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Preface

This volume is intended to have a broad appeal to researchers, practitioners, and postgraduate
students. Hence it is insightful in nature and wide in scope. The papers are selected from the 20th
BCLTS International Conference on Teaching and Learning Chinese in Higher Education, which took
place at the University of Edinburgh from 29 June — 1 July 2023.

Featured Contributions

It is a privilege to present the Featured Contributions section, which is consists of three papers by
the experts in the field of international Chinese language education. Prof Wang plays a leading role in
establishing “V 74 B W JH N H Z4.” , Chinese Character Attribute Resource Platform, which is
supported by latest database technology, data mining, and data visualization technology. The platform
systematically presents Chinese characters’ attributes, including form, pronunciation, meaning, use
and coding; furthermore, it can provide auto analysis of Chinese character configuration, correlation
between form, pronunciation and meaning, and dynamic evolution. The platform serves an invaluable
resource for teaching Chinese characters to speakers of other languages.

Since its release at the end of 2022, ChatGPT - the artificial intelligence chatbot - has experienced
rapid growth; however, its role in language education remains debated. Dr Lu reviews opportunities
and challenges of ChatGPT as an instrument for L2 Chinese assessment; particularly, formative
assessment (FA). The researcher discusses effective formative assessment strategies and activities and
proposes a framework of FA practices for teachers. The researcher provides a full discussion of certain
FA practices that ChatGPT can deliver but not others and concludes that teachers’ role cannot be
replaced by ChatGPT.

Prof Zhang reviews the development of Chinese language proficiency standards (Standards
1.0-3.0) in China since 1980s and explores the relationship between these standards and Chinese
proficiency test (Hanyu Shuiping Kaoshi, HSK). Using quantitative indicators, the researcher discusses
the extent to which Standards is comparable to the Common European Framework of Reference
(CEFR), an international standard for describing language ability on a six-point scale, commonly
used at schools and Higher Education in the UK. Currently, it seems a lack of comparability between
Standards 3.0 and CEFR; which may impact on teaching and learning; nonetheless, the researcher
suggests that there is room for improvement; for instance, efforts have been made to produce a CEFR

based Europe Benchmark for Chinese language (EBCL), up to Level A2.
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Part I Second Language Acquisition and Instructions
This section is designated to second language (L2) acquisition and instructions. Chen, in the first

paper, conducts a longitudinal empirical study of L2 learners’ use of cohesive devices in narrative
discourses. Data was collected once a month for twelve months from six upper-intermediate learners’
oral narratives. Cohesive devices of the L2 production were categorized into groups. The researcher
investigates the acquisition process through use frequency and correct rates. Findings show that the
sequence of acquisition, based on correct rates, was lexical cohesion, structural cohesion, ellipsis/
substitution, reference, and conjunction.

In a French as the lingua franca context, Poizat-Xie conducts a study of same-translated pairs
which are collected from six textbooks for learners of L2 Chinese. The same-translated pairs refer
to word pairs in the target language Chinese share the same translation in L1 French. The researcher
categorizes the pairs and proposes to distinguish completely same translation from partially same
translation. L2 learners’ errors caused by same-translation effects are thoroughly analyzed, which offer
insights into L2 vocabulary learning. The researcher also discusses ways to reduce the effect of same
translation that in service teachers would find beneficial.

In the third paper, Yang, presents the Continuation Theory and its implication to teaching L2
Chinese. Continuation Theory is proposed by Wang Chuming on how learners learn to use target-like
language in continuation (tasks). Yang reviewed empirical studies of L2 lexical and syntactic develop-
ment, which show continuation tasks had facilitative effects; the researcher therefore proposed four
approaches to diversify language tasks and empower L2 learners. The fourth paper by Xu examines
the Cultural Perspectives, Practices, and Products framework (also known as the Three Ps Framework)
and its application in L2 Chinese classroom. The researcher draws attention to raising L2 learners’
cultural awareness through putting language into practice and provides six examples from classroom
settings, accessible to both pre-service and in service teachers.

Part Il Language Course Design: Pedagogy and Practice
Part 2 concentrates on one area of the study of Chinese as a foreign/second language, Course

Design. The four papers in this section all obtain empirical evidence and integrate pedagogy and
practice to achieve learning objectives. Yuen and Zeng present a Chinese for specific purposes course
for students of optometry at a Hong Kong university. The researchers set learning objectives to meet
students’ needs in oral language, written language, and pragmatic skills. The course consists of three
units (eye inspection, sales/marketing, and survey), two hours per session per week and twenty-six
contact hours in total. In each class, students have the input of Chinese linguistic knowledge and
vocabulary specialized for optometry and apply their knowledge and vocabulary in real-life situations.

Two formative assessments were carried out, so the instructors can identify difficulties experienced by
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students and provide feedback accordingly. Students were assessed individually and in small-group
work. The criteria were clearly defined to reflect learning objectives. At the end of the course, students
were able to perform job-related tasks.

In the second paper, Liu presents a case study of Business Chinese course for advanced learners
of Chinese at a British university, delivered in three terms, three contact hours per week for eleven
weeks. Pre-term, mid-term and end-of term surveys were carried out, followed by interviews, aiming
to identify students’ needs; survey data was used to shape the objectives and structure of the course.
Assessment tasks were adjusted to better reflect learning objectives. Results of evaluation show
that the course maximised opportunities for students to practice, diversified learning activities, and
integrated the elements of language, culture, and business in a balanced way. Luo and Liang created a
blended learning environment in a reading and writing course for Chinese beginners. They conducted
a survey on students’ perceptions of the blended approach and a follow-up interview; based on data
collection, the researchers ran an analysis of what tasks make an effective blend. Their findings show
that the most effective are as the following: reading test used in online teaching, writing practice in
face-to-face teaching, and reading test after class for self-study. In the fourth paper, Hou presents a
case study of teaching strategies and practices for an elementary Chinese course in a multicultural
setting at a Swiss University. The researcher surveyed and interviewed both learners and teachers.
Results of the survey and interview inform the need for teachers to attain the knowledge and skills to
work effectively with learners from diverse backgrounds and respond effectively to the ways in which
various customs and traditions interact.

Part Ill Learning Resources, Teachers’ Feedback and Professional Development
The first paper, by He et al, presents linguistic landscapes, which refer to language on display in

public spaces, as a resource for raising awareness and immersive learning. The researchers surveyed
sixty shops around the University of Edinburgh and collected 331 language samples, which were
categorized according to their functions. The researchers summarized the linguistic features of the
samples and provided examples and suggestions regarding how to use the written languages visible
in public spaces as a pedagogical tool for teaching and learning. In the second paper, Shang creates a
Multi-Video Feedback Writing Model (MVFW) in teaching Chinese writing by using a screen-capture
tool to record marking essays. To measure the effectiveness of the model, the researcher compared two
sets of L2 writing, one set with the video feedback provision and the other without. The researcher
conducted error analysis and found that character mistakes and grammatical errors markedly reduced
after the implementation of MVFW. In the third paper, Wang et al develop a model for excellence
of Chinese teachers in primary and secondary schools in the UK based on Professional Competence

Standards for International Chinese Language Teachers (T/ISCLT001-2022). The researchers
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interviewed fifteen local teachers and summarised professional competency characteristics of excellent
teachers. The researchers found that multicultural adaptability is a prominent characteristic, whereas
research ability and career planning appear as weak characteristics. The model construction provides
insight into teachers training and continuous professional development.

A proceedings volume requires and represents collective efforts and individual hard work. The
selection here is subject to thorough reviews of peer reviewers and suggestions of the editorial panel.
We have brought together work from various approaches, which has addressed and investigated less
resolved issues regarding second language acquisition, course design, learning resources and training
for teachers. We hope that readers, who use this volume, will find value and inspiration for their own
teaching, learning, and research.

Dr Dan Li
April 2024
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Can ChatGPT Replace Teacher’s Formative Assessment
for L2 Chinese Instruction?

#-# Yang LU
3 B T X K 5 The University of Nottingham

Abstract: The development of Al tool, ChatGPT, has aroused intense attention and interests of
language educators and classroom practitioners. The tool’s versatile functions for language learning
have challenged formal classroom instruction and assessment of Chinese as a foreign/second language
(CFL) since it not only responds to requests for translation, vocabulary, grammar but also can adjust
levels of difficulty based on the learners’ proficiency levels. In addition, it provides real-time-feedback
on learners’ responses and interact with them in speaking and writing in the target language. The
questions are, however, can ChatGPT as it has developed so far replace the impact of human teachings
and interaction with language learners? Can it deliver formative assessment as a classroom teacher
to move learning forward? This paper reviews the advantages and disadvantages of ChatGPT as an
instrument for language assessment and introduces the theoretical background, advantages, importance
and strategies for formative assessment, explaining why ChatGPT’s inherent incapability as a huge
language model cannot replace teachers’ role formative assessment

Key words: advantages and disadvantages of ChatGPT, formative assessment, formative assess-

ment strategies

1. Introduction and discussion of ChatGPT’s functionalities for L2 Chinese assessment

At the end of 2022, the online application of ChatGPT took the world by storm. Internet users
and researchers have been amazed by its versatile and practical functionality. Its further development,
ChatGPT4, has a much larger database, much improved accuracy and creativity, and it can handle
not only words but also pictures. As a result, among the educational professionals, there have been
‘whispering’ about whether Al technology may take over some of the teaching or assessment activities
which we have been delivering. The sector is torn about the learning opportunities that the technology

offers to learners because plagiarism could also take advantage of its functionality (Muskat, 2023). In

©2024 4%
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the field of language teaching, ChatGPT has been celebrated as it can provide abundant resources for
independent learning, and it is expected that it can improve L2 teaching and learning, and assessments
for different purposes (Hong, 2023). Thus, some professionals for teaching L2 Chinese have attempted
using ChatGPT to develop tests and quizzes for formative assessment of learning L2 Chinese.

To date, few research have studied the feasibility and capacity of ChaptGPT for assessing learning
progress when knowledge and competence of L2 learners of Chinese is being formed and acquired.
Worth noticing is the exploration by Cai (2023) who prompted the chatbot to produce test items and
questions for formative assessment (FA, thereafter). Cai asked the question: ‘Should we hire Dr GPT
to teach a class?’ and examined ChatGPT’s performance on lesson planning, delivery of a lesson,
designing teaching activities and materials, and on conducting FA activities. She found that ChatGPT
succeeded in designing learning tasks such as think-pair-share activity or collaborative tasks which
have FA functions. She was impressed that ChatGPT can design sophisticated grammar exercises of
different categories (e.g. mechanical, situational, consciousness raising, structured-based production,
comprehension, etc.). However, ChatGPT was found unable to focus on the planned teaching objec-
tives and was not as flexible and sophisticated than a human teacher who can balance the use of L1
and L2 according to the learners’ proficiency levels and backgrounds. The most disappointing limita-
tion to Cai (ibid.) was that it did not understand the Chinese script and made far too many mistakes
when responding to requests about knowledge of Chinese characters.

Cai (ibid.) was also disappointed when ChatGPT was instructed to mark the learner’s compositions
and totally failed to follow an analytic marking scale including content (20%), expressiveness (15%),
grammar (20%), organisation (15%), new words applied (10%), new grammar concepts applied (10%)
and originality (10%). Some may feel that this is a complicated analytic scale difficult for ChatGPT
with insufficient training. However, when Wang (2023) instructed ChatGPT to apply another analytic
scale with only four sub-criteria: content, vocabulary, organisation and variety, it failed again to
distinguish the features of the writing which indicated desired qualities of writing and distribute the
scores accordingly for each criterion. Cai was, though, not disappointed with the following responses
that ChatGPT provided for monitoring students’ learning progress.

(1) tracking performance on exercises, analysing the frequency and types of errors and monitoring
their progress through levels of modules

(2) offering real-time-feedback on learners’ responses, pointing out errors and suggesting correc-
tions, and providing detailed explanations of grammar rules, pronunciation tips, and cultural contexts

(3) using adaptive learning algorithms to adjust the difficulty of exercises and content based on
the learners’ progress so that they feel challenged but not overwhelmed.

Interestingly, ChatGPT claimed that ‘Al cannot replace the role of human teachers in providing
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personalised feedback, motivation, and support’ and ‘a combination of Al and human teaching is often
the most effective way to help learners achieve their language learning goals’. In addition, it seems
that ChatGPT is fully aware that without further training and related database it is very much limited
in terms of sensitivity to individual learners’ strengths, weaknesses in learning and their affective
and cognitive needs to assist them for achievement. Cai experimented on ChatGPT’s capacities for
designing test items and questions for assessing learning progress on the grammatical structures of
comparatives in Chinese on the topic of ‘weather’. The formats given were multiple-choice, true or
false and short answers questions. ChatGPT produced the following (only part of the tests is provided
here).

Part I. Vocabulary (10 points) Choose the correct definition for each word. Six questions.

e.g. 1. [t (a)and (b)than 2. K< (a) temperature (b) weather

Part II. Grammar (10 points) Decide whether each sentence is true or false. Four questions.

e.g. (1) The word order in a comparative sentence with [t is:

AWB+adi/V+(1F)Z/+V ()

(2) In the sentence “IX PRI HLILZ £ 127, the city is colder than hometown. ()

Part III. Speaking (10 points) Answer the following questions in Chinese. Two questions.

(D) IREK & KRB ARE?

) IR AFER R A2

Part I'V. Bonus Question (5 points) Describe the weather today using at least three of the new

words or phrases you have learned in class.

In general Cai (ibid.) finds those test items satisfactory for testing declarative knowledge of
grammar (Part 1), focused speaking topics on weather (Part II1) and creativity (Part IV). However, in
consideration of the validity and reliability, there may be three issues for us to reconsider the quality
of the questions. First, item reliability of Part I needs improvement. Two choices for a question gives
the test-takers a 50% of chance to get the correct answer, reducing the level of difficulty and making
the question as a guessing game. It seems that it is difficult for ChatGPT, without much pre-trained
resources, to produce another two choices as effective distractors for multiple choice questions. On the
contrary, experienced teachers or item writers can rewrite the item as below, which shows that not only
the comparative conjunctions and adverbs in English, as, than and most, are used, but the two confusing
words to the native speakers of English, than and then are also applied to increase the difficult level of
the item.

It (a) as (b) then (c) than (d) most

Secondly, the questions in Part II, especially (1), assess the learners’ grammar knowledge through

true-or-false questions of statements about the grammatical forms and meanings which are neither
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declarative and procedural grammar knowledge, nor the grammar exercises mentioned above, e.g.
form-focused or meaning-focused tasks. Such test items are in question because they tend to request
learners of memorised grammar structures or rules which lacks construct-validity for assessing
grammatical competence. Furthermore, (2) in this part shows that ChatGPT is not as sophisticated as
a human test writer who would not write ‘the city is colder than hometown’, a grammatically correct
but inappropriate sentence. Thirdly, the two prompts in Part III, though closely related to the topic
learned, they tend to elicit very short answers, for example, to (1) the student’s responses are likely
to be: ‘ANET, IR, ‘AR, etc. To (2), the likely responses are: ‘A=K, KM | "Bk,
A ¥ 7, etc. For a part of test taking 10 points, those prompts are not effective to initiate sufficient
learner speech for evaluation. Finally, the instruction for Part [V needs improvement as it is not a clear
instruction for a writing task for assessing L2 Chinese which usually informs the test-takers of the
number of characters that they need to write. Unclear instruction such as this could create a situation in
which some students write only one sentence consisting of the three newly learned words ; some might
write a short passage. As a result, the validity of this question will be in doubt. Does it test vocabulary?

Or does it test writing?

Therefore, ChatGPT at this stage does not have an experienced human L2 Chinese teacher’s
knowledge and competence for writing test items and questions for summative and formative
purposes. Neither can it differentiate knowledge from competence and apply the techniques to create
reliable assessment. Besides, what Cai (2023) has instructed the Al tool to do does not cover all the
learning arenas that FA is employed for. This is expected as ChatGPT (Chat Generative Pre-trained
Transformer) is a chatbot based on a large language model and fine-tuned using both supervised
and reinforcement learning (Radford et al., 2018; Lee et al., 2018). When receiving an instruction or
request, it engages with the users in seemingly natural dialogues, drawing from large datasets with
responses in the same manner of human languages. Furthermore, it can answer follow-up questions,
admit its mistakes, challenge incorrect premises, and reject inappropriate requests, etc. (MacNeil et al.,
2022). ChatGPT can produce the test items and questions that Cai instructed (2023), relying on what it
had been ‘trained’ and the database for Chinese language and the terminologies for language testing.
As the ‘training’ and available database on the specific field was still insufficient, ChatGPT produced
some problematic test items lacking construct validity and reliability as discussed above. There is
still a long way for ChatGPT to be a reliable instrument for developing classroom-based assessment.
In the next two parts, the theoretical backgrounds of FA, its importance, practice and strategies are
introduced in order to observe whether ChatGPT’s functionalities are capable of delivering FA practice

and strategies that human teachers can and have performed in L2 Chinese instruction.
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2. Introducing formative assessment: theoretical background and importance

Educational assessment has different purposes, and the classroom-based FA helps learners and
teachers to know if learning objectives have been achieved through monitoring learners’ strengths and
weaknesses and providing ongoing feedback. According to Bachman and Dambock (2017), different
from summative assessment which is in the explicit mode, FA is in the implicit mode, which is carried
out instantaneously, continuously and cyclically as part of classroom teaching. This is to say that
when summative assessment is delivered the pupils and students know they are being assessed of their
learning and a grade or mark will be given based on their performance. On the contrary, when FA is
being implemented learners do not know they are in a process of assessment because FA is usually
part of teaching integrated with learning activities or happens during interaction between teachers and
learners, and learners and learners. In a sense, of all the assessments taken by a language learner, they
cannot avoid FA present and unnoticeable sometimes during learning process as learning activities.
Teachers are the designers, coaches and assistants of FA activities, who certainly need learners’
cooperation.

FA has been considered advantageous over summative and proficiency tests as it collects exten-
sive and diverse information about learning and can achieve higher degree of authenticity, validity and
reliability as teachers know the learning objective and their learners much better (Davison and Leung,
2009). Most importantly, FA assesses learners’ knowledge and competence without their preparation
and awareness that they are being assessed. In addition, FA is fairer as assessment is provided through
negotiated and agreed learning processes after learning outcomes and standards are communicated.
FA also offers real-time and ongoing feedback that is constructive to learning with positive washback
because during the process learners also assess themselves and each other. It is also beneficial to
teaching since teachers are also assessing their teaching plans and methodologies, too, and can adjust
them in keeping with the information provided by learners’ responses. Yet, FA was overlooked and
taken for granted until the late 1980s, when the Assessment Reform Group (1989-2010) in the UK
called for changes. The group’s groundbreaking review of 250 studies on the assessment in several
subjects in UK schools and elsewhere showed that attention to classroom-based formative assessment
led to significant gains and much better effect on learning (Black and William, 1998a, 1998b). Black
and William (2009: 6) define FA as:

an assessment functions formatively when evidence about student achievement is elicited by the

assessment, interpreted and used to make decisions about the next step in instruction that is likely to be
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better, or better founded, than the decisions that would have been made in the absence of the evidence.

Later, Black and William (2009) summarise that the theoretical notion of FA are drawn from the
constructionist view of learning proposed by Vygotsky (1978) who emphasises the social and col-
laborative nature of learning and the importance of the learner’s zone of proximal development (ZPD,
hereafter), the gap between what a learner can do without help and what a learner can only do with
guidance or in collaboration with more capable peers. The Assessment Reform Group argued that the
assessment in an educational institute should create a process of seeking and interpreting information
received by learners and teachers to find where the learners stand in the process of achieving learning
objectives and what help they need to fulfil their potentials (Black and William, 1998a). In this process
adjusting the original teaching plans is the other aim of FA because teaching based on evidence col-
lected from learners’ responses is most beneficial to the initial stage when newly taught input is being
established in their knowledge repertoire. Undoubtedly, without the teachers’ FA strategies to elicit
learners’ responses, such evidence cannot be collected. Thus, we would wonder whether ChatGPT can
do what a teacher does to formatively assess learning as it does not respond to users’ questions through
cognitive activities of reasoning but through comparing existing data to draw the most frequent and
relevant information.

Moreover, according to Black and William (2009), the FA approach for assessment is greatly
influenced by the perceptions of cognitive acceleration (Shayer and Adey, 2002; Adey, 2005) and
dynamic assessment (Poehner and Lantolf, 2005). The theory of cognitive acceleration views learning
as constructing knowledge based on the learners’ ‘guided self-discovery’ of their ZPD. This process
of discovery is organized knowingly or unknowingly by a mediator who is a teacher or learner. They
need to set the scene (the existing knowledge) and challenge (learning objectives above current level
but reachable), organise and ate a pair and group activity to discover the ‘conflict’ . The teacher, then,
needs to organise a plenary session to share the solution for the conflict which will accelerate learning.
The teacher should also bridge the existing and new learning. Thus, it is obvious that ChatGPT is not
able to carry out those cognitively complex tasks by the mediator for such learning sessions because
it only searches and learns statistical associations between words -’ (van Dis et al., 2023: 615) to
respond user’s requests. Dynamic assessment (DA, hereafter), on the other hand, aims to make
ZPD clear to the individual learners also through social and collaborative activities during learning
identified as interactionist intervention (Poehner and Lantolf, 2005). Such intervention focuses on
assessment of learning in L2 development and has been applied to online or e-learning in the CFL
contexts, which has been shown that such programmes offer effective learning processes marked
by active engagement and enhancement of the learners’ independence and autonomy (Poehner and

Lantolf, 2005, 2013; Poehner and Lu, 2015; Shi, 2017). In this case, ChatGPT can certainly assist
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teacher or CFL programmes to generate the exercises or test items for DA with detailed instructions
on the constructs and formats for assessment. The question is whether it is worthwhile to train and
fine-tune ChatGPT with all the important information (e.g. learner’s existing knowledge, learning
objectives, potential ZPD, formats and level of difficulties for assessment, etc.) which changes with
learning materials, standards and the specific needs of learners.

To summarise, FA is important for learning as it (1) ensures that teaching is tailored for learners’
ZPD in instruction; (2) helps to adjust teaching plan to support learners to reach ZPD and beyond;
(3) assures that language knowledge is formed and acquired through human social collaboration; (4)
motivates learning by means of one’s own, teacher’s or peer’s reward, which attends to the emotional
impacts; (5) activates learners’ meta-cognitive strategies to manage, monitor and regulate learning;
(6) makes sure that learning is challenged, shared, mediated, and associated with existing knowledge.
ChatGPT as it is designed can hardly perform FA for L2 Chinese instruction. Furthermore, built on the
large language model in English originally, it needs time and users’ feedback to improve its inaccuracy
of the information provided in Chinese, some of which are the moment is still fabricated, or nonsensi-

cal (Cai, 2023).

3. Introducing formative assessment strategies for L2 Chinese classroom instruction

The core of FA strategies relies on the sequence of two actions (Black and William (1998a).
The first is the action taken to discover the gap between the learning objectives and their existing
knowledge and competence. The second is the action taken for learners to resolve the gap and realise
the goal of learning. The outcomes of the two actions are the feedback produced by the learners’ as-
sessment of themselves by means of learning activities such as exercises, interaction with teachers and
peers. The learners’ agenda in this process is to explore, clarify, consolidate and finally go beyond the
ZDP, while the teacher’s is to make the learning objectives available, accessible with challenge to the
learners’ ZDP. Teachers will also try to see if the teaching plan needs adjustment and methodologies
needs to be amended. The five effective FA strategies and activities for classroom instruction recom-
mended are (Black et al., 2004):

1 Sharing success criteria with learners

2 Classroom questioning

3 Comment-only marking

4 Peer and self-assessment

5 Formative use of summative tests
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Specific to L2 Chinese classroom instruction and in consultation with previous research and stud-
ies (e.g. Clarke, 1998; Carless, 2012; Stiggins et al., 1989; Walsh, 2011, 2013; Tsui, 1989; Torrance
and Pryor, 1998; Leung and Mohan, 2004; Wang, 2017; Devitt and Liu, 2017; Cheng and Fox, 2017,
Ellis, 2008), Lu (2022: 89-101) expounds the five FA strategies (FAS, hereafter) into a systematic

framework for CFL context. Table 1 summarises the strategies and the sub-categories.

Table 1. FA Strategies and Sub-categories for L2 Chinese Instruction

FA Strategy Sub-Category
1.1 Introduce with explicit wording for descriptions of behavioural perfor-
FAS1 Clarifying and sharing mance of successful learning
learning objectives and 1.2 Enhance through asking questions for learners to reflect on the learning
criteria for success objectives

1.3 Provide examples of successful performance on summative assessment

FAS2-A: Teachers’ FA questioning strategies:

2.1 Ask Type A, low-order questions for checking or brainstorming sessions
which do not generate much learner talk.

2.2 Ask Type B high-order questions for eliciting student thinking and

FAS2 Activating productive extended responses.

classroom interaction through | 2.3 Longer wait time for responses
questioning and discourse 2.4 Follow-up activities after responses
strategies FAS2-B: Teachers’ FA discourse strategies

2.5 Conduct learner-centred discourse with reoccurring initiations and
responses and fewer feedback moves

2.6 Elicit interactional scaffolding by follow-up moves

2.7 Mediate and facilitate learner’s decision-making in learning

3.1 Organise pair or group learning activities to motivate peer and self-
assessment

3.2 Organise learners to assess their preferred ways of learning

3.3 Discuss with learners the different types of learning tasks and types of
questions for assessments

3.4 Ask learners to assess their own performance on tests

FAS3 Activating students to | 3.5 Organise learners to write marking criteria for assessing productive skills

self-assess and peer assess 3.6 Assign pair or group exercises on newly taught learning objectives with

learning less demanding cognitive workload

3.7 Organise interactive activities on learnt content with more demanding
cognitive workload

3.8 Assign peer tutoring projects or homework on new learning objectives

3.9 Organise learners to share or assess portfolios of audio or video tasks
intended to transform language knowledge to competence in productive
skills
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4.1 Provide feedback promptly after assessment activities
4.2 Provide feedback as a ‘coach’ with appropriate questions types and
discourse strategies

FAS4 Providing effective 4.3 Provide constructive feedback with specifics and priorities for learning or
feedback to move learning assessment performance with behavioural characteristics
forward 4.4 Provide corrective feedback that interacts with scaffolding of learning and

is neither too explicit nor too implicit
4.5 Provide CF in consideration of learner’s affective characteristics and
cognitive capacity

5.1 Help learners to familiarise with upcoming summative or proficiency
assessment and connect the ongoing FA with them

5.2 Use the constructs for upcoming summative or proficiency assessment as
the information and data to identify learner strengths and weaknesses

5.3 Allow learners to take more responsibilities through self- or peer-
assessment and encourage peer tutoring

5.4 Organise preparatory activities with emphasis on improving language
competence rather than on test-taking techniques

FASS Using summative or
proficiency tests for formative
purposes

Looking into the FA strategies summarised in Table 1, we may say that some of the FA practice
for L2 Chinese instruction could be delivered by ChatGPT beside those mentioned in the first part as
experimented by Cai (2023). First, it can write texts in response to learners to share and clarify the
learning objectives and criteria for successful learning. If trained and instructed in great details, it can
use explicit wording to present the expected learning outcomes, describe successful learning with
behavioural characteristics and enhance the information by means of questions. For instance, instead
of telling the learners ‘This week we are learning the use of the modal particle | expressing change
of state’, ChatGPT could respond when asked for the grammar study in the following week: “We have
learnt | that expresses what has been done or happened. This week we are learning how to use | to
tell that something is different from before, for example, if you want to say: My father is getting old’
However, FASI1 is a frequent routine strategy for teachers at the beginning of a new academic year,
semester, teaching week and even a one- or two-hour lesson, or for a new unit in the textbook. The
question we need to ask is ‘Is it worthwhile to train ChatGPT for all those occasions?” ‘Is it part of the
teaching routine that a human teacher can do much more effectively in classroom?’

Second, ChatGPT can also be employed to design FA activities for learners to carry out self- or
peer assessment and assist them to connect FA with summative or proficiency assessment, inform them
the criteria with emphasis on language competence and identify their existing ZPD. For example, to
prevent students from attending to only the test techniques to get more correct answers in summative
or proficiency assessments, ChatGPT can inform, explain and illustrate the constructs of language
abilities among the learning objectives and analyse the errors and mistakes made by the learners in
past papers. Finally, but not the last, one of ChatGPT’s strengths for tutoring language learners is to

provide real-time and ongoing feedback. This function is indeed desirable as corrections and com-
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ments on exercises or learning activities greatly assist learners to find ZPD quickly and accurately.

Nevertheless, as pointed out earlier, ChatGPT is built as a large language model that uses deep
learning techniques to digest users’ requests and generate human-like responses by means of statistical
association between words in a massive dataset of text, such as books, articles, and websites. As a re-
sult, ChatGPT has limitations if instructed to deliver FA strategies, for instance, lack of common sense,
emotional intelligence, understanding of specific learning contexts and ability to handle multiple tasks
at the same time. Especially, ChatGPT’s knowledge about the unique features of the Chinese script is
limited and its database is still short of specialized expertise on L2 Chinese education, CFL teaching
and learning and assessment of L2 Chinese. Therefore, if we examine again the FA strategies presented
in Table 1, it could not be clearer to us that ChatGPT as developed and trained now, is not able to
deliver many of the strategies and replace teacher’s classroom instruction for at least the following
reasons.

1. ChatGPT does not have the exclusive and thorough knowledge of the specific CFL modules,
courses or programmes from the contents of curriculum, syllabus, textbooks to teaching schedule,
methodology and expected learning outcomes of individual Chinese language programs and
courses. If ChatGPT is hired to develop FA for your CFL programme, it must know the assessment
structure, specifications and the carefully selected constructs for assessment. It will have to be trained
extensively by another huge dataset of the L2 Chinese proficiency tests, every details about your
CFL programme, the standards you apply and the benchmark you follow for assessing your students’
L2 Chinese competence. ChatGPT should also have the competence and knowledge for assessing a
second language and be a trained and capable test writer or experienced teacher who know the nuances
of the different types of test items and the techniques for testing different language skills, etc.

2. ChatGPT, as an Al bot, cannot put many of the FA strategies into actions through relying
on its underpinning mechanism. It does not understand the texts it generates, or the context of the
information provided. Its seemingly powerful ability for logical thinking is obtained through statistical
associations between words (Thorp, 2023) rather than through reasoning, analysing and making deci-
sions. Therefore, it is difficult for ChatGPT, when interacting with a language learner, to choose the
right moment, the effective strategy or one of the sub-categories to collect evidence from the learners’
responses to the learning objectives. ChatGPT can observe one learner at a time, but a teacher can
observe, support and mediate much more learners to find and resolve their ZPDs. ChatGPT does not
have the function and capability to manage, analyse and solve problems presented by more than one
learners. In addition, ChatGPT can hardly identify and apply as a human teacher the FA questioning
and discourse strategies. Neither can it offer the feedback with a balance between explicit and implicit

wording for scaffolding of language learning and providing corrective feedback effectively.
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3. ChatGPT does not know as much as teachers about the language learners it is ‘interacting’
with. It does not have emotional intelligence and the sensitivity to non-verbal languages. For instance,
ChatGPT cannot decide the specific FA strategies that should be applied based on the various learning
situation shown by learners’ facial expression, body language, subtle but observable pair or group
dynamics, etc. In addition, it does not know as much as the teacher about the learners’ backgrounds,
personalities, cognitive styles or whether they are CFL learners from character or non-character

background so that FA practice needs to be accommodated.

4. Conclusion

Language education has been challenged by technology developments and the changes have
disrupted the conventional ways of teaching and assessment. For example, speaking tests could be
only provided in face-to-face mode before. Later, telephone tests, computer tests with pre-recorded
audio or video prompts were and are still used to solve problems of costs for both test-takers and
test-developers. At present, online speaking test can replace face-to-face oral proficiency interviews
in many cases, some of which even provide instant judgement or scores on performance. With Chat-
GPT-4 and further developments, Al technology will become popular among language learners, and
it will also certainly replace some of the FA practice by CFL teachers such as tracking and analysing
individual performance on homework or in-class quizzes and tests based on learning objectives and
outcomes. It may also take over the teacher’s work for writing questions and test items for FA and
conducting some of the FA strategies such as sharing and clarifying learning objectives and criteria,
designing activities for self- and peer assessment, providing prompt feedback, helping learners to
connect learning with summative or proficiency assessments. Nevertheless, ChatGPT can only deliver
those FA activities after human teacher’s training and fine-tuning with all the specifics of their teaching
contents, outcomes, criteria, assessment standards, etc. Therefore, the question raised is whether
classroom teachers or ChatGPT are more observant, insightful, flexible, emotionally sensitive to make
decisions on FA strategies during versatile classroom and interpersonal interaction. Furthermore, FA
is drawn from the constructionist view of learning that emphasises the social and collaborative nature
of learning, the importance of learners’ motivation and emotional factors. To manage such learning
sessions in instruction, ChatGPT is clearly not designed for the purpose. A qualified and experienced
L2 Chinese teacher has not only the native or native-like language competence and competence for as-
sessing L2 Chinese, but also the innate ability for analytical and critical thinking, multi-tasking ability,

which ChatGPT could never possess as a machine learning model. Thus, though ChatGPT can provide



24 Applied Chinese Language Studies XIII

certain FA functions to language learners, the answer to whether ChatGPT is or will be equipped with
the functionalities for FA strategies L2 Chinese instruction is no, which is well explained by Chomsky,
Roberts and Watumull (2023) who maintain that the deepest flaw of the programmes such as ChatGPT
‘is the absence of the most critical capacity of any intelligence: to say not only what is the case, what
was the case and what will be the case — that’s description and prediction — but also what is not the
case and what could and could not be the case. Those are the ingredients of explanation, the mark of
true intelligence’. Formative assessment implemented to establish learning and form the language
knowledge and competence targeted must be conducted with the assessor’s intelligence to not only

describe and predict but also to reason and explain.
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Abstract: Since the publication of the Chinese Proficiency Grading Standards for International
Chinese Language Education in Spring 2021, there have been a lot of interest in and questions about
its potential implications for Chinese learning and teaching (CLT) in general, and for HSK and CLT in
the UK in particular. This paper is an attempt to discuss and explore these questions from the European
perspective based upon some preliminary research and personal experience and observations. It first
reviews the development of Chinese proficiency standards in China since 1980s, and then explores the
relation between these standards and HSK development. Finally, it addresses some concerns about the

possible impact of the new standards and the subsequent change in HSK and for CLT in the UK.

1. The development of the Chinese Proficiency Grading Standards for International

Chinese Language Education

The promulgation and implementation of the Chinese Proficiency Grading Standards for
International Chinese Language Education (hereafter referred to as Standards 3.0) in 2021 is hailed
as a landmark of the new era’, often referred to as ‘international Chinese language education’ ( [ 5
H3CE(F ) in China since 2019 where ‘Teaching Chinese as a Foreign (TCFL) or Second Language
(TCSL) ( XFAMMIEZF ) celebrated its 70" anniversary in 2022 in terms of its practices.

This entire period can be seen as a three-phased development that demonstrates a close relation-
ship between the Chinese language promotion policies and language competence standards (and
consequently proficiency tests) as well as changing perceptions and understanding of what language

competence is about. As an academic discipline, TCF/SL did not emerged till the mid-1980s, marked
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with the first International Conference on Chinese Language Teaching in Beijing and introduction of
TCF/SL into a selected few Chinese universities as an undergraduate programme”. There were two
main drives behind this development - the rapid increase in the number of self-financed foreigners
who went to study Chinese in China, following the opening up of the country to the outside world
from the late 1970s" and gradual realisation of the Chinese government of the importance of promot-
ing the learning and teaching of Chinese language with the establishment of the China National Office
for Teaching Chinese as a Foreign Language ( [EZ X /NUEH A4 T/ N JMA 2, NOCFL).

XHAMIEZ% can be understood either in a broad sense, i.e teaching Chinese to foreign nationals
regardless where they are, or in a narrow sense, i.e. teaching Chinese to speakers of other languags in
China. The former would include both TCSL in a broad sense as it encompasses TCFL when teachers
are dispatched to teach outside China, while the latter is TCSL in its narrow sense, due to its Chinese
linguistic and cultural environment. The three phased development clearly demonstrates the relation-
ship between the Chinese language promotion policy and actual and changing practices of the learning
and teaching of Chinese the language, especially with regards to language competence standards and
consequently proficiency tests as well as the changing perception and understanding of what language
competence is about over the time. Each phase of the development is characterised with its distinctive
emphasis and focus, underpinned by factors such as policy initiatives and target learners, as evident
from the relevant Chinese language standards and proficiency assessment tools developed accordingly
in these phases.

Phase I is mostly featured with TCSL in its narrow sense, with foreign nationals who came to
China to learn Chinese, so mostly full time and usually on very intensive programmes, though of
different duration. The change in both the increasing number and types of learners since the opening
of China in late 1970s led to the demand to set up a language proficiency standard and test instrument
with which the level of the learners could be duly assessed and certified. Effort was under way to
develop a national Chinese language proficiency test (Hanyu Shuiping Kaoshi, or HSK) and 1988
also witnessed the birth of the first Chinese language standards Chinese Proficiency Standards and
Syllabus ( §PUFKFFHARERMTEL KLY |, hereafter as Standards 1.0). Both were designed and
implemented with these learners in mind with a rather structural and traditional L2 approach focusing
on language knowledge and the language use in China. These developments not only prompted the
need for coordination, collaboration, quality control and academic discipline building, but also the
awareness that Chinese language could be an important soft power, followed with gradual but steady
institutional support year on year. However, it is quite clear that TCFL was quite minimal in this phase
when X /NUE (2% as TCSL was the mainstream during that time and in China. Such teaching is still

ongoing even in today’s context of EPR13CZ(F , but with a different significance altogether.
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Then came Phase II with the development initiative to promote X #} 73 it Z( 2% overseas at the
beginning of the century. Following the establishment of first Confucius Institute in 2005, many
more followed and the network soon covered almost every corner of the world in the next decade, a
period now often referred to as W i [E fR#( & , or ‘teaching Chinese internationally’” when TCFL
experienced a huge expansion world-wide. The development marked a clear policy shift to cater for
the perceived needs of millions of part-time adult and young school learners of Chinese outside China
and thus the change in teaching practices from TCSL to TCFL. It was against this background that
Chinese Language Proficiency Scales for Speakers of Other Languages (  [E Br 1 15 68 IR UED |
hereafter as Standards 2.0) and its companion guide International Curriculum for Chinese Language
Education ( §[E BriUiE 20278 IR 2022 K40 ) were introduced in 2007 and 2008 respectively.
Standards 2.0 focused on describing communicative language competence at different levels, without
giving any prescribed quantitative linguistic requirements as Standards 1.0 did, a role taken on by
its compassion curriculum guide, designed with an assumed number of Chinese characters and
vocabulary for the targeted amateur learners who usually would only have a couple of hours to spare
every week on learning Chinese in a local university based Confucius Institute (as most are jointly
managed and run in such a manner), or for young learners in after-school interest clubs associated with
Confucius Institutes or Classrooms. HSK was also realigned to reflect this change, which resulted in
a reduction in the linguistic requirements for the matching competence, in order to encourage learners
to continue with their learning. Following the same guiding principles, similar adjustments were also
made in other similar tests, YCT for the very young learners and BCT for those interested in business,
and the number of test takers also rose dramatically. The rapid development was an envy by many
similar national language promotion organisations.

However, it became increasingly clear that such effort alone was not enough, nor sustainable, as
TCFL covers a lot more than just this in terms of its learners (Zhang, 2021). The quality of the learning
and teaching Chinese was also becoming a concern, partly as manifested in the standards of the
modified HSK (2.0). So came Phase 111, marked with two major U-turns in comparison to the previous
phase. One was the emphasis placed on collaboration and exchange, and the other was the effort reas-
sumed on quality enhancement, which soon resulted in the publication of Standards 3.0 and its almost

immediate implementation only a few months after.

2. Standards 3.0 and the Optimisation and Upgrading of HSK

As expected, HSK, as an official test of Chinese language proficiency for non-native speakers,
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is going through similar changes during the same period along with the development of Chinese
language standards. However, the relationship between the two is a very interesting one and it very
much reflects the background against which they came into being and demands and purposes that they
are meant to meet and serve.

Both the Standards 1.0 and HSK 1.0 were products of Phase I, but HSK 1.0 was commissioned in
1984 before the appearance of Standards 1.0 a few years later. HSK 1.0 became an official national test
in 1992, but was developed and approved in stages, with its Elementary/Intermediate level first (1990),
followed by its Advanced (1993) and then Basic levels (1997). This is perhaps because HSK 1.0 was
initially designed as a tool to assess and measure the linguistic competence of the increasing number
of foreigners studying the language in an increasing number of Chinese universities, and with a
growing number of often short term and beginner learners over the time. As seen in Table 1, it is worth
noting that at Basic and Advanced levels, what was actually examined in HSK 1.0 exceeded what was
prescribed in Standards 1.0. This probably reflected the student performance achieved with what is
later termed as the Beiyu Model (invented in Beijing Language and Culture University with focus on
Structure, Function and Culture), an approach marked with high-quality teaching, TCSL environment,
and intensive training (20+ hour weekly schedule was common), a model that has proved to be quite

successful for TCSL in China.

Table 1. Quantitative Indicators for the Standards 1.0 and HSK 1.0"

HSK 1.0
ST 1.0 Character Vocab Grammar Level Grade Character Vocab
eve
L4 2555 7000 910 Advanced 9-11 2905 8821
L3 2205 5253 652 Elementary/ 6-8
. 2205 5253
L2 1604 3051 252 Intermediate 3.5
LI 800 1033 129 Basic 1-3 1604 3051
Total 2555 7000 910 Total 2905 8821

Along with the Chinese language promotion policy shift from China to abroad in Phase II, the
main target learners were no longer the same as before, with many more now learning Chinese part-
time in the classrooms of Confucius Institutes and Confucius Classrooms all over the world. With this
change of Chinese teaching from TCSL to TCFL, Standards 2.0 (2007) was conceived based upon a
communicative approach with a functional view of language competence focusing more on language
use than on language knowledge. However, with the target learners and the International Curriculum

(2008) designed for them in mind, decision was made to also tailor HSK for the purpose of promoting
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Chinese language on the principle of “Testing to encourage learning” and “Testing to promote teach-
ing” . Subsequently, HSK 2.0 (Zhang et al, 2010) that came into action in 2009 had a much lower
linguistic requirement if compared to HSK 1.0 which was evidently unattainable for most of the target
learners in Phase II. Moreover, special courses were also designed and developed for taking the new
HSK test. All this helped attract more test takers whose number quickly and steadily rose. Another
major factor that contributed to this popularity was HSK 2.0’s self-proclaimed level reference to the
Common European Framework of Reference (CEFR), as shown in Table 2. CEFR had by then gained
international recognition and influence, with almost all the major language proficiency tests, both
European and non-European, referencing to it either directly or indirectly, and was widely adopted in
European countries. As a result, HSK 2.0 was also taken as a CEFR reference by a growing number of
European institutions as a comparable competence level indicator for their Chinese language teaching
and test'.

The mismatch of HSK 2.0 to CEFR levels as seen in Table 2 was soon noted by Chinese language
teaching professional organisations" and individuals alike in Europe that the vocabulary requirements
in HSK 2.0 were generally far too low when compared to the corresponding CEFR levels for compe-
tently demonstrating the stated proficiency. Zhang and Li (2019; 2021) also point out that HSK 2.0
blurs the fundamental difference between summative and proficiency tests and that while it might help
encourage learners it could bring about damage to its reputation as a true national language proficiency

test in a long run, if without effective and immediate actions.

Table 2. Quantitative Indicators for HSK 2.0 and Its Relation to CEFR"

HSK 2.0 Vocabulary ST 2.0 CEFR
HSK Level 6 5000 & above C2
Level 5
HSK Level 5 2500 Cl
HSK Level 4 1200 Level 4 B2
HSK Level 3 600 Level 3 B1
HSK Level 2 300 Level 2 A2
HSK Level 1 150 Level 1 Al

With the start of Phase III, Standards 3.0, therefore, came in a timely manner to redress some key
issues in the previous phase, namely enhancement of the quality of Chinese language learning and
teaching, and the restoration of HSK’s authority as a true proficiency test. It is evident that Standards
3.0 is very comprehensive in terms of its structure and scope, with detailed quantitative indicators
for language requirements, a clear effort to combine functional and structural approaches together.

In addition, a noticeable difference from its previous versions is its addition of syllable as a language
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competence requirement, plus higher demands for both Chinese characters and vocabularies for virtu-
ally all levels than before (Table 3). Therefore, while Standards 3.0 was celebrated as a much-awaited
measure to get TCSL back on track academically after it was announced, it also presented causes for
concern with regards to how it would impact on the learning and teaching of Chinese, and potentially
immense changes in HSK since there was such a huge gap in language requirements between HSK 2.0
and Standards 3.0 which, in its repertoire, also extends to skills never tested before, like translation and
hand writing speed. On top of all this, there was also confusion as Standards 3.0 was often mistaken

for HSK 3.0 itself*™,

Table 3. Standards 3.0: Quantitative Indicators for 9 Bands at 3 Levels™

Level Band Syllable Character Vocabulary Grammar

Elementary | 269 300 500 48

2 199/468 300/600 772/1272 81/129

3 140/608 300/900 973/2245 81/210

Intermediate 4 116/724 300/1200 1000/3245 76/286

5 98/822 300/1500 1173/4316 71/357

6 86/908 300/1800 1140/5456 67/424

Advanced 7t09 202/1110 1200/3000 5636/11092 148/572
Total 1110 3000 11092 572

Apparently, it was not practical nor possible to update HSK 2.0 overnight in line with Standards
3.0, as much of Chinese learning and teaching still remained in Phase II while there was an urgent
need to change HSK 2.0. So shortly after Standards 3.0 came into force, Centre for Language
Cooperation and Exchange and Chinese Testing International announced their plan to optimise and
update HSK over a period of time to gradually get it in line with Standards 3.0, initially in terms of the
structure without modification to the 1-6 levels of HSK 2.0". Such consideration was quite understand-
able as a measure to stabilise the HSK market. Soon a higher 7-9 level test was piloted in 2022 and
added to HSK 2.0, which is what the current (optimised) HSK looks like (Table 4).

Table 4. Quantitative Indicators for the current (optimised) HSK

Current HSK Vocabulary HSK 2.0 ST 3.0 Vocab
HSK Level 7-9 11000 N/A 11092
HSK Level 6 5000 5000 5465
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HSK Level 5 2500 2500 4316
HSK Level 4 1200 1200 3245
HSK Level 3 600 600 2245
HSK Level 2 300 300 1272
HSK Level 1 150 150 500

The change in this optimised version is minimal if compared to HSK 2.0, though a slight
improvement with the addition of the higher level. However, if HSK is to be a truly “international
standardised test for Chinese language proficiency” to assess ‘learners’ abilities to use Chinese as a
second language in their daily, academic, and professional lives through a standardised examination
and evaluation with a uniform grading and scoring system” based upon Standards 3.0*, the current
HSK has clearly not done enough, given the still huge discrepancy in the language requirements. So an

updated version (3.0) is being proposed with the aim to move closer to Standards 3.0 (Table 5).

Table 5. Proposed updated HSK (3.0) and Vocabulary required at each level™

HSK level Skills Assessed Vocabulary
HSK Level 1 Listening, reading 300
HSK Level 2 Listening, reading 500
HSK Level 3 Listening, reading, writing 1000
HSK Level 4 Listening, reading, writing 2000
HSK Level 5 Listening, reading, writing 4000
HSK Level 6 Listening, reading, writing 5400

HSK Level 7-9 Listening, speaking, reading, writing, translating 11000

HSK 2.0 was clearly not only a language competence testing tool, but also once as a language pro-
motion instrument in Phase II. The current optimised version and planned update of HSK (also called
HSK 3.0) in line with the Standards 3.0 can be seen as an effort to reinstate HSK as a true competence
assessment test. However, it is still questionable if this updated HSK can be a truly Standards 3.0
based HSK 3.0 if it only applies part of the language requirements for the referenced competence level
of the standards. Of course, consideration and care are both necessary when fully updating HSK to its
3.0 status so it can both inherit and continue to capitalise on the advantage of HSK 2.0 (in encouraging
learners and test takers) and act as a genuine Chinese language proficiency test. In a forthcoming
article, Zhang and Li (2024) propose that there may be measures that can help with the transition, even
though to fully align HSK 3.0 with Standards 3.0 to ensure it is a genuine relevant standards-based
proficiency test. They also argue that the absence of association of both Standards 3.0 and optimised

and planned update of HSK with CEFR, to which HSK 2.0 referenced itself, may have some negative
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impact with regards to the understanding and application of Standards 3.0 in the wider TCFL circle
and that comparative and compatibility research and exchange would be beneficial and necessary for

all concerned.

3. Standards 3.0 and TCFL in the UK

Chinese language learning and teaching in the UK is clearly TCFL or TCSL in its broad sense.
TCFL in the UK is a key market for international Chinese language education, but follows its own
route of development very much affected by the British systems and tradition, just like TCFL in any
other countries in the world. Standards 3.0 as well as the accompanying change in HSK will surely
have some impacts on TCFL in the UK, but such impacts are indirect and perhaps felt more in coop-
eration and exchange activities and programmes, such as application for HSK result-based Chinese
scholarships, or referenced, for example, in some courses in terms of their attainment or competence
level.

UK has developed its distinctive practices in TCFL over the time, with its own approaches,
methodologies, system and traditions, some of which prove to be inspiring and pioneering work in
TCFL, like Morrison’s bilingual dictionaries, Chinese textbooks and schools, the Wade-Giles Chinese
phonetic system, and Lao She’s Linguaphone Chinese course book, just to name a few. While Stand-
ards 3.0 aims to guide and serve international Chinese language education, TCSL in the UK is very
much directed by the local benchmarks set up broadly in line with the CEFR, with its own assessment
norms, as seen from almost all Chinese language syllabi at all levels, both nationally and institution-
ally.

There is a long history of learning and teaching Chinese in British institutions of higher education,
as the appointment of the first full professor in Chinese was made in the 1830s. Chinese was taught in
most of HEIs in the UK before Covid (Zhang and Li, 2019). Broadly speaking, there are three types of
Chinese language teaching in universities, 1) as a major (single honours are relatively few nowadays)
or part of a major (as a joint honours or a minor), 2) as an accredited or 3) a non-accredited course.
Over 300 undergraduate programmes contained Chinese in 2019 (Zhang and Li, 2022). However, such
TCFL would follow QAA’s subject benchmark Languages, Cultures and Societies if Chinese appears
in the programme title. In this case, the Chinese language proficiency level is expected to reach C level
as stated by CEFR, and ideally facilitated with a study-abroad experience, no matter if students are ab
initio learners or not when joining a programme. The proficiency levels with the other two types of

courses, which tend to be either on a termly or yearly basis, vary according to the demand and design
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of these courses, but nevertheless all with reference to CEFR in terms of their attainment level.

TCFL in schools falls generally into two types, as a timetabled course, or as an activity of interest,
which often takes place after normal school hours. The former either leads to assessed and recognised
qualifications (i.e. A level or GCSE*"), or forms part of the government requirement (e.g. TFL in
primary schools). In all these cases, Chinese is not a compulsory but an electable subject that schools
and students can choose. But again, all these relevant courses are referenced to CEFR in terms of their
attainment level, typically B2 to C1 for A level, and B1 for GCSE, with primary schools reaching as
far as A2 in most cases.

Xiv

HSK is sometimes mentioned or referenced too. If so, it is mostly still HSK 2.0™ and often in the
courses associated with and offered by Confucius Institutes. Elsewhere, such as by the well-known the
government funded Mandarin Excellence programme™, it is also largely because of the claimed level
match between HSK (2.0) and CEFR. With the decoupling of the current HSK and no mentioning
in Standards 3.0 of any association with CEFR, there will soon be a realisation of the absence of
comparability and the issue of or compatibility with CEFR of both the new proficiency standards and
HSK.

Fortunately, there is no need to despair. Firstly, there has already been effort to produce a CEFR
based Europe Benchmark for Chinese language (EBCL)™" , specifically for TCFL in Europe. Although
it has only completed up to A2 level, the project has laid some critical groundwork. Secondly, there
is a growing awareness of the existence of and need for such a local benchmark so Chinese will no
longer continue to rely on benchmarks for European languages which are often not fit for the purpose
when they are applied to Chinese. Lastly, even though Standards 3.0 and the current and proposed
update versions of HSK have not referenced to CEFR, there seems to be some common ground for

them anyway, especially with regards to vocabulary between Standards 3.0 and EBCL for their first

two bands/levels as they are actually very close to each other (Table 6).

Table 6. Current HSK, Standards 3.0 and EBCL/CEFT compared in Levels 1 & 2

Name and Level Character Vocabulary Grammar Syllable
Optimised HSK/Level 2 N/A 300 N/A N/A
Standards 3.0/Band 2 600 1272 129 468
EBCL/CEFR/A2 630 1245 N/A N/A
Optimised HSK/Level 1 N/A 150 N/A N/A
Standards 3.0/Band 1 300 500 48 269
EBCL/CEFR/A1 320 590 N/A N/A

TCFL in the UK will obviously continue its own journey and use its own benchmark for Chinese,
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as most of the local TCFL practices do. However, as part of Chinese language learning and teaching
worldwide, there is always room as well as need for cooperation and exchange in all aspects of TCFL,
including proficiency standards and assessments. Therefore, the paths of Standards 3.0 and CEFR/
EBCL will definitely cross at some point, along with their own development, increased in-depth

research in each and their comparative study and collaborative efforts.

4. Concluding Remarks

There are a number of possible interpretations of the term international Chinese language educa-
tion - teaching Chinese internationally as a continuing effort by China, TCFL embedded in national
education systems around the world, and teaching Chinese as an international language. Chinese as
an international language is perhaps what everyone involved would like to see it happen in the future
(Zhang and Li, 2018), but little research has been done on how and what to do in order to achieve
this ultimate goal. What is recommendable in Phase III is the clear direction that emphasises the
importance of cooperation and exchange, as it has a key role to play in the promotion of Chinese
language, as international Chinese language education needs to take note of the local development and
requirements since it is a critical segment of its target audience.

While it is true Standards 3.0 and the changing HSK seem to have decoupled themselves from
CEFR or other international language proficiency standards, there exist certain comparability and
compatibility between all language proficiency standards because of the common nature in the use of
languages, though the linguistic and pragmatic (cultural) details can be different. It can be predicted
that with the increased research on Standards 3.0 and long-awaited completion of EBCL, which is
essential for the sustainable development of TCFL in Europe, there will be more room for their com-
parative study and matching to a certain degree, as internationalisation of Chinese language education

can only be achieved through localisation, which includes standards and assessments.
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FABMIERR (93.55%) MO, HEHMIERR (80.20%) W%, HILATEH, &
W ERR R0 AR R IR, HUCHIEFROCR, EERNIERRE TGS, DIkEZ
KT B IHIEN, FRATATLAGE, 7EREEWIR], FHOOHE BB AURFEFROC R 1Y I 15 DUAR RS,
TTZEFE A AR AN AR WL . X P BB H TR OC 22 A ATl S (il A A 2 AR X ]
SENY, ANETE AR BRI FE AR AR B R E A BRI, 5 E e 4.
iRl TE R T A s SRR . AR R RN S 5 R (2 2] B A ST AR A H P, SbE R 2
SR AR EE TR A, HXF X W28 i 2N I A Bt B e . M2 T, X — 1
T 2T S TN R, 2 oRIEF A AR LA, AR RS X
SNCRRA. TRE . SRR, AR T BRI R T RE,

28 B 0T 4 2 ) TE B 2R R T i S L T S B R A T T T 25 S R I S B R R T 2540
B B 535 0.995, KT 0.05, RUIFTR IR 77 22 551, ARG SL i 2 07 2250 #T,
MRS 20 B & TR R (p ) M 0.998, KT 0.05, EUFEHE A& S S5, B
RN, 2 REEH M IEM A AL EA S, HIFARI]R,

43 BFREEAXEARSEHERBEXES

SR M7 A B B S R FIERG 3, 18 B /3 BTk /7 IBM SPSS Statistics
21.0 HEAT THERME MY, SAHSCRE (v {H) N -0.708, KBS+ 7 =AYl RN IE i %6
ZIAFAERARRK R, RITEADT TR TR — 4], SRR IR — iy sy e i il %
PEREE AR IRIERG R . R b, FEPROC R MEEAY AR i T e, TR
LEMITEHE, HRATMIE B IERRAE B HR TS =3, JUHUR R AR R A T 1A
IEBRARAARAL, AL T AR R A A AT A BA e i Y IE R R

HMORF, — T, SZoREEH AR R N A S IR i e s i i,
X AT g S i TZ M S 7 A S A0 R DU 2 B B S K, IR R 1 R
BE, SR TR (H i TR IO E p AR, 1 T IR = A A P A
KR, SEREHAE TR S D0EK, XTI A TRl TR 5 SRR B2 TR 2R i Bl iz
PR e Ut B g 5 5 T H 5 R A ) 1 sl VR 2 [R) BB AR TR B 454, Ak LA, X 2edh



h P SENEFIENENEEEHEFXNISIETR 47

t— BT ERZ S, RO B WA S B DR, HOX P A IE 6 R — EAT
WF R Z3—J7 T, THERRE R TSR RN BON HEA ELAE , SoREH XA IR T
FEXS S, MG OR SR, MR SRR S, SONE R R . R, d
DR Rt 43 T e S IR AR 22, AR 282 2B IH R R S SR A B sz b, Ak fl 52
MTCAR. BT, SRR DSE I ITAT BT T [ s X TR R, BH WL Z REHTEH R T
M PR R L B 2, AT A] RESNE 1 %28 S A IE A 5K

H. FiE

AWK T & 242 5 2B P AR A A8 00 & A 00 LA K P38 AR OGP, AR 45
WA

BG, ST SRR BRI YO R PR AR . k. A, LA, 45t
i WRRBHRE, MIER, E. B MO EHEM R4 L7, il
WA R s 2Ry AU R A YA 8, (HATR O E TR . EH T XHRRH TR
HEL, HENIX ] RESE th T2 SRR 107 SRS O Be i s % G RO A W 88, (A1 4%
77 A S AR, SO A

FR, 5 MRS FARAE SISO, W52 R A Xk TR AT 45 773U ~J A9 AR BMA R 5
rZEBRIE, IR RERE N BRI iR . A . AL, TEPROCR ., Bk, 1
A A IE R R T MR s R EAY, o i A0S Y IE
R SRR R — 2

B, AR AR R AIEF AR Z AR CR, BIEARMT TR ETR I —4F
AIE], 32 R AEE MR A e TR A B AR AR R R R a3

VA S FAT T it 9 = SR DU S > TR R AT 7 s I AR AR AL T — A2 B o
FRE, fE—ERE LR DI SIERTIE . SR, ASBESE AR rT ARSI AR TT I, AN
BdE iy vk SO AR AR UL, SRR Sl B i ] 3 S 1 s JR 2Rt i IR
AR TR AR B B BRI SR A i, AR EEERR LT ] BEDUR 2 S0
SHWRRH AW AN, T A B B2 D 27 ) B X B R AT 7 2N ) 1t R A O
WFFE LR 1% e A B AT — 22 TH R AR

Sk

HHYy | ERE A DUE R RIS 5 . I RDUEHCY: | 2000, 4
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Wi . B E A s R DUE R BB 5 DUEF ], 2005, 1

FLF 2B, EEDI M . EBRDOEZCE R FIRERY | dbat - destlE RaE iRt , 2014

AR, TAFM . P RDUEE A IR TR R R T . S SO | 2006, 2

L, MRS DUEEPREE 4l RaE TR . PEESC, 2017, 2

EERE | AME DU R R IR R TR SE T IR AR . SN E R DUE B e
T B e AR DUA T L 1999

Bliag . R B [ B 2 A DUE B R IR ST . 2508 30 . L TR RE L 2018

haete T RIGERT- H AR 22 AR DURTE B T A b . 1R 5 ST L 2001, 4

PMEE . BT 190 [ 5 B 2 A AR IR ST . 2R SC . E L IR R L 2012

M 2 . AMEREA BRI T . DUE# 2], 2001, 1

ST G B [ B 2 AR DUE SO TE R 16 I e I 5%
HE L IARRAE L 2019

Kok DUBRFIE S 2% . J0at AP psL | 2002

Yuan Lu (2019). L2 distribution of Chinese connectives: Towards a comprehensive understanding of a discourse

FLT HSK s SGERNE . A g s .

grammar. Second Language Research, 35(4), 557-586

1EE &I

Mrigi 75, e 4R R K22 B SCEUm, dEatiE F REDOEEPREE L, R
Jria R E PR SR, TR T IR 5B M. B HRAH . wanxiu.chen@newcastle.ac.uk;

wanxiu.chen@outlook.com



Same-translated pairs in Chinese Textbooks: Example of Textbooks
with French as Lingua Franca

WL B AR Rl Rl - DABEST IR hiiE Bk il

ez 4 Grace POIZAT-XIE
# -+ B N B KX 5 Université de Genéve

FE: BaTF A e UMb, ARABLRT LS R —2fiFE, AFREETNR
WENIE Hy 1m0 P LM G AE ST, 158 BFF R IR R P UM 185 e — AN )
M, AL AN 1. BLEMANTRARE NHRHM AN ER; 2. RIFRRAZ AT K,
3. MR F AR RS R 4. F T H 0 RBIRAE, 5T R EFE RO X T A7 AR T R,
8 5 B #R; 5. ShAe Tl R A4 HASA B DL

K : BF98 5 AF A 3% / SME 0y UM s IR 1B R R

L
i

FAT R I T SCER v, BIREE ISR AL AR S W LI T ik 2 —, RO ER & L AR
RS TR, JTHEMPOKFRIPES . X —IURATEZ RN, W BF, ik / 5k
i (FFR “TORT) “F RLR iR — IR a8 G —&, AERM AR, B ik
WHESL, FAIFEEE . AR TR —TH AR R, DR ik mOR A H B0 1y
Azdnl, WIS, BFFEIERT (GRARE . BRFTE 2015), — iR —ifin) i 0o B 5 ST 19H0A B
YEMle X¥Fapdd . JUHOEI A, HAL I AR AR AR S BBl . A PR A B i
. AT BRAYER BN A SR, ke AL E R O R e Yl e ST 12—

S BIERE SCGEAE AT m, B EIE 2 R, b 22— AR SChe iy [R) 3] 3L
G RN A TS (RN, —BUedGiuee I FREEE, ASOhRILE) [
—MEREE, R BIEE (WA, ASEEH30 BARRIAE, L e /8"
PERUETERY ou, AR/ JIE / BGK” #RFRE A connaitre, IXSEPUETRIEA B — N RIFERIZH, A
LR 3V T LK/ B DIVA PO X 1 R 5 M g T R 197 S 70 o 1 03T S <00 1 MR S VA1

©2024 Hf£raE
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WL A

AR R FAFRSY 1. (G AT AIBETE SRS XA SCHb Rl PRI A e i 2528, el
IR A P 5 2. 2300 [ RERIEA T 202 5 3. 20 W [R)En] A0 Sl 5 IR 5 4. LA 2T i Dl i h
B, oA R RN N S A A R T A SA RIS 5 5. % Anfaf sk G [l kil d Hh— 28 A,

—. AR REANBAMFITER

B HF R S HAEREE IR G ZiB I F O BRI R, AR R T i
AR, IR &R (Boulton 1998:83), ASCHIFEAIRIIFAIINS B T A, BILA
—IEEIEA TR RS TR ORIAR . B 218 H TR RN,

B A Fi B B C B D

o [ A S e AR RO R B b A 2 A I R IR S, H T2 X SR A ) 3 [R]
PEiA] (same-translated pairs) F9.CBRIRNCIE O T, BRI PEBCAEAR X . A1 1RL O BRRAE 115
SGERS, R AL CRIEMEAL” ST IR AR SEIERFSE (5K 2010, 20165 F R4S
20185 HIFFISE 2019), XEAHFEOIE T = HIERHEE S = WM, Rt ZiERNC S 15t
Ry TR, A T RO TS i, 1 X E S AR, Iz iR
AR, BEFERTFR T SCR I 5 8 [F0R) O BRI S5 A0 38 SCHRE i ) EARME & Jig e [R) )
FTRCIE X5 B, I RXES R 4R LA AR TS X Erdnias s, SECTRIFER A 2>
KA AR . RIEHEAL” (S 2019:69),

FEE PR SCEAE A, BRI R R (1987), FEHEXTVEBE A 1 5eop AR i et
o, RO R DUE B E SOHIE SRR, EE R BRI Ia], PR B 4]
T —AN7 . AEFESR— R 22— B Garah R 3 CRPEET s s
BN [FER B KA SR, Z4AETT , AR 38 b X DUR B ) i i [+
BT (R AEdE 1999, JR3EEE 2000), XA, 25404 (2017) XFIE 30 AEXFAMME B 1 [R] 15
IR AT Tk VE, i ZWhoe E 2R PR R ROARAE . 4028 5 SEubi A S B oA S5
Jrife 38, WSCHIHT 1987 4FE LR IR [ A9 AH G /Y 19 R 275 S0k, Hor 14 55 8 A
FAR S, EHEBILAE CNKI LL [l S Csin) i R A Rk (2023 4F 6 H 15 H#
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# ), 39 RSk 25 R ORBEIR S0 2017 AELVE A 14 EESE, 8 R MR8, SRS
A FERIAEWT 103, (B SUE R R Stk LMY TERD, WA, #hik. H
. MR, PP RS R T SCEM s O — M RIS B R A — LR, N
Wl BEIA] L FE TR HSK alC R ARl BRI X . 380b i B — 2 im) i [R) i iRl IR 42 25 46, M AL,
FIRRR O A0 R TRZEREENN) 2 HE, ERa B E LS RSEA,

ZAFHT A R O 20 ST 3 W] 18] S AR DG R i () A (214845 2018:161-186) , 43¢
DA 5 R i Th SCER- G B AR, X S A8 IR BB R R R k4T T 5t t, Horp
AR E RO B GRE R, AR R E D (BEA ) MFAMEST I EE A DB
s ZAREER R, aplmxs et | Lk ilE . AER L DUE AN FE I A T E0b
GEIHARATT

Hb 245 S TR] iRz riEE] W Rl )R] o S A L
D2 301 4] 382 21 58 15
AL 755 62 135 18
B ADOE A 459 34 69 15
PRUEWE? 808 45 94 12
DUEAL 528 18 38 7
S 10'E 1000 83 172 17

GiitEE RIS 20« 1. [RERDEHO 1 — N G, T B IR 5 Bk ol 7%,
235 18%, VXN 14%; 2. L EAR T HM PFRER CEYA 12%) o EIEE Rk s i) 20k
(16%) FEERYMURLE, (HdaEMan AP0 Bk 17%. (BUEATTY B—iBEmEE, 1§
s C i W P T B IS T e N R O . e S E A s 1 s R = o (1 O i = 3 i = S ]
Erpao) WNEER, g st— A, R bR AE &,

=, EFiass

HRAEA R bR, n] DU R PEGR S AS R  32

1 AR ] T 2 LA Rl R A SO, TR N SOR R G ARIE R AR, IR
(2000). miEan “HRY /T, FEBFRIETERY helps J5# XA =g DL : S—FZ R
TR A — R, B BRI R R, (B 58 B RSO, B SRR B
o A=/ pRAET [RITECA to produces 5 AR IR BAT BAK SRR HYSC AR, A0 R /T
[FITEA seas o =R Rl PRI YA B SCA MR Z AL, (EARSR Z AR AR, a0 “Fyst / he”
[FITED to discusse X—HRERTRIER B T UMar%E SGI SR, 30 SCRIBRE R TERA 2 52 M 21 W 7]
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PR AT L

2. MR A R PEim) 2H B A e R S A R F R OB R, s R IR A S AR R R4,
A an “it/ehx” (busy), JEEWN PR/ EATT (again) . X —hRifEE 2R B By, R
T, WABIEBIRENATEE, RFEEEANERA—EIE X, W “BHE /K R R
PRI B ] DL IR 2 AN R 20

RIEE/ TR0 = RS0 DA G SN e SN o 2 2K 710 1 S R [ =< 1 7 9 e o [ 2 S R 57 W 1 P 1
H R E A% R R P B s A S A dn], I R S BCET B ou, “f8/ In/
&7 #EA faires Jo& AR XTI A AR SR SO ER A, A IR RE /BGET rohE
& h connaitre/savoir, connaitre/connaitre, se familiariser avec, AH[FE]# 43"~ connaitre, I “HIiE”
IVERRZ T savoir, “P&” £ 7T se familiariser avec, VLA C41CHSCY 1Y 62 4 [RIEFRL M,
A 324 (F 69 MNMUEIREE) MsEalmFEnE, 304l (7 66 MDUETEE) AERIVER, & &
51% 5 49%, PIZEILBIA Y., X—FrdERTIERX, —H TR, 7R, Aol Bma]
S0 WHCEEMBE N K, WIZERRRIZ X2 2] B A2 i A 58 2 AH R 58 2 RIR 25 NI ENG 2
R IR2H i) i S8 A XA, FT LA E 4 s TR 43[R n) © 2 R WU [RRIE Z A SR 2L X 51, J5 3
PR B 118 3 A ] 1 ) U G2 10 SR 2 — T A0 Ak SO

XL [FF R A L B A PO [ R i) o B AR, i R IR, R /UK s BEACE SCM
FHZIBE. A& AR,  “— /W, Ba/ Bk s paigm 58 & km i (4
G AMER i), e B/ mE W 2T s ShifEshinl 545 RN, an S/ E7 s X
SEA AN RN UG B 0] ) 22 SCRHETE— 2, “A5/ /" (GEIEXT I iR) heure BEZRAT s BY “457,
WRAHCRD “/NET) 5 B Z2 iR 5 AR 2 SRR I A A2 03 SCiA], anak 28 spont 4y i i)
wmEEE,. 5BET, iR, Il 20 B NRT s siEBAE SO AR
3 SCiA), 0 e /& S /R SR A,

=. FEFRAHAKHNEMSREE

[ RETRIAN e — MRS, HIERE 5 IR 2 /DA LUF JLAS 7 1 -

LG RAFARBHAR L RIS, AFES IR HA 200 . AHRIRXT R, FeAslE
W I ARE BT LASE i, PO EEE S Z B B TRCAAAEX S Te R . R B ARBY T WAk
TEAFEEF B A AE, HAENRRE, #ERFERFEY, “KMH. sun, soleil, sonne. sol.
sole” FFAEIRINAR R R RO RIE, 2 ARBEER R EMNARTTHE, B NPT &R
TR, REARFEIES hFR AR SR IRE B b 18 s AR SE e —FE, (A Ui i S
BB, IEEMEER LA RS AT DA B AR AT fig .

pRSlyo L ROE 7S TR Y& A = e O WA 7/ BiLd o N i I s Rl R i e Y
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HEWATRETEA TS, XTI AR E e R 2200 . g BR . B8 FEARISUEE ST .
AREES RIS AR, @A, D% R, ME I, ShiYER/NE. DR
A, M H, iR RAEESR TR -MIEE R T TR, AEEE 2 20k, TR
— P SRR AR T e ), JCHGE IR B, RIS AZ B, RIETT R
MHEEE| BT WL SRS TE route, autoroute, chemin, rue. ruelle. boulevard, avenue. voie,
itinéraire, passage. sentier, parcours. trajet, piste, artére SFARZ AT TA]H TR XN IA],

3. BAR—IR S B S NTR SON A B T2 ) Ry R iR, (B2 R RZE LFH
TR A /3 SO, RS ) F T 2 H G R R [ TN AT T ORI RIS 43, TR
TLER AR BIE I XE LU SR E BN T, " (5K 2016:392) T H., “XUE~ ] & 0B
AR SO TARAEAE ST = A shry RIS,  HL I A B0 S5 800, S A ik IRV ] ) 1 SCAH
KRR, FrLlize b R AL =38, (5K 2016:394)

4. v E O B TR AP AR B BRI, R Rl B = R S R e, TSN
X REESIANEG —, TR NS, NS SCECEE 2 B A DUE
It TE, HANOK Al RRIA AP 74 —1EK, e il o] iy ] — el e A1 B

M. REFRAREXEIERE

F i TP I R e R AR AR R R — IR A ARG, AR AT EBR—TR TR, B
ATERLZ AL . oAbk A RBZE )T S ST 5, BeriR RS A O, R A A
FEURRAIEN Z—,

1. 5RERANE

SHRE TR KT 2005 AEFE T A — LS (BKIHAE 2008:15), Frslzspy-LR G IRE W,
Horp o R AR — 1A 22 SOM LAY DUHE TR, FEINSEii /Y live 00 B “HE 3% /4E7, SEhr L,
BRI H AT 23 (RIASCHE R AR ) il b HABZES,  Heandd s S am)an
R /UYL AAMRERER A R RURT . R AL TIERTE A 3407
FARNLDOE P ESEM L, SR WA SR IRA 32 41 (4045 2018:174), Hp =42 —
(3L 21 41) BRULEOSEREO BRI AAA G, AT, [T 25 i o) 1R W TR A AR A IR I 22—,
ANEDRIF PRI AR, AR G S TR A
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2. AESEERIR

RESR A DUER S ) TR R — 0], 22 2 1L iR X hy ] 5 DU [R) PR ia] 5
FHIE], 2. (Rl PER AN [F] Rl ) SO R, iR M o, 10 % B4R Ak 2y, FRIAHHO
SAKRIT . O REEIRRPIAARTY”, 2 E . ARPET 5 chose XK, ‘A
PO e CYHRH SO, OB HDUGHEIRAD . CURBEIE? ) BEEN choses T (BUEATTY 8
Y TN chose, objet L&t T —20, b2 EHE “KRVG7 248 EEMYS, MAERT
chose AR E L. HIN “* BAER RLIMAE —EIRIT™ “* S THZEITHRIE", ZR EAE
8 “FK” fEBN famille, maison (C44RH SO, CHrEZHIDUEIRAY ., CREIE? D, CBUEATT.
CFHN) . B —AREMII RN —ia (BUEATTY FIiE “—% A", toute la famille),
WA —AZA RN famille H “FKN” ZE, W “K" ARKAL, MEEFETED R “K”
B famille —#F, WATRIHE “ZN,

FH 22 Dy R 15 R X6 Ry A [m] 4 0 HE ) T 5 3500 D 152 LU LU B 0, “* REMUE Iz iR” 5
R A TR TAERAMERR SN, i) B2 pour KR “F7 (YO, Chr
SHIY. CBUEATTY) . pour HZATife: W HE (. AT, #EPAZE, 5115
(R 2RU0),, HEAE-DIBEARH N7, =T FHLFIFCME T 16, ZEHAD
e s St iy e [e]—Rl e i B M “h 7 O HABRIFER . BrLL, SRR, 22U
B KB 1 pour, faire. jouer ZZEAYZ IIHETH

3.IRICEARR

PAARW], BRI AE A PP GO IR ) A U I AR SZ B X
FIERES (SKAE 2010:27), T [RIFEIAI7E SRR EE AR 1 e ] A IR e . ANTR] H A i il i
5 [l — BB, ARy~ F A B R R AR BT Rl — AN s ROA TR — X R R 515, SRSy
TR e TR e BT (MR, BT CHESET, Dok SR T A Ok
LGB . ZURASSCR RN A L RYBRR, RO R A Rl i 2 —

4. RIREH IS

— HBRE XA 1 5 SO B AT 4l i O R SR 11 SO, 2 ) FIARME A
IER T iR A CpManiE UER, ekl “ELT, DEOOAMIRER. RN
o, PO Rl 9 B 320 AR s ATk BT R — D BRI, T
45 (2019) PYSCEGHFTTIERA, RO K BRI AT SCIR) (I SCIRI B A B L 28 S 20 2 (1 o
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MZ—), WY AR, I LR AAS R, SR ISR X N I T, X 2]
Wk “eris 57, FEIRFB i H rh A B BOE MM SR, ) FRR IR O X )
i RIER R 51, MRy 5e 4 6] SO EE S IR]—1]

FATEZ I b LB, W R i — 2wk s ffk, Bl bRy “ReHEL”, B
B LR 2[RRI 2 b P ) A i) R A Je 2 imli, RO RTE ENRIRZ, (hs 7 —1Ext
NEEAE H BE XS N B s AR, R, I BRI S (T R 3k (B
NBEESF)” ([Fd4 demander) . A “djE” B “ski&” ([FHH ou),

JA/NESE (2022:47) 5B ZEBDUEEM GETHIFE I, H BT A= iR SR UL ) i
ALUT UM 1B SURRA Y, 20 IEREA Y, 3 G ORI 22, 4. B SCIRDHE i o wioke X
W], SOEEAR, FERSCR—2, 6. AMUXTEL “—XF £, AR FREEIIM S . M7
Mr5HFHhE T IER], BRTH 4 55 535, HABARREPRIRA E,

B, EEREFRIIKAEIL

)P R ARTERE RN B B ATk A, (EBIE e T, FRATTA 20055 9D ) in) i K

B, Bbtgnd. B . BIATE N 2 R S Rl R p s 2R . DL B ATIER, 4
KEBIF B[R] PETa) 2 o] LARE G, HA DR MR S0 al o Joikal e, W5 2t al LIRS A R ) 4
B, AR, bRtk R AR TRl B A R PR TR ZE 0 . PR IR I AR
STERE,  FRARLIRESIE X B B8 A AR 1] 5 A 18 B B ) 1) S R A VR AR T M, T REERR o TRl O
P I S TR

HR, WhRialEE 2 A, R Al I, B FE EARTE SR g B R T — R
BV S, CIpIE] /I S R AR AR temps AR GIE . ASERE, temps X
182, ABIXANA] BT 5 | R IR AR 2 ) Rl b —A> SO, Tkt OIS — g gl H I i ) 2 8
A LLA I AL B A - B[], (avoir du) temps s HE (il est) le moment des KX, temps (qu’il fait); S fE
climat (météo), FHINEAY NG| T2 2 H WA IE A XTI I, 4 Ak LI A 3 —Fh ] gk,
R A R ) IR — R RSO B i i b, R — S, R DURSGES LA, bRt
AT AR R X, BT BIESE AT RRE AT B BT BEARAG . B AR B A
R 25, IR IBEERTRERE N IAYRME . XEHE. BRI, A amtiET S,

PR AL SO DIAROC I 2 S ik O ] 2 L Z DIREIRR RS, I RIS
PERGR, 55T, e F e Trae” g B py H f9iE RO B AT .
faire SKVERE “M/VE /4 /T /07 BBCAES, (24— TS, PO ISR A S A T A]
PLH faire KGR, faire MR Z 2 5 AN SE R Tk 230 1), AR ELARTESR, AT It

fabriquer, entreprendre, établir, faire faire, durer, offrir, former, traiter, jouer, ressembler, obtenir, féter
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S

SAEBA IS R RRIE, AT DRI 43 (R ] A A8, BVAEARTRD XS o i) g BE ity Eom I
HoAtxsspiiin], - RIBCAR, (2 HERifL.,

JIEA X BESE IR IR, BOlRTE R B e, ) RS T (it R 2k
2014), {HAEIEHTG LR R XA B IE 43%, A RA 5%, e inl AR Bl b o) Ah— 2L n) wf
9 ABTEIRARFIN? SRR 3 F 0T A — i m AN [R5 3 350t [ — a3 ) BUSREE 54252 BER
— Y TERE R4, i) A ] AR A AR ER

PRI, AR Z2Ob IR 43 i 7 5, RS SO AN B R 8 /0 35 K il o 1) o 0 5 1 FH R
fiE s e FAXE R iRl s, AR /D2 ot iy 1l 55 H 8 TRl A 5 R . — 7 TR R 2 0 A B DL 1) (41
SC, IR AR B A s AR, dndndkins, . mRER. KU S50R%, B—JF
[, ZEHEHE X k. BRSSO RTRE, AR AR AL, e i, TR
MfbAK” FHEF NN B A3, XN iR2 craindres SEPR_FXTN peut-étre,
probablement, I on crains que--- (JFERWZ UML) FIREHE Aid. “* ARG ITRAKE XA FH
THRREBEA M AKR” WAEAERNERE AR A WEZIX S, {UE publiquement JEA
AN

AT SCAA) ) ) 2 BORE s R G R A, — 2 DU I SGRAS B i Bk, — R i
5 H W SCREZ B HE . i R 2106, EE MR, “[FE” dh étre d’accord
avec, étre de Pavis de S84 1EM, [HAA B XA A)F “ FOREEAR, * & BRBUGF AR
B, XS REA A0 avee 5K de, T HAMAJE &H ERALE, W “FE” J5HEA T LIRE
N&ZW, WA “Bik, B, e’ Z20mEiE, nTL, 8 approuver B A iE, BT
IR L

22 F RN RE S AL HE YA T s 7 R R AR ST, I RE T R A T AR S 7
FF R RALE, FEFRRETI MR SIRZ B R, e Ckg ) Bl A SRR T N E S
X (Hamel&Milicevic 2007 :27) , Zbh AL 1 g LR o3 Wb 20 580 25 X U T TR INZS . A E
B B2 2] IR L0l FH AL

il
Al

ARGV, W B R 2R Rl ERAE i e ) L3l S sl il 2 Dfgial L
ERY ISl T8e e RN DN £k SN CINZ S BIEIE SEIRSD PN TN

ANEHR S S REH Y, 4P OCHTE SR TEXT R, BERRARG R TAE, 5
PR LR S, AR RESIR S, R A H AR R AR i . BRI AR S
TR EE . R ERCR s SURRIRBRE], B TRAR AT FUA, i o = AU f 2
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SExE, DMER R LR S S RO . ARSI 5 5, R8s &) KEA T [F
TR, LRSS S Hobt S TR AR, SOt AR R O, T )
AT E R, e TR

S22 3Lk
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arte, BRSPS R GEREON, AT A 0, BN ROR AL T BB 05 Bl Be K
BT R DGRTE R 2. EbRP s, hERYOCERS, MAGEE 10 358, 18340 ZH.
LEA DUER, EIHEE), (DU, (DUEKTFRICRSDY (4 4) %, FREERTH
CEIBET SeA LA DUR IR AT . IAREC) T RRE SRCEA . hESCE R A 2
] RIS o
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The Xu-based Chinese as a Second Language Instruction:
Theory and Practice

JETSARIDUE Ry - B otk

# H# YANG Mei
FRF 4k CAl Zijie
2 F#4F X 5 Lancaster University
4 @& #2 T X 5 South China University of Technology

WE: b FPEENESFRINNALERE, RAFIHE &7 PFLERLAE
T, BEFINSAETAET 8T I, AR NESRF INE LB TR & S
SMERFRE AT K, A SES IR FRARAEFIEF PR T RS, A8k
FINETGEZBREFR PO, AINBLEEORETRATEEENS, RELLE
RAEEF P IR, TSR AR EE SRR R,

KBIF: ik BGEBHRT; AHWE; B AE

—. 5l&

POE IBHEA AR AR BUS F AR, (HIA TR KSR EVT e s N5k, ff
ADUE BB e A, T ENHIE R TR IR R s I i LB SEE
AMBEEF S RSB O FERE b, BRBEISIE T F W, SR B S RS IR
BT, S EIMESeRa T LGE “22” Se8l (ERI, 2017), fELHg el =, —
HHARE R, SRR AR R R SR S B R B RE (W EH. E4
B, 2014; Peng et al, 2020; Ren & Ye, 2019; Wang & Wang, 2015; Zhang, 2017 %), {H&, %Lt
FEDUE iR BEE s sk i 0 FH WIRIEE 25, AHOCHRS & RIS B FH A FRR AR MR G %
o I, ASCARLLpIEST 5, MELLSTEDUE IR AR, I trsiie
op T DUE iR F RE 3G AR B E O =K

©2024 WHf§, 25Uk
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—. BEE=

Zrip e — M B TR RS S AL AL R = 0 (ERIEE, 2016) . 7ERETETMTE S
S MHEZE TR (Tomasello, 2003; Tyler, 2010), ZEigimii~z ) &L fE “48” P22 Ewfd i
FH, BrLOEF A i AeRaT Lhlid g2 SeBl (£, 2017). ERIM (2017: 547) 45
. BB 2T RAEUGEFE R S AP ORI AR RIE, IR A C AR, FS OCHEK,
HEshsgint, TRy Bl B vh il 5 6 & X T S A RR2 . 3 EFIAE (completion,
extension, and creation, Ak CEC).

SR iR E A AR “RIE MR, ERIW (2019) FRi, “QLEMERT HRIEE
PRAR S5 F 7 AR XS FRAEFTIKS) , TR S A AR 5 7 R XS R BT 5 | & A B3 ) R4
(Pickering & Garrod, 2004) & “£&" nJLARRUfes2 AR, H A WLAgsNE S~ Jr X anir
5. WL, BEAE FEASTMARIER NG, BRI T E N AR RIB S RIS, MELLEL
R B FIRE S IR S Ag b B . AEZEIR Al F RO TiE 5 #1555, T LHENARIE S
EERTRWA S, MR A MNAERIRE )y, (Rl ] H RO MR B T R1E S i N A 1)
WEE RS, RSB PR, WA ATE S .

GAFAL S5 SRR SER 7 T WA EIT R TR F 27 R 55, SR e A R R S8 B A TR T
AN RPEAETE SO PRARE R AR b, RSN RTERINE (2RI, 2019). AFBES @A
L (L Wry 32 ShaorX (. 5. ) AR 287 Y, HERERSEES, W
Wrieiil, W2t Bagiil. X Hekhl, Bass., Wrids's, BIES ., Xfes . i
JRELRE (EWIW, 2016), HATCA K SOEME LAIYETE ZiR2= ) # X g, BET “4”
PEERERNC R RS . DRE B A e M = i ST M A 2435 (Zhang, 20175 Peng et al,
2020; Ye & Ren, 2019), LAZRARFFLA NN MBS 2 T R Z Ik,

=, ETERRINETEHF LK

LB TEDUR IR A IR AR O BT R, TR — R T e DS 0k

FUEWIIE . FEEWETE ] Lok 2 I R RIS AT 55 WO DUHE B R ROCR s o T 2REL
FITHEFE LS G K e S HAEDUR iR He AR SRR .
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30 SEIEESHRERREE

TEAN A R DO i T WP RME A, TEZEIR A F BT ST, 2 T LI R it
DUFR iR 2 TSR EEDUE B I MR, A X B DUE S S SR 552
B MBI B SCER AR A

FEFNC A 2, DUORERY 7 ] R PR XE R, PR TS Bt it 1 i)n 2L
BRSNS, SR AL GUAT 5 MSRARAT S5 A et DU ] XL E BRI ik 2115
PAETER 2RSS, MRERE SRR ERCR. Horb, A (2015) RABEGEEEES S5
BAAES H56 T 56 AHBUKFDUE “if5 ) il DUE A B R A S O, T8 T AL 55
FRURAT il g ) E e A R e, RIRZHCA I B R S B AL 55 5 i 1 44
SR O HICR AN I 2R, Sz Bl P e AR RS SR I AL, 325 82 R DUE
AR T AR EACR . B A (2016) DL 59 & P R KOG > % 5%
R, AT TS RS eA s, BERER S AT 5 R e A R DU iR Y 1]
I, ARFROCRAYIEREN 1325 85 B GE b AT U35 =Nl SCEes Rk, Bin
S5 M B B 4R e A A B B e R, (R R SRS fer RO A, i eSS
TERMEFRORIE T I BE . MeAh, . I uT (2021) XFEEREENHME S5 7R DGE i iaiL: b
AT PRI SE , M 1558 T i BRI IR 2T . SO S . RS &8 =M L5 55 T
7> 45 ADUE BFRARIRCR, KIERE SR 55 il LU A it BARIAEIE . 16 SCRYTCIZ A
EIAE HIRE T, T H SRRSO SRS AR, S5 SEWTE 55X H bR inl 4 48 A e 2RO 1
HAWBIE . B5He T SV 55 MR e 2 LR, ORI AT 55 SE B T 3RS
PR RS, A T HE RN, AR T iEE T R

FEALAE ) R, BEEE N TREH W DUE B AR R, RITRREE S, 4iakit
RO ERE F 2 S T B, BT SRR SR b DU i s () L i 4 R AN 3 25 SR 540 2 > YK
Ry BHE TEAMES R = RN BB . o, R EREE (2016) DAREE A R#E
B PBUKFDUE - M F OB ER R, TP T eSO 20K, SR RIE S AR
BHESES I BRI LA 2RCR . Z2RERM, FERTEEARRE G52 > # K IRTER &, 38X
S RERR TR A IR A A A, IWANE IR S T B R e S AEDUE iR Her P RS
FIE, LWL B AREA A RTEEA R SRR S5 (2w RCR A . Zeng et al (2017) DIFZUKFHY
DUR IR 8 NG, BT 3R 685 5 R L BAR 2R ) AR 27 S DUE S R R 25 M LR fe 55 22
S, RIBR S5 55 EREIR RAEN S M . IR AR A IE R A, UEW] T S 2 XA Al
EEEM R e AR XIBE. ERIR (2018) R AR BN AR, 5 TP
TR DUE i E ) F R S WO B, B R B 22 S A RE A 2 sl 25 X i
M, BTEIRE . RS AGE ST AR T LA BRRIRON, BAIE TR SR E R E A
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LR B AUk

32 B TERMINEZERFEIEMIR AR

BT WDUE ZiE 200 L B R R AE I AR R R g, AHOCHESY OLLH# 5%,
20205 EWIEH, 2015; FJH, 2019, 20205 EWEHF. ™EM, 2019; B, HelE, 20235 J&—
5, 2021) AMUE) THRUGHGE BB DS ) AL, 310G I8 i PR 20 SRS
SLRAEDUE ARBEE T N I E SIS e RME . b, B IRELE 25 A 55 A Ok DUE i
B RPN, RHDOEIERRE, TAIW (2015) WA T 525 g2 L
B, BT RGEGAES  a FE AR R DR EIEON , $8 R 225 4155 AT DA Ui ebliE —
TE PR AN S AP, fR R ) E ARG PR B PR R ] B e T . RLLHA S
(2020) 05 P EFL G HBIDUE BB EEAT, 2 aahBesd Btz mlER, L
T A AR R PR I A DU B T s R 2 R R TR ERT . BUAh, SRt iR
fiff = AN FR TS | A RN R R B R RN TENLIE, At J™IelE (2023) ML= W
A 25 B DUTR O R N () —TE SRR AN = Y, SR A A0 el 3 ) - 3 AT 55 R R B
R G 2 /) B BRAER R T, s T DUEIC R ) B AR AT AR R
R RS ST AL 40 B T A DGR SR B RS B, IR T DUE B R R Z L,
DS B PSR R KON F R A K

FEFEESET I, T (2019) 7E 58 A RIUES S H IR IREEE L8, WoT T i
JREEE AT S S AR BRI A S OR . PSRBT “FEME” 5 e Mk
LM REXT 32 5 225 WIR RSN 52, 45 R e 43 1) 3% S AT 3 i DUE SCAS B, 1552 2] F X H
PRESFI DGRBS, IR DUE —IE R 205 PR . VRt 3 T LR iU 16 %
PR AR, 8 M DUE TS S ST 55 e A R T ME R 3 P 1y iR i
AR R, T, B (2019) 1 24 & IUES: X RO R 9 16 R AT
I, B SIEDOE IS EHCE TP AT T MHACR, RIDUE iR R S B ARk
Prafedt EAFAE R IRHER - BT 405 18 09 Bl B2 ARl PR TR shofeds il s R 2e 5 pialil, i
ESEM WA —EEE, J—F (2021) BT SARUIZNT 5 & B 2 A DUE ™ B T A AL
PE, BRI ZRIG0R T A S RB D bR DOE B RO ARE ST, 2 T2l s R
HERRPE . FEMEMAAIE, ARSI E S A .08 s, HNGERERm A 3
)R B BIRE IR AT .

DL ERFSE R, SESIELERE) 2 B TOGE B0, BRI E AN 8T, BT
WAWIEAWTY &, (HH TADCSE BB, T E0e DUE eI AE I H 52 B AR
REAE TR LU T AR : (1) BRI C LI R MR FEE MBS, (HHUE 5
R 2R RS S 5k, RHAWZEEIE X B 5 a0 e s (2) SEUERFFTERE A6 i /)N
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WFFERS G2 NP ROK- 1 iz 3, 1 HZ NIEETT, k= AR DI OTSE, 20
TR RGN (3) TR S G A ORI T, WHErik e, Rt
5, ARSI DUE IR SN T, BT R LB —; (4) 4R0F 27 el fig ik
T BRI DS B IR B, sz A Ao 87 ALl mDUE IRTE S RE D
RIERIDITE , SRR S5 IR SC A B R A o e — PR R

M. it 5NEIEREIESR

BEXTLL AR, FAI45ED0E ZiflE S RN IRIBUR, A Egaess = T RDUE ik
e i) BT B AR

B, DUE BV RN G — AR VT S i il A IR, B R AREIT a2 5 I A
W HECA) iz, (ST 5 HAB S REARAS A I RTT 30, S mi A S QA 05 Ll e 7y 2
F IS SRR (CERIHT, 2016), SIS LASE AR Y25 >0 T LA Sl 27 A X W g 8 ek A %8 B2 e 11
T ARYEERIH (2016), &R DGEVT IRt (1) WrE2idt. ARSI DUENT
TR, DGR TN TEESe U, W I RHR G2 ) B K R e FbR, G,
i), IREAEPEATIRE, (2) WRZES. SWTRZEURML, TERERMDURTT IR ARG, 2
RKeEp I FHE VOGRS, USSR B G T SCB B %, [RIRHERES 2 A DU . IHiT
545, [AAEERE, HESEREERG N, SIS I A R T 5 2
LEEPRIE, A AR, W2, Wi hid nl LRSS &, KN
MW £ Ui 55 AT 225 2 2RSSR Ml M 2t ie ke, gl )a 2abi K Ja 285 ik n]
R Z2 AT e e 5 2 A HAT B e LB 5 I I S AT 55

5, AEDUE IR BRSS9 b, SAEIIZRRAN T LG DB GRS . LR
TR AR, SaE R B0TE S M ARPRERT LI DB 2R Bt bl SR, 398 es
VEAE S AT IO AR RB N A3 ), SR a2 5 524 I B, JE T 418 (2016),
A TR SRS AT S AR SEUE, PITEeid, BERgil, XTHEaiss, AT, REA
[ Be 2y >0 5 127 ] F b, S R nl VEAH R RE - X0 9oy ST ok, RIS 7= Sl 5l
YR EH L, TR SEUURAIT U AR il S B, et s aih iR REeel, A
BT RS 7 21 35 2 IE R B TR 5 TR R X TR e ), R RIKAE TR RS,
A SEYLAINS LR UL AR 5 AR T IR AL RS RTR S, AT LAGCR 12085 eah ), e
HEAF ) R RO R T AR PR IR S, RS KRBT,

F=, DUBEIRWEEC A Z U AR O E, s QR AT 55 i, A
WIS e, PR AR R = SE B BRI AR . SR RE TS
P ECA IR R EIE SR T, TR EAFXMER B g T B sk, LT E98 (2016)
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XEARIATE AR BT, G RIBA RS AR5 . (1) BRRZeUl, RITEST - B ARTR
AR b, PEATHR R APELE A T 25T . (2) RS, RIEJEERIRSE R B A
WNAEHITY BRES S5, AT, RIEECATE, TARRRIMERE . SR 55 1) B
TREE P4 L S B AT B AR R RSV R R R A T R b, e SR A
K- SRR ERE SR P R DUR TR RE 1 S B 2k Ae, T B e A I SR S AT 55 7
PAA BT X b s T e B A RE T, O IR S URIRR, (e bl i

0, PUE IR EEEE— RN, A HCHARTE S H eIy, BRI
w0, BAERER D, WikZ 2 ASNIISE S BREEA M THE RS ER LT
BBAE R EHE T B —, IR I, NWAEBEA A, PO EERIE S5 B0 R AL
T RIE SR, St TR BT, W HS A T NERIERNLS, AT E R E
MER, FRRENA, REHEREE. RIEE (2016) MZES5%4T80T, BATAN
POZE R AR 5 K125 ) B SRS R AR A R S 555 . (1) Wit 5 m] IR Bhw) 7%
WA, DRI, BIIEIEAERC, (2) X SR A T HER A EGE TR Sy, Ea T
G s (3) KIS AT E R m I S ERIER P e (4) ZREG R TIRE,
et I H M HNERAINERIE, EAAFKFETH

F. FiE

ARING T e I EEME, T 87 AT AL, 8 TR T
AIDUE “IBEHCAIEE R, F8 0 T A ORI ROAN R, IR B S UAS 5 T D R T2 i DUE
TIRHCA AR I TR, SCREMT T EHRTEDUE TIEHCH I RN BUIR . — 7 AT
B AR LEIE 7 ) MAEDUESMEZ AP SR, (RSt~ T MMDUE R EAIE kR, )
— 75 A A A AR B DUE IR HeA R RIS, HABWRMN I OE. h TRIEA
R, ASORRADTEAE RO, AR R SSIEMT SR I 2 DR —iRiE I kR i A
W N —LBATHIRA T iEaga e, WREGETEDHRE “iREes RN AR
Jrik, R HEC A S

27 30k

RLLHE . “BREEE” G X DURA RIS IRCRITTE . ) ARINEIN AR 2741, 2015, (6): 90-94.

FRLLHE . sk, B DUR IESE “HEhPNET fREERT . AR SCEEE ST 2020, (3): 47-54.
W Ak . R EEARSSAEDUE iR i AE 2 R RRUN . BACANE | 2016, (6): 807-818.
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PE . HBE T L R ST S AE DU B RN 2 R A RCERT ST . DUE2E 2T, 2021, (4): 84-93.

XEE, ERI . Eag” SXPANGESIE R~ )T RANESN R R, 2018, (3): 21-28.

TR | R SR B M LIRS . ANEEE 55T, 2015, (5): 753-762.

TR . DL “8:” fiés: . BURAME | 2016, (6): 784-793.

TR N LIS ) “LIgdis:” | AMEHEE ST, 2017, (4): 547-640.

T . ia FHEEAER Y4 2 SMESIMEZE , 2019, (3): 1-7.

Eig. EAIW . SRS S R PMRZY . BURANE , 2014, (4): 501-512

Tia. ERE . PUE BRSSP ERON . BUCIME | 2016, (6): 794-805.

A BHRSES PR DR T iESE S I L SN SAMEHE , 2019, (3): 38-46.

TN, BN . PR ETEDGE IS AEECA RN BT . TP R (AL AR,
2019, (4): 125-132.

Wt el . DUEC R NI IR S Saese WL L DUESE 2] |, 2023, (4): 73-81.

Jil—45 . AR GR s B 2 A DGH ™ B AT shFse . A SO S0 | 2021, (3): 88-94

Peng, J., Wang, C., & Lu, X. (2020). Effect of the linguistic complexity of the input text on alignment, writing
fluency, and writing accuracy in the continuation task. Language Teaching Research, 24(3), 364-381.

Pickering, M., & Garrod, S. (2004). Toward a mechanistic psychology of dialogue. Behavioral and Brain Sci-
ences, 27(2), 169-226.

Tomasello, M. (2003). Constructing a Language: A Usage-based Theory of Language Acquisition. Cambridge,
MA: Harvard University Press.

Tyler, A. (2010). Usage based approaches to language and their applications to second language learning. Annual
Review of Applied Linguistics, 30, 270-291.

Wang, C., & Wang, M. (2015). Effect of Alignment on L2 written production. Applied Linguistics, 36(5), 503-
526.

Ye, W., & Ren, W. (2019). Source use in the story continuation writing task. Assessing Writing, 39(1), 39-49.
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Teaching Chinese Culture with the Three Ps Framework

FI 3 Ps HEZRVEVHDUE SUILHCY:

7w XU Li
LAt % X 5 Duke Kunshan University

FE: AINERFOIAHEF T, HITE AR UK T FR T LA mRa g, FARF
IR ERERAELFRIRZY, BB — 2@ AR, KALRAKER TS
3 XACALA . BATIAE K, FEXNERFIZBARF T H G AER, AR LE S HE A
HFWENE KR T A3 PsAERIEF TR e ALK FEFH 4], §AFTEE LK
Fo T ik 5B, BINERITE E RGP AL,

KA BB LT 3PS ER

1. 5]

il

SMEZCE TP RO A S, X E R ANEZE TR 3L, WA 2 20 %
PRIRAS 27 20 M BEROSCEE B P A SCAR AR, B9 R H 28I SR 8l i i o — 28
HoIE B ECE DA SRR E TR S, BRBIDUERC O A IS, tHIBEME (2015: 53) 45
XA SRk BAR "R IDUE = ) & T SRR, (EAER IR 2] H RS
R B SRR R DUESCPRRE S 7 A W R R RERYE™, T H A5 RECUL e HiEE
PSR AR SO 1 T8 5 91 28 AR GRS ey 7 SCAG S B rp B R DU > 35 9 3C
BN, RS RSB A NS S .

2. XU B FREIRS R

2 [E AME 2 2F Z2 5143 (American Council on the Teaching of Foreign Languages) 14 4ME

HEHLRBEmAN GEE 21 o IMEFTPRE) (Standards for Foreign Language Learning in

©2024 TN
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the 21th Century) (2006) 3§ HACFREIME2R 2T ROy, (BANS2E 2 35 v b 59208 5 R SC
5, MPAREIEMER —TES . ENREIMNERA TR SITEr, R T AMEZ
LA R, HHAES T, FEIMEH TR ALiCHE AR (how), Uifl4 (what),
BRI, &% 1] [R] B A0 A A A ARG (why), XTHEDE (whom), LA R AT 4B it (when).
WD, 7EAZPRTPERE A NE, EMA SIS E R, MR — B R e 5 2L
LG S

BARBSCACE 1 BARFIbRifE, SERISMEZC 2 (2006) 45 HAFE 2 IR~ 3 )
DMEEFHAMER A A . fRT SR T2 S SE B . PRI A Z R OC &R . SRS PR3] 1 =4
ME%, cultural perspectives, cultural practices il cultural products, 2% 3C73 5 BHIFE MO . SC
AR AN SCAL =, 76 T SCHRfRiFR A 3 Ps, Cutshall (2012) XX =AMESHAT T BARAY RS,
SCARSE AR R AR SO iRt 2l 4 2 () F BB, BIEAr Esf  anfer s . SCAb 4
RFA A QG SR WAL ETOE Y, BlanEE. TR, B, BE. EARMIEK
S SO N ZSCE A EE, (578, B4E) URH SO0, SOl X =E h i
Ly BRI T SO ERASCA, WAE SO A S = P b R B R

BRI EIMEH -2 T 2 R OTITTHE S 5 TS R 73X 4> 3 Ps HEAR, SRR 2%
SERIPRE FH A, B AU BRI, I AR I T, A
ML, AEFRTTEAAXT B —, JEEEE FAEIMEE AR EA AT 5 1 471 — T 4 (A Decade of
Foreign Language Standards: Influence, Impact, and Future Directions), 534 7~ SEPR2: i AH 24
ZHMIFA R 3 Ps REARHATECAAPHAL . KESZ UiZ0m FUR M FHSE AT SOy, A#
Ui BB B SO e R B AT L T o Cutshall 9HF5E (2012) th & B T —2eCfb# 1Y
[, N, AR A X HWESCEZ R8T g, it HRpi MERA AT R, A
iIAA 3 Ps HESR A XE SR ST A, BV AT 2 IA TR 3 3 Ps HEZRRYF B, (FRR SCIB LA
PWABCFRIE TP, A ZOTARRZ AT BAARERAE, BORHE 7 #E BRI IIE 5 hE
JIRe 2] SIS o I BNy HA 5 35 2] F R B s = K- UG A Re B AL, AT
ZE T IR B B S

BARBDGEZC AT, BAR S HTE NAMUE IR IR 2UM R DURBHES . ANAAE L3
R B BB SCIRERZ T RIS . (RARYEZET LSS, VF 2 DUEZN [RFEXT T 3:4 T SO by
BB R RGN ZR, s K T S A o i TR L A SO ARk SE ik
HEATRYIRIRE, MM (2017: 5) AN “DUBHCEE S ABEES A BRI, JE AT
DURZITE A BRI, TCIRE B IS Fib AR R H BT b, A BT LA
PHA 2 SCICRNTRZ T, ST R 11 S BOR RSB s, SUBERAE DUR IR B ik
%Ak,

R, e S e 55 ) B B9 5 2 bra G ok, SUBCh T AME B I — 1 A
XA 2= F AT T e . Byram (2002) SR IEZUNEY M 25| 2B SR IR RS, A TR E-Ar
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o FIEEFRAA TS SRR . BOMA N A SR 5, T e 230 B2 A 3 B g ),
Cutshall (2012) FZT “KM2%>2]" (discovery learning) L HIESMEZE F R IIZEH]. 1L
HEE AR EGE BT e B R A Stk MR 2E T FIA SRR “WRAE¥EK . H
U2 HE A A 0 e SOl AT A ISR O RGEMEGL %, AT UL LB SR W . 1
ety (2015) KRBT “URIGAISCALZCFARIT, LBy 3 340 B L 25 AR 2y 2,
fifi2g o) Falad A P A RS A T, B A Ak, IR R T AT
SCHPRIAIE S, T SEIE RSB S .

IR RN T A B TR R T W SRR SCAEAEBRBE T, MBS Sk B
CA MRk, EF XN, HRIN, AR —R 05 bRk b s SO 2
FERRECA GG, DUESCIREE A TEUR B, i3T5 2 SR AR ok = & o8 B 2eE M
5. Mk, TIXCHEFRLLT R, F1%—LT7E 3 Ps BB T EEEE S, DU [T
Pt LIS FIE A

3. XL HEFEE

3.1 Xkt

SRR, S 3 Ps AEARAARAS, L2 SO b nixE S . (B H T DUR 20 S
FRGEH S BEDUE STACRE A 7 T AR EIAR D, 2 R o A BB R G 2 2 Dt 2 B sl E S
IS AR S IR B, CEEME 2 A AR i LAAR st i 1 i —
B2 5 R E ) S A

AT . S £ (17 MPUEY (Acting Chinese) 763X J7 IR AE TARA I ERIAFEL,
UIMED S (2021) TEXAZEM h RGELE TSR, AFERHARIR, ALAIE. SRR
MmO, ANFEN. 28R, A SUm T, S T S5y BAR T AR
ECE USSR, il SRR R M E TR B, Ak M ZE. PRI
FRATR T 2 HE AT T A RRIE . B 5 B O EDW SR R LLAR, dg s I SC.
P = Bl AR TP /NG, TR S 2R 1 B

) A Z T AR, 2 PO AT DAL 2 2] 3 SR 2 M AR IR L 2y B A Bl S (5
fer=y) FAT R CCbsER) BRI M, NImEsR SO il $emEs b sehr
REJT. P, 2220 SR IGE S LA DUER, Wik &AL 1T HNNDUER IR, Filn
FISFDUE . DGR, ESC: . BT SR AAE . RSO By 22 2] Al DUEE L SRR b st
WHEA, WA R TRIES B, MR RBDUER, XU e a] Lige
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FUAR S A E R, XL, ROERET), IRy E

ik, EHCA S P EE W R AR B DGR R . B AITHE S A, R
i 2 AR —E BIDOERIARIK, BE S P s PUsaE 7 >4

32 XhRiE=

AP SRR B, BRSO SE BRI B B, B R RRR R 22 6] A AR AL T
FHR, ERAHAEE A IR, TREBET R A GATGEY (BT, 2021) 0 Xt
R SRR AR T B R T oEi, e R ESHR IO A E 172

R Ok, FRIIRETTE,

B AT, AT, RACHEE,

PR ARBERITERAZ, XAH, dRIRTRIE,

BrE: PFHILE, KB AL T, RACRETT,

R EAILEORIE] RIS, A,

L BIOMRIBUA T, W, A

TERTTHFABEWEFOS, KO EMT AT, AT, "Bl “RACHT
WiAE TR BB, SRIRAEXS 7 R WA T A2 86 B, IR HA “IRRIRBUA R 17 KRR
e IXBOV T F A S AR W R AN e T E SO R A N Z TEALRIE SOt ), ik
MREREERFUAEE CURSEER) BURTEXRERE TR . A2RE T F AR T Sk
WA, WA AR e, oy— i e e IE 4 o —J5 .

SN £ o U2 Ul (N SRR AN CRRTE NSRS 2D R (S e P b = (P Ay p e
SR AT AR SO ST SR O ELL A SE PRAf 5t BRIR PR ML SR FEBR SO SR S — . X
2B N B ERIN BT, AR ey b, REFEZR/NRES T RS, b
— AR DRAE A R 1 WP AR T B, ANRAE LB, AR
BI/PRE T =MREE, BT A d, NREA BIEEOREE, MHRJeil A SRRk & AR,
R AXHE /NS R A O RO BB A R BT T B R e A R R . mAR
NRARF A SRR A “AREZ T, NN ” R R~ I B R,
(o E AL “HBGAA VRS, AN BIBLGIR T 7 X BAIEFATE 2 T 5B X7
AT ANE S CURSEER) &2 SRR i arEwW (CUedim)

P S Bl SRt AT LAME TR 5 22 I BORE . IR TR A A 5 AT g B, AR S Prid A
e, BT LRGSR S A A TR O R G0, AR AT AR BT M B T il 1 BRI Ty
AW i 1 RSl SV RS o e g LT AR I ey R N TSN Do S v

HH T A, Beal st AR b e X — 20, PR, BOMNA EIRME] T4~
B R AL 2B A AR RGBT A AR R AR Rl 2 Ak, ARG T R AR B A
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LAHEHRZEIBEN . X T DURK RG22 5, A EaE e i)y ik Ar . it 3¢
FIZE YR — XS AT RISHEET A AT A — PR K pg R R, bR a0 A B AHHbS,
SCAERNE ) B A RS TR AR Z 3 B fH AR 8773, R e EF A, Xibdh
AN Z X T AR BRI A 7 SO A AR AR5 o X T RIZOKF-DUE- %, W] LIk
Sl A P T 5 | S22 AR I T 5 R FISUR RS . BOMTA] DR SR, XS XUT
B FSCR BRI TIOE , 51557 T FH RS B XA RGSCA AT ST 1 4 5 BT A0l
AT I,

3.3 5iB1TH

“Hif” (discourse) WIHE S ART “i5” (language). Pennycook (1994) AN FH if 24
LN, BlFELES LM (5] H Kramsch, 2013: 63-64) . U IR 126 ZR A
X PRI T 1 e B Rk Ty, il “ERATT . CERRTLLT. CREMET XLMASERR B A
BRI, B2 2 BN T i 205Xt AT R A B ARG b2 JE X 5 B B 4 B0k 1 ke i
RIMAEEERRE AR, R TR STl Frrban “4H87 . “daf”. “BiAaE”.
AR IR SCGRARAEE , HES]T bR TPin] DU T, B E R WA
Feanh Tes Xty i, LA X AFRAKREET, “FRATREUAR A X, WA — T I
By, “UBIAE RO 77, PRI AT DU s AR LT, AR ACE A,
FEHE AP, BTN —FhE 2 M A, T sk )y SOEAR B T T 0 3hx
TSI

52 FIEAT AR A R R A R MUE O S, R AR S BRSSP SR k. A
BB AR T AE BRI EEA T fA i LIS, N AEBRAME B SRV R s R 22 2 X J 18T
BURIE . BIANTEUE SEA A By, WEESE bR A LR i e . XU By FIOC R . RS H Y
SRR THAT M ASEA

3.4 iRESH

TESCALSERR b, U B R A AR AR RE A H IR S REE EISCR,  HAnikeT.
Ao SRMIIFAREEANIMEE ) A XIS, NI BT iR B R~ U 2 . RA%
I SRR AME S ) 3 S RREF SR, RO SCIL 22 - A ikt fldn, e
PERACYFE RSB UL: “RUTRAHEA S, fBRRZZHMIEIE" . AR DGE A BRI AR
W BRI A AT ARE BB S, AHIX EN AT REIE DU~ H IR, I A2 B
ZNTHRIR A CBFSREAE LT

DRI AT LUAVEBR B e, 22~ 5 Sl Lz = 21 59 SCHC LA A SCA S AR
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SRR AR IR, B2 R T LR B C S anfaf ft B sl R S 00 rp A0 iR A Bl b 5 . DRI

T REAES R, HH A IN5E 27 2 56 o SRR A B S i RE 1 i 55,
2021),

3.5 RIMNEFD

XA L il bR A BOETE H AR E R0, RUG, g, Sibildr . Z0Lv5In A
SERENA RIS T R XL B AU RE LS 3 R SRR B P RSO
AR ESCAE A, SR B AR n] DL A H BTE SCIB RO 2R EN R .

EHPER R AAE P EREL, BAFEF AL A b A XS P E A S AR R
3. THRIVET SIN ARSI ER R, 54k, w1, iZhEREE, BREE R
W A AR AL AR AR I, (A B 2 AR A TR B, EHIDURIIIL A AL, HGEE 3
TRERIPEARAT AL BHE. S ERERN SN A

TE TR T 3 Ps SUALBCAERYS , SEFMN TG Shici b ib AT 7 dless . B w2 R A b [ A A AR 5572
NBEAREE, B EARESCOIE S T E e A AT, S IR R IR SC AR PR
WG, FIRTEE BB T 2bMES, GRS b SO s 7 A EGRAGN E R L 7ENGRAY
AR, A R b Al PR 2 HESF A5 RN SR, M S AT B e U B AR
o AT RINES CU™ W), SasmfSh EIm AR D) CUseE), BIER
BAATX A C P g COiim) .l X FIE, B A DORE ML ORI,
1 HAEA T 46 = st i A& ESC iRk T3, A B T SO MRS S . 73 3l
JE BRSBTS, B AR RERE S 2R S LA b S AR R A O R A G R . RSN 3l
1 B 2 AR AR PR Al o 2R AR A A TR foefy T8 SO — RSB 3l

3.6 B

S B JESEFR S ACPRBE D B B A —3F, o R R B A REL L ) F B gR it H
(R SCAR O FE IS BE AR 0T A58 SCAR AN (U0 B SRR AR 0 B 00, ] k5 B3 i 220 il B 2
R

LEETWERN S SEEIMEBFZ ARG BN KBTI H G T B Z Ul
B] (The NCSSFL-ACTFL Can-Do Statements) (2017) F324t 7B S04k A2 bRy i B AL B REE
BB %, BALERIS . EeMAZE RN B BN Fhe R —Sofid i, 45 1ok
HHERIMIATRIR, foa MBI, BT HE Sl > F2 AT B B4 RE A2 21 5C
RS, BN, TPRIMEKT-I A T E R IE RO R A IE S AT s, 55—
AN, 8 E ARG E A Z DRI IEREE 5 B 0 U A AR, EE A
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HiE s, AT A7 S A 5 Rk b NS EESE . S 2P IRAMNRUE AT LUBE 1Y
WAL ARERARACEE, AL, BIMZ IR R A ZIE, IREMEA ISR, 765 Mt
A A2, X5 HRIERZA 2 HFEA R Z AL, BT AR SO [F] nTREA WRLL A,
PRGEFFIE A= Z (81 T RERE T, XM OCR A AR R 255 . 55 =D PRINERIE, 20T
FORFAER K A HAYE E S 0SS B SR d TR PR R I IE AR B AN, ]
RELIB RN AL XA SSHA A I HLTT,  SSH A AMRLEA T Ry FITE 5 N, Nt A, Al
PEESRIRINABLRE H 58 i — Rt 30, B A LA RUBHESRSE B TESE, (HARDUEHRINS % Aliz
MBIDGERE

4. INEE

3 Ps N DUHFIMAL BSCAL AR 0 TARA M ERIREZE . £ (B AR DU ] IR B,
BN DU S A B ASC R ST Sk, Ansd i A (47 8 ) 05 AR SE PR S0 i, PR S TR
110 MR LIS Sor 2 FH W T RS Z AR ST, SREA B T2 > 3 B SCIeSE Bk,
HEMAESGE iz P NAT & o E S

Wt = > DUFKF 15 g, BOMRIE IS S A R e, $ReUEE sy e, HAl
BB . Sl BRAET  IRONICER A B iS5 ) 3 RERS S MR A TR ST A (Y B
HEHAREMPOE SR SR, M5 SOl BEimEIESR s S s brig

27 3Lk
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AEEERIRBIBDCEZ g, B3R TR RE R T Rb, IREUEE)E S,
A FR 3 1 S A AZ B N R 5815 0 A BRI B T T, A AL (1997) 8, FHA
1997 AR [ml B 1% , A R B ZCE 32 Bl A2 A i e A B R SOKF |, AT R A i =
B AU HL T OREMSR T HRMEREERSGRZ AN, B BIRIEE P OGHR, R R TRCA 5 AR BT 2R
HE TSR P SO EOR , R B A ATV E R R A R SO . 2288 (1996) F8ih, K
BUER I B SCER T EAS B AR SR A B MR 5L, & HAR SR A TAR A0 5 o S 5
it REBEE R SRR aET VR R R R, BBEE BT TARERRSE, (RS A R YIS % 1
S R, AT RS T A AR S

MR FHALGE, B SO R BRGSO B G0 B 3R BLIR BLSDOL B BUOE B R A ) 3t P oz
BB, RER T 2 b SCBA L B R R A S . TEAR R ZOM T, RRER/ ST T IRAE
BOCEEBEMRY IR 3. PEEAR, HEEIE, BIBRIRRDLES FrBlG B a S 5r B A UL,
TR EAAL R IR TP SCRYa DR SR A 20, FEAt &7 36 SCFRoRER & Y HERE L ST
RELESEPSGREE AR, NA . SHGTHEEFIESR . A8, IRRHEDEE: R S B B e
SCH G ARAT AN S BEAE, 7 B A I P P SCVR T TR s 7R SOt IR, SR 1Y
R AR TR SN s, P, REEIRBDEE: B SGRIE I BTG B AR, E A
Bl A B SCHARY R A AN B RT R PP ) 1 AR, it B ) B3 T 1 v SRR K
o RIERTT . AU BRI S AU S, PSRN RSP RO R R RS,
T AT SR AR A TR A R ARG €, RS SR 1 BUE B ) T

PR AR PO B b SCER R A 3R 2 /NKRe, AR 13 A3k 26 Z00kr, R (1998)
R, FERBEGEH RSB P SCIRAR IRY , 7 [RIIRF B S5 | T BRe M A 7K P =7 T Y 4

Al ASCLIDCEREE B SCRAR B ], A8 A5 RER B rh SRR IO RS B G BB B . SRS Ty
pEOREYE 3 TN

2. R BRI B ERFHES

AREH MR EZEF M (Constructive Alignment) JRH (Biggs,1996; Biggs & Tang, 2011)
BT HERIG RIS, DLET BT SRR g T 0 PRI B R . A R D O R, R
HEEARE, FUE o RE AL Z T A A T A A — Bk, MR ZCEIS BhRe A R B sk B
A B TR B R SR ) B O B, B rh SR SO e B AR A SRR BT i 1 5
TERE ) ME HEERIERE ), S e A IR LU BRI B 91 B B AR

(1) MBI : 50 S EFGENRES . Slhe. sk, $em 1 IaRERE

(2) HEREJE I F48 ST R C k=0, R A RERGE & Rk, FSE T,
Ui, Beig i E, ASRESTEOG M, V0

Bk

, A
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(3) B P AT - AEE BOE SR T FHIE 8 A0 SRS, MR E AR A 1 5, Sl
AFIREE S hRE, EBWGE, B, AR EEser.,

AR IL I B =AW BT AW BT 2R B 8 /Ry, BRI 13 S, AR L 2 /MRS 26 2L
g, —ARHITr RIRMhR A . HREEES ., IRPIDEES BEEMGIA . 2O BRE I MAS &, —3L
—it, VARFAET PEZER N AT . HOTZURae B S h SO R /) B AR, RHGIRE #5510
Ar B TR, SCRREL R T . A s MR G o T ey, oS MR8 28 i 10 o5 1k
AR BT R A R, LA RS IR A A 1 SRR S A R A BR[04 S A i
H RTE R B LS B e T 5t L RR

AR e R ZOPT R h A s B TR rp SO I S R R AL ZCE A B Y. KRB B BRSO,
FHEEL AR SO A 5 2 S SCTHE RN, WA T L5l S DE T A IR EE B
e, fER A AT BUERY 1 SR s oA IR B4R T A\ SRR I e A R 114175 S5t S
SOAS, SE BUUIA, BOBEECET Y BOE TR 35 IRE (SO [ A ds AR RS L Y IRB DL,
B E R . s R A IR DG B R A R . PR IRERRE, (B AR T PR
FUE R SO hSOR R, RO . BEIEUN.

P B A A0 2 ZURe YA BIR IR ) N L S 408 SRR SO, ARRRERRS B N B
AN REDI AR, B PG, Ral A, BH— /DRl aR b 20 R 3, Sl SRR
BENA s 18—/ NRFLUERAE R 1288, RISERIE BT A0S, PRIBUE I 4R, e e )
W, ErEmr . R TR AREE, IR E A B SO SR T AR

3 OBEEHEERE

3.1.1 REFmEESHEE

ARHICEHEGHE, . p0EE), ISR ERIRPIDE IR e A p) B P SGR T . wat.
AEIEAIEEHT, 8 A5 e AT RATROIR IS by, B B A i B8 LRI I BE T . aR
F 7 T B RS Bl R T L I R AR ) SRR, BE AR A AR SR
AT 5 ) e T I A R A A 10 B PP SRR e, B IR ORI R A A 4 v SCHR TR
B BRRAY R 5 s SRETT T R B B P A SRR A A, WORARRE . RRR R, SRR
FIIERC, Fon 48 FIEER AT A0 55 5 5 D7 9 SORIE B A B35 i FL 3R 41 iR )
[P HIR i S )RR S 491 A A 4 R A AR
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3.1.2 FREFE mIEHIE =5

AR BITHI B ST AT SRR IR B R, P R, I T E R, AR . B
e, BT BRI, AR AR SOOI L s DABRAR RN . SR
ROl POEDT L, RO, IR TOR. T, TR EGERAERBIEE S I RE R R 75,
SRR HEA T A ROH I s fEBT . SR BEAS RORRIINASY , (e (IR G i iss . AR is B fIEIR
SaH I AR, FREERLE M AT AN AR R . AS[RIAFE B AR AR B R, il AR ERY
BRI MUIRE , B EATIR G IRRE DGR 25 i f (P, BiARSERIREE, fnomet:
HEETIRRRRRTTE A, (SR S PR A S B3 T R AR

3.2.1 HEEERRIE

A BT B RIBE R U, REEE JE CANIAT B J R I B S i R E DT, L aE
FIL A LB AE S AR B R Tk, AL RSN 7] RS R SRR SR R 22 i AR B
AIE WIS FIER . 51 EEA SR RS (1) SO I AR R A i hritt . R OUR = MR NS, o
B SR R R T B R A R IMEERE RIS, B SRR E SO IR S AR R R AR IES TS .

322 EEHAERERE

A BICH ZCR: 2 W G et AR S T A BOS AR 1. G e st 2o R A st B
FIRTT A RHE AR, 28R ey et AN A5 2K, AT (I 1) SC RO At At . Zichmde fit
FIEHISC, FEEA BT IERR, BRTRE TNk, PG RAARERRIElsrh, Zeme it
AR, RS E B R, AR B g AR S N A R, RE R
B VRS S5 07 B R SCRGESE  r, HEER ARSI S, TN Rk, ZLimts s fE
EIRAE RGNS, B SRS RO/ MR R R A= . M2, RRE A AR A S5 SR B AL
T E I A S, R A ORI A —
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4. AP 1ESR

4.1 AL RS ERTA

ASRREE B RFA G B B AR AN RS, SRR A R A TAS , RPASIE 0 R AR A
/N, FARIHE AR 1
= 1 FHHEEIREIER

Bar FHEIEE
BTSN MR A R A s as (R
WR&EE A fEsl (V)
T MR 22 it s T A (L)
i RJHIRGIRB R A R (/)

RERURE ST RPAE ZORER BN 2.
& 2FHMHBEN BIEREEER

RENBR BEREERRKR
REMR 5T I3 A 2 RS Y I 1) (305 T Y, YE R DR M i SR A B 45 o

SRS B, SEFY A SR B A e, IS R
. RSSO ROt SIS 2K, RORSTREECAR 97
LGRS T, SRR (LA I B
e i ST A MR, AR B R %, SRR
FE S N W RSB, GEATHA . HERS s I g
).

TRAGREAR) FOERTY, AR B T 5

B R RF TS %%&%ﬁgﬁ

4.2 OB ESEFEM

4.2.1 RIS EE=HETME

ZOREAE W —ALEFT M @8, —(ORIRBIDCHT, —O0RA, Tkt Eh—F
ity 2 AR A BT, SPAGE A IRPHRDCAT A (L D RRRE . 595 22 R Al AR
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o S AR R AR AHET T RIS A2 b . SRIANE

B —: SRR IR ARBOIR . MRS . DGR AL, — AL

TH5E . AP EE L, el FREE AR AR S — B O AR, IR .

5= R BTN RS A e . —BaE i ke, i EEEA .

THEEN - 8 N EA TR . AT, SRS, SRR,

AP IEE 2> Fy: (1) 5B F TSRARIER T BE LU HEAt 100 1 5 R v Il , RS A
SR, JHERA) L MR e, ARERTEAE, (2) HUERRET IR RE ) - B RGERDL IR Wb
TR AR, FIERMBINL, BEIEIITE AU ARG AR AR AL AR, SR B A 1
R ARA R H s (3) INAMMSREE ) REFRINIRIE A H Ry, R, NAEASAR,
MERE PR SR S EE R (4) REF B AEHE R REEEAY, DREFESURE, B H
A, RILAM, BT, kRS,

4.2.2 IR E MBS HFEFM

ZORBEA—&L, A5 — I AN IR G A IR BRI RS & B R M0, AR
Jehlior TAAE, —EEBEMENIRGIE M, BRI, FFo URBMDERTA e r Al
I Rfcti, IRRRIL 5 208, SRR BU R e S R U4 .

AMBR: RENZRER BAKNR: F5 A CHHER. . BFA

s TEA T Fe: (1) 555 A MFRIER) : Tl iR Al h, 55 ARG, & desfik i
FREMERR , A= B M 5, YRR M B AR S (2) BRSO RE )T - fiE
Sl AR S 04 Y, VBSR4 88 B R AR 0 TR S B RR AR, PN FTAT R, RN R
PG, BEIE T TR I 0GR Mo ) SRS, TR, SR R4 Y B T 1 1Y
FiYs (3) WNAMAARAE S REF RIS H BRI A, (R R, AR A
JFr, YERETPREM AR S G E, R IRET A TR, R TR, TR B,
7 R R B B A AR Y LR 5 (4) RS REE AN . REREBVI AN, A SR, BEMERERC
E IR G AN B Oy AR SRS H Y, SRRSERRED), i RAFRE SRR, s el
A, B E AR T AR,

4.3 EHESE

4.3.1 FE SR/

ACE RIS BIRETA WA IRBIGDCET, ZOREA: S8 MBGE, e Mg, it
3, ek FRR R 800 - A- A iy RE MRS Ep ) A, DU SRACEURE R R,
B EE N T A B AR HIR 2 ot R AR RS

ml ol
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AP TRE Ry (1) [FENE. B TR, SR, WA, [FEEMH;: (2) 17X
AR TS, W], SRR, SO, fra R E ARt (3) sRERIE: A
AR, ARALENE, FRTEE, SERRE A S (4) %S0T AR H, ESCETE, AR
B, SRR (5) MEGE: SR, AT, ARG, SHERRE AR O A
0 SERR ZE A RS, TRl

4.3.2 B ERAER G

TORBA =BT, AERENR, WL EIRBSDCEAHR AR A D, EEMNE,
BRI O3 HVS SRR WO aT A ] B AT 30 MRBRA DL A, BT Pl A A R R, AR
A A A R N BT — 0 2000 AT AR A it

AP THA T Fo: (1) N BEVEMSCAEE AT 5, S R I, S48 0 AR,
SRA RN Y], AR, EaEB (2) &5 f50 RE AR pis
te s E R, NSRRI, FREEZHAR R, AT CRIERE (3) SCTRGE: JIF
KR, FCEE, SCRITNRWY, MRS, SRR, RERBIFBIECE. R R S AR
R AR

5. 2 EEEE MR

Stiggins (2008) F8F%, whitiidFe L R i) 5L SR BEOTRIAR, B SLA 13 B2 A A0 [a] £ )
SURMIE R, TRA SRR, BESISES DB E B, EHR AR, PPbAZTRR AL
i, R O, BT, S RIBERRITEA AL, (Sutton, 1995)

MR AR B3 B3 rp SO AT P UK 1 TR o T A O o A Pt R A IR B2 B B A 0 B
HSCERBRRCR, Fo BT B SO R B R IR, SR ptA R a e I, R I ER AR G
Bl (et SEER SO BURRE . RSB DGR Z B B RE T . RS2 RIS R
FUAT s PR MRS A A AEA T IR AR B LB B3 rh SRR IR ik LA T AL RIBR AL B8RS, sk &
A, AR B TR SR

5.1 B4

5.1.1 O

(1) FASWHIRMIR I b Ar . (IERE: B4
(2) FEICHEARRE A —FT TR, (IERE: Shi)
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(3) S ELEFRIAIR, (EH: FE)

(4) PPHELL G B ETHERS, (IEME: WRHIRETHE)

5.1.2 EMmE

(1) e Boerh, BOERYRER AR, BRI BUM G EIRE . (ER: &)
(2) (7 R R S 208, 0 HRARFRRse e . (IEHE: S4/)
(3) ZEEHEKIERAG REHIRFAENETY ., (EE: Z1%)

5.2 Erik
by B e P AE I I F oot v S T e T R S TR
5.2.1 EHEAE

(1) BRI HEARRRR AP & HEUR AR 48 E . (IERE: RATEE)
(2) HEMRAETE AR rh BAT M . (IERE: s RS A AR IR AR AR i )

522 EZmEAR

(1) EDCHEIRIRAAEE, (ERE: BUEFEIRE)
(2) A ARSI AN, ST BE SR IRBHEE A 9 1B, (IERE: HRESANE)

5.3 BiERMEEREER

5.3.1 O

(1) HFASITFRERYE: SRR R AR BRICIR Balks, AR DR AU IRIS A S AL B4,
SERIHE HRCHE EAEIREET, SRERRERG . BRSO, AR ER AR P AR, 6
PP AER R LT PR, TR CARBHEALT SFHESETR, RS R R TR LR
R BT Al e BRI LR, B AW HE RS T, (HAER.

(2) SHEPRAR R R FIRE A S AR 2 1 - IRBHSDCATTE 0] B/ IS BOLE T IRy, /A
JEIE B M BEDCEHR G . A LB A @ " EDUR IR BRI 400-480 A4k 2 M B A HH %
B e ADCAR . BB A EDOE B ATIR G P A S B R R iy, R B JRAM B IR e £t
Fe” B TR TEA S W H, BRSO AR B G, IR B R al IR RS : 1
A RDEh, BOLRIRER L. MRS R EDE, A% WM E, ERstnss,”
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5.3.2 £MHRE:

(1) FHRASIIRE. fin 5 S wess b SR SR A0 SRR AR 57, B “RRONA L™ A%
B SUN

(2) FHFEAZIZEEL: B “IERA R R R R W PRI AR S, AME I8 2 &8I A 8 L1
FIERE”, A AR EBIRA,

B 7 FR R T A F A A L I G PR R IR E B3 P SR U A IR BB T 31
BT, B AR s (it B b SO s, TR B b SCHIRE s SAER R U
BHITH, IS SO 5 s PR U A B LRI T R A T B R A, B e B
VR R ERE T, AR/ NAEETRR TR A S g R R, A R ANORTA: B, BRI
B EE S s AR R Uil s, N, FEOMTRTIEMW, LERTAL A 2 0 2T
SUREH Y A D, A N2 BT B R AHAT

HELRHANTE R, IR S, B3 (0 B2 A BEAEAT PR 200 e DY TR 2 412 B3 0 v S B 0 11 5
HEFIHE T, 2017-2021 AR FE SR IR BHGDGEE B B A i B3 b S0 GPA P I 48640 3.0, BUATSE
oM RAR 3

& 3RBHAXERBZAEFR P GPA THER,

st B+ (GPA3.5) B (GPA3) C+ (GPA2.5) i
iy 27 85 24 3136 A
Bkt 20% 62.5% 17.5% 100%
6. 4555

KL B R AR A R M A E  (Constructive Alignment) JRRI, BXETZERTG B HIGEAS,
B HAR R Gz B P SO R AT, BECER TR SCREREE I AREE G, BRI IR
NUMEG e, SR VRS S R, SR 2SS B oA AN S A | B AR 2 R B, B
FEP ORI M R TAL , FEEET H BB R B, ZUAE AR S s AR E A TR B 48 T
ELrE IRy [T 6, (HERA: [ F CAErP GRS, Flme. RVE. NS, A5ME. REISE 7 TG 2L
LMy, FERE SRR, BT SIS YRR SCELER Ty, B B By Ak, 7R EERENY
Hh (T30 B VIR SR, SR T BUE TR RE R 1 SEUE AR

REEBUE SRR AT B, TER A PR ER, () A4 TIIBA feff i, B ediEd
SCEUBRS ZEAE T SCREBA B AE A B BRI, BCRIEEE R, BN IRE DL
IRIERR A 0Tk, BCHREEY =X, HMRAESE, Mok 2 BRI AT R 5 R B2 vh SO
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MERE BT M AR AL, MRS B AR s, A R AR Rl i BB A E R R,
WS EOLE . WS, SRR, Rt FEIRBTAIIREEK . B B h SRR
PP B, FUAT BIRHEGEE , A RE Al rh SCERAR Bl o BUE TR BV AS &, (RREE Ry 42 H

2
T

2% Rk

BRAAL. BErhSCRERBGHIE . RSN (FdE ), 1997 4F 3 48 510« H 68 -71

HEE . WP ICGRESGH I ZUR T, P BRESGE A, 1998 4F 6 A 46 ] H 1-6

ZRERE . TR R SCRBCEE I SRS . RE SO ER (7S ), 1996 4F 9 JT H5 39 . H 38-62

Biggs, J.B. (1996) Enhancing teaching through constructive alignment, Higher Education, 32: 1-18.

Biggs, J.B. & Tang, C. (2011). Teaching for Quality Learning at University. (4th Ed.). Maidenhead: McGraw Hill
Education & Open University Press.

Prentice Hall. Sutton, R. (1995). Assessment for learning. England: RS Publications.

Stiggins, R. (2008). An introduction to student-involved assessment for learning. Columbus, Ohio: Pearson

1EEG T

#HR3E YUEN Chun Wah 8 BT RS b B EE SCELEE b Ol WP 07 1] B MR 205
4 SBUTFIOR AT [l S M R R . TR i s eSO
BASC R RTE] | 1 953 KRR aR B AR AR S A A M LR IS E) S55RC.

B : david.cw.yuen@polyu.edu.hk

M % ZENG Jie s T RER P BIRE SCRCEE PO 50T, TSR BHAMBRE 2R, W 20 [
AN TR SCEE RS ] [ AR IERE SR A I oG ] S IEE, R (BUEA
G BT ZL AT R B PR BIIRSE ) S5m0

B jzeng@polyu.edu.hk




Design, Implementation and Evaluation of Business Chinese
A Case Study of Business Chinese at SOAS University

RS OLEURFR T . i 5P A
—— DMBBOREA A R 55 DU R Bl

%) % % LIU Yingxue

4L 7% ) 58 K 5 Beijing Normal University

WE: O5GEEA—THFITRERHGERE, EFRELABZRIGERFPATRAL
Feo ARXGAREELETRASFGERERIT., EhE5FME., B, AXLZEELEFRIEELXRE
By e AL R IR E T, I HEKRFEIEFTE (SOAS) AFERAGRETARL., £F
WA FMP A BIBLRTED P AR F R BT Rk B AP AR
CAR. RBIEL (#AEL, ARSERLEEE NLAEE) fR Bl (w3955 Rm 0
B ) BRI F A B P ARG HERFRAT. P B EAMBERERELI R
AN, HBB B FARL RS GERR, HRAM LR CERET, BRI AR
ARESiES . Rk (RHRBHE) L —RAE AL AEF AR EE P LRI S B S 4097
FoH A9 B A7,

EEIR: B S0GE RAZRGT e i

1. 5]

T

ZFFASCAL R RN, PRIk A s Y. RERA AL, e AR AASRTR
MBS 28 5 TARRY 2R, SR 55 DUR X — L M AR = T Wi i THORT K. 2022 4F
10 H2 2023 4F 5 7, EHEERIOFTARERE (SOAS) HEAT 1 =AM B BUE S # 5L,
AR RS DUREY TRE FRNEL, IR R FUFEINEZ T Bid%, By B BhC & 520 )
B VIR, ICRGEHEAIRTT, SRR S .

PO — TR AR DA R GUKE (EBE0l i HSKS 40) A pPuRIEBIR, PERALK
14 N, FrHEM O ChER S SO ). IR S = Al e 11, R

©2024 X %H
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RIS 3 /NI, S AR B2 — AR ol Se AR VR 192 ], RS =22 1 ) %K

S EE ], SRR EIE L, WIPEIE T A AAR: S,
DR LS A o A R, SCBRBUMRTUE, A 25, S, ANl A MR R e Sk
PRI E AL L, R RIRA R OR AR, W R A2k 2 T IR 2 =, Wl efi il
FeEvat RN, R SS . S RSO AR S . P, BT R, RS R
SiE, EHRAEIRIRBOER BT UM, RS AR IR =S AT T S A A

2. 3Z K [E]

R 55 DR L T T TR 56 e TAESACPRE S, BES ZERIMEXT SMNGE Ay 25 YT AR
K, NEARSWEN LM, HAEEH RN Tk 2 E R DUE G5 5 45 34 5 A G
W GRER, 2004; 5KBEER, 20045 5K, 2007), R55IUEMFEARBIERE T RIS DUEIRE
WA . BT 50—k, IR AR SR LA IS (K%, 2006).

DRIEMERI 2% - (2010) T M 27 36 55 1 e 7 2 A AR B N ST R 2 v i 45 DURE DR
PRI, BRI S DOR R TS R TR R AT L s 14558 (2018) FIAHILRES
SEHGRE A, I B A R A B o A T S5 DB £ A TRIR A SR AR R S B A R s A
(2020) DA g 4508 5 oW R BhBeE R, BT S5 DURPER AR B S A TR S AL AL
B, IR T SR N AR RN BT S R . RSB SR R AR A TR
FEUETTIS, G2 2 ) TR . B R AR R B R A DPAG ,  [RIHA ] LU SR AP A2
PRAESS LR, 222 IO I, B FE2=MnG. . 5, RS ARIET TS
BAiRAE, QM2 ToR . BARRUARE s [, XA v A YRR PP o b etk
A, MBS, 1. WA MR RO A RIS, PR s 1Al B fe
FEEVTAR P A B T PO HOE R, . —REDL BT . — RS R R, 8l
AR R SE F B PR 2 Ah, Sl B 95 DUB RIS MBS, T8 e b2 A ] 4R A5 38
EANGT B A S E i

BVRSRUE, RS DUBAVE N LT TREDGE, VENDUEBCA N RE > 3, HAT R 5L H .,
P, 7ESEATRI S DUE TR, BRSBTS A I ], B B R 55 DUB A
B RERYE, ZHOHFR Sy DUES U= EHEZ MR, AR HIR A A S AR
PRI, REMSRRfR R 5510w . k8 (EYPMSE) 35— 55 U E I RER F7EL e
GRG0 1 55 HIURIEL R, A SO IR TR R T S AR B R
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J.HARAEMSE

A HARAE

ARSI E N RS AE MU RIE . Hoe, eIz H R Ak Ay
ATl AR A A B R HAR, DA R ) AR R Y R R A A SRR A 0015 s ok, 1
Fh, R A TR AR X AR R s R BRI OO, WA EE T A AN R
MRS, LARRAHSSCAC IR A B IS B0, AL T BANTE VLAY, 1% L ) 4 [m] i
HAARMZCARORERT; Bn, (7 E BRI EN FEEBG 2r, s HDRE:, SR 4
TEHAANTE, oAz A v PR A B B R e A T 3G TR, O R) 2 R A il S (I
I IR RE PR A AR LS 3L

32 HIERESR

3.2.1 ZHHT: @5

TS AR TR RT, 1)L E AR, PR A LR 2 T R A5 DUR IR R . AT,
AT R, RATREN L AR SE T TR AR . ARSI A 14 Oy, [l 14 £y,
YINA R0 . S5 RFHTANT

F1 RBXFTEEREFFVERFZFEFIFRAENRS

ey i8]
5517 TRAAT AR 2T R 55 DURURFR?
552 PR A BRI L 27 T B 55 DUR IR B2 H R ?
553 PR BT IR B 55 DR R AR A B R R IR 2

F— G TR A A E B R 55 DURIREE R IR, TP AR A BRIR A 2 T oK . TR AL
BIR, 14 G FEHE 8 A A IR AT 5 2 2 R S g Brae A #5 B, [RB el LT
fift 52 225 B SCAR AR 95 SCAE TR SGRYHIN IO, 14 75 O IR AR R AR S ) AT
WA, ABTARRLRE,

G 14 frfR)2# 0 IS S 5 — RN, FLESE Ry “ 7 m T IS A, TE T
DT, A A B R SR R DUR K, BRUERIATE, R HIRRRRE s S, T O
T, A A B i A TR R 55 SOOI TR SE I M AR . 2t A b S8 AR &
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BER R, AEASCHIBAR BT, B SER R DU P 9 5 T 0 B e st AT T, A
ASPREER A S SE BRI R SR S RIS PEATERIRPE R B0, [R) e A PR
DT TN A T U R 5 B

FJr— A B L B A LUR LR B —, EBRYE RNk . A Ay BT Rl S84
(1 AR B BN, G SRR DA SR AR A e ALy, BEINSEERIA Y,
FEICANEE AL, i SRR E . 56, SRR, AR A SRR RE
Pl 28 2 ) S AU 25 D eI R i ) R 0BT IR ARG, I AR B el g i — e iy R
TS ML EE S, AR AR S . R 95 ASCHCARTE B I MER S

XS LAPRAT, SEE XIS DU BT T, S—, TEHCeAi B orm, EENE
WLBREAT, RYge s, BSEE T8, RIGRELREBMGHEE, HIURER
185 A R SRS HA — R IR AR SUR T 3R bE R IR, BB B R 55 17 55t
fem B S . RIS MSCIE AR I RE 1 s Spl e A2 SRS RS- DG LLFE, “#RABUN”
SRR ST, FEHCANVEIT I, EHFE T ER A I R B RO SRR, XA IR Y
AP AT T 04, R R I TE g ARG AR (FE30) &L 10% #1 20% B LE Bt A
FERAEPFI 5 R 27 A A TR E S — U Rl IR 5 A A — R 55 PR 2 i, AP ol rb i
IEAENS 7y (10%) , 2 A PRI S R B0 RS VRl (PES0) BB Al S,
ARG R4 N 5-7 iRk 3-5 S5 /E =g,

322 FHidh: @E

B U, R SRR AR, ) 14 A AR RIS AR RN A KRR,
A2 8-10 i, AR I m R (1 RN EE, SRR EE), HawEX
WS (W mr, AR, KRE), fEhEAEN S (BeddkACmER) 1k
B2ES, W T A HE XA TR 5 RSO AR BRAR IS D0, (RIS Bh i m) 95 B~ A JE i 7
ANRSCACR A TS MR T R — SO R R i TRIEA R, AL LS 5 FEMIss 6 F iy
LR =E R E O TR, BRI (R 1) -
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x2 BoETOSPHIEBIFESER

[ RR =5 PRI AH  BEHte
1 EEAEE 0 0%
2 ANEE 0 0%
TE 33— 0 0%
4 HH 2 14%
(55 5 % P AR RIE) SRR S 12 86%
3. PRI T F RN 9 | 24 R 2 14%
2 ANHE 3 22%
eV - 0
GirmmEz) 0 4 28%
4 HHE 5 36%
SIEHEE 0 0%
€ 5 75 P E AR RIS 1 524N IAAE 5 36%
7 ARNREIREN AT SRR, ANl 2 Rk 6 ey
(Xﬁﬁﬁfaaﬂﬁ,‘ TR I AR LT ’
Ko HE KA, NiZfFZEE5)” 159 (SR ) 3 —f% 0 0%
YSING 2 14%
5 B AL 1 7%
(5 6 & P AR S IRFDAHE D 1 584 AN 2 14%
2 ARINRIHR E 2 S CSESEAR A 2 TN | .y
(CESE XU X F A Mg 17 1 gE, & . ’
IRKSEBAT R, mgma@@%iwﬁ, (i@i oz 3 3 22%
N =\” IR [
ARG EFEG TR 19 G 6 439
5 AEHIAIA] 2 14%

XFFE 5 B 3 YA A S AT s, S AR AR R I B R 55 SRR B E AR,
REAS MR BRARAE P Y 5 SCARIE SR D, AR A PRSSAE AR 55 5 Sh P MR, a0 5P E AT
(SR e (E1 VA L 2R Y SN A 1 Ed 7D 0TI i 8 RN =t S D S as e SV S e L
{EULS ik S RIA

XFFER 7R, FER VIS ARISCCE ST, SRR T IR T T E A A R R A AL, R
APE “SCBHE, AT, SECAEXTPEES T SO R, RIS L
HEM SR 5 R SRR, Ay, Wasa )T MRESUR, ARGS9 30nINE . I,
XFFRSCPRER P E S A4, — 5 g 0 R e B, Jhl S IR W 2 S B8O S
e, ML AR o SO AR DR A% s o5 — T3k, BOMN B e B B b RSO iR &, DUE
I A BURAS P A T I AABSE

56 B 2 WIEHOR AR A EYCHTE ) (B A CEZ), AT RIS SRR
TERARNABINNE, N2 “NFANT. WTI)r (B A CMER) ANmE, FAELR
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FFRAFEARRIZNENE, PHWAETH G, s T i EATER “SKSE AR 1y
HEWEINFE, EANTRIFA SRR S RAF GRS MR RS Tk 2o, X FER
FEWAS SIS, d2EM 7 T AT AL A, XEERAEAIAS NS R R
dnl, AEARBA A I SR AR TR, WU D R 55 R S RIS VR IR XU

323 FHE: [EMIFIR

T AR AR S R T BT B A 019 A S TSR AR — 2P AL, 72
WIRER AT, T8 =22 2 A SO R R PP TR A RIS IR A TR AT IR . Ao
REAEGIGREIT, EFFEACTRF WAL 7 A TE T — X —RAR (%
Al HIEZ5TIR), UiRif s RSO 3. RIETFRISISCER 2892 A2 i BB WANS &, B
IR R (W2 3-5), DAMCIITR AR 55 DURIRAY 14 72 A8 R R s R B,
[ ISP SCHE R R A IR A 2 A R B ) DR AR B TR RS 1AL

4. BF KBS NE

N AR R ETAih S SRR T SE s, 22 %, LA E B R
EHCE AbR, TErsSSBMBe-IbE T, EH B S 5

41 BT

(1) BACHR. H8He

ST L R A R PR R EVE RN, R LN 3 S e RN o 2 A AR iR 1]
PRCEMEH . BE WA HE WY LE R EH S50t N BRI, TR R R
ESehRE, WE L, SIS THE R, TR B R LA S s NSRRI, 3 hn e
“PL”ORT “ZRT IMLSS,

(2) PamZ, LETie

B F20pf R T R (2015 4F), B g R 55 R AR A, Bk, 38 SR
FEARFFE, EiRE ST E e, Atk file, FAEnT RN
AREENEA RN, BTN A A m /M HE I T RS 2 5 .

(3) PRAMETE. 1 HFIR

i DR IR HEE IS, EE BT TIRSMIT AR, BIS s B4 A NN A S
SRS IUERSE, BRI SDOESGE HIRE, Em2A B E AR, A RN )
EE SRR, EREZ AN TS, AL, SCRT S DO IR IR AR A H R AT
T Az FHRT 55 DUE R SCAL MR B R
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4.2 FEEME

YA R, 240G I ST 50% FIAR %k 50% (A& T14H40) Hl. Pit,
BB A 2 AT S A GG A T, AERA b7 el DU A S (A 2E 3t
FALPUR, MEEP T RBEEIIE) 10%. FA AIEH 20% (. Bk —k) ., G 1E
W (FE3C) 20%.

(1) FaliE s I g

TRBRAFR . PEBAACE: AR WA X R T 2 ARSI EW., FEE, R PeA b F0Es
oK, I RSO EE AR, WEmiEpaEFEE . ik, E£EHERERChE
DU“F R S RRE L  ER B B AR A s RIS, RS REHL 20 MR THEA G, 2
AT IS RS, B R RO, REINFE RS RET.

(2) 24 NI

MRAERFE R BSR4 T A B 0 S8 P A AR, B LA 10% 19 Lo BT A A AR
G. SR SEHASERAETESS 7 RS 11 BT NIEHR R . — ARG A mE, —IRES
PRV, BRI E a2 2 5 e bR AR &, DA FR X, 002 i b S
B2 i T iR FA R

PRI {TEEEI (20 43) + WALENT (20 43) + BRI (30 40) + NARZEH (10
g5) + BB (20 43) 3 < 90%+ BEARENZ: (100 43) * 10%= 543 (100 43)

(3) 2=AAEE (PESC)

N T B A DUE S R ) MR — U IR i 30k A UL RS SCRERE ). B %
RIE R T2A A, WOITESCER, AT £ =F ot F—, @lifE B,
BRVESC 5=, EARZEI-ALEIN, BE 5-7A/MIH, ik [k 3-5 ORI s8R
I FEBORS , A Tn sE R3S, BRI i, I LL 20% M B AR M4k,
DASE — 20050 2 A (amiiEse) . S5 3 )8 CRIEIMESC) A%t 8 il (A N 6 i [ 3 3-5 5%
BAESC) R, BARZLRINTE (R2) -

x3 FEFHREMEL (M) SEREK

A% S| AR
FH2M RRPPITRRIE i AL

Fak R CRIGHE)Y PRY 10 B8, RISk 2E R AR
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5510 JH

L@?ﬁ“ﬂi?ﬁ”ﬁ%%ﬂ%?(%E‘ﬁﬁ\ﬁw\%ﬂ‘%
%k

2. WA RSO R B B (ANH 2, BT Hor A A1,
bR BRI FEPE) (BURAYEZE) AR ) ?

3R R TEAE AR (IAE rh R SO 270 ) ™ A2 SR
TEPE )7 (BRI EZR) ARG ?

4. i A R UR SO R B e OLT ASES— A RAL) ™ 1l
MY eV (BURBIESE) AR (] g ?

5. 05 THERSRTIINT . A BRDL, 1E KRS [E Ry 55 A AR T
A AT A AR L2

L RN GG 25 SR B R 199
2 AERIH AT, RN GEEY hALFRE R X, TR
WE 2 (RARTE Y0 F BRI s AR, I iR
2

3 RN Fh R 5 57 45 SO PRAB Y < SRR g2

4. ARINIF R AR GE R 5 SCAE R Ui, BRI “EmRAE (RX2), &
ML e

5. RN ) o 55 SO A J Hh g 1214 5 i/ B RF 19+ 82
6. MRIA g FE BART 55 SCfb R AR Y SR g

7 AR EBUCRS 5 SO P3RBT “ BT GREIA KPR 2 A
S, A, EGEML, IEIR)” EE?

ARk 3
SEUAESC

A H ik 5

SEMUAESC

5. IR ITTAG

T LIRS DURIRE BT, FEIFEAEIR Y T EER RIS R A RITR A DTIRAA

ZiamIra, M

DREEITAG, PRA ST IREE, IR RRARPEO R W = AT AT A, R R A 14 1,

e 14 6y, BIEOMARUR G UARAECT N CRAaT A2 ), ¥R RONR.

5.1 IRFRAG

BT -

WA LR AR, S PSR T, IR URARN AR, A SR R
PR RRSSHAE
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x4 RETFHRAEER

i) 7R I A# BHR
AR 14 100%
L FERRAER LG, 2R 73RS 515 DUEIRE H 8 55
B. 7% 0 0%
2. X TR A B
1 SEA AR 0 0%
2 ARl 0 0%
(1) $m THUERIARES 33— 0 0%
4 [A 2 3 22%
5 AEH ) 11 78%
1 SEA[A 0 0%
2 A 0 0%
(2) #EHTHNFBEREN 3 i 0 0%
4 fml 4 28%
5AEH FE 10 72%
1 SEA AR 0 0%
2 ARl 0 0%
(3) s THLH R RS 33— 2 14%
4 [l 3 22%
5AEH FE 9 64%
1 SEAN[A 1 7%
2 A 5 36%
(4) “#2]T R S5 AMHAA 3 5 36%
4 [A & 2 14%
5AEHFE 1 7%
1 SEeAE 0 0%
PZNEIFES 2 14%
(5) 2#3] T 55 AL AR 3 3 22%
4 [l 5 36%
SR FE 4 28%
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(6) Fw 1 #5 3 A AZBrAIR

(7) s sebrie

3 MEUREREE S, B IMiRR] 1 FRS B 45 DU R A R UL AN

4. TN AR A 5 AR 1)

1 SEeAEE
2 KR

3 —fi

4 R
SRR AR
1 SN
2 A
3

4 [A)=
SRR FE
A &

B. &

1 SEA %A B
2 B
3
4 HH B
SAERAT )

—
o N o o o

(=R - -]

1
13
14

0
0
0
2
7
5

0%
0%
0%
14%
86%
0%
0%
0%
7%
93%
100%
0%
0%
0%
14%
50%
36%

1 BRI FT R,  ~rE DR AE 55 T 1 55 A PR RPN RS 55 SCAL R b A7 e —
TEWESSTE, HA RIR S AR 2 A A I EE . B S-A IR A D /oK . HARRIIf
iR, LR X s R IR A VTR IR B AT, T AR e i R ) 2
R DUEAR-. I E2 R ESCRRR, ik, SRR AR B R E S (5175 A K
NBr. #UL. BFE. BRASCALSE) , By F bR s s PR RE I FIEE B RE S iy BE 9%, (H30m
TEZrpid e, W HARE RN A e . AR NICIRAEIATT, ARl S By A

FNFE T —RE IR 5 AR AN,

5.2 IREF KK

WS R, KRG OEIES, RS URRN AR R, A E ey

ARG HV ARSI
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x5 REFIKWAEER

ia) 7R £ A# EHtk
L AR SRR -
1 B ARFE 0 0%
2 ANFE 0 0%
(1) 2R 3 3 22%
4 [A) 5 4 28%
SRR FE 7 50%
1 AR 0 0%
2 A 0 0%
(2) BRARIERE A HE 3 i 0 0%
4 [l 4 28%
5AEH R 10 72%
I N sy 0 0%
2 A 0 0%
(3) BFNEEE 33— 0 0%
4 [a) & 3 22%
5 AEH A 11 78%
1 SE AR 0 0%
2 A 0 0%
(4) 2] ZR I 3 —f 3 21%
4 3z 10 72%
5 AEH R 1 7%
1 SEA AR 1 7%
2 AR 5 36%
(5) PRmfi (BB 3 /i) Foe 3 5 36%
4 [Al 2 14%
SRR FE 1 7%
1 S8 A[A 0 0%
PN 0 0%
2. W WA BT 2R, IR 24 3 2 14%
4 [A) & 5 36%
5AEH R 7 50%

3. WM I B A U B
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BN

(2) BhEGUARIAIERGE . HL0Tie

(3) 2 NILHR

(4) PR RURAE 250 ie

(5) 2> PUFiRE AR

S —UR « AR F R R 5 R
TR AT R AR

BT i FRRY 4 R R
TR R SR

(6) Fg 5 DUl K i il

1 SERANEAR
2 NEW

3 i

4 B
SRR EK
1 SERANEIR
2 ANEI
33—

4 B
SAEEER

1 LB
2 NEW

|

w0 0 0 3 bk 0o 0 o0 D w o o o D w o o o g5 b~ o o o

w o o O

0%
0%
0%
28%
72%
0%
0%
0%
22%
78%
0%
0%
0%
22%
78%
0%
0%
0%
28%
72%
0%
0%
0%
22%
78%
0%
0%
0%
22%
78%
0%
0%
7%
36%
50%
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1 SEEANER 0 0%

2 AREK 1 7%

AT SC 3 —fi 3 21%
4 B 5 36%

SRR W 5 36%

1 SERANEIR 0 0%

2 ANEH 0 0%

(7) WEfEl (FE30) BREE 3 i 1 7%
4 B 5 36%

5AEH B 8 57%

1 SERANER 0 0%

2 NE 0 0%

M 5-7 T A 2 3-5 S A 3 i 0 0%
4 B 4 28%

SR ER 10 72%

1 BRI R PR, AR A R Bt A IR BT R R e, WA ERAR A R
IR S . SRR, T AR AR B R A R S R PR ER Y
ZEETRAVIRESAR A, A Ay FRTA 3 DU i iR s i, AL S i R s
GEUREEYRNEOL, A REAETE TR SUEANRE IERZ IR R, ~ AR A B RE A 7R Il P AL
g A g, ik A R RS G, DUMERT H WSSk X Tl SOME -5 1,
(10 e e S0 1 Y WAEkitp R T D PR e (A PN T | i Sy A Bt SIS K <i0P 7 W Y
AT T — AR B R A TR,

5.3 IRFBEMTMN AL ZIL

WA R LN, Sl RS RS, AR UFR AR RE R, X2 A iR
AP BB XA BNTE
®6 REEKTMNEMAUEZIUAESER

[t I N HA
1 SERANHE 0 0%
2 N 0 0%
1. FRXFIX TR U ) R 33— 0 0%
4T 0 0%

5 AEF R 14 100%
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2. TR IR RSN SE IR (SINRT S5 DUBRTE) e
U

3. XX IR AR

4. FOXFIE T TURAY B R

5. WA X[ TR SR RERS -

(1) IREETFRRTTE 24 T 44l

(2) BYEOTURRIE, b2 A B2 a2 B 55 DUR AR

(3) et bl L U7 pile

1 SRR
2 ABERK
33—

4 R,

SE ¥ %7909

1 SEA AR
2 Rt
33—

4 it
SE|BCEiiFe

1 SEENHE
2 RNl

3 — i
4T

5 AEH

1 AR
2 ARl
33—

4 [r)
5ARH A

1 e
2 R

3 i

4 Al

SE |34 =
1 SR AFE
2 Al
33—

4 [r)

5 AEE T

N OO O O W N O O

—_
S )

12

w o o O ~ O O O

—_—
—_

w o o O

0%
0%
14%
22%
64%
0%
0%
0%
14%
86%
0%
0%
0%
14%
86%

0%
0%
0%
28%
72%
0%
0%
0%
22%
78%
0%
0%
0%
22%
78%
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1 SRR 0 0%
2 AFE 3 22%
(4) 25 PEAS S H [ 7 2061 3 i 4 28%
4 [l 5 36%
SRR R 2 14%
1 SEANAE 1 7%
2 A 5 36%
(5) U, FEPHEEITEET A g sk R AW R e 3 — i 4 28%
4 Al & 3 22%
SRR FE 1 7%
1 AR 0 0%
2 AFE 0 0%
(6) $RAULSEENBARIIIIMI R 2ThR, A f ) 3 — i) 0 0%
4 [l 3 22%
5ARH FE 11 78%
1 SEEANFE 0 0%
2 A 5 36%
(7) 8L 1SR 27 P Ao Bt — iy ) 4 3 5 36%
4 [a] & 3 21%
SRR FE 1 7%
1 B ARFE 0 0%
2 AR 0 0%
(8) IHM AN LB L KR — 554 % 3 i 1 7%
4 [l 5 36%
5ARH R 8 57%
1 B ARFE 0 0%
2 ARl 0 0%
(9) HEL=EFNC Y P inl i M s AR 3 0 0%
4 A= 3 22%
SRR FE 11 78%
1 B ARFE 0 0%
2 ANfml 0 0%
(10) HEZE DY iRl K eid s R A 3 i 0 0%
4 [l 5 3 22%

5 B Rl = 11 78%
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1 SEEANEE 0 0%
2 ANFE 0 0%
(11) AR/ NI 5 P AL I AR, b A S g FH e 3 0 0%
e ) D I3 B SR 1 ) ’
4 Al 3 22%
5 B R = 11 78%

H B IR RERAE T, A AR B BRI R R RG . Z5 S TR A DT IR A ) 4 8] £
R, AR OO HR I TR S, A RAERRERITAR AT 1R iRl 5
A R BN ZBCE TSR AR IE, SE AR FORETT A8 s o5 =, A B Y0 = AR A TEHRIE
S0, ARG R T A N A RO B IR AL, Bt A R R A PR AR ] 2
A5 S, NARESE ) DY TR A RGE RO, Rl LS i & AR,
Bl A TE A = A D 5 Bl R

BEAk, X TR MR GG R, 255 TRATTR, FAE VN Z B AR R A
Si FI i B SCAERITR A R, (ERNRI B A ALY, M2 A I fok i &, 2B R L
AT L AE BRI A, B H AR m DUR KA o rp SRR, IR
PR Hih I 7 T oK . BB A S m] DUy 2 AR RO S 1927 2 27, 22T LA
B EERL, A R ARG A7 ) WA T~

6. Z51E

e RO DT RO |, B H T4 — 0 5 DR R B e b, 365 T
SR MO, I 2EHS ST T SO, SCBRAERT, S X R
AR RS T S bR, TS SIGESCE ST N AR, R
VR IR AN ER A AP LE R AR, LT, A SCROMR IS MR 45 DU AR f d
(6T BUIERIEBAED], G T RDGE SRR IR « 3 +2 A A SRl T4 208

S22 Lk

AL | LT ACERTRT & IR TS R IR —— DA KR 5 DUE LR G IR N B [C/ rhsceE stk
gy WA TRHE RS BT —Jm b SCHeE L E BRI S0 SCE A4 R A ,2018:389-390.

M, TR RIS DUE R P TS 2 AR [J]. EBRDUEZE ,2010(01):40+48.

BUMLER . 18 5 SoOUAE R S DURZeF iz FHIRSE [D]. I IE R ,2020:47.

R LT THEEDUEZ: [ W55 SCFIH ,2011(03):114.
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WE: AR B ARAERESXMANEEFRGA KT R FRAL ARG RA,
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St TR DUR S IRIR A XA, WA 1,

s S SE s = I Ak Y3 8
1. IZGEEEIRBEA X HFEN
#T:
SR #HT
e :;i.g:;f. > > ) i B 4 >
é?ﬁ.;ﬁ[ Rt
o N9 ) S . Bi# o WikER
)AL 6 o 35 M0 A o LT LN + WhatsApp% Ff £ R e T
5 ) PES S

A% @ Huang, M & Zhang2008)5F 3. 0 % & K AATIL5HILX

WmE 1 s, IREE R FROTHY AR S B IR | 52T B g S BRI . B>
HOCRE DU, FISEEEUZHE TME, DRTER IS EUESE T A OC MG R RS, B
(NN e

Neumeier(2005) # i, FERITHEA G T H AR, BR T DA E 45 20 1 S T R
Ak, BT E IR A R HBEAESE . T, AR50/ R 1 i Bes s HE IR
LEE LTFEE. BT SRR T IH R R, AR 14 EA BRI (IR
1), SIBEERIT A FI UL 1,

F 1. MENEESREARHFIEIT

AL

AR K SR
%L itis IE
WEBE TR
B
FiE
AU
LTH¥ W YHR
WhatsApp ZBrHZ
B
YRR IR )
- iRk
e T TE4E>)
vhJE B R

S A iR, B IR AR A AT SRR R 18 100% HLAR
RT3 R T 50%. TR PR ERFEPEA . 100 2014845 50 230 LA BRI @, 3R
85 L EMIETS . mbal UL, X — A iaUR B TR DR 2 ) H B RE RIS THTiE
PRIt F oK IRA, 1EE 1 Fosfiisn, Wb st et 7o I H S R iR+
B, AT B EIRR A R ECE RO HERON R, PR RS T B R RRE B BT SO

Z L EEFRTRF
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RRE - HE R BRI AL

2. X @k E

TEXS SMDUTR B 0, TR G AR U ST 50 £ 2 R AR T 435 IR B B IR AL RE R 5T
(Tran&Nguyen,ZOlS; Yang, Yin & Wang,2018; b &7, 3% 20155 5K4F, 20195 FhEi. &
Bk, SCE, 20155 Dhbife. VREREH, 20175 ADRERT, 2022), ERMBESTIRGY T B ML T Y
ANFERLRE . i 1E T is I RR A X BCARURBOT e : 1. & B ST HEME S (W Tran
& Nguyen,2018, Chayanuvat, 2021 £&#iFk, 20195 7 fF, 2019) s 2. FE -5 (40 Yang et
al,, 20185 FolAF, HHiRIE 2015 POR2AL, BRiL, 20215 @if=, 2017; $hi <5, 20155 RlifHOE,
20185 AAEHT. FMELAR, 20195 BEBE, 20205 Sitilg, VRER@f, 2017, 2DAEHT, 2022), B4S
BRI, AR IR L B R B2 RIEE A, (HIXPIAE S BB sk
BE T BEA04E - BN B~ H IR A BRI 5 50 (Tran & Nguyen, 20185 Folkay, Hhi%i 2015,
PNERSE, 2015), 42T E IR T HES (Tran & Nguyen,2018; Tan,2021; Chayanuvat, 2021;
Yang et al., 20185 £&Hifk, 2019; 5kflF, 20195 ). AEFJReH (LA, DiEE 20155 L4t
Br. INLIR, 20195 Shitkife, VREEAH, 2017), HBEENARE D& B2 5K (KM, 2019;
BEEE, 2020), RABMTAE S RRIRTRR G w80, & BECERMb eI HEAE S
PLAFNI[R] ZLPLRE B2, WIS, BOMTELT PRES A ET X YRR BE L AN TN R X SE38 5 A B
fift, f4N: Tran & Nguyen(2018) AUTFIRESIR Won v FHIN WL b 5L M S & BB il
IRAE TS AL Lo TR G N 2, AT RESEAr M P =, NI . ) i
F BRI EEARB R G U A a e ) A B S S 2 R T, a0, Siti. iF
aefft (2017) BOMPFERBL, HEATRIRCUR TS, SCERA S 1P T 0 IR 2P 203
FHiE TRIRA RN RER. A RN FEER I E AR S, BB (2020) OBFSE R
75% 27 2 F N IRFT AR b2 2D BHR AT 55 B8 0 BT SR A BARSR 51, F BB T5R ~d >
Mo TE AN [F] 27 > 35 827 2T TR AR IR TR 5 AR IS AN [~ 2] 3 5 > RS 4
JHHGEFRES (Chayanuvat, 20215 BEEE, 2020).

RS EEAHOREE & 2 BN — DRI T ST, #1231,
XEEHETE R TR G AR RRaE, AT TiL R T Eessat s AR, 4R,
RO ARIRITR E LTI, HRME b &N BB R 7 it — 0
I, WEE FHA SRR ECABGT, W PRETAPU, BRETZR TS, AR XA
ForvotpRaE, IRERBOTEARME R TR & AU b B R e st . I, &
Xk — A BT B BT A TR SRR N A B R T X A4 4

A DRSS B 7R B2 FHCA BT RIREE, mR (2017) R AN
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SR TP ERATZ EROTE R U R SR B LU IR S 22 00 h), LA TR A B v S B A i v
SRS R, Ah, DRETER 2R ReR 2= 2] F LR e oL, RIBHEAATHE 2R > IR A
PEfRE S SOEN EBL A C IR (Tan,2021; $0AL. ik, 20215 2P3E8T. FMI4H, 2019).,
BT, BRIE (2021) R ILURETLR [ 25> IR 2% 5227 > 35 1 > 1 0 14 (W] B e L1 A AT D B m)
o I HE A2 N IR AT ISR TR 2 5, R, Tan(2021) & B 42% 20 35 fe B0 i
2 A E SR IRATRNCIN, P X e H BE LA 1A STE SR T BRI & S, X
SO ISR A T ERATOUE SR AT R ITE R . E TR TR, Db, et (2017) MRS
R FH I IRNERGA B FILE P, el W, A R b S s T 4R L 2
Bt WIFRBBIRTE AR o Al AR AL S TR B, Somi R IR A =X
F R A 22 2] FREARIE T RE I AR, TRAME TR PR R X2 ) F . SERE

REENE . R, ASBFFOR AT RS IRIIE & NBCA B0 R, IRBEH PR ZA B
MHEEERESIMRRE, IR X SRR P AR S 1R . ASWRSE I BRI T ¢ 1. FERI
Bk, RERXBEAB T IR B A B B T2 2 E B S B AERE I 8T, MRSy
BOTARREMEHET? 2. AR S B RR B B P AR IR SRR R 2 6T IR )R
IRV, AT A B R IR & B R DUE S PRI S A 3t

3.HARFIE

AT R IR A 25 5, 38 AR O iR g s — A5l  RIRIDlBie s
R A AP A T T IRLRE s ARSIk & 58 —AMFsE [, BDAS[RI 3 i
FEAREE AR . R B R A 14 AV TR LR 3. &P EE &
ROy = AR (PRI 1), LUCMIERE a2 et B i R )4, sl 5 FloA RLRL
I (AR s “EHART s “WiAH” s “RAR™ s “EEART), 5808 8%
THE ORI T8, DRI BRI isiBE . RIS AR I, A5 R
TREEAIVIRATE R, X325 B TSR IR PR 2 8 T A B R AL

M BIHE o 2023 AEFR T2 W B R DUE TR E R FE (CORE1414) 11 36 izt &, 4
Bk HEPEEJE VUG, ERRE. BRI WL fEE. A, BE. R SR, JRIRUR.
EE, JEfE. PEEPEFEBSFEFZMMIX, = ZIRRZA, 36 f2E HRIRFEE RS
FRUE 2 i, EIRFITM, 22.22% H7 35 1Fw®HR 0, 61.11% 15# 2 # iR 5/ T 50,
13.89% (K27 2] R 50 3] 100 NUF, HA 1A2ETE (2.78%) A 100-200 NUF s 78I
FHRE I, 83% I FH MG F/NT 50, 3147 (8.33%) AEFLE 50-100 MF, 317 (8.33%)
REPE L 200 MUF (BB BAAFHAINE AT ). 36 fieA g 8 Mk THEZ VIR (521
BRI 2),
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B 2. REZITARNKAIRFREFER

RS ST iR i RS TR
2.78% 8.33%
13.85% 2.22% 8.33% 25.00%
61.11% 58.33%
B° @<0 @50-100 ([ 100-200 >200 Bo @<0 @50-100 ([ 100-200 >200
=R 2. 2IFFEIENEMKER
e TR [ £8 BEZIMNAFE BEFSINEFRE
51 % T 50-100 <50
52 EPREJE Pa T <50 <50
s3 #[E <50 <50
S4 EpRE <50 <50
S5 BN JE P IE 100-200 >200
56 R R e 50-100 <50
s7 s <50 <50
S8 EVEE SR aE 50-100 <50
4. AREIH
4.1 YZNEBEEIREGXBZ2FHEIHFILIT

AT P VAT A RARRE , AOEIOR 2 v e R0 SR B AT T (e AR BE, AR
0-5 73l “WAM™ B “EHAH7, RIS EF ROt R4 SANFE (WE3).
PN, ARPREEITA 2 B AP R ER R T A8 3, R~ 2] A X S B Al e 44
i HEAMT XK. AR, AR RA SR AR 25 R, WSk 3 PR,
PIEgS, SAESR . IR AT RIS A S A i T S A RO R T AR A

ARSI BT, W, DUFUHR . R T AR
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® 3. BEFRITANEETHE

BB R E A

J52] TSI 000 56 4.333
BiE4>] 4.306

TR ) 4.222

R [ 35 4.139
aaERESA 4.056

¥ R AR 3.944
RS BRI 36 3.944
T PHE 3.889
WENFHE TIEASG ] 3.778
VA YA AT R 1 L S0 5 3.528
AR 3.528
NP5 TAEARS 3.5
PR ATV A A2 5] 3.5
What sApp 2 Brigah 3.472

it — 2 SR AN [F) o A B b & e BT RURRE 22 5, ASIIFTER LY AR It AT T 4L
FHT, ATASR I 4, WK 4 PR, Her RO X SRR AR, AR R .
IS 1 2 o € = LN S Sy S B2 E  waa W] Ve ATl E R v N RS 35 e GG U N TR S
FRASHPE SRS, AHCHARPREE S, A A S7 58 BB % sl A 20 7RIk
Ferf s EeA RN D RS S g, IF HIRR 2 e s T oReT .

® 4. FEHEFRITNEERTEER

&R EHE
TiH BEAE
[5e] T2 0 35 30.56%
BN 25.00%
TR YA A A 1) 200 56 16.67%
WAL A 16.67%
W7 HE TAEHR% 8.33%
e 36.00%
Fia 5 2] 28.00%
W R 20.00%
DT 12.00%
What sApp 22 BRif 3] 4.00%
BERF
TiH B AE
R [ S 55 43.75%
TR S BV 31.25%
WENFBE T4 ) 18.75%

PR AT VAR A ) 6.25%
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4.2 FiZItERP R EMEHFRT T EERANRE

4.2.1 & _EBF R FHIE LS

WAL IR GEORE, BT A B SN 0 A R SR A DU A — . R K A Bl Y
Bl s = BRI FIR AU S E  rT R R AR IRE s =, BRI R B L 5
. R B AR B

e, ERERURALRRR T SR, 2 ) T R ITAT N AT R RO T T AT E
A, 5 HABERIA L, SRRt T2 B A, b5 A 1 1 A
FILFCHZ, W, S8 Frn: 7 FRIE I LLpe i HL rp 4R B AL PRAS_ Lo ad A iR)iE, BRIk
TR RIE, SRJE PRI 3 7 LR B A el f g 57 0, RN Y A 3 s it
T ) AR A C R B AR . S8 AMITIE : “UISRIRER T I, Ao e AT FRMER PR X
AN RIS O A A

Hk, i TIN5 PR HE A TRl SR D A S R B R =, BT AT S I B A, 27>
HER T AT SRR E N 2 A, b ARSI P AR A ) S TR R R SO, AR AN AT B
W], BT A R, AT S SR T A R I ETA & S, XOREA REAER S ) LA
MW, S4 423 (B CRERYIG) FRauUERIEEd im0, e, Eifmshinx
AT AR B . AR R, AT IARAERA SR A b i i TE R AHOCRE L, AR
JEARETRIERE (XA TRt A B8R ,” T Eal b, S4 if 37 b Be i 96 iy w] 85 25~ Ty
A RELE S SZ 2k~ T A SRR A TP HRNFRIRE Sy, JLIEIX Brep ik a5 n BRA% , T2
THHCBIEEERE T

BEAh, DR RL T R B E S 5 O TR = O RO AL TR, S5 28 (Ui E : “IR
HEE 1, e fiSOEBeA A ny, SREX R ERRRE, ERELLIRE RN
F AR R RGP RO 5, T X LRSI D7 T R AR - IR B i Sein] A ok
FHRER EATAIXAME s B AR, "l WL, AR B B 53 B o ) e LT
BRI, Sl SRR SRR, TR,

), OAREOCR DM S S MRS (020 FTRMESTER, ) 8 2S5 T B
BRI A S RRE, SRR “rh S0 A T 254 5 375 i At 5 e A,
PRI, AP A PR E S, MG ERmeE, Tt R fl T, SRIRH
Diffi1.”

i b, BB TEAFZ U E R 1 ) F XA E AR B SGs Y, R AT
FI B2 > PIRDLHEAT I FRITAY , IR~ SR LR e S ReR . bl W, ISR IE Y, 1o~
APARIEERE , IR 1A TR Z AR R TGS
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4.22. Z THFEHRHNEEES

VIREE s, DR SVRZR ) P AR RGRE R IR N A . Ho—, SRR BT RERT Bl AR L
BRI E . TEVTR, S3 425 “(GERUX R~ ) 1 CiRERER AR ) 7, EREEM AT, A
s B RIE S AT, BATT 7 IR, BARSR T 58 U e ) AT, (R
RSO IE . P RNEER S T RS RTESE T R A BRG], R IR ATt
FRIBIFBGD T MAEX AR, 2 H R Freailfi 5 R, ARSIz .
S4 FHR R T IX—Zk I Rl BT B

S4: “(GAESR~T ) rTLAE By BGCEAEAEL, ten: AR JEsTRg AR . R
WA, Wi AR, Sk, e, TN, BrRARXANE R EhiE, Xt
R IR, e, A AR eser, "0 TERC? SRR, BrL
(iXZEZ5~T) AMUREBREIRICTA, WREARE ) iR 2 S i i

H=Z, R EHUTREXT SR A SN2 R A R S, 1o 2] 3 M A A C R IR . ST 45
(B RE) JEW B, R, WANERRE, RS BRUIE A I RENGE.,

HMILER, GRS TEilays I E AT 15 Kb = RIER R, 80 T R R,
IR T OIS R, SRS A SUR Al 20k, B PRI T B A E R
MR, eAh, PR OB S5 2% 20 8 S . AR A DG AR it T i Ak
1, SEMUEVRSRT EEAARIGS T ) B AR ARG 3, #EEh 1R i H e

4.2.3. F R FF HHIRIE RIENE

I 0 38 22 HEAE AR Z Bt LA ORI D o 20 3 ] LOE i i IR NS e B BE 7, F A
2] BRI, e e BB, e, PR S A AR S 1 5,
WA A OISR DU, WiENE, sk res, B S2 48 & "R EREE
R A A, RS A B I R AR L E R TR BT RTINS, T ELRE A B
EE, RRAIRE LR ERA VR Rf T, XeeRe R TiE S (AR ) T HaR, T
el i 2 L T 2> R B L BRI R ik, J9 AR, R B 1 BRI e i
WNE. S4 A “TElUn PR RES 2 TN s, RO ) 2 —28530, st ke
Wk, (FATEE R ), (EIXAME MR B BT Ak, TS S
PN BEA IR, BRI, “ARE A E5E o], HBCA IR B BRATRIY RS S3 iR
R AT N AL AR, (ER BRI E R AR A, SRS EAC
Mhr e, SUEMERE A S 2 BT, SRR TE Z Y] £ B R R T Ry R, 4R T

PeiERE ).
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5. ARG ERIN

HG, AR IR TR A IR A SN B I o 2T B 2 A S ST RS 3y
25 IR T ARE . iR R L4 T B30T, mRREn ot A& 2 fliv ) &2
IS0 S 2 5 R0, XA BB TRAINEG . M BeE SRS
PARRAT LAY e b B e ), REFY Bhoy ) #Fchs . B pe, 6. mRLRGEENE, [
IF ik BERT B~ R PR S 7EAN LA ST N, RONE S s sl 56 K i it g e
e ) FHICNMBY A SE, 738, P H C BB RAHSCRE S . RN SVEZR A BR 1T 204 gk
MESNEE, A BERE . XSO A RR AR AR S T REAL 21, B#E
S5 IS VT R NS R I 1 D VR E v 1 DA R 1N = R 2 T AN S 00 = - ) U
e ) HBPNFITTARIRE LR Z S8 ] il ferh, 2220 F 15e EARL

HW, RS REET, L BB NARTEA R R Z s A iR A R D, AR
DRATER L #e BT 20K A 2 W (9 ZhEE, miRIe 2 b3 W 20 oe gk I kil . BRATZE L
HEF RO TR IR 24 SRS R T3hige A RIS B Re LRSI A 5 PR
ENAER—EL TS L B A R IR R AR TR AL 1 R SO BRI L2 BT S5 O DT RE
ATt AT L, FEHIT A 22 BT 2 st b, Beab b MR 2SR R Bl T N4,
Bl HENZMEE . RAITET S A2 T AR s R, [ 2 BHRN A A RSt I RE R 52
BAEBAT ARTE A2 S E A A 2 A P AT R IR BHARIN A 22ROk WA TR~ R i 2k 1
AT, IR S5S rT B AR BRI EhEE, W B A H LB A BN, RS A 2
27 S FR AL BB, ARG 0 S N AL R B9%F L (Huang et al., 2010) ; [A]I,
I IR A5 B o N B 2 5 LA S BE & R AR, LT > 5 i9C2 s e, BT RHY
TS XN AT S BRI SRR — 2, XA B T2 ) LR F R Z %], TR L
B,

N HEE N R A E B IE TR S L. AOITEREL, SRR E T IR A
DUF PRI REE, BN TA IR A B R SRS o X Bos RMEERRM, Eshia ilih S d
LR YR AR EARTIE R, TG ) il W — T T RIT, Ri2AtE 2
WA AP, SRR TR EERE. NI, ARz Mafe. ik A B A RIR S
M srh, sREME— e BT T 22 T RER

wJa, ARERTIECEAE, MIPOEE IREMTR G R E A O BN SCE R R TG sh it X
SRR R SRR, i Ak R SAI A AL (Tan,2021), (H TABI
TIRATAIRYS Ak E3esuat, WItABIRE LT IRAT. Mg d8ms, Rk b
it PSR AEA I, RERR LI s A R e TR, XS RETE BT
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Rl ey BRI, BAsE I e, SRR TICIZ, BUEL BIEFIRETE. L, FEBTiX L
I S DO T URAT . DRSS B, R s A AT S RN AR 2, ST X
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&b EMBRARESERE

® [ AL

You will learn

@ Ask for and identify clothes

@ Ask for and identify colors
@ Asking for price
P 5 ¢ W o30/555

© Bargain with retailers
L I /1% 1 Rl e i

~ MEade with
Question 1 of 1

“FEESE! s for?

O Bargaining

< Expressing the item is cheap.

O Asking for price.
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BT BREETFHESRAS S
[ ] ?Iﬂg}j
B INR TR 2 iG )

KA

da y1

coat

® I il -

Bil: NE2EINE “AR7, “BE”, “PE7, “db” $RRAHSGRNL, a0 “ZRm”, “vEdeT.

® Ui :

). 2GR “ K« like a bird flying in the sky; PR E ST BUFRIBER : A
KT T, FIBAEA KT FENEABEAT . R, T, BEEA ST UAF
MRS BRI TR AR R

—2k b BRI, NFES
® EVLA I

Question 1 1 pts

Choose the most appropriate numeral words to complete the phrase.

1. —fyn] LSelect] B

2. —{y7) LSelect] ~ | Emac)Eyi)
3. —{yn) LSelect] ~ | ElynEisheng)
4. —(yi) L5elect] ~ | BE(l)

5. —(yp) | Select] v | B2ixie) Fzi)
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® i1 I T AL

Unit 8_Writing Exercise

------------------------------------------------------------------------------------------------------------

777777777777777777777777777777777777777777777777777777

—&T: RERSEREIIZ
® %>

Complete the sentences.

Shidifa Béijing de shidian
B & S | S 7
hén yudn
: R IE .
Ta géi gége mdile hé
3fth 45 AFRFRT il
de tixu
___ HITH,
Mé&i gé zhdumd d&u you hén dud rén
1B AR __ #ARE A
Méi gé Xinggitian zdoshang ta déu zai
s A~ 2k BE bR E

mai dongxi

L ERURM.



116 Applied Chinese Language Studies XIII

® WhatsApp 5CFrifi 2l :

CORE 1414 T04 &
= Rt
. e

——

fREET (fudhuo?jie2 Easter holiday ) /E
248? EPNEHEORT, EEBEEEBE.
HIERA—REEZR, B52. E1EHH
KIEFK ) L EBBE (diandying3) 7, B%
RerE! {RIE? R ENEHRMHAAT.
EF934 W

. a B
RETEH¥SIT, BRAREEH

+59:37
i - BN
- T ENENBARSEEE. T1TE
Eﬁ‘miﬂ%o J:q:9138

BLETEHARTES, E1ERHRRAR
UAET +59:39

—& b L. XNFFES]
® [t 31125 -

Read Anna’s blog and check the true statements.
Hot: o~ F 1 e sEwrym————. |

E_r"yue jig )ﬂhuqlsa‘n
SAEAls 0O “E="HsEmERE,
ERFEETEMEE, CREEEY, SHERRREY, WY
FEHAKERYERS, PREHEE - BT ENER R T
BEREY, BWMERTORRESE, KR OTERETE.

O =bsRIE= T At EEER.

0O =EfREREERHaEESE.

O WA &R 1307T.

BE T
Taobao E O "E="EFER— k.

130% 98% 7%
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® i TN TARAR

Unit 8_Writing Exercise

777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777777

—BITEEES:
My Blog, My Day

1. You can organize your blog by the activities you have done in one day.
2. When describing each activity, vou can think about the same kinds of questions as the mind map below
sugpests(Mind map):

The narration of

Verb Activity the activity Your evalualion

2 BHRTER?

i 13 —A2 P i 7

B er i ?
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3. Writing Tips
Passage structure you may use:

« Toconclude at least two activities that you have done on that day briefly.

« Tointroduce the activities in detail.
« To express your feelings of the day.

Sentence pattern you may use:

Sentence Pattern Example
B R+ F—#E
1. Verb+ T Bl MNERE TR
2. E+Adjective BEETs

Based on the above instructions, please complete the After class-Writing Assignment: Write your blog for

one day and upload it on the Canvas Assignment.

Word Limit: within 50 words



Teaching Strategies and Practices for Elementary Chinese Courses in
a Multicultural Context: A Case Study of the University of Geneva,
Switzerland

ZoL AT st PN SCIRBRR ZE AR 5 T
— VA - H N LR

1% % i HOU Donghai
7%+ B A K K % Université de Genéve

WE. AT T S AXNITRBE TR T RO HF AL Z®, AR ALK
HEBR, Bt P AR RGE, ANTRTHFRFAES AT R THE P EIENY
PB,, ABAOMA THRF T FFe EBRAG AR, RN, AT R TOMA T REEE
RN AR HF Rk, o SHIRHT | BRAHFREIRE, ABEFANRRAE R, &K
PR P RIEE IANAE T GRS, ROFANEIRESEARS, B miEsg a3
HEFGES, EEERT @, AR T — Bk, GIEMmE OEUARDIZR, If
HFAZ BT LR, ABRTRE A ES, LS A NS AR, AR
§EH S AN F TR PF R KT Rk RBRER TR AE, FAITLAE KT
Fads FHHE A RIAET AWML EEREH

KRR B P IR, HFERRE ER. FAIMEF

1. 5]

i

e e AU ED K AV W a0 O R o e 5 ) | SN e i A (/S el IR
T LA BT, ORI A AR~ a0, TIRJeon 1RSSR, SCIIR AR Ib R Al
RIGER X R FAERS A FE SN I HRA I AL, A5 s LI oo ettt . 1k
£, SR ARSI SR AR RAE R — A, MRI9h SCRFRIC — R BT O, B
TER W E A I SCE F AR, TP IE SO, TR IR SO SR

©2024 A
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1.1 ARE= 53

Fig b HN LR R B e B A = S A AU 2 —, REUE B 37 Ak [ Br il s S Al
RN LA, 2011 45, HNTLREIRE T S50 Ll BN SR R AL DUE 0 PR,
WG SOR “rhERE S SO IUHAA B N R RSB E IR R &R . 2k, HINELRE R
MHER T DL DEE ., ADUE, REHEDOE T AN e “k=AA" &, ohlki%
IR ERTTE LA ZIC A R i B N SCASR I IR . M1 DUREE I H H ARl
JERG IR A AT RGP SCRE ST, SEABATTAE F R SCAEERSE B SR R A S BRI S T BE
AWIFE B e B L H N R E A DUE SR SEHE 0190 P SCRR R B R R Se i, DL T i
Qe S 3 N 220 ST S R Rk, R R EA M ERNBF R, F, ABTRR s
SCAE B 2R R SCRAR IR AL T —LESEPRZEH, AP FE ML AR T 2%,

1.2 ARENESEEG

AT 2 HATET

—. I LIS FE PRI SCRTE A Zr SR A S22, LR B2 A LS AT L

T TR SCRER R AR AR R LRI A, R 2 on SR

= AR AT A A R L, DI A S SRR A SR AR

V. N2 ouSCeTs ST BT T R MBS ST SR I Se S R 2 IS

ASHITFE B B A T3 Bh 3 A A A B 22 0SB R RO PR IRAIBLE , b SCaRR
Ak AR B BRI, e RS SO R AR B A Ji% o Sl T 200 SRS T B SCHR
FAMTRT LA 5 i #0H BOR ML AR B 1 508, T iz i9Es SCAL s HARmsE .

2. @k E

21 ZTXUBEMESHE

ZIOUSC T R T I — D E S, B B SO B MRS H . Gregory K L
(1983) 421 T ZIi LB HF IO, IENAER. RSN, 2B #F
AR RS o sk SR FEAR L T —HESL, T B L il N AN R SCA T SR SRR
A HHAL AR
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W EHETEL T E PG CHAEH], RO F 2 UK, Carby H (1993) 52
SMEHE I APRAUDUE TR FHAERIE IR, I SC R SR BRI T —Fh By,
SRR SNFF I NOZ R E R, BRE MR ZE S K . Meng (2008) WA T AMEHFE X T
A AT ORI A TR T o X S8 s st ] 1 AR 2 0 S U TR AME B R B B, el
JETER A E

2.2 HXHEBEME TR

HSCHCE 1 I PR R BT — I A, i 2003k, TP SCAUE — iR
o IR ESCILR IR, TR PO, HE T S IR A v E SO PR A SRR,
XA RER AR A ZREPETIT 5. Wang (2004) FEMBAIBTIE PG, HOCEE R ER M Zou30k
FOE RS, LIS Bhoa f B b s B rp I SCAl TR e ik s SO AS PRBE ST 8 3R

2.3 BF RN B T IRE

FEZTC AL, 15 H A T 2R FH RIE R HA RS . Svalberg AM L (2012) 234
W E . DR S F YO —A N BEFTITE . IACEE R EE FER A
TR A S TR, DA ) . DR B3R T 7 SEPrif i vh 2 218 5 AL
23, R TIE S HAER 4. Shen (2011) TAHE SCIEE HEFR 1 2% A W SCACBUSPE AL BRI
5, A BT AR 2o it 2,

A H SRR HE I G 2 . Kramsch C (2014) 3, BEH T2
fifee e A SO 5, I REGR AN A SR R IR R UL . X TR BT 2 5 S )I, dR et
ISR, DUEE G 2 2200 U2 2R 7T oK

J.HARFIE

3.1 #ARIEV

AR TIRGHISE 5, 456 T e SR ik, e T2 o b’ &
WG SRR R R IS . IR W7 IR SRV SN AN R R BEAARSE IR, DASRHR
B AT R HRHRE o



122 Applied Chinese Language Studies XIII

3.2 BEWE

3.2.1 [@EEE

BATRELT 50 0y (A1 A gl H R W e s 8dis . DA T 22 00 S TS 5 T R 9 SO
RO, MBI T 2 (WESR), Hp it A e gs . FRMET . TUE%EIE
B IRFRNE. Bk, ChhER. IESRREZ . 2ilE R H N LR 50 47
2022 % 2023 “EFES SHIH A SCR R,
3.2.2 iR

R T RA BRI ZM A5, DA R B 240 FUULAR, WF9 R A TS5 AL iR,
WFFE NN 5 24 M) rh BE AL 0 2 A R0 2 AR IEAT TR, DISRASA T AE R AR Y
LW R, YIRS THEA . SUAS . 155 PR A a4 208, PR KNI T 3% .

XN EE THIRP RN F R IFIRIEN

FOW /A NEE | IERZEA A — TR RSSO 2R,
ik TEARIIEE: /2= 250, IRGEFIIRR BTk A 3 A A?
HOM - BRI AR AT RO R 42
ST TEFSCERARE T, A BCAEE AR S R 4 VR BT IRZIENR 2
FOW - FERBEAR, DOZA IR e A 2Z ) LA A 5 2 D2 ] Y 5 SCA 2SI ?
——— SFAE ARSI AR R, ARGEAR IR T PR A0
FOW - FEBEZ P SCH R, AR A AR TG MRS 35 Pk ?
T FHE A BT OSCRAR S G E? WRTRE L 2 PRI B 2
B - A VA TARTHRER TR B Ay Sy i 2~ AR T oK 2
St T SEAE FOSCRAR P — A R el B 2
A BA HABAR I 510 5 T 2 003U R SCER B A LA A 56 ?
FhFE[n] A BA HABVR O A RSO ) 32 ?

33 HRS R

3.3.1 Al BIEEEES

I 25 ) A R 8 i BT o A R A T AL BRI 2T SR PESET TR T T R S R R
URE I, LA AN [ R AL 0 A
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3.3.2 TREIR S

VIRBEAS S N AT A T b . B, WSS NGO R B SR T A Do, AR
JE AT RS I3 o XA B T8 TR R AR 9 b SCERFR Hh i 3R RS DI AL . DR
HE i A T BT - PR S R R R, IR LR R R DL

3.4 RIEEE

WP BEI, (ISR S 58 BRAAFIRARIE S A0V ] . 2 SIFFERY AR B0 HR 2>
BB E Y, JFEOREMBIFEES S, T NE R R, (U THEH A,

3.5 AR &

BT AR G FEAEAS B R R, PR R ORI B 1 H N TLR 22 BRI 2 SO . et
WFFE RIS RIS R BT IA R, nl BECIL A e P A n] RERY I BRI . AR, Sl e TR 5 T ik i
I BEFEATS B A SR () DL A L

4. ARGER

4.1 EBFELR

2 4 BENES

e R EL 15

A

12
0 5 10 15

mElJE [ J5E mEAREN e S

w R w w i HE w Nk
LEES mFEET W ER L LE D)
w ok A w LEFlRd mEEH

w SR Af miF= mEF (E ]

w i ik

[ESSLEHIUESNEN ERUW/ I

B— F4£MEEMESE=
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4.1.1 FEBR I

FEIFE : R A RS, 50 2 5AaneEd, Akammt. BE. EmE, B, 5=,
SEPERF. B, ORI, EEHL, HFESWHE KR (8). JEE. BHREHEEL. 2. ek,
VUBEA . BRI, P W, S . ZNEHL. HAMEESEZAEZWNEE (ZEEENYA
PR A EEE ) .

FRBESAME: TEE T SO, 40% W24 LURIE R, 30% LASCIE REREE, A 30%
(252 W DL AR 5 o BE . RIS A RE 5 sk E £2ouik.

AR AARFREZ, B 2 DIRIE RS, XA R A8 5 5T s
X2 e AR 2R o) h SR AR, AR AT 2 ) B S e IR . 53k,
HN R TEEX, HNELREARVEEE AR B RRHELL C1 7K, BrLA2EA B
W EEE F O RE,

W5 A AL ANTRITE 51 S 2 A Z A B SCAR AT — A T s B2 T R, X AT LA i
b ATTEE AT i [ SOAk, PR RS AR R T LA AR R B SCA A

Wk ZES UBHEEIER A 0], S kA — AR RiE 22 5 . AR IR T EIRK
AR, M SOE—FIGEE RIES . XS FEAE—LEESS Y H i R E,

TN 225 AN F S 022 v ReAE RN 7 B BN R PR, Rl e Xt TR BT A
J& TERRRIE R, A SO IR R S ERRRE R IWTE S AR & 25 5 .

AME2E R TERHEEEMIGER AT, ISR REAAAE MR 22 5. AL A T RE R o
A A S Y 8 35 100 P SO — S AT S D03, AT 2624 T RE XU 102 > SRS HOh IR

IR HIEBIFANE TR, TR Z AR S R INE S, B AT
GAEEAE GG, W RA M IRAR AT AE 2% 2] bl 3 ) o] 2 T2,

412 ZEXNREANBTHHEREST (BEETES: 15, SRTEEHFE)

X IREE N AR RS (75% 4 4 505 70 PFar) AR AR A2 A ] (5%
25 1 B2 rE0PEar) WIREOR, IXnT AR SCURRR PN A A8 20 il 7 AR AR T i R
S tste XULHALL N JLANT I -

PR BOT B S AR R R T R e T AR SRR N A AR 2, RS T A R, R
BT AR R T R

HEFTTE AR SR AR SRR TNEAR S . WERBUIR A T RERGIHUA 2 %
BRI 7 D ROR BB A T A A AT REX BRAE A 2™ A RRUR A PP A1

AL ZE I G AR N A IR R T 224k A AR ST SR oK FDGER, IR 4524
AT REEI . XRWIRENE A Zou e s,

FEZ R AR IR R S B S A B S A OC, IR N A RS IHUA
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A5 2] R, R A A AT REBCA S Z RGN RIS )

413 FHEINARBHRENTE:

B (35%)

A PREIG R . R, BRSSPk T SCTETR S 51 2 P I S AR,

WEFE (25%)

DUFIR SO — K, X TARNFSCF e, RIS ] RE & —IE KAPk .
DUFR MRS, T2 R A>T FNdIL,

ik (20%)

BRI REW B . AR, AN, &8 ANER AR 800 A, i
2 WA e 2 327 AR BETR RS2

Sk 2E SR (15%)

FLOR ) B AR A SOOI T B — TPk R AL FEALA. S8 A (ED AR T Y S
b2z 5. 2FAE T RE T SR ABR SIS ) ok A AN Ny v SCAk

Wy (5%)

FLURIA . Wy B kAR T REVE S BE R, O, ARG, AR RHEE R UL, U
TR T R T 22 ) SR AN

4.1.4 IR

AR I N TR~ TS R BB A T T, ARG

—. PSR DURSWZHARE S ARP AR, Xl GE S8 R d b 1S EI R 2K

T RAREHT: DOE AR R, S A Al REXELL BRI LR I E R EA T

= SRR DURRAF f L, HIEm AT i — ki, JCHORAERIA
Dl & A2 BRI

. A DOERAVFZ R, HAna A B AEE A, SR XELUERR A e D F
B EANTR S 3L

HYGRAE, Horh X2 A ok U e i N HERY o

4.2 PFIRER

R LD, BT S 42 A 2 B30T THRA ST
421 ZEVSHE:

—. RN ZEARECEART AR D), PO ESgER TABTRYT A AR RE
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T SRR EN T DUF B, (BT i B 2 2k~ R AT AT AR .
=L AR YA T ERRA R A G AN H R, XA BT AT e B
Il SCAL NS SCAL S

4.2.2 BN HHE

—. B Z 03T 5T BRI R SCIRIE R 2 2 BB IR, DU R A R AN R B Th

—==db

B
T AOmdE Y, G A AT ARG NS AR B S PGB R A

=L BUNRER) T RS SCASS TR AR, AR AR Z AR SO 2E S AT A, (LA 15 T
AL T R B T L2

il

i
._H

~o0

4.4 BN AP SORTERTE W

BT RIEMUARMPITEER, FA R LT St g b SCRFE R -

—. BOSUREAIREE, BAGE S, ik R T TR S BRI TR Hh [ S
fE.

T WM BRI AEAT, AR, S SRR, REA g, ESCAESE,
KA e ) 68 . S ELSER S RSCAL TR AU, 1k a Al A . B W SE A M B A DU
(5

=. SIAMEmETGS, ik e S has HIDGE, fesliiIagiE s Sebriz HAETT
LHEA I AR SO S Y, T 0 R 20 S T 5

. RA/NAEGE, bR AAREZSCEE S FEIEm > S5, (Rt
AV SCAC RS . /NHATSS T L R B RSP iml A, LRI BIVESE, Sk A P A MRS S A
LAIREST o

T, BOPEARY IS, WA MAZE R, SR mEARAI TR T B .

ANy BHP AR E T B R A E BRI, A T EDGE IR P IR AL AR S
stk

£ BEES I, BERE A HUE N 20T S RECAROR, AR USSR AR

4.5 JFEEFFIESRUTRIE L :

FTUIRAR, BATRDORBOMEIIEE LU LA
—. W BT ER A Z 0SS P A RO E A RE, AR E . RE S AR S
{Hi
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Abstract: Based on my experiences teaching CSL, I have developed a model for teaching Chi-
nese writing which incorporates multi-video-feedbacks with writing tasks that progress in difficulty. In
this article, we call this model “MVFW” . After examining current scholarship on effective instructor
feedback and discussing how I came to develop this feedback model, I evaluate the effectiveness
of MVFW by analysing 66 sets of writing papers—half of which were written before the MVFW
model was implemented, and half after. These papers were written by students in at the University of
Warwick from 2015 to 2019. In addition, a survey has been conducted among students about the video
feedback.

After analysing past papers and conducting a student survey, I conclude that MVFW is effective
in improving CSL writing skill. First, there are markedly reduced character mistakes and grammatical
errors in student papers after I implemented MVFW. Second, the survey on learner’s opinion regard-
ing multi-video-feedbacks shows that learners find this feedback method to be useful, convenient,
informative, valuable and comprehensive. Alongside the implementation of MVFW, I also discuss
other factors that might have contributed to the reduced errors and improved marks, in particular class
cohort size which directly affects teaching results.
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1. Introduction

As generally acknowledged in pedagogical practice and scholarship, teaching Chinese writing to
Chinese as a second language learners (CSL writing) is more difficult than teaching English writing to
English as second language learners. Writing in Chinese can have more challenges, such as memoriz-
ing and writing characters correctly, as well as avoiding unique grammatical mistakes particular to
the Chinese language. Effective instructor feedback is crucial for ensuring that students grasp these
unique challenges of learning Chinese writing. Yet the most common form of feedback within Higher
Education learning—written feedback—is often limited in conveying the precise sense of the essay’s
corrections. As a result, students take longer to understand how to improve their writing, and instruc-
tors often have to waste more time during office hours or between classroom breaks explaining their
feedback again.

In recent years, scholars have developed varying models to explain how feedback affects the
learning process (Purbohadi and Nugroho 2013). Molloy, for instance, has provided a conceptual
model which places the learner at the centre of the feedback process and explicitly acknowledges their

learning process (Molloy 2013), which is shown as Figurel.
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Figure 1 a conceptual model of self-regulated learning

Some scholars consider the learning outcome as an industry product that can be improved with
customer feedback about their performance (Bulsara and Thakkar 2015). Just as a product might
advance through performance feedback, so might a student improve their learning outcome if they
receive effective feedback from their instructors. Teng and Zhang, for example, using the multidimen-

sional models of Self-regulated Learning Strategies in English as a foreign language writing, found
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that the effectiveness of teachers’ feedback is an important factor for ensuring the students’ writing
experience is enjoyable and promoting active and efficient learning when they studied (Teng and
Zhang 2016).

Effective feedback, then, is paramount for a successful learning experience, as reflected through
Kolb’s Learning Cycle (Figure 2) as the stage of reflective observation (Kolb 1984).

The Experiential Learning Cycle

Concrete

Experience
(doing / having an
experience)

Active Reflective
Experimentation Observation
(planning / trying out (reviewing / reflecting

what you have learned) on the experience)

Abstract
Conceptualisation

(concluding / learning
from the experience)

Figure 2 Kolb’s Learning Cycle

Yet which feedback format provides the most effective feedback is frequently debated in
scholarship. Luck, for instance, compared the effectiveness of and preference for written feedback to
vocal feedback with video replays when training teachers, and she concluded that all the participants
preferred vocal feedback (KLuck , Lerman et al. 2018). Mahoney’s research has shown that video
feedback is highly accepted amongst both staff and students and it can help to strengthen student-
marker relationships(Mahoney, Macfarlane et al. 2019). Both these studies, then, argue that feedback
which contains audio, video elements are often more effective for student experience than traditional
written feedback.

Based on my experiences teaching CSL, I have developed a model for teaching Chinese writing
which incorporates writing tasks that progress in difficulty with multi-video-feedbacks. In this article,
I call this model “MVFW” . After examining current scholarship on effective instructor feedback
and discussing how I came to develop this feedback model, I evaluate the effectiveness of MVFW
by analysing 66 sets of writing papers—half of which were written before the MVFW model was
implemented, and half after. These papers were written by students at the University of Warwick, in a
Chinese language module named “Chinese 2 module” from 2015 to 2019. Students in Chinese 2 have
completed Learning Chinese 1 or have some basic knowledge of Chinese - equivalent to that covered
by the Learning Chinese 1 syllabus. All students come from a non-Chinese background. The Chinese
level of the students is about as lower intermediate. In addition, a survey has been conducted among
students about the video feedback.

After analysing past papers and conducting a student survey, I conclude that MVFW is effective
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in improving CSL writing skill. First, there are markedly reduced character mistakes and grammatical
errors in student papers after I implemented MVFW. Second, the survey on learner’s opinion on multi-
video-feedbacks shows that learners find this feedback method to be useful, convenient, informative,
valuable and comprehensive. Alongside the implementation of MVFW, I also discuss other things that
might have contributed to the reduced errors and improved marks, in particular class cohort size which

directly affects teaching results.

2. Literature Review

In recent years, second language writing teaching has gradually shifted from a product approach
to process approach. Process approach in pedagogical theory means understanding and planning the
sequence and interactions of processes in teaching and learning (Hayes, 2012). Building on this model,
the process approach in writing teaching can be structured as five stages: prewriting, drafting, revising,
final drafting and feedback. Prompt and effective feedback from instructors play an essential role in
the process approach (Su and Yang 2001). For instance, Dan Mo’s research and model for feedback-
based CSL multi-draft writing teaching indicated that instructor and peer feedback are important for
improving learners’ writing skill (Mo 2018).

Understanding the importance of instructor feedback in writing teaching, scholars have
investigated the most effective feedback method. Researchers compared the development of syntactic
complexity composed by students of first-year Chinese course at a university in North America
and concluded that instructional intensity and types of feedback can influence the effectiveness and
durability of form-focused instruction to CSL learners (Zhou and Lii 2022). Other researchers, like
M. Kessler, confirmed that oral instruction can increase the lexical complexity and syntactic richness
(Kessler, Polio et al. 2020). Zieglar suggested that increasing instances of interactional feedback,
where students and instructors converse more directly about reviewed work, is beneficial (Zieglar,
Moranski et al. 2020).

Some researchers have used Error Analysis (EA) to improve language teaching, which is a method
to investigate errors, including the causes of errors and the learning rules of foreign language learners
(Corder 1967). Lirui Zhang has applied EA in analysing the types of errors when learners use Chinese
connectives (Zhang, Sun et al. 2022). Their research also examines the particular strategies learners
can adopt to combat errors within writing, from “memory strategies” , where students are given
particular memetics to help them learn characters, and “social strategies” , where students are encour-

aged to improve language skill by interacting with other speakers (Zhang, Sun et al. 2022). Zhang et
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al., however, did not examine the effectiveness of instructor feedback on learners’ error analysis, a

factor that will be a focus in this paper.

3. Experience with Screen Capture Tools

I started to teach CSL writing using video feedbacks since 2017 after I found Kaltura was a useful
screen capture tool which enabled me to record the computer screen while answering students’ ques-
tions. I found that using audio, video feedbacks for their written work helped to engage my students
interactively. Normally, students are requested to handwrite essays because writing Chinese characters
are essential for helping them memorize the characters and learn their uses and constructions. During
my time using Kaltura, [ marked handwritten essays and scanned them into PDF files. I then recorded
myself on screen as I marked and corrected their scanned PDF files, using Kaltura to capture it on
video. After Warwick University ended their subscription to Kaltura, I switched to a similar screen-
capture tool called Screencast-o-matic, which I personally subscribed to as an individual user (for 10
annually).

A time of widespread remote instruction due to Covid-19 has advanced the technology of online
teaching dramatically. During and post-Covid, students have been asked to submit scanned homework
exclusively online and they can easily take a picture of their handwritten work using their mobile
phone and send the work by email. For instructors, handwritten marking on paper was replaced by
electronic marking, i.e. an electronic writing tablet linked with computer co-working with the drawing
tools on Microsoft word, PDF reading software etc. This made on-screen marking the easiest choice.
What is more, videos can be made by giving vocal explanations while marking electronically.

Since 2021, I have used Microsoft Teams meeting to capture my screen recordings due to a few
of its benefits. First, students can access the recordings more easily. Before giving feedback, I set up a
private channel for each student, start a meeting, and share my screen when I mark their essay. I then
need to record the meeting and the student can access the recording any time they want. The recording
is also saved in Microsoft stream which enables me to organize my video content easily, allowing me
to change file names etc. Because students can access all video feedback in one place, they are able to

review their past work effectively before exams.
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4. Multi-Video-Feedbacks Writing Model (MVFW)

The procedure of applying MVFW is as follows:

Stage 1: Concrete Experience: Students learn conversational text in the lesson. The writing
homework required after this lesson will be rewriting the conversation into a narrative text. This
process enables them to grasp vocabulary, understand sentence patterns, and digest language input.

Stage 2: Reflective Observation: Essays are marked and corrected, with a focus on character
mistakes and grammatical errors, and this feedback is recorded visually and audibly with screen-
capture tools.

Stage 3: Abstract Conceptualisation and Active Experimentation: Students reflect on feed-
back and understand the writing process better, and they can write the second or third draft after they
have reflected on video feedbacks sent to them through email or webspace.

Stage 4: Reflective Observation: After the learners have gained a range of appropriate vocabu-
lary on a certain topic, the follow-up writing task extends from the conversational text and encourages
learners to write their own experiences. Learners apply the language they learned from the previous
task.

Stage 5: Abstract Conceptualisation and Active Experimentation: After reflecting on their
video feedback, learners then create a final draft which fulfils the task with appropriate response and
original ideas, while applying the range of appropriate vocabulary and structure. Stage 4 and 5 can be
repeated if necessary until the level of writing on a given topic has reached a satisfactory standard. By
doing this, the students can obtain writing skills effectively.

The above-mentioned essays written by students are their work of daily practice. Students writing
skills are trained this way and outcome can be tested by final exams each academic year. I will analyse
some papers from the final exam to show the teaching outcomes.

Below is a model detailing the process through which learners are guided in this writing process,
and the ways I scaffold MVFW into the process to further their learning experience. As evidenced by
the image below, I applied theory of Kolb’s Learning Cycle (Kolb 1984) and Molloy’s Conceptual
Model of Self-regulated learning (Molloy, 2013) to my development of this model.
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Grammar, vocabulary, sentence Product 1. Rewriting the

Conversational text e :
structure and prose style etc. conversationinto a narrative essay.

Stage 1. Students’ concrete experience

Stage 2: Reflective Observation: Feedback on the narrative essay

Stage 3: Abstract Conceptualization and Active Experiment

Stage 4: Reflective Observation: Feedback on the essay draft 1

Studentreflecting on the Rewrite the essay based on the —
feedback toadback Product3. Essay draft 2

Stage 5: Abstract Conceptualization and Active Experiment
T
| Repeating Staged and 5

Outcome: Good writing skill

Figure 3 Multi-Video-Feedbacks Writing Model

Over the last year, my use of MVFW have remained almost the same in this way to help my stu-
dents improve their writing skill. One slight change is the shift from Kaltura to Microsoft Teams which
allowed students to access their private channels to check feedback and review their past writings, thus

making students more motivated, which is shown by Figure 3.

5. Methodology

In order to analyse the effectiveness of MVFW, I compare 66 sets of writing papers—half of
which were written before the MVFW model was implemented, and half after. These papers are final
exam past papers of students in Chinese 2 from the Language Centre of Warwick University.

The skills and levels of each student in Chinese 2 in the beginning of each academic year are very
similar. This is because the Chinese team at Warwick’s language centre has a rigorous process for as-
sessing student language suitability for this class. Some students who enroll in Chinese 2 have already
completed Chinese 1, learning chapter 1-10 of the standard textbook: New Practical Chinese Reader,
books 1 (Liu, 2010). For students with some previous Chinese knowledge wishing to take Chinese 2,
but were not in a Chinese module the previous year, a diagnostic test is given to make sure they are in
the similar level to be enrolled in this module.

Chinese 2 final exam writing papers are selected from 2015-2019 because the textbook, class
contents, instructor, and writing time are the same across these years. The textbook is New Practical
Chinese Reader, books 1 and 2 (Liu 2010); and the learning contents are chapter 11-20. The final

writing test includes two tasks, the first task is short note of 80 simplified Chinese characters and the



148 Applied Chinese Language Studies XIII

second an essay of 160-200 simplified Chinese characters. The short note should be composed in a
letter format and the longer essay pertains to personal experience based on the topics learned in this
module, such as using library, shopping, renting a house, going to a post office etc. Table 1 has listed
the tasks of the final writing exams from 2015 to 2019. The writing tasks are similar but might be of
different topics, however, The tasks of 2015-2016 are the same as the ones of 2018-2019.

The writing exam time is set for 1 hour, and exams were taken in person in the classroom, after
which the papers are collected by invigilators. The marking criteria for this exam are published on
Warwick Language centre website (Guo 2017). All papers are double marked by two instructors,

myself and one other colleague.

Table 1. Tasks of the final writing exams of Chinese 2 from 2015 to 2019

Year Task1: Short note (80 characters) Task 2: Long essay (180-200 characters)

2015-16 A note to your pen pal to describe a celebra- Experiences of renting a house
tion you attended

2016-17 A note asking your roommate to post you a A Shopping Experience
parcel.

2017-18 A note asking your friend who works in an My Experience of Using the University Library
estate agency.

2018-19 ;?Orlllote to pen pal about Christmas celebra- Experiences of renting a house

In my research, I applied Error Analysis to the papers in order to examine writing improvement.
There are two reasons I did not use papers during and after Covid-19 for quantitative analysis. Firstly,
the exam conditions after 2019 have changed. To accommodate remote learning during the pandemic
in 2019-20, we allowed students to submit the final exam essays via Moodle, with a 24-hour window
for submission. During 2020-21 and 2021-22, we gave them a 1-hour submission window for their
final exam essays. Secondly, I started to use the model of MVFW since 2017 and the main pedagogy
has remained the same since Covid-19 even though new technology such as Microsoft Teams have
applied.

I started to teach the students writing using MVFW model since the beginning of the 2017-2018
academic year. In 2015-2017, students’ written homework was marked in written form; students
submitted hard copies of handwritten essays which I marked by hand. Marked homework pieces were
returned to students in class and they can ask questions during break-time office hours. Since the 2017-
2018 academic year, students began to receive video feedback for their written homework. They can
also ask questions during break-time or office hours. Since the implementation of MVFW, I have

experienced a dramatic decrease in office hour time with students.
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Student numbers of Chinese 2 of each year in Warwick University are listed in Table 2.

Table 2. Student Numbers of Chinese 2

Academic year

2015-2016

2016-2017

2017-2018

2018-2019

Number of Students

12

18

11

25

Two categories of errors in the papers are analysed. One is Chinese character mistakes, and the

other grammatical errors. Grammatical errors include incorrect word order in sentences, wrong usages

of important grammar taught in Chinese 1 and 2, such as [t (bi, comparing),

& (ba, dealing with

objects), 75 and f¥ (de, link words), 1 (le, a particle to show completion or state change), 2% , 2k

(qu,lai, directional particles) and optative words etc.

6. Data collection and analysis

66 sets of papers Chinese 2 final exam writing papers from 2015-2019 are analysed by counting

character mistakes and grammatical errors in each task. Table 3-6 have listed the data collected

respectively.
Table 3. 2015-2016 Chinese2 Writing Paper Error Analysis
Short note Longer essay total errors
Paper chgracters grammatical total errors che.lracters grammatical total errors
mistakes errors mistakes errors
1 1 5 6 11 8 19 25
2 4 6 10 4 11 15 25
3 3 5 8 4 5 9 17
4 9 4 13 7 15 22 35
5 3 1 4 5 8 13 17
6 1 2 3 0 7 7 10
7 3 2 5 3 4 7 12
8 5 3 8 10 6 16 24
9 1 0 1 4 4 8 9
10 7 6 13 17 10 27 40
11 0 6 6 1 7 8 14
12 10 4 14 11 11 22 36
Average:

149
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3.9 3.7 7.6 6.4 8.0 14.4 22

Table 3 has listed the errors in the papers of year 2015-2016. There are 12 papers in total. And the
average of characters mistakes in the short note is 3.9 and average of grammatical errors is 3.7 which
are added up to 7.6 total errors in this task. And the average of characters mistakes in the long essay is
6.4 and average of grammatical errors is 8.0 which are added up to 14.4 total errors in this task. There
are more errors in the long essay than the short notes due to the length of the articles. The average of

the total errors of each paper is 22.

Table 4. 2016-2017 Chinese2 Writing Paper Error Analysis

Short note Longer essay total errors
Paper chgracters grammatical total chgracters grammatical total
mistakes errors errors mistakes eITors errors
1 1 2 3 1 3 4 7
2 3 7 11 18 27
3 4 2 6 6 7 13 19
4 0 3 3 4 5 9 12
5 1 5 6 1 12 13 19
6 6 4 10 6 12 18 28
7 6 4 10 13 8 21 31
8 18 3 21 33 6 39 60
9 6 11 17 16 11 27 44
10 5 3 8 7 8 15 23
11 7 3 10 8 5 13 23
12 3 3 6 5 11 16 22
13 7 10 17 20 13 33 50
14 2 5 7 8 7 15 22
15 3 5 8 12 8 20 28
16 13 5 18 6 8 14 32
17 0 0 0 1 4 5 5
18 22 5 27 32 11 43 70
Average:
59 4.4 10.3 10.3 8.3 18.6 29

Table 4 has listed the errors in the papers of year 2016-2017. There are 18 papers in total. And the

average of characters mistakes in the short note is 3.9 and average of grammatical errors is 4.4 which
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are added up to 10.3 total errors in this task. And the average of characters mistakes in the long essay
is 10.3 and average of grammatical errors is 8.3 which are added up to 18.6 total errors in this task.
The average of the total errors of each paper is 29. Comparing the data of Table 3 and 4, more average
errors of each paper occur in 2016-2017 than 2015-2016. Reasons for the difference can be that the
specific topics of each paper and students of each year are different. And there are more students in the
class of 2016-2017 (18) than 2015-2016 (12). More studies need to be done in the future to find out
how these factors could affect the teaching outcome. I will focus on comparing the results of 2015-

2017 to those of 2017-2019 to see the effect of applying MVFW.

Table 5. 2017-2018 Chinese2 Writing Paper Error Analysis

Short note Longer essay total errors
Paper che}racters grammatical Total chgracters grammatical | Total
mistakes errors errors mistakes errors errors
1 4 1 5 1 4 5 10
2 1 3 4 0 1 1 5
3 1 2 3 0 2 2 5
4 2 3 5 0 2 2 7
5 7 2 9 5 7 12 21
6 3 5 8 8 10 18 26
7 0 4 4 2 3 5 9
8 1 1 2 0 3 3 5
9 5 3 8 4 8 12 20
10 1 3 4 3 4 7 11
11 4 5 9 9 4 13 22
Average:
2.6 2.9 5.5 2.9 4.4 7.3 12.8

Table 5 has listed the errors in the papers of year 2017-2018. There are 11 papers in total. And the
average of characters mistakes in the short note is 2.6 and average of grammatical errors is 2.9 which
are added up to 5.5 total errors in this task. And the average of characters mistakes in the long essay
is 2.9 and average of grammatical errors is 4.4 which are added up to 7.3 total errors in this task. The
average of the total errors of each paper is 12.8. There are fewer average errors in this year compared
to the data of 2015-2016, which has proved that it is more effective by applying MVFW (2017-18)
in teaching students writing with more vocal explanations given by the video feedback and students’

writing more drafts.
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Table 6. 2018-2019 Chinese2 Writing Paper Error Analysis

Short note Longer essay total errors
Paper chE}racters grammatical total che'lracters grammatical total
mistakes errors errors mistakes errors errors
1 2 3 5 1 6 7 12
2 6 4 10 6 10 16 26
3 1 2 3 3 5 8 11
4 0 1 1 2 0 2 3
5 10 4 14 13 9 22 36
6 0 0 0 3 3 6 6
7 8 3 11 5 4 9 20
8 1 4 5 2 11 13 18
9 1 2 3 1 3 4 7
10 1 4 5 2 2 4 9
11 3 2 5 4 7 11 16
12 3 5 8 2 8 10 18
13 7 5 12 9 9 18 30
14 5 2 1 6 7 14
15 1 2 3 13 9 22 25
16 1 8 2 1 3 12
17 7 4 11 9 6 15 26
18 2 1 3 7 8 15 18
19 2 2 4 4 5 9 13
20 6 2 8 11 10 21 29
21 1 1 2 6 7 13 15
22 6 2 8 2 3 5 13
23 2 2 4 7 4 11 15
24 1 5 6 5 5 10 16
25 1 4 5 5 0 5 10
Average:
3.1 3.0 6.1 5.0 5.6 10.6 16.7

Table 6 has listed the errors in the papers of year 2018-2019. There are 25 papers in total. And the
average of characters mistakes in the short note is 3.1 and average of grammatical errors is 3.0 which

are added up to 6.1 total errors in this task. And the average of characters mistakes in the long essay is
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5.0 and average of grammatical errors is 5.6 which are added up to 10.6 total errors in this task. The
average of the total errors of each paper is 16. Comparing the data of Table 6 with Table 3,4 and 5,
slightly more average errors of each paper occur in 2018-2019 than 2017-2018. This can be a future
research topic. We would like to focus on the obvious decrease of average errors from 2015-2016 and
2016-2017 to 2017-2018 and 2018-2019. The data of average total errors of each year are listed with

student numbers and final writing test results in Table 7.

Table 7 EA of the final writing exam papers of Chinese 2 of 2015-2019 against the average

marks
Academic year 2015-2016 2016-2017 2017-2018 2018-2019
Number of Students 12 18 11 25
Average writing marks 59.6 58.8 64.4 62.9
Average errors in the 76 103 55 6.1
short note
Average errors in the 14.4 136 73 10.6
longer essay
Average total error in 2 29 128 16.7
the whole exam
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Figure 4 EA chart of the final writing exam papers of Chinese 2 of 2015-2019 against the average

marks

The data from Table 7 are analysed using a chart shown by Figure 4. Average total errors in one
paper of 2017-2018 is 12.8 and 16.7 of 2018-2019 which are reduced by more than 30% compared
to 22 of 2015-2016 and 29 of 2016-2017, matching the increase of average writing marks which was



154 Applied Chinese Language Studies XIII

below 60% before 2017 and above 60% after 2017.

In conclusion, applying MVFW model for teaching CSL writing during 2017-2019 academic year
has an obvious positive impact on the outcome compared to 2015-2017 when students’ written home-
work was marked only in written form. Multi-video feedback can help students understand better, e.g.

sentence structures and their writing skills can be improved.

7. Students’ feedback

In order to understand student responses to MVFW, I created a questionnaire that was sent out to
my students who experienced this model of feedback, encouraging them to share their experience. 23
students completed the questionnaire. These students are from different Chinese modules I have taught
in the year of 2021-2022. More specifically, they are students from Chinese 2 (LL227), 3(LL230),
4(LL239) and Advanced Chinese Literacy and Oracy (LL327). A survey is a better method to do the
qualitative evaluation of MVFW because it is hard to do quantitative evaluation for a few reasons.
Firstly, there exam conditions are varied. Secondly, the students are in classes of different levels so that
the data is hard to compare.

Results of the survey are shown in Table 8. 22 out of 23 students are very positive about video

feedback and see it as an asset for improving their learning writing experience.

Table 8. Students’ feedback on MVFW

1. Do you prefer the video feedback for your Chinese writing? 22 out of 23 yes, 1 somewhat, 0 no

2. Does the video feedback help you to easier understand your

mistakes? 22 out of 23 yes, 1 somewhat, 0 no

3. Do you find the video feedback to be more efficient for your

. 22 out of 23 yes, 1 somewhat, 0 no
learning?

4. Did you face any issues when using the video feedback? 22 out of 23 yes, 1 somewhat, 0 no

5. On a scale of 1 to 10, please circle the number that best represents

your experience with the video feedback (1 being poor). Average 8.78

When the students are asked to describe their experience with the video feedback, they described
it as “useful,” “beneficial,” “clearer,” “comprehensive,” “informative,” “fast,” “valuable,” “effec-
tive” , and “convenient” etc. 23% of the students described the method as useful, which is shown by

Figure 3.
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5 respondents (23%) answered Useful for this question.

Effective
Innovative Valuable

Beneficial effiCient
fast Usefu I Helpful

Convenient Informative

Clearer

comprehensive

Figure 3 In one word, please describe your experience with the video feedback.

Interestingly, we can see that only 1 student out of the 23 did not find video feedback helpful.
Some factors from the student’s learning background might have contributed to this negative reaction.
The student, who is from the Advanced Chinese Literacy and Oracy module (LL327), is a fluent
speaker from a Chinese background, and engaged in extracurricular reading that took his reading level
above the class. He might have preferred written feedback because he might not have needed the extra
explanations in video-feedback and desired to save time. Although the vast majority of students did
find video feedback helpful, more research is needed to examine the factors that might make video-

feedback less helpful for some students.

8. Conclusion

Average marks of final writing exam papers have increased from 2015-2016 and 2016-2017
to 2017-2018 and 2018-2019. I argue that this distinct increase is linked to the use of MVFW. The
increase of the exam marks is compatible with the decrease of total errors (character mistakes and
grammatical errors) that students made in both essays. This proves that multi-video-feedbacks
improves writing skills.

Teaching outcome can be affected in many factors and more study can be done. The variety in
students’ language skill year by year can also be another factor in a particular year group’s high attain-
ment. However, the rigorous diagnostic tests within Warwick’s language department ensures that there
should be no dramatic fluctuations in student ability within each class.

The data used in this study came before 2019 because teaching conditions and exam formats
remained fairly static up to that point. Yet since the dramatic changes to pedagogy and teaching tech-
nologies after the pandemic, more research must be carried out regarding the effectiveness of MVFW

across varying teaching conditions and exam formats after covid-19. The evident benefits of MVFW—
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as show both in student response and attainment levels—suggest that conducting more research on

how to implement it across multiple formats and circumstances is worthwhile.
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