R MR B B
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WA IR R (RS BEN—FIES P LS, A FRZEH S —FR R 8 S
TR (FmARG) KRR, XRARKRIE T RIS RES P AR, xR
WIS ScA . SO DA R IR SCPE, FRiE TR B b, JUS A B A R 5
BT 5 W SCF e iR — R BRSO, DUMEZE R Bl . HRAEH, Rl A RF TR
HE NG FRER, TSI T SR R . W T AR R SCER R AN E R 2
] SCFR BN, SRR B S MM B sc e, #ELART/D, FiL, Xdff
AT TN, 7 KBS 0 S N T e

SCTR RIS (conversion) A RIEA T : —FE P A4S (transliteration) , —Ffijg
FAFPEE (transcription)

FRHEE SRR BN F R RA R F R FT RGP FART (characters) FFE 7B+
FFRG AR TR TR R BT AR FR

JEIU) b, XA N IR AT R AR« B R BE3R (alphabet) HY AN FATER
AR FREFR B — A BAUL— A FAFRIFIR . T RIE 4 7 B 3R B Bl e o - BE e ) e At
A RLSE Al OGSO T,

HEHAR RGP TR E D T AR RGN FAECE I, RIS RE s e 5. 78
XAEOLT, AU AT gk G0 B e L Sl Al 2 E VAT 5, B S B R R —E T
MR TE, LU R EA T IZ ] i3z,

SR, REiZds i, XTSRRI 0 SCFETE A — 8 SR RS R e e B3R DS I ixiE &
(HFTAIET) i JBEFICR R, 55— 07, XFEW SCF BIE T BE (115 g
it B AHER TR AR G 0 ORI SCF EDE . AMTER bR &

W B (retransliteration) A FE LI 1R i 1 AT UG 0 - B3R T 45 1Y
R, RS R R RS R . TR E R, RS R G I )
N, DB RSt R S i i SRl R 2 Rk R 2

TR Rt T EE (letters) HYIEH RESEHIE T AT (signs) RFRIERIET
45 (characters), AN IZIE 5 JFA 1 435y X anfe]

TG RS 5 PR R IEFE KT, Hi, F/58E /RN E A
WA FARIE T A T i, JTFREMER S 1 AT . FAFREE AR AR I AT 1

FAFEE AT AR A BE RS, EaME—Re HR A nhsC. B SGXFER AR 2 i
TR PR ST R G M5 FIESCF (ideophonographic characters) 5 RGEH0 7

% 4k, (Romanization) BERMGAEFL T FEBE R CFRGEFK NN T FRBE W XT R
Hi. HATH DALET, FIARIERHAR R GRS, SCE RS, SeE A, B0
B AR,

PEALE PR AR R GE, WU BT Z DI RO 2D 5 LA Sk, R, it R /e
e R G010 25 1R AR A5 A 128, ORI G AEAT AT 1 5 AR AR B 1 52 B P UE B
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SERTAT R ZR VS SR R B A SR T I (U5 & 8 RN sl S p) 45 ) o (EE:, 3X
Fibl AR I A B — A E S T AR RGBS RG] X RIEHS RGEBA s
BF, AT T LA A Z RGO R E R T DR,

WR—ANEZEHPABE RGE, I DLl H b —Fh RGO 5h 7 —Fh Rk B E
HOMIETS, XFEMTFRERES R G Y IR W %A A [ B 1) Atk , 222 A 1SO 7098
2015 FEA 0 HAD F A AT 5

WERT, R RGN T BN TR RS S, X E ARG TR, WA A
555 . BUFEE . [RIBF RN % B SR R P AF S, e nsSCE i 5 g m, B IX
SRR T RS SR E FR A, IR RE B S ST R AT F T 15

WFETEEERIE XS, BERIECERNS, REETRS, FREH T RENFA
(FPSCEEOTADUT, TR REME AT 5 X455 0 i T P B S, e 2 e — 745 1
HRG5,

R B A5 g T RE A A5 B A e i oy — s AP0 T8, FDMRERIZ T
— M LR, XK AR A U AR AR 1Y SRS

WESR B R SCF M P45 8 HOR R T P RHE S N & PR - EA TR R SC 7 i
B, B, R AR Hscaimisch A R R FEAF R k.

Mo — T UL, [Rl—FEF PR 2R, e E— O T AR, AR T
FRIE (PSCHEHARMEARIER) i, BRAFZFAFA A IE— .

HTFLUNERE, BECrS S DS RS A0 5 1 75 AN R 915 5 sl R —Fh
EET, F— DTS ER—MIET R, FE S m s 3T — 1A E
A, ATRER B AR LA R S RS,

A EAEFTE R — ORI IE—F I FAF R G (Bl B S R Fi s, et
FHESCRI T ), FERXFESL T, X B8 CF N FF AT PR Er i, W R 4F (i
2 1ESC) AR —AS—BOm PRI ® RS R4

— Uk, RUEFEDGE R T S 2 ) B SO IR R, SRME AR PR, RN
PHE TR (BET) ESE— AR, RS A8 EI R . TEAGES
SRR Feiop e S s R GV 7 R I I B i v L

ISO 7098: 2015 FX SELE , BHAfHBAEI 7 20 Pk i FAT A B AF 3 iX A28, Xt
i S 44 SR A S R A T A .

FATHE 1SO7098: 2015 481, FEHEEHUE B SCHR TAE Y, A PR 45 SAREAT A 2hid
Tk, —FURHE T2 A, — AR TR A B [ 3

— HE AR

4 A Zh IR E FET AR [ Bl A AR =2 18] F 28 A R B 50 . SRR O il F AR T
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PRI R GERIIAEE, b & O S R 2 0 AT, X Ahax B g s AR e R i H
IRBEAERL T BRI 5 R DU A — R R R e

AR TR, “dbmtmii” XA v Lh4 A s MR 0 /bei/. fjing/ F /shi/3 A~ 15,
BRI

a. Jentii

b. bei jing shi

X4 3 BT AR A S AT HRAURE PR S B, (EZ 3 ok i & 59 s LR 5

— FE TR AR SR A B

TE5EH A RBABF A A, 967 & — MR RS MEE, K IRiTA
WEERT G XA EEI PAGE— R R, SR, AT AR TRT b (A T s R A S 2
S LI e BAIR) Z [A] (R LR o XA R BRI AT 25 TR B 50 . da5in). TR 2 2840
)R, AR E] o3 X T AR 5 R 22 (RO 28 AT = (AnDUE . HiR) SRS

TE ARG S AL, SRl Ul st A SOR I 23 o 0 308 SCRTE & SRR /e in, 7ede
1,7 the white house” FJLIYISA 3 A E XA “the”, “white”, “house”, T FRnR—IH]
HER T, 1 “the White House” W H 5 — D HEFHRAAHX N, BERAEXESGEMERF. X
FERA 2 ) B SR i Y 43 B2 (Word Segmentation Units, fij K WSU), X FFija]
A2 HWHE T, WYs, B3R Yr WSU B, HE I A BEal, #E WSU d140 1
NFRAT T, EERSAT. B, X THRIEZEEAZ ANES, WPGHEMHE, 33E%T
AR Le HAE R i B in) Z () 25 IS, INZSTEAeh ELE, 0 SeARY) 4 WSU 28R A1 H
ANFTTE

TEAR Z2 N AU, 5 ZAESCORY) o g il ZEREh, SR S i RO TR B T A
AR EE )k, FERIFICIC RS RLES i BIBIE (Computer-Assisted Translation, fijfk CAT)
T Hp, Ry R iX s RGN — > FEA IR, TEARERIRC TR, SR Y]tk 4
MIFERT, TEARTES A CAT T RS, ARt it piny) p i iigt. REEWNEEHRRS
FRHE EAREAR G BT A TR R . (RN AN, WEXS SORSEAT Y, DR I 2t
FTVERC, MeAh, WRINAEEORK THIAM AR, SOK - 5 He e R 40 2R Bal Y JEA ok
ARG, PIEORTE A A I AT R D) o, G555, &P A AR F A R G A AR D)
O3 N EAR A RESE LI RE . 1) S BT PR AR R A RUASER DTN £, AT T3 AR A B A L]
AL

[l PRAifE 1SO 24614-1:201 T8 5 SHEE B — Pl SCAR R BRI — 55 180 ZAMEA
— PRI 25 T E SRR AL B BRI D) S i S A SR — AR, S T AT DU AT L fE
g 52 IR 5 XA T B SCAS A gl ry 0, g ELXR S R S T E Y

[l PRbnifE SO 24614-1:201 “I5F SIRAE B — H SRR RIAY) 7> — 26 2 #k73: DUE, Hif
ek EE A IR R TD0E,  HE A EE I WSU B EAARRLIN A Se R 2
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X3 MIEFILFER, RERAEF A A O WSU BRI

Wi, 7Ef S By B, S il DU R I 48 SR RS A RS s Juii . 78I
wrh, —A ] U — s, R E A SRR ATERE, e HATHHOAR S
T, 2 A SRR MEL R BIR R Bk, PRI, AT LR FHEE T R 42 B 3m) > A i
Tk,

i 44 ST T MU B2 )~ ) 3l n] LA TN T BB

—— —EPEE MU FEABRAER RN R T A A% S A — R X SR AT LA
Vedin 24 SR A 3 BT

—— AR L (DUEPFT T (LAE)) & T REZE 4 SRR RS
B, ATLUIEAr 4 Sepf A sl i i 75— A B

SRR T, IRt XA S AR R

Jesth
bei jing shi

ISE

c. beijing shi

=

Beijing shi
e. Beijing Shi

RPN, Mg “demtii” el srH /beil, fing/ F /shi/3 A5, SRIGHE /bei/, /jing/
454 W Mbeijing/, T SITBIX RIS /shi/ 539, B FALE— N ME FHRE, B8R/
Beijing Shi /,

AN SR AE Fe 1] R R v B SR, S e N D3R AR B i, R AL
(Human-Computer Interaction, % HCI) % &3 a4 SRR, ArLL, X R 7 ik 02
SSEEI[R

P B B R PR AR, 1 B SRR BN EE B ] DI B

B, XDUES RIS S REHT T R,

1S07098:2015 B PUEE MR AT T REEHEAT T 2mBIUiH], R E B A X T PUAEE
T B RS A T A PR A

DUFE 5

—— XK (bilabial) : bpm;

— JB#% (labio-dental) : f;

—— AT (dorso-prepalatal) : dtnl;

—— HR¥ (dorso-velar) : gk h;
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— H42HITF (apico-alveolar) : zc s;
—— H43J5 % (apico-postalveolar) : zh ch shr;
—— H ¥ (dorso-palatal) : j qx;
—— LB (zero initial) « 7ERIRFIIZEMIBATCH .
ST 3 T 1 )

—— JFOPE (Articulation A) : DA a, o, e M E S FEILH EHEE. U0, a, o, e, €i, ao, ou,
an, ang, en, eng, ong, er LA ) zi, ci, si fil zhi, chi, shi, ri A9 FZICH -i.

—— A O (Articulation B) : DL u A5k EZ o i HE. #140, u, ua, vo, uai, uei,
uan, uang, un, ueng,

—— F¥PF (Articulation C) : DL i AAHF o EZITH HHEEE. #Ia0, i, ia, ie, iao, iu, ian,
iang, in, ing, iong,

—— R HIF (Articulation D) : DL i I &l EEICHWEEE, B, , de, Gan, Gn, fEA
SRR, DURPFF A v XA RRAUE 1, u%fh%wﬂﬁﬁ?go

DUBE @G Rk, XARPRFT, #a T OUREE T ER 75 e MUY
AT

b ] m f |d t n 1 g k h z c s zh ch sh r j q X (Null)
a ba pa ma fa [da ta na la |ga ka ha za ca sa |zha cha sha a
0 bo po mo fo o
e me de te ne le |ge ke he ze ce se |zhe che she re e
ai  |bai pai mai dai tai nai lai |[gai kai hai |[zai cai sai |zhai chai  shai ai
ei bei pei mei fei [dei tei nei lei |gei kei  hei |zei zhei shei el
a0 |bao pao mao dao tao nao lao [gao kao hao [za0 cao (sao |zhao chao shao  rao a0
ou pou mou fou |dou tou nou lou [gou kou hou |zou cou sou [zhou chou shou rou ou
an |ban pan man fan |dan tan nan lan |gan kan |han |zan |can san ([zhan chan  shan  ran an
ang |bang pang mang fang |dang tang nang lang |gang kang hang |zang cang sang (zhang |chang shang rang ang
en |ben pen men fen |den nen gen  ken hen |zen |cen sen |zhen chen shen ren en
eng |beng peng meng feng |deng teng neng leng |geng keng heng |zeng ceng seng (zheng | cheng sheng reng eng
ong dong tong nong long [gong kong hong [zong cong song |zhong chong rong
er er
u bu pu mu fu |[du tw mu g ku hu Zu cu  su |zhu chu shu il wu *
ua gua kua hua zhua chua shua rua wa *
uo duo tuwo nuo o [guo kuo huo [zuo cuo suo |zhuo chuo  shuo ruo wo *
uai guai  kuai  huai zhuai  chuai  shuai wai *
ui dui  tui gui  kui  hui  |zui cui sui |zhui chui  shui rui wei * !
uan duan tuan nuan lvan |guan kuan huan |zuan cuan suan |zhuan chuan shuan ruan wan *
uang guang kuang 'huang zhuang chuang shuang wang *
un dun tun nun ln |gun  kun hun |zun cun sun |zhun chun  shun  run wen * 2
ueng weng *
i bi pi mi di i ni Zi*¥* ci** si** |zhi++ chi++ shi++ ri++ |ji qi xi yi+
ia dia lia jia qia xia ya+
ie bie pie mie die tie nie lie jie qie xie ye+
iao |biao piao miao diao tiao niao liao jiao  giao  xiao |yao +
iu miu diu niu  lu jiu qiu Xiu you+?
ian |bian pian mian dian tian nian lian jian gian  xian |yan+
iang niang liang jiang | giang xiang |yang +
in |bin pin  min nin  lin jin qin Xin yin +
ing |bing ping ming ding ting ning ling jing qing xing |ying+
iong jiong giong xiong |yong+
i ni i ju# qu# xu# |yu#
iie nie lie jue# que# xue# |yue#
iian juan# quan# xuan# |yuan#
iin jun# qun# xun# |yun#
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1 1S07098:2015 1, FATAXF T A 15 A 1 2k iyt A
& FOREFERE (TERRE MR ERE)
LA 0w B we (HJE, XA w s A AR o e, fEA—4 5
BT uAREE w, M YER wu,
T 7E zi, ci, si FFH I i SEHAR 2B Y 1 SR, XAER | 75 ERR SR
HE R,
1 7E zhi, chi, shi, ri F& A 1 SEHAB RS P 1 S AR, X FERY 1 7EE
PREbRhE R 1.
+TEE VIR i BNy, (B2, M4y o m s A oo s /me, ©A6es
Y€ y, yn, yng , MRS EAE yi, yin, ying,
MAEARST AL &S, DUEBHE T o XAB AR b, XAUUE R THET
PHE, XU u fJHRI LR i
"wei: ui PR S uei MTE ., R, EDUEPFE B ARG R T, A shui A
shuei, £ dui %A duei,
> wen: un S2P5 b2 uen WIS,
> you: iu SEPR PR iou TATE ., TS TN IS Ry, BN SHEE R you A
yu CRH yu SFEIPFE 5k S 80RE )
TEXA A GRD, AT ISR &,
WU DB A A ABR S S48 T 16 EHIAY unicode f0A%, F& TH TFERINE
DGR —Ma R HNIES . XEWE, ISR B A R R —A 5,
HRE ST REA R KA
FAE AT AT LR WA A —AS, W DU A, 7EXAS CD R, xS iE e
VAR ATS, INEES 2D Ui T e T M
— — (&) - —
(FHH) = /
— = (BE/ )« V
— Wi (BEA) « O\
75 1SO7098:2015 Hr, FRATEM 740 T A RS «

i

I =
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1st tone
2nd tone
4th tone
xrd tone
B4 WL EEERAER (S68)
AT ER AT
—_—p
1st tone
2nd tone 1
T T T 1 T 4th tone T
T T T A\3rd tone T T
5 NBEBIEFEARSR (9RE)
XA B R T [ AN P B DA 18 1 7 U P R
A ISO/TC 46 56 41 Ji\ 42 Ye LR i, TR 76 1S07098:2015 FR 8 4™ S8 1 T F4F

SRR RE, NI, AT DUEDFE B LTS MR GAT 5 4058 T 16 HEH HY unicode LAY

(hexadecimal code, fAjFK hex).

(M)« —

—=
- "

o (F/ THRE) .V

— =

— DU (FE) O\
TESEBRISCA T, AR S RMEE RS i EEonE BRy, Flan, /véi/, /que/, TETT /béi/
H, ARG SHEE BT e b, ARIEN & RS /que/ B, FIEA S EE EE T e
s WREER & AR ITTE N RNG, WDGEESE T AT T W R UR

(hex: 0304)
(hex: 0301)
(hex: 030C)
(hex: 0300)

Chinese 1* tone 2™ tone 3" tone 4™ tone
vowel
A a hex: 0101 a hex: 00E1 a hex: 01CE a hex: 00EO
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E é hex: 0113 é hex: 00E9 é hex: 011B é hex: 00ES
I 1 hex: 012B i hex: 00ED i hex: 01D0 i hex: 00EC
(0] 0 hex: 014D 0 hex: 00F3 0 hex: 01D2 o} hex: 00F2
U 0 hex: 016B a hex: 00FA ol hex: 01D4 u hex: 00F9
U a hex: :01D6 i} hex: 01D8 il hex: 01DA il hex: 01DC
6 ETRATE /NG FE 16 Bt H A
Cvlz)iilvzsle 1* tone 2" tone 3" tone 4™ tone
A A hex: 0100 A hex: 00C1 A hex: 01CD A hex: 00C0O
E E hex: 0112 E hex: 00C9 E hex: 011A E hex: 00C8
I T hex: 012A i hex: 00CD T hex: 01CF I hex: 00CC
0 0 hex: 014C 0 hex: 00D3 0 hex: 01D1 0 hex: 00D2
U U hex: 016A U hex: 00DA U hex: 01D3 U hex: 00D9
U 0 hex: 01D5 U hex: 01D7 U hex: 01D9 U hex: 01DB

B7 NEFATE

5= &} 16 #tHI{HT

DU PR AT 5 ALCEAN TR R AL T AR 54T 51 16 HEHIEY unicode {U AN

Chinese mark Latin mark Note
o hex: 3002 hex: 002E full stop
hex: 3001 ’ hex: 002C ;2i§;ailniﬁgl$;e?ed to set off a short
hex: 2022 Space hex: 0020 disconnect mark
""" hex: 2026 2026 hex: 2026 horizontal ellipsis

B 8 trmffsS 16 BEHABIERR

XEETAE, #—DFET TY DFERFRENNE, 78 78 SR/, RIGEIREXS
TX E B TR

28 AEHTHIE R 1SO 7098 (1991) 1 CBUEPHE 7 E) 18 m B EPrbrfEry il , EDUEPHS
SErHE RS, BRI T E Y 1SO 7098 2015, #E—BR M T 7ES T REBEE I 4] A
4 SEPRHRIE S A RLRT A i B ik, I DUEI RIS IE R T R, AD0E
R RS AT 5 AR PORR S A S35 T 16 SRS, 58 T8 DE R FRF 5, FRMTx
BA BN TAE, T DOEPHE R,
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=. ISO 7098 : 2015 FyERR

FEWHE ISO 7098: 2015 Ry rf, EAME FAts i 7 IUEPHT B —LEBuik, KREBAGaT
VY75 T »

(—) PUHEEIEPE h &R 2R TAT, BR T IR IEICE RS FAFZ 58, b
A —LETE 1SO 7098: 2015 AT A W% &R, flhn, &7 /&/ LA, HF R “HiE”
BENBAE, RibRh /e, MER VERT BENEE, NEsk & MR ARRFET BN L
P, AR &, MFR TR o RET B R, RidR & SILAFERFRRE & iYFERL I,
NINT RS, R TR e B E TR . 6. &, &, &, WTFAFEIEME RS, XL
MEMEFRRRTRT, PIPWA DERAE TR 16 #EHIFCR, #h7aF] ISO 7098: 2015 Hi Xk,

(7)) DUBESE TR AR AT 4, 78 QQUEPHE TR Y “FRER hREAK, M
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A New Proposal to the Introduction of Traditional Chinese Culture

PRI SO R

#% L E Wenguo PAN

A& Z % 7€ K % East China Normal University

Abstract: The paper proposes a new idea in introducing and translating traditional Chinese
culture to the world. It is summarized with three ORIGINALS: return to the ORIGINAL Chinese
cultural structure based on four classifications started in the sixth century; pay more attention to the
ORIGINAL source material than to the later explanations; and emphasize on the reading and translat-
ing the ORIGINAL text. Based on the three ORIGINALS, the paper suggests a new framework for
rendering Chinese culture.

Key words: traditional Chinese culture; original structure; original source; original text
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by a compulsion to satisfy what the visitor subconsciously needs to believe” (Dawson 1964: 3) 4§,
SEPR B TS AR, WSS T EI LTt 1993 4EBHIE LAY GETE) ArE . fbid:

All writers of English carry around a heavy baggage of preconceptions which derive ultimately
from Western philosophical and religious beliefs. In translating from a cultural sphere which does
not share these prejudices and from a language whose very nature may to some extent impose its
own world-view we are, however, bound to use terms which depend heavily upon Western traditions.
(Dawson 1993: xxvii)
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A Needs Analysis of Beginner-level Chinese Learners at a UK
University

SRR S ) AT R o B

)24 Ying GUI
2 #74% X 5 Lancaster University

Abstract: This study investigates the needs of the students enrolled in a beginner-level Chinese
course at a university in north-west England. By administering an anonymous survey and face-to-face
interviews, the author collected the students’ feedback on the current design and teaching methods
of this Chinese course, identified their major motives and their learning needs. Based on the analysis
of the results from the survey and interviews, suggestions are provided for improving the design and
teaching of this course, which can also serve as a reference for the teaching of similar beginner-level
Chinese courses in other UK universities.

Keywords: needs analysis; motive; beginner-level Chinese learners; UK University

Dr.Ying GUI, associate professor in Shanghai University of Finance and Economics, worked in
the Confucius Institute at Lancaster University as a certified Mandarin Teacher from 2017 to 2019. Her
area of research interest concerns Applied Linguistics, Second Language Acquisition and Language

Education. Email: guiying@mail.shufe.edu.cn
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Intercultural Sensitivity: Exploring Cultural Similarities and
Differences to Promote CFL Teaching/Learning

A SCIEBRYE 0 SO SHRBEEL I B

Z 7% Xiuping LI
3k B B A4 X 5 Ulster University, UK

Abstract: In today’s increasingly diverse and globalised world, the issues relating to languages
and intercultural communication have been widely studied, and the importance of intercultural
sensitivity has been emphasised and explored in theory and practice in different disciplines in order
for people from different cultural backgrounds to reach successfully intercultural interaction. This
study focuses on the development of the CFL learners’ intercultural sensitivity (IS) through their CFL
learning. This paper reports, in particular, on a study of how the CFL learners at Ulster University
(UU), in Northern Ireland (NI), UK, raised their IS through initially exploring the similarities and
differences between the English and Chinese cultures, and eventually were able to achieve their
intercultural communication competence (ICC). CFL has been offered at UU since 2013, as formal
optional modules and a minor component of the BA/BSc degrees; there has been no particular course
on Chinese Cultural Studies. The cultural tips in the textbooks could not meet the learners’ growing
demand of developing more in—depth cultural knowledge of China. In view of this, a cultural activity
was developed as a practical strategy to supplement the language course, in which the learners were
regularly invited to talk about their thinking and acting on a given cultural topic. All the data are based
upon the researcher’s direct experience with the CFL learners at UU over five years. All the topics
and knowledge points are drawn on their core textbooks and supplementary teaching materials. The
data are collected through class discussions and individual/group interviews, reflecting the learners’
experiences and perceptions. The data have been summarised and categorised for analysis, rather
than following any existing research framework or model to measure IS due to the different aspect
of research. The results and findings suggest that exploring the cultural similarities and differences is

necessary as an initial step in promoting the CFL learners’ IS, and by raising their IS, the learners have
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developed a sense of global citizenship and gained personal fulfilment. This study has also revealed
that by making comparisons, they gain insight into their own culture and society.
Keywords: Chinese as a foreign language (CFL), intercultural sensitivity (IS), intercultural com-

munication competence (ICC)

Dr Xiuping LI works as Lecturer in Chinese, Chinese Course Director and an Adviser of Studies
for Students on BA Honours Applied Languages and Translation, joining in supervising MA, PhD
students at Ulster University, UK. She has over 30 years’ experience of teaching EFL and CFL in a
variety of contexts in China and the UK. Her research interests focus on EFL & CFL teaching/learning

skills and strategies, intercultural communications and adaptations.
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A Pilot Study of Chinese as a Foreign Language Learner’s Listening
Anxiety Scale
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Strategies of Translation Adopted by Baller in Translating
Cultural Meanings of Chinese and English Diplomatic and Business
Vocabularies
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A Brief View of An Integrated Development of Putonghua Education
and Chinese for Specific Purpose (CSP) — the Case of the Design and
Implementation of CSP Courses for Engineering Students in the Hong

Kong Polytechnic University
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